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Apprentice Certifications — Instructions & Clarifications

The process should start with the Participating Employer who has apprentices to certify
and is most likely a subcontractor. He/she, with the help of the general contractor and/or the
onsite resource (bulletin board), should identify the contracting authority. The Contracting
Authority will always be a government entity responsible for the funding of the project. This
may prove to be the hardest part of the certification process. The general or prime contractor
who would have been at the pre-construction meeting would also know who is working as the
Contracting Authority. It is important to further identify a specific person and an accurate
address as this is where the original document will be mailed.

After acquiring the project name, Contracting Authority’s project number, location
address, and any additional pertinent information about the project, include the projected (in
the future of the request date) start date, the estimated project completion date and the date
the request is made (sent to the Registered Apprenticeship Program). The Employer can
provide the information he/she has acquired to the Sponsor/Registered Apprenticeship
Program with the names of the apprentice(s) to be certified. The Employer should not list all of
the apprentices in his/her employment and request them to be certified, but instead should
request certification of the one or two he/she will actually place on the project.

When the Employer has gathered all of the information he/she is responsible for,
he/she should provide it to the Sponsor. The date of request is the date the Employer provided
the information to the Sponsor and the Sponsor must perform due diligence and not let the
request sit idle.

The Sponsor should ensure the Apprentice Name, RAPIDS ID number, registered trade
and the percent of the journeyperson’s wage, as found in the Registered Apprenticeship
standards or in the latest wage amendment wage table. The latest approved journeyperson’s
wage and the apprentice’s wage progression percentages are also in RAPIDS in the Program
information. The percentage is established by the number of hours of On-the-Job Learning (OJL)
the apprentice has completed and what level of the Apprenticeship the apprentice is in. The
percentage should be carefully reviewed every 90 day renewal of a certification, in that the
apprentice may have advanced to the next level in the wage table based on his current OJL
hours.

The certification request can only come from the Sponsor/Registered Apprenticeship
Program, because they are the entity who has indentured the apprentice.

The ATR (Apprenticeship Training Representative) must review the entire form, checking
for accuracy and ensuring it is complete. The ATR will fill in the apprentice’s registration date
and the date of issue. This will be the date he received the request. Below the last apprentice
listed on the certification, the ATR will indicate “no names to follow” as a practice to inform
U.S. Wage and Hour of the last name on the list of apprentices certified. The original
certification, which is always signed in blue ink by the ATR, will be sent to the contracting
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authority. A copy stamped “Not for Certification” and “File Copy” will be sent to the Sponsor.
The Sponsor should in turn send a copy to the Employer who made the request. A copy
stamped “File Copy” will be filed in the respective Apprenticeship Regional Office with the
Sponsor’s records of apprentice certifications issued.

Questions relating to the Apprentice Registration date can arise when the date is
several years old and the Apprentice is at a low wage percentage rate and the Sponsor must
retain the records of proof.

The Employer should “never” use a copy of the registered Apprenticeship Agreement as
verification of an apprentice’s registration. This warning appears on every apprenticeship
agreement: “Warning: This Apprenticeship Agreement does not constitute an Apprentice
Certification under Title 29, CFR, Part 5 for the employment of the Apprentice on Federally
financed or assisted construction projects. Current Apprentice Certifications must be obtained
from the Registration Agency's Servicing Representative.”

The Ratio of apprentices to journeypersons/mechanics is stated on the Apprentice
Certification and a supervisor (though he/she may very well be a journeyperson) is never
counted as a journeyman on the project, because he/she is in a supervisory capacity over the
other journeypersons and apprentices.

The employer must be advised and/or reminded of the job categories listed on the
federal project and to not classify anyone in a category that does not exist. The wage
determinations with job categories can be found on the U.S. Wage and Hour website at
http://www.wdol.gov/ .

In order for the Employer to protect himself/herself from having to pay an apprentice
the prevailing journeyperson wage plus benefits, the Certification Request should always be
requested from the Sponsor BEFORE an apprentice is placed on the job. An Apprentice
Certification will never be issued on a project after it has completed or ended. The ATR will not
issue a backdated certification; therefore, change the “Date of Request” if it is not the same day
he/she receives the request for certification. That is why the “Projected Project Start Date”, the
“Date of Request” and the “Estimated Project Completion Date” is imperative when requesting
apprentice certifications.

The Davis-Bacon Compliance Handbook is made available from U.S. Wage & Hour’s
(listed as number 16) website at https://www.dol.gov/whd/recovery/pwrb/toc.htm . The
Sponsors can also request this document from their ATR, and then provide it to a participating
employer.
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(To Be Completed by Dept. of Education)
[ ] Canceled

Date: / / By:

[ ] Completion Date
Date: / /

By:

Florida Department of Education

Division of Career and Adult Education - Apprenticeship

Apprentice |.D. #:

Program Sponsor #: FL

APPRENTICESHIP AGREEMENT: Between the Apprentice and the Apprenticeship Program Sponsor

THIS AGREEMENT, entered into this

day of

between the parties to

represented as the

(Name of Local Program Sponsor's Registered Apprenticeship Standards)

Apprenticeship Sponsor and

hereinafter referred to as the

APPRENTICE, and (if a minor)

(Full Legal Name of Apprentice)

hereinafter referred to as his/her GUARDIAN.

(Parent or Guardian)

WITNESSETH THAT:

The Program Sponsor agrees to be responsible for the selection, placement and training of said apprentice, as work is available, and in consideration said apprentice agrees diligently
and faithfully to perform the work of said trade during the period of apprenticeship, in accordance with the registered standards of the Program Sponsor. The apprenticeship standards
referred to herein are hereby incorporated in and made a part of this agreement. This agreement may be terminated by mutual consent of the signatory parties, only upon proper

notification to the Registration Agency.

Warning: This Apprenticeship Agreement does not constitute an Apprentice
Certification under Title 29, CFR, Part 5 for the employment of the
Apprentice on Federally financed or assisted construction projects. Current
Apprentice Certifications must be obtained from the Registration Agency's
Servicing Representative.

Participating Employer:

Trade:
SOC Code: RAPIDS
Code:
Term: Probationary Period:

Starting Wage:

Credit for Previous Experience:

Term Remaining:

1, the above named APPRENTICE, with full knowledge of the provisions and my rights thereunder, do hereby expressly waive my rights under 20 USCA S1232g(b) which provides that
a student's permission (or the permission of his/her guardian, if the student is under 18 years of age) is necessary before an educational agency or institution may disclose the
student's education records to any source outside the school system. Permission to disclose my records (or my child's records) is specifically restricted to the disclosure of grades and
attendance records to the Registration Agency for the purpose of evaluating my progress as an apprentice and further administering of the Florida Apprenticeship Program provided for

under Chapter 446, Florida Statutes.

(Legal Signature of Apprentice)

(Signature Representing Program Sponsor)

(Street Address)

(Title)

(City) (State) (Zip Code)

(Mailing Address of Program Sponsor)

(If a Minor - Parent or Guardian Signature) (City) (State) (Zip Code)
TO BE COMPLETED BY APPRENTICE (Please check or fill in items as appropriate)
1. Social Security Number 2. Date of Birth 3. Sex 4. Race
| df - d identificati 1 [ ] White
[only used for training record identification] Month Day Year 2. [ ] Black / African American
1. [ ] Male 3. [ ] American Indian or Alaskan Native
4. [ ] Asian
2. [ ] Female 5 [ ] Native Hawaiian/other Pacific Islander
5. Mark Highest Grade of Schooling Completed 6. Veteran 7. Military - Dates of 8. VA Claim 9. Ethnic Group
GRADE SCHOOL 1|:| 2|:| 3|:| 4|:| 5|:| 6|:| 7|:| SD 1[ ] Yes Number 1. | ] Hispanic or Latino
monscroo. 9 | 10[ | 11[ ] 12[] ceEp[] 2 1 No Entry 2. [ | Not Hispanic or Latino
cowee  13[ ] 14[ ] 15[ ] 16[ ] 17[ ] 18] ] Release

THIS AREA FOR DEPARTMENT OF EDUCATION USE ONLY

Registered by: Division of Career and Adult Education - Apprenticeship

(Registration Date)

Data entered by: |:| Sponsor |:| Registration Agency

Authorized Official, Registration Agency

ATTN: Program Sponsor, submit original form, signed in blue ink, to Field Office Representative

DCAE Form APPR-200 (Revised 9/09)
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APPRENTICE, and (if a minor)

GO

(Full Legal Name of Apprentice)

hereinafter referred to as his’/her GUARDIAN.

WITNESSETH THAT:

(Parent or Guardian)
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Registration Agency.
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GUIDE SHEET FOR APPRENTICE AGREEMENT (DCAE Form APPR - 200)

GENERAL NOTES

An On line version of this form can be acquired at the Registration Agency's website at the following
address: http://www.fldoe.org/workforce/apprenticeship/forms.asp or the sponsor can receive an
electronic version from their Servicing ATR (Apprenticeship & Training Representative).

This form must be processed anytime the registered program sponsor selects a qualified applicant,
grandfathers in current employees or brings a former apprentice back into the program. This form must
be signed in BLUE ink by the program and the apprentice and the original must be sent to the ATR.

Sections #1 thru #16 and #21 thru #24 of the form are to be completed by the Program or the Program's
Representative. Please TYPE or LEGIBLY PRINT if not filled out in your computer. Sections #17 thru
#20 and #25 thru #33 of the form are to be LEGIBLY completed by the APPRENTICE. Please make
sure ALL sections have been completed before sending the form to your ATR.

45 CALENDAR DAY RULE

Due to Federal requirements, this form must be processed into the Federal computerized database know
as RAPIDS (Registered Apprenticeship Partners Information Data System) and received and
approved/registered by the ATR within 45 calendar days of the Indenture Date, WHICH IS THE DATE
AT THE TOP OF THE FORM IN ITEM #3. In order to meet this deadline, the Indenture paperwork
should be on its way to the ATR no later than 20 days from the Indenture date. This gives the ATR 25
days to review it and return it for corrections if needed, to check each apprentice against the selection
ranking list and enough time to verify or input the data into RAPIDS.

NOTE: If the Indenture is over 45 calendar days old when received by the ATR, it will be returned to you
so that a new agreement can be prepared and Credit given (by the Committee) for the 45 day period.
Once returned to the ATR, it will be processed as usual.

NOTICE
DO NOT MIX PROGRAM TYPES i.e. APPRENTICESHIP - PREAPPRENTICESHIP - TRAINEE
THIS FORM IS ONLY FOR APPRENTICES

FORM PROCESSING

It is highly recommended that the program keep a photocopy of the completed form in your
Apprenticeship Files until a processed Program/Committee copy comes back to you from the ATR’s
office showing the ATR signature and the Date of the Apprentices' Registration.

When submitting an Agreement Form which Indentures and gives Credit, be sure to not award more than
50% without also providing the ATR with a letter on the program's letterhead of why the apprentice was
awarded more than 50% credit toward completion of the program.

COPIES

The ATR will produce a copy of the processed and registered Apprentice Agreement and send it to the
program sponsor/committee for their records and placement in the Apprentice's file. The Original will be
sent to the Central Office for maintenance and future archiving.

RAPIDS (Registered Apprenticeship Partners Information Data System)
If you enter the apprentice information from a completed Apprentice Agreement form into RAPIDS, you
do not have to submit an Action Reporting Form along with the Apprentice Agreement.

If you DO NOT enter the apprentice information from a completed Apprentice Agreement form into
RAPIDS, you DO HAVE TO submit an Action Reporting Form along with the Apprentice Agreement. It is
highly recommended that you ALWAYS submit an Action Reporting Form no matter which of the
previous practices you adopt, since the ATR does not maintain copies of processed Apprentice
Agreements.
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GUIDE SHEET FOR APPRENTICE AGREEMENT (DCAE Form APPR - 200)

The Apprentice 1.D. Number will be issued by RAPIDS and is to be used on all future individual
apprentice correspondence.

The program Number is the number assigned to the program by the Registration Agency. This
number is found on the Registration Certificate. Place your program registration number in this
area from your registered program standards.

Date of Agreement, as stated no change. This is the date the apprentice is selected or
grandfathered into the program and their time as an apprentice officially begins.

Program Name on this line. The name must be written exactly as it is on the Registration
Certificate including the type of program, i.e.: GNJ, INJ, 13, IJW, or JAC or JATC, etc.

Apprentices’ LEGAL name. This is the name that will be used on their Completion Certificate.
Example: Jane A. Doe. Do not use nicknames or abbreviated proper names.

Name of Parent or Guardian only if the Apprentice is a minor.

This warning applies to Federally Financed and Assisted Construction Projects only. Apprentice
Certifications are only issued by your local ATR for your registered apprenticeship program and
participating employers. If an apprentice is to be on a Federally Financed project, there is a
separate form that shall be used to certify the registration of an apprentice, so call your local ATR
for guidance.

Fill in the name of the Participating Employer the apprentice is working for.

Fill in the current wage of the apprentice at the time of indenture.

Indicate the name of the Trade as shown on the Program Standards. Please don't use electrical for
electrician or carpentry for carpenter, etc.

SOC (Standard Occupational Classification) Code for the Trade as shown on the Program
Standards.

RAPIDS Code as shown on newer Program Standards. This is the 4 digit number the Federal
Apprenticeship Office has assigned the Trade and used in RAPIDS.

Term: The Term of Apprenticeship as shown on the Program Standards. Indicate OJT Hours -
Months. Example: 8000 Hours - 48 Months.

Probationary Period: As specified in your approved Program Standards, usually 6 months or one
year.

Credit: Indicate amount in OJT hrs - Months format, if any given. If none given indicate -0- or
"none". Remember to watch the credit policy.

Term Remaining: Indicate the term remaining in OJT hrs - Months format. After credit has been
deducted from term.

Legal Signature of Apprentice in BLUE ink.

Mailing address of the Apprentice.

City, State, & Zip Code of Apprentices mailing address.

Parent or Guardian Signature. ONLY REQUIRED IF THE APPRENTICE IS A MINOR

Original signature of individual with authority to sign AS PER THE APPRENTICESHIP
STANDARDS. IN BLUE INK PLEASE.

Title of individual with authority to sign.

Mailing Address of the program.

City, State & Zip Code of the mailing address of the program.

The apprentices’ social security number.

The date of birth of the apprentice.

Apprentice sexual orientation.

Apprentice race.

The highest grade of school completed by the apprentice.

Whether or not the apprentice is a veteran.

If the apprentice is a veteran - their dates of entry & release.

If the apprentice is a veteran - their VA Claim Number.

Apprentices Hispanic & Latino Ethnic Status.

THIS AREA WILL BE COMPLETED BY THE ATR.

THIS AREA WILL BE COMPLETED BY THE ATR.
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GUIDE SHEET
FOR
ACTION REPORTING FORM
APPR - 205 (revised 9/1/13)

GENERAL NOTES

An On line version of this form can be acquired at the Registration Agency's website or the sponsor can receive an electronic version from their
Servicing ATR (Apprenticeship & Training Representative).

This form must be processed anytime the registered program sponsor takes an action on an apprentice, a preapprentice or a trainee. This form
must be signed in BLUE ink and the original must be sent to the ATR.

45 CALENDAR DAY RULE -
ALL ACTIONS MUST BE SENT TO THE ATR BEFORE 45 CALENDAR DAYS OF THE DATE OF ACTION

NOTICES
DO NOT MIX PROGRAM TYPES i.e. APPRENTICESHIP - PREAPPRENTICESHIP - TRAINEE
DO NOT MIX TRADES ON THE FORM

ONE TYPE OF ACTION PER FORM!!!

Except for 01's/05’s and 02’s and should be inserted in #9 (Action Code) as 01/02 or 05/02!
Except for 06's and 07's and should be inserted in #9 (Action Codes) as 06/07!

"DO NOT MIX ACTION CODES"

EORM PROCESSING
It is highly recommended that the program keep a photocopy of the completed form in your Apprenticeship Files until a processed
Program/Committee copy comes back to you from the ATR’s office.

When submitting an Action Form which Indentures and gives Credit, be sure to use both Action Codes, i.e.: 01/02.

When just giving Credit (Code 02)
Fill in the Participants' SS#, Registered Legal Name, ID#, Action Code 02, Date of Action, current wage and the amount of credit in hours.
All credit must be approved by the program sponsor/committee. Watch the credit policy of not more than a total program allowance of 50% credit
awarded.

Completion Requests (Code 03)
Should be submitted 45 days in advance of the participants completion date.
It would also help to give the ATR the Graduation Ceremony date (if there is one).
This will help to ensure the Certificates get back to you in time for the graduation ceremony.
Fill in the Participants' SS#, Registered Legal Name, ID#, Action Code 03, Date of Action, Journeyman Wage. If the participant has not reached
their Expected Completion Date the ATR will have to "Balance" the time remaining in the Credit Column.

Participant Name Change
When submitting an Action Form to do a Name Change, fill in the Participants' SS#, Registered Legal Name, ID# and Date of Action.
On the rest of the line just print "NAME CHANGE". A copy of the legal documentation must also be attached, i.e. marriage license photocopy,
copy of court papers, etc. No Action Code is needed.

Cancellations (Code 04)
When submitting an Action Form to cancel a participant, fill in the Participants' SS#, Registered Legal Name, ID#, Action Code 04, Date of
Action, current participant wage, the most appropriate Cancel Code from the listing and the current Probationary Status.

Cancellation Codes
Use the most accurate code from the listing of “Cancel Codes” which best explains the reason a participant was terminated from the registered
program.
This information is necessary for the Federal Database.

Action Codes 06 and 07
If a participant does not progress through the program satisfactorily or from a lack of work and their term of training is extended, fill in the
Participants’ SS#, Registered Legal Name, ID#, use Action Code(s) 06 and 07 together as 06/07, the Date of Action. In the "Extension Date"
column please provide the projected date the participant is expected to complete their training obligation and enter the Participants' Current
Wage. The ATR will change the participants’ expected completion date in the Federal Database accordingly. If a participant exceeds their
Expected Completion Date determined by the Federal Database, your ATR will request the program to perform this action on a participant, so
that these participants do not show up on an "Overdue Report".

COPIES
The ATR will produce a copy of the processed Action Form and send it to the program sponsor/committee for their records and retain a copy in
the local field office. The Original will be sent to the Central Office for maintenance and future archiving.






FORM COMPLETION
by the NUMBERS

1.  The date this form was filled out i.e. today's' date.
2. Place your program registration number in this area from your registered program standards. DON'T FORGET THE "FL".

3.  The Registered Program Name as it appears on the registered program standards and on the Certificate of Registration (no acronyms).
DON'T FORGET THE "INJ, GNJ, JAC, etc".

4.  The Four (4) Digit Trade Number as listed on the Registered Program Standards or available from your Servicing ATR (only one trade per
action form).

5.  Trade Name as it appears in your Registered Program Standards.
6.  The participant’s Social Security Number. (This will only be used for identification purposes)

7.  List participants alphabetically from top to bottom, by last name, PLEASE. Enter the Full Legal name of the participant as it appears on
the Training Agreement. Do not use nicknames.

8.  This section is for the participant identification number. If you are processing Indenture Agreements for the first time, you will not have this
number. It will be provided in the return of your forms by the ATR. For any subsequent action on participants, fill in the appropriate number as
provided by the ATR for each individual participant.

9.  Use the appropriate two-digit number as specified in the box titled "Action Codes" and remember the references at the beginning of these
instructions.

10. This is the date on the Training Agreement or the date the Committee/Sponsor took an action against the participant.
A. Inthe case of requesting completion certificates in advance — use the date the participants are to complete the program and
request them 45 days in advance of the completion date.

11. When using "Action Codes" 06 and / or 07 please provide the date of completion the participantis should now complete the program after
the time extension.

12. Current Wage of the participant. The wage at completion is the JOURNEYMAN rate.
13.  Use the appropriate two-digit number as specified in the box titled "Cancel Codes".

14.  This column is only used when you have an ‘04’-action code. Either mark this box with and X or use a P if the respective participant is on
probation.

15. If creditis awarded to a participant, enter the amount in this column in hours.
16. Legibly Print or Type the name of the person signing this form.
17.  Authorized Signature of Committee/Sponsor. The same person whose name appears in #15.

18. The Date the Authorized Person signed this form.

AGENCY USE ONLY
19. The ATR will mark this box if the Sponsor Entered the information on this Action Reporting Form in the Federal Database.

20. If the ATR or any other Agency Authorized Person enters the form data into the Federal Database then put the Date performed here and
initial.

21. When the information is recorded into the Agency Data Base by an Agency Authorized Person then put the Date performed here and
initial.

22. The ATR or other Agency Authorized Person that processed this form signs here.

23. The Date The ATR or other Agency Authorized Person processed this form.







REQUEST FOR DUPLICATE COMPLETION CERTIFICATE

From:

To: Department of Education
Division of Career and Adult Education
Apprenticeship Section
325 West Gaines St., Suite 754
Tallahassee, FL 32399-0400

Please issue a duplicate completion certificate to the program participant named below:

Name:

Date of Birth: Social Security Number:
Participant Number:

Program Name:
Program Number:

Program Address:

Trade:

Date Completed:

| DUPLICATE COMPLETION CERTIFICATE WILL BE MAILED TO THE PARTICIPANT |

Participant's mailing address:

Phone number:

Participant's signature:

Date requested:

Requested by:

(Name, Title and Affiliation, if requested by individual other than participant)

PLEASE NOTE
Request for a duplicate certificate will require the individual's term of training be verified through official records maintained by

the registration agency and/or the Florida Department of State, the Division of Archives, History and Records Management.

Duplicate certificates will be issued only to those individuals for whom records can be verified

DCAE form APPR IWD-501 (Revised 06/09)





		SS#: 

		Program Name: 

		Program Number: 

		Address 2: 

		Trade/Occcupation: 

		Name of Completor: 

		Apprentice RAPIDS ID: 

		Date of Birth: 

		Address 1: 

		Participant Address 2: 

		Participant Address 1: 

		Participant Address 3: 

		Requestor's Name: 

		Date Requested: 

		Participant's Phone Number: 

		City State Zip: 

		ATR Address 2: 

		Completion Date: 

		ATR Address 1: 

		ATR Name: 






FLORIDA DEPARTMENT OF EDUCATION
DIVISION OF CAREER AND ADULT EDUCATION -

APPRENTICESHIP

WAGE AMENDMENT

|[PROGRAM # - FL

The following amendment to the Wage Rate Provisions of:

Section

, Titled

Page

, of the

standards is hereby requested.

, of

(Program Sponsor)

Period of Training Percent of Apprentice Hourly Period of Training Percent of Apprentice Hourly

Journeyworker's Rate Journeyworker's Rate

Rate @ Rate

0% $0.00 0% $0.00

0% $0.00 0% $0.00

0% $0.00 0% $0.00

0% $0.00 0% $0.00

0% $0.00 0% $0.00
The current journeyworker wage rate is $ per hour.
For the trade of:
Effective date of amendment:
CERTIFICATION BY PROGRAM SPONSOR
(Signature) (Title) (Date)
FIELD OFFICE REVIEW
(Signature) (Title) (Date)
APPROVED AND REGISTERED
Authorized Official, Registration Agency (Date)

DCAE Form APPR-208 (Revised 7/09)

(SUBMIT 4 ORIGINALS)



Instruction to Enter Decimal

Enter percentages as a decimal. (example .50)





		Program Number: 

		Section: 

		Title: 

		Page Number: 

		Sponsor: 

		Wage Rate: 

		Trade: 

		Period of Training1: 

		Period of Training2: 

		Period of Training3: 

		Period of Training4: 

		Period of Training5: 

		Period of Training6: 

		Period of Training7: 

		Period of Training8: 

		Period of Training9: 

		Period of Training10: 

		Percent of Journey Rate3: 

		Percent of Journey Rate4: 

		Percent of Journey Rate5: 

		Percent of Journey Rate6: 

		Percent of Journey Rate7: 

		Percent of Journey Rate8: 

		Percent of Journey Rate9: 

		Percent of Journey Rate10: 

		Apprentice Hour Rate2: 0

		Apprentice Hour Rate3: 0

		Apprentice Hour Rate4: 0

		Apprentice Hour Rate5: 0

		Apprentice Hour Rate1: 0

		Apprentice Hour Rate6: 0

		Apprentice Hour Rate7: 0

		Apprentice Hour Rate8: 0

		Apprentice Hour Rate9: 0

		Apprentice Hour Rate10: 0

		Percent of Journey Rate2: 

		Percent of Journey Rate1: 

		Date of Amendment: 






FLORIDA DEPARTMENT OF EDUCATION
DIVISION OF CAREER AND ADULT EDUCATION -
APPRENTICESHIP

WAGE AMENDMENT

[PROGRAM # -FL |

The following amendment to the Wage Rate Provisions of:

Section , Titled

, of

Page , of the

(Program Sponsor)

standards is hereby requested.

Period of Training Percent of Apprentice Hourly Period of Training Percent of Apprentice Hourly
Journeyworker's Rate Journeyworker's Rate
Rate Rate
0.00% 0.00%
0.00% 0.00%
0.00% 0.00%
0.00% 0.00%
0.00% 0.00%
The current journeyworker wage rate is $ per hour.

For the trade of:

Effective date of amendment:

CERTIFICATION BY PROGRAM SPONSOR

(Signature) (Title) (Date)
FIELD OFFICE REVIEW

(Signature) (Title) (Date)
APPROVED AND REGISTERED

Authorized Official, Registration Agency (Date)

(SUBMIT 4 ORIGINALS)

DCAE Form APPR-208 (Revised 7/09)






		Program Number: 

		Section: 

		Title: 

		Page Number: 

		Sponsor: 

		Trade: 

		Date: 

		Apprentice Hour Rate2: 

		Apprentice Hour Rate3: 

		Apprentice Hour Rate4: 

		Apprentice Hour Rate5: 

		Apprentice Hour Rate6: 

		Apprentice Hour Rate7: 

		Apprentice Hour Rate8: 

		Apprentice Hour Rate9: 

		Apprentice Hour Rate10: 

		Period of Training1: 

		Period of Training2: 

		Period of Training3: 

		Period of Training4: 

		Period of Training5: 

		Period of Training6: 

		Period of Training7: 

		Period of Training8: 

		Period of Training9: 

		Period of Training10: 

		Percent of Journey Rate2: 

		Percent of Journey Rate3: 

		Percent of Journey Rate4: 

		Percent of Journey Rate5: 

		Percent of Journey Rate6: 

		Percent of Journey Rate7: 

		Percent of Journey Rate8: 

		Percent of Journey Rate9: 

		Percent of Journey Rate10: 

		WageRate: 

		Apprentice Hour Rate1: 

		Percent of Journey Rate1: 






2013 Adult Learning Style for Apprenticeship
Online Course Registration Form

Name:

School:

County:

Program/Subject Area:

Phone:

Most Frequently Checked Email Address:

All registrations forms must be submitted to
ascharr@facte.org. Once your registration information has
been processed, you will receive login information via email

from Jamie Eddleman.

Non Discrimination Statement
Discrimination on the basis of race, eth-

nicity, religion, national origin, gender,
disability, sexual orientation, marital
Status or genetic identity against an indi-
vidual who qualifies for participation in
the organization or activities supported
by this organization is prohibited. No
person shall, on the basis of race, ethnic-
ity, religion, national origin, gender, dis-
ability, sexual orientation, marital status,
or genetic identity, be excluded from par-
ticipation in, be denied the benefits of, or
be subjected to discrimination under any
FACTE program or activity, or in any
contracted services conditions or prac-
tices conducted by FACTE.




mailto:ascharr@facte.org
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Florida Department of Education
Professional Development System Evaluation Protocol

Protocol System

Introduction

Through a series of legislative acts in the late 1990s and early part of the 21* century, the
Florida Legislature required the Department of Education to develop a system for
evaluating the quality of district professional learning systems. Pursuant to those
requirements stipulated in 1012.98 — School Community Professional Development
Act (F.S.) and legislative proviso language, the Department generated the Professional
Development System Evaluation Protocol. By June of 2009, the Department concluded
two cycles of reviews of all 67 school districts and four university research schools. The
2009-10 school year was devoted to a complete review and revision of the system in
preparation for Third Cycle implementation. This document contains a complete
description of the overall system for the Third Cycle. A companion document entitled
Professional Development System Evaluation Protocol: Reviewer’s Guide contains
guidelines for reviewers to use as they conduct site visits to school districts in
implementing the system.

Overview of the Evaluation Protocol

Professional development, the process of continuous development for educators and other
education personnel has as its core purpose improving student achievement. A study of
the state of professional learning in the U.S. notes that professional learning that is
sustained over time, and focused on important content can have a powerful effect on
teacher skills and knowledge and consequently on student learning. “When well
designed, these opportunities help teachers master content, hone teaching skills, evaluate
their own and their students’ performance, and address changes needed in teaching and
learning in their schools. Educators and policymakers increasingly recognize the
importance of providing high-quality learning opportunities to help transform teaching.
As students are expected to learn more complex analytical skills in preparation for further
education and work in the 21st century, teachers must learn to teach in ways that develop
higher-order thinking and performance” (Darling-Hammond, Wei, Andree, Richardson,
& Orphanos, 2009, p. 7).

Bureau of Educator Recruitment, Development and Retention 1





Florida Department of Education
Professional Development System Evaluation Protocol
Protocol System, Third Cycle, 2010-2014

At the earliest stages of the standards movement, Harvard scholar Richard Elmore noted
that “In practice, professional development covers a vast array of specific activities,
everything from highly targeted work with teachers around specific curricula and
teaching practices through short, “hit-and-run” workshops designed to familiarize
teachers and administrators with new ideas or new rules and requirements, to off-site
courses and workshops designed to provide content and academic credit for teachers and
administrators” (p. 6). He continues, “The point here is that professional development, if
it is to be focused on student learning, at some point must be tailored to address the
difficulties encountered by real students in real classrooms as well as broader systemic
objectives. Similarly, effective professional development is connected to questions of
content and pedagogy that educators are asking—or should be asking—about the
consequences of their instructional practices on real students as well as in general
questions about effective teaching practice” (p.7).

All Florida districts and schools should be learning organizations in which all employees
engage in continuous improvement to reach their potential and improve student learning.
The Florida Professional Development System Evaluation Protocol establishes standards
for exemplary practice in professional learning for all employee groups and for all
content areas and state, district, and school initiatives. The System emphasizes
professional learning for educators and administrators who most directly influence
student academic success, yet are applicable to all school and district employees, both
certified and non-certified staff. In short, learning for any employee of the state’s
districts, schools, or other education agencies should meet the intent of these standards.

Components of the System

State law specifies that “The purpose of the professional development system is to
increase student achievement, enhance classroom instructional strategies that
promote rigor and relevance throughout the curriculum, and prepare students for
continuing education and the workforce. The system of professional development
must align to the standards adopted by the state and support the framework for
standards adopted by the National Staff Development Council” (s. 1012.98 (1) F.S.).
The purposes of the Professional Development System Evaluation Protocol are to:

1. Ensure the highest quality district, school, and faculty Professional Development
Systems in Florida to support instructional programs throughout the state.

2. Provide the Commissioner of Education, State Board of Education, and
Legislature with information each year on the quality of the district Professional
Development Systems.

3. Provide Florida school districts with the methods and protocols needed to conduct
ongoing assessments of the quality of professional development in their schools.

Bureau of Educator Recruitment, Development and Retention 2
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Components of the Professional Development System Evaluation Protocol include:

¢

¢

A set of 65 standards reflecting legal requirements and research-based
professional development practices.

Requirements directly linking professional development with achievement levels
of the students of participating teachers.

Site visits to school districts using teams of trained experts in professional
development.

Methods for the department to use to identify best practices occurring when the
review of the data indicates progress.

Methods for the department to use to investigate the causes of lack of progress
when the review of the data indicates a lack of progress.

Technical assistance for districts to use in improving their professional
development systems.

Formats and timeframes for the department to report results to school districts
from each review and annually to the State Board of Education and the
Legislature the progress across all school districts visited.

The Professional Development System Evaluation Protocol is based on a set of standards
that describe the characteristics and components of a quality professional development
system that meets the requirements of Florida’s laws. Most legal requirements for
professional development in Florida’s schools are specified in s. 1012.98 — School
Community Professional Development Act, F.S. This law states in part:

1)

()

(3)

The Department of Education, public postsecondary educational institutions,
public school districts, public schools, state education foundations, consortia, and
professional organizations in this state shall work collaboratively to establish a
coordinated system of professional development. The purpose of the professional
development system is to increase student achievement, enhance classroom
instructional strategies that promote rigor and relevance throughout the
curriculum, and prepare students for continuing education and the workforce.
The system of professional development must align to the standards adopted by
the state and support the framework for standards adopted by the National Staff
Development Council.
The school community includes students and parents, administrative personnel,
managers, instructional personnel, support personnel, members of district school
boards, members of school advisory councils, business partners, and personnel
that provide health and social services to students.
The activities designed to implement this section must:
(@) Support and increase the success of educators through collaboratively
developed school improvement plans that focus on:
1. Enhanced and differentiated instructional strategies to engage students in a
rigorous and relevant curriculum based on state and local educational standards,
goals, and initiatives;

Bureau of Educator Recruitment, Development and Retention 3
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2. Increased opportunities to provide meaningful relationships between teachers

and all students; and

3. Increased opportunities for professional collaboration among and between

teachers, guidance counselors, instructional leaders, postsecondary educators

engaged in preservice training for new teachers, and the workforce community.
(b) Assist the school community in providing stimulating, scientific research-
based educational activities that encourage and motivate students to achieve at the
highest levels and to participate as active learners and that prepare students for
success at subsequent educational levels and the workforce.
(c) Provide continuous support for all education professionals as well as
temporary intervention for education professionals who need improvement in
knowledge, skills, and performance.

Additional sections of Florida Statutes (s. 1012.98 (4) (b) F.S.) state:

Each school district shall develop a professional development system as specified
in subsection (3). The system shall be developed in consultation with teachers,
teacher-educators of community colleges and state universities, business and
community representatives, and local education foundations, consortia, and
professional organizations. The professional development system must:
1. Be approved by the department. All substantial revisions to the system shall
be submitted to the department for review for continued approval.
2. Be based on analyses of student achievement data and instructional
strategies and methods that support rigorous, relevant, and challenging curricula
for all students. Schools and districts, in developing and refining the
professional development system, shall also review and monitor school
discipline data; school environment surveys; assessments of parental
satisfaction; performance appraisal data of teachers, managers, and
administrative personnel; and other performance indicators to identify school
and student needs that can be met by improved professional performance.
3. Provide inservice activities coupled with follow-up support appropriate to
accomplish district-level and school-level improvement goals and standards.
The inservice activities for instructional personnel shall focus on analysis of
student achievement data, ongoing formal and informal assessments of student
achievement, identification and use of enhanced and differentiated instructional
strategies that emphasize rigor, relevance, and reading in the content areas,
enhancement of subject content expertise, integrated use of classroom
technology that enhances teaching and learning, classroom management, parent
involvement, and school safety.
4. Include a master plan for inservice activities, pursuant to rules of the State
Board of Education, for all district employees from all fund sources. The master
plan shall be updated annually by September 1, must be based on input from
teachers and district and school instructional leaders, and must use the latest
available student achievement data and research to enhance rigor and relevance
in the classroom. Each district inservice plan must be aligned to and support the
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school-based inservice plans and school improvement plans pursuant to s.
1001.42(18). District plans must be approved by the district school board
annually in order to ensure compliance with subsection (1) and to allow for
dissemination of research-based best practices to other districts. District school
boards must submit verification of their approval to the Commissioner of
Education no later than October 1, annually.
5. Require each school principal to establish and maintain an individual
professional development plan for each instructional employee assigned to the
school as a seamless component to the school improvement plans developed
pursuant to 1001.42(18). The individual professional development plan must:
a. Be related to specific performance data for the students to whom the
teacher is assigned.
b. Define the inservice objectives and specific measurable improvements
expected in student performance as a result of the inservice activity.
c. Include an evaluation component that determines the effectiveness of
the professional development plan.

The Professional Development System Evaluation Protocol contains an overall
philosophy and approach to professional learning that is based on and drawn from the
National Staff Development Council’s (NSDC) new definition of professional learning
and supporting research and documents. Underlying tenets include the following
concepts and approaches:

> Professional development, the process of continuous development for
educators and other education personnel, has as its core purpose improving
student achievement. The entire Protocol System reflects this emphasis
throughout the standards, rationales, and elaborations.

» Pervasive throughout the document are references to learning communities.
Learning communities are groups of faculty who meet regularly to study
more effective learning and teaching practices. They share common
learning goals that align with school and/or district goals for student
achievement. Learning communities can be effective methods for infusing
scientific and evidence based research programs into classrooms. According
to information from the National Staff Development Council (NSDC), “the
most powerful forms of professional learning occur in ongoing teams that
meet on a regular basis, preferably several times a week, for the purposes
of learning, joint lesson planning, and problem solving. These learning
communities operate with a commitment to the norms of continuous
improvement and experimentation and engage their members in improving
their daily work to advance the achievement of school district and school
goals for student learning” (NSDC Standards — Learning Communities). This
method for encouraging and developing expertise in our professional
educators is encouraged throughout the state. Adults learn more effectively
when they are engaged in the learning and relate learning to their job
responsibilities.
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» Language in the Third Cycle reflects an emphasis on the collective
responsibility for professional learning among all members of the school
community, and this emphasis is in line with language in 1012.98 F.S.
Examples are the use of the term professional learning instead of professional
development, and the term “facilitator” instead of terms such as trainer,
designer, provider, or program managers; and the term “educator” instead of
teacher.

» All professional learning in the state should be based on documented
scientific research or on a firm evidence base. Many references are made in
the document to scientific and/or evidence-based instruction. Professional
learning for educators should have documented evidence of the ease of use of
the intended skills in the classroom and of the positive impact on increasing
student achievement. Documentation preferably is available in published,
referred journals or publications or written evidence of the rigorous methods
(randomized or comparison group designs) used to determine the
effectiveness of the professional learning effort. Districts and schools may
rely on national, state, university or consortia organizations to provide the
research/evidence. Districts may also use their own systems of piloting
promising efforts to document the evidence that the new strategies and
techniques increase student achievement within their schools and with their
populations.

The Professional Development System Evaluation Protocol is designed for use by:

¢ The Department through site visits to districts to form state-wide conclusions on
the quality of professional development in the state.

¢ District staff through site visits to schools to form district-wide conclusions on the
quality of professional development in the district.

¢ School staff and School Advisory Councils as a self-check on the quality of
professional development in the school.

The Florida Protocol Standards form the basis for a checklist used by reviewers to judge
the quality of the professional development system at each level. Sampling of districts
and schools is employed to reduce the cost and time needed to form state-level and
district-level conclusions. Descriptions of the sampling process are contained in later
sections of this document. The Standards have been generated from the statements in
Florida’s laws as well as the professional development standards generated by the
National Staff Development Council (NSDC) entitled Standards for Staff Development.
(See Appendix A and located on the web at http://www.nsdc.org/standards/index.cfm.)
An analysis depicting the relationship of the NSDC standards and the standards for
Florida’s Professional Development System Evaluation Protocol is displayed in
Appendix B.
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The standards reflect three levels of the Professional Development System and four
strands incorporated into each level as follows:

Levels Strands
1.0 Educator Level ¢ Planning
2.0 School Level ¢ Learning
3.0 District Level ¢ Implementing
¢ Evaluating

Figure 1 presents a schematic displaying the three levels and four strands. Note that the
Florida Department of Education, Bureau of Educator Recruitment, Development and
Retention provides support and assistance for professional development activities and
services in Florida’s public school districts and is displayed as a supporting service at the
bottom of Figure 1.

Although districts are responsible for creating and implementing a district professional
development system, educators in the public schools are the participants in the
professional learning and are the ones who in turn use the skills and knowledge gained in
their everyday teaching. Much of the planning and implementation of professional
learning occurs at the school level. A comprehensive review of the quality of district
professional development systems must encompass the perspective of educators and
school administrators as well as district coordinators and directors. The Protocol System
incorporates input from all three levels in making judgments about the overall district
professional development system: educator, school, and district.

Bureau of Educator Recruitment, Development and Retention 7





Florida Department of Education
Professional Development System Evaluation Protocol
Protocol System, Third Cycle, 2010-2014

Figure 1

Structure of Protocol Standards

1.1 1.2 1.3 1.4
Planning Delivery Follow-up Evaluation
2.1 2.2 2.3 2.4
Planning Delivery Follow-up Evaluation
3.1 3.2 3.3 3.4
Planning Delivery Follow-up Evaluation

| Supported by the Florida Department of Education, Bureau of Educator Recruitment, Development and Retention

Florida Department of Education
Bureau of Educator Recruitment, Development and Retention

The model employs a basic systems approach to professional learning addressing these
general questions:

¢ Planning: What planning occurs to organize and support the professional
learning for teachers?

¢ Learning: What is the quality of the professional learning in which educators
participate?

¢ Implementing: How do educators apply the skills and knowledge gained
through the professional learning?

¢ Evaluating: What evaluation occurs to ensure that the professional learning
resulted in educators applying what they learned in the classroom and
improvements in student learning occurred as a direct outcome?
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Protocol Standards —Third Cycle

The protocol standards were updated for the third cycle to reflect current law and changes
in the field of professional learning. The third cycle standards are listed below.

1. EDUCATOR LEVEL

1.1. Planning
1.1.1. Individual Needs Assessment: The educator identifies individual
professional learning goals with primary emphasis on student learning needs by
reviewing certification needs, classroom-level disaggregated student achievement
and behavioral data related to content area skills, school initiatives, the School
Improvement Plan, and school and team goals.
1.1.2. Administrator Review: The educator meets with a school administrator to
review the IPDP and identify additional individual professional learning needs
based on performance appraisal data and priorities for students, grade levels,
content areas, or the whole school.
1.1.3. Individual Professional Development Plan: The educator’s Individual
Professional Development Plan (IPDP) specifies the professional learning needs
related to identified student achievement goals for those students to which the
educator is assigned; aligned with the educator’s level of development; and
contains: a) clearly defined professional learning goals that specify measurable
improvement in student achievement; b) changes in the educator’s practices
resulting from professional learning; and c) an evaluation plan that determines the
effectiveness of the professional learning.

1.2. Learning
1.2.1. Learning Communities: The educator participates in collaborative
learning communities whose members use a cycle of continuous improvement to
achieve goals that align with individual, school, and district goals for student
achievement.
1.2.2. Content Focused: Professional learning focuses primarily on developing
content knowledge and content-specific research- and/or evidence-based
instructional strategies and interventions in the content areas specified in s.
1012.98 F.S. and aligned with district and state initiatives.
1.2.3. Learning Strategies: Professional learning uses strategies aligned with the
intended goals and objectives; applies knowledge of human learning and change;
and includes modeling of research- and/or evidence-based instruction, practice,
and classroom-based feedback.
1.2.4. Sustained Professional Learning: Professional learning is sufficiently
sustained and rigorous to ensure learning for participants that leads to high-
fidelity classroom implementation for student achievement.
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1.2.5. Use of Technology: Technology, including distance learning, supports and
enhances professional learning as appropriate and the application and assessment
of that learning as appropriate.

1.2.6. Time Resources: Sufficient time within the work day is available and used
for professional development.

1.2.7. Coordinated Records: Educators have easy access to up-to-date records
of their professional learning.

1.3. Implementing
1.3.1. Implementation of Learning: The educator applies newly acquired
professional knowledge, skills, dispositions, and behaviors to improve his or her
practice.
1.3.2. Coaching and Mentoring: Skillful coaches, mentors, or others provide
sufficient classroom- and school-focused support and assistance to the educator to
ensure high-fidelity implementation of professional learning.
1.3.3. Web-based Resources and Assistance: The district provides educators
with web-based resources and assistance to support implementation of
professional learning.

1.4. Evaluating
1.4.1. Implementing the Plan: The educator and a school administrator conduct
an evaluation of the degree of fidelity with which the IPDP was implemented.
1.4.2. Changes in Educator Practice: The educator evaluates the impact of all
professional learning on his or her practice through reflection, assessment,
collaborative protocols for examining educator practice and work samples, peer
visits, and/or professional portfolios.
1.4.3. Changes in Students: The educator determines the degree to which his or
her professional learning contributed to student performance gains as measured by
classroom assessment data.
1.4.4. Evaluation Methods: The educator uses summative and formative data
from state or national standardized student achievement measures, when
available, or other measures of student learning and behavior such as district
achievement tests, progress monitoring, educator-constructed tests, action
research results, discipline referrals, and/or portfolios of student work to assess
the impact of professional learning.
1.4.5. Use of Results: The educator uses the results of the IPDP evaluation as
part of a continuous improvement process to develop the following year’s IPDP,
and to revise professional learning goals based on student performance results and
documented teaching practice.
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2. SCHOOL LEVEL

2.1. Planning
2.1.1. School Needs Assessment: At least annually the school identifies
professional learning needs through a classroom-by-classroom analysis of
disaggregated student achievement data by content and skill areas, subgroups
needing special assistance, and other school data.
2.1.2. Reviewing Professional Development Plans: The school administrator
meets with individual educators to review the IPDP and identify additional
individual professional learning needs based on performance appraisal data and
priorities for students, grade levels, school, content areas, or the whole school.
2.1.3. Reviewing Annual Performance Appraisal Data:  The school
administrator uses information from annual performance appraisals of educators
to identify professional learning needs for individuals, teams, or whole-school
faculty.
2.1.4. Generating a School-wide Professional Development Plan: As part of
the School Improvement Plan and in collaboration with the district’s Professional
Development System, the school administrator and School Advisory Council
generate a school-wide Professional Development Plan that includes research-
and/or evidence-based professional development aligned to identified classroom-
level needs for student achievement, responds to educators’ level of development,
and specifies how the plan will be evaluated.
2.1.5. Individual Leadership Development Plan: School administrators create
and implement Individual Leadership Development Plans that are based on school
and classroom disaggregated student achievement and behavior data and the
needs of student groups not making AYP, and contain clearly defined professional
learning goals that specify measurable improvement in student performance,
improvements in teacher effectiveness, changes in administrator practices
resulting from professional learning, and an evaluation plan that determines the
effectiveness of the Individual Leadership Development Plan.
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2.2. Learning
2.2.1. Learning Communities: School-based professional learning occurs in
collaborative teams of adults whose goals are aligned with the team members’
IPDPs and the school and district goals for student achievement.
2.2.2. Content Focused: Professional learning focuses primarily on developing
content knowledge and content-specific research- and/or evidence-based
instructional strategies and interventions in the content areas specified in s.
1012.98 F.S. and aligned with district and state initiatives.
2.2.3. Learning Strategies: Professional learning uses strategies aligned with the
intended goals and objectives; applies knowledge of human learning and change;
and includes modeling of research- and/or evidence-based instruction, practice,
and classroom-based feedback.
2.2.4. Sustained Professional Learning: Professional learning is sufficiently
sustained and rigorous to ensure learning for participants that leads to high-
fidelity classroom implementation for student achievement.
2.2.5. Use of Technology: Technology, including distance learning, supports and
enhances professional learning as appropriate and the application and assessment
of that learning as appropriate.
2.2.6. Time Resources: Sufficient time within the work day is available and used
for professional development.
2.2.7. Coordinated Records. School administrators regularly generate and
review reports on faculty participation in professional learning.

2.3. Implementing
2.3.1. Implementation of Learning: The school provides follow-up support to
facilitate implementation of professional learning in the workplace.
2.3.2. Coaching and Mentoring: The school provides mentoring and/or
coaching for all educators to ensure high-fidelity classroom implementation of
professional learning, with the assistance continuing as needed until educators
implement the learning with comfort and accuracy.
2.3.3. Web-based Resources and Assistance: The school supports the
implementation of professional learning through school and district web-based
resources and facilitates educator awareness of and access to district web-based
resources.
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2.4. Evaluating
2.4.1. Implementing the Plan: At least annually the school conducts an
evaluation of the degree of fidelity with which the school’s Professional
Development Plan is implemented.
2.4.2. Changes in Educator Practice: The school conducts an evaluation of the
Professional Development Plan to assess its impact on educator practices at the
classroom and/or school level.
2.4.3. Changes in Students: The school conducts an evaluation of the
Professional Development Plan to assess its impact on student performance.
2.4.4. Evaluation Measures: Schools use summative and formative data from
state or national standardized student achievement measures, when available, or
other measures of student learning and behavior such as district achievement tests,
progress monitoring, educator-constructed tests, action research results, discipline
referrals, and/or portfolios of student work to assess the impact of professional
learning.
2.4.5. Use of Results: School administrators and the School Advisory Council
review school-level evaluation data as part of the needs assessment process for the
subsequent school year’s professional development planning in order to eliminate
ineffective programs and strategies and to expand effective ones.

3. DISTRICT LEVEL

3.1. Planning
3.1.1. District Needs Assessment: At least annually the district identifies
professional learning needs through a school-by-school analysis of disaggregated
student achievement by content area and skills, behavioral data, and other district
data.
3.1.2. Generating a District-wide Professional Development System: Based
on identified professional learning needs, the district generates a district-wide
Professional Development System that is research- and/or evidence-based,
specifies how the plan will be evaluated, and aligns with the Florida Protocol
Standards, identified student and educator learning needs, educators’ level of
development, School Improvement Plans, Comprehensive K-12 Reading Plans,
Title 1 Plan, annual performance appraisal data, discipline data, school
environment surveys, assessments of parental satisfaction, other performance
indicators, and the district strategic plan.
3.1.3. Research/Evidence Basis: The district’s professional learning is based on
research- and/or evidence-based instructional and intervention strategies proven
to increase student achievement.
3.1.4. Content Standards for Student Outcomes: The district’s professional
learning supports implementing state-adopted content standards for student
outcomes.
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3.1.5. Integration of Initiatives: Professional learning supports educators in
integrating and using federal, state, and district initiatives in content, instruction,
and intervention strategies to increase student achievement.

3.1.6. Leadership Development: The district plans, implements, and
continuously improves a state-approved, competency-based system of
professional learning that develops, maintains, and improves the leadership
competencies and skills of employees as instructional leaders.

3.1.7. Non-instructional Staff: The district plans, delivers, supports, and
evaluates professional learning for non-instructional staff to enhance job
performance according to the Florida Protocol Standards.

3.1.8. Professional Learning Facilitators: The district’s system of professional
learning includes dissemination of the Florida Protocol System to all staff who
plan and facilitate professional learning.

3.2. Learning
3.2.1. Learning Communities: The district supports and encourages
professional learning in collaborative teams of educators.
3.2.2. Content Focused: Professional learning focuses primarily on developing
content knowledge and content-specific research- and/or evidence-based
instructional strategies and interventions in the content areas specified in s.
1012.98 F.S. and aligned with district and state initiatives.
3.2.3. Learning Strategies: Professional learning uses strategies aligned with the
intended goals and objectives; applies knowledge of human learning and change;
and includes modeling of research- and/or evidence-based instruction, practice,
and classroom-based feedback.
3.2.4. Sustained Professional Learning: Professional learning is sufficiently
sustained and rigorous to ensure learning for participants that leads to high-
fidelity classroom implementation for student achievement.
3.2.5. Use of Technology: Technology, including distance learning, supports and
enhances professional learning as appropriate and the application and assessment
of that learning as appropriate.
3.2.6. Time Resources: Sufficient time within the work day is available and used
for professional development.
3.2.7. Coordinated Records: The district maintains up-to-date, easily accessible
records on all professional learning that provide data for certification and
inservice points for all staff.
3.2.8. District Support: The district recognizes and supports professional
learning as a key strategy for improving teaching quality and student learning.
3.2.9. Learning Organization: The district fosters and develops the maximum
potential of all employees through professional learning.

3.3. Implementing
3.3.1. Implementation of Learning: The district provides a follow-up support
system to facilitate implementation of professional learning in the workplace.
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3.3.2. Coaching and Mentoring: The district provides mentoring and/or
coaching for all educators to ensure high-fidelity classroom implementation of
professional learning, with the assistance continuing as needed until educators
implement the learning with comfort and accuracy.

3.3.3. Web-based Resources and Assistance: The district supports the
implementation of professional learning through district and school web-based
resources and facilitates educator awareness of and access to district web-based
resources.

3.4. Evaluating
3.4.1. Implementing the System: The district conducts an ongoing formal
evaluation of the degree of fidelity with which the district’s Professional
Development System is implemented.
3.4.2. Implementation of Learning: The district evaluates at least 10% of the
district-level professional learning to assess the level of high-fidelity
implementation in the work place.
3.4.3. Changes in Students: The district assesses the impact of professional
learning on student performance.
3.4.4. Evaluation Measures: The district uses summative and formative data
from state or national standardized student achievement measures, when
available, or other measures of student learning and behavior such as district
achievement tests, progress monitoring, educator-constructed tests, action
research results, discipline referrals, and/or portfolios of student work to assess
the impact of professional learning.
3.4.5. Use of Results: The district reviews district- and school-level evaluation
data as part of the needs assessment process for the subsequent school year’s
professional development planning in order to eliminate ineffective programs and
strategies and to expand effective ones.
3.4.6. Fiscal Resources: The district documents that sufficient fiscal resources
are used to support professional learning that aligns with school and district goals.
3.4.7. Student Gains: The district demonstrates an overall increase in student
achievement as measured by the Florida Department of Education’s district
accountability system.
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Cross-Level Threads

The standards were generated in an organization that provides for multiple levels of
review for many aspects of the district’s professional development system. Table 1
presents these cross-level connections among the standards.

Table 1*

Cross-Level Connections
Standard Numbers by

PLANNING Level
Faculty | School | District

Needs Assessment 1.1.1 2.1.1 3.1.1
Administrator Review 1.1.2 2.1.2 X
Generating Professional Development Plans 1.13 214 3.1.2
Leadership Development X 2.15 3.1.6

LEARNING
Learning Communities 1.21 2.2.1 3.2.1
Content Focused 1.2.2 2.2.2 3.2.2
Learning Strategies 1.2.3 2.2.3 3.2.3
Sustained Professional Learning 1.2.4 2.2.4 3.2.4
Use of Technology 1.2.5 2.2.5 3.25
Time Resources 1.2.6 2.2.6 3.2.6
Coordinated Records 1.2.7 2.2.7 3.2.7

IMPLEMENTING

Implementation of Learning 131 23.1 3.3.1
Coaching and Mentoring 1.3.2 2.3.2 3.3.2
Web-based Resources and Assistance 1.3.3 2.3.3 3.3.3
EVALUATING

Implementing the Plan/System 1.4.1 2.4.1 3.4.1
Changes in Educator Practices 1.4.2 2.4.2 X

Changes in Students 1.4.3 2.4.3 3.4.3
Use of Results 1.4.5 2.4.5 3.4.5

*Includes only standards that appear in more than one level.
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Checklist and Judgment Scale

The standards listed above form the basis for a checklist used by reviewers to judge the
quality of the professional development system for each school district. Appendix C
contains the Florida Professional Development System Evaluation Checklist — Third
Cycle. The generic rating scale employed on the checklist is a 4-point rating scale, as
displayed in Table 2.

Table 2
Rating Scale for Protocol
1. Unacceptable: Little or no evidence that the district is implementing
the standard
2. Marginal: Some but inconsistent evidence that the district is

implementing the standard (observed in a few faculty
or schools, a few components of the standard)

3. Good: Considerable evidence that the district is
implementing the standard (observed in many faculty
and schools, many components of the standard)

4. Excellent: Pervasive evidence that the district is implementing
the standard (almost all faculty and schools, almost
all components of the standard)

At the educator and school levels, after reviewing results from all data collection the
reviewer assigns one overall rating to each standard for the school. Educator and school
results are summarized across all schools visited and averaged to form a district rating for
the educator and school levels. These results are presented to one decimal point (e.g., 2.1
or 3.4). District results are finalized after reviewing the educator and school results, with
one whole number rating applied to each district standard. Results from school visits are
maintained only as working papers and used only for the purpose of generating the
ratings by standard for the district. The intent of the Protocol System is to form
judgments about the overall district’s professional development system and adherence to
the standards.

Bureau of Educator Recruitment, Development and Retention 17





Florida Department of Education
Professional Development System Evaluation Protocol
Protocol System, Third Cycle, 2010-2014

District Site Visits

The Department conducts onsite visits to school districts to apply the Professional
Development System Evaluation Protocol. Site visits include:

A. Interviews with district-level staff including the directors of staff
development, curriculum and instruction, testing/assessment and
leadership development, as appropriate.

B. Reviews of documents depicting and supporting the district’s Professional
Development System including the ways in which these items are
incorporated into the process: disaggregated student data, school
improvement plans, surveys of teachers’ professional development needs,
annual performance appraisal data for teachers/administrators, annual
school reports, evaluation reports, expenditure records, and student
achievement data.

C. Reviews of memos and directives to school principals and teachers
concerning policies and procedures for the Professional Development
System.

D. Site visits to selected schools (elementary, middle, and high) where
reviewers interview the principal and other administrators, conduct
interviews with selected teachers, and review documentation including
School Improvement Plans, training manuals, training agendas, budget
records, individual professional development plans for instructional
personnel, and evaluation reports and documents.

District site visits are conducted by teams of reviewers for 3-5 days, including remaining
onsite for a half-day to complete the reports. Fulfilling the legislative requirements for
collaborative development and implementation, reviewers include staff from the
Department of Education, professional development staff from other school districts, staff
from regional consortia and statewide professional learning and technical assistance
groups, and qualified university and community college faculty who do not have a
working relationship with the district under review. Note that the site visits do not
require districts or schools to collect additional data or administer surveys of participants
in their professional development system. Information is gathered by the site review
teams through interviews and reviews of existing documents at all three levels of the
professional development system.
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Review Cycle and Logistics

Given the limited human and fiscal resources available for conducting district reviews
using the Professional Development System Evaluation Protocol, the Department
currently employs a four-year cycle to ensure every school district is reviewed on a
timely basis. Figure 2 presents a graphic of the review cycle. Purposeful sampling is
used to determine the selection of districts, the order in which these reviews are
conducted, the number of districts to visit each year, and the number of schools selected
within the district.

Figure 2

| Review Cycle

Florida Department of Education
Bureau of Educator Recruitment, Development and Retention
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The system is designed to deploy teams of two reviewers to each of the selected schools
and the district office for a whole day. Teams typically arrive in the district in the
afternoon of the first day for an introduction to the district, and stay a day at the end of
the review to draft the report. Larger districts require larger teams of reviewers and
larger numbers of schools visited. Table 3 presents examples of the relationship between
the size of the district, the selection of the schools for the site visits, and the size of the
team and visit length.

Table 3
District Size, School Selection, Team Size, and Visit Length
District Size Number of Schools Team Size/Visit Length
Selected
Small 3-4 4 reviewers/4 days
Medium 6-9 6-8 reviewers/4 days
Large 10 or more 8-20 reviewers/5 days

The selection of districts for site visits includes a balance between small, medium, and
large districts and geographical distribution across the state for each year. Reviews are
conducted in the fall and spring of each year, but avoid as much as possible the month
prior to FCAT testing. To the extent possible, the review schedule is coordinated with
other state offices and with districts to avoid conflicts.

Reviewer Qualifications and Selection Process

Reviews are coordinated by staff members of the Bureau of Educator Recruitment,
Development and Retention or staff contracted for this purpose. Reviewers for the
Protocol System are drawn from the following sources:

e Department of Education staff, including affiliate offices such as the Florida
Diagnostic and Learning Resource System (FDLRS) and Florida Inclusion
Network (FIN)

e District professional development staff

e |Institutions of Higher Education (IHE) with approved programs for teacher
education

e Regional consortia such as the Crown Consortium, Heartland Educational
Consortium (HEC), Northeast Florida Educational Consortium (NEFEC), and
Panhandle Area Educational Consortium (PAEC)

e Statewide professional learning and technical assistance centers such as the
Florida Center for Reading Research (FCRR) and the Florida Center for Science,
Technology, Engineering, and Mathematics (STEM)
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Qualifications for reviewers are:

e Active or retired staff member of one of the organizations listed above

e 5 years or more in administrative positions in Florida education systems

e 2 years or more experience in planning, conducting, and/or administering
professional development programs at a district or regional level

Awareness and Preparation

District Staff. The Department conducts ongoing awareness and preparation sessions on
the Florida Professional Development System Evaluation Protocol for district staff.
These sessions target district staff responsible for professional development with a “train-
the-trainer model.” District staff may participate with their principals and school
professional development contacts. The content of the sessions addresses the standards,
uses of the protocol, and recommended preparation for site visits.

Reviewers. The Department conducts semi-annual Reviewer Preparation Sessions on the
Florida Professional Development System Evaluation Protocol for reviewers who have
made a commitment to conducting site visits. No reviewer will be allowed to conduct a
site visit without participating in the professional learning. The 2-day reviewer
preparation system includes a review and explication of the standards and protocol,
procedures for site visits, examples and directions on forming judgments, examples and
directions on generating reports, do’s and don’ts of district/school visits, and practice in
using the web-based data entry system. These sessions provide a pool of trained
reviewers ready to conduct reviews in the Protocol System. A Reviewer’s Guide is
available and used during the reviewer preparation sessions to increase the consistency of
judgments formed by reviewers. To the extent possible and applicable, the skills-based
Reviewer Preparation Sessions were designed using the Professional Development
System Evaluation Protocol standards to demonstrate to reviewers the application of the
standards. Thus, using Standard 1.2.3., the learning strategies employed apply knowledge
of human learning and change including modeling effective review practices as well as
role-playing the skills, practice, and feedback.

Documentation and Data Analysis

The previously listed 4-point rating scale is used by the school review team to generate
ratings for each Educator and School Standard for each school visited. The entire team
gathers to document Educator and School Standard ratings across all schools visited in
the district. Triangulation is used extensively to ensure that the report presents a balanced
perspective. Appendix D contains the Team Summary Report Format used by review
teams in generating cross-school analyses.

Bureau of Educator Recruitment, Development and Retention 21





Florida Department of Education
Professional Development System Evaluation Protocol
Protocol System, Third Cycle, 2010-2014

Ratings are averaged across schools to generate an overall district rating for each
standard at each level. Thus, a district might receive a rating of 3.7 on standard 1.1.1. -
Individual Needs Assessments; and 1.8 on 1.1.2. - Administrator Review. At the district
level, only one whole number rating is provided that reflects the status of the district on
each standard. Results from individual schools are used only as a representative sample
of implementation in the entire district and not reported individually to the district.

The Department has developed a computer application that facilitates data collection and
analysis. Reviewers use laptops to record notes and ratings that are uploaded into a web-
based system that generates a comprehensive master file. The application calculates
averages across schools and by level of school when appropriate. Team members then
draft sections of the report using laptops. Final edits may be conducted through the
application or in a separate Word document that can be created.

Reporting and Action Planning

The Department generates a report for the district that documents the results of the site
visit, areas of strength, and any areas in need of improvement. Numerical results are
presented as a district rating for each standard at each level of the system. Appendix F
contains an example of a completed District Report.

Districts are provided an opportunity to review the report for errors in fact prior to public
release. These reports are then summarized across districts each year for a report to the
Commissioner and Legislature documenting the quality of the professional development
systems across the state. Current law specifies that “The department shall report annually
to the State Board of Education and the Legislature any school district that, in the
determination of the department, has failed to provide an adequate professional
development system. This report must include the results of the department's
investigation and of any intervention provided” (s. 1012.98 (7) F.S.).

Two cut scores are used to help interpret the results. Any standard receiving a rating of
3.5 or higher is identified as exemplary and is commended. These findings are
summarized into a technical assistance document that helps other districts learn more
about the ways they can improve implementation of that standard and is a searchable
web-based data system available on the Department’s website.

For standards receiving a rating below 2.0, the district must generate an action plan
describing to the state the ways in which implementation of the standard will be
improved. The Department may send a team to review progress on the action plans as
needed, depending on the degree of concern raised during the review and the responses of
the district.
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District and School Use

The Department encourages districts and schools to use the Florida Professional
Development System Evaluation Protocol as one method for conducting a self-review of
the quality of their professional development systems. Districts may choose to use a
stratified purposeful sampling plan to select elementary, middle, and high schools
representative of the district for limited site visits to review the status of professional
development in their school systems. These reviews can be conducted informally by
following procedures similar to those specified for the reviews conducted by the
Department, or through other methods devised by the district. The document District
Self-Review System is available online from the Department to assist districts in planning
and conducting self-reviews using the standards.

Web-based Assistance

The Department maintains a web-based statewide performance support system at
http://www.fldoe.org/profdev/pdstandards.asp. The site contains the documents for the
Protocol System, the checklists used in a review, a database of exemplary professional
development activities, a listing of available professional development resources and
Protocol System training programs, and available assistance. The findings from
exemplary practices noted in district reviews are summarized into a technical assistance
document that helps other districts learn more about the ways they can improve
implementation of that standard and is a searchable web-based data system available on
the Department’s website.

Action Plans for Improvement

If a district receives any ratings below 2.0, an Action Plan for Improvement must be
submitted to the Department to address the steps to be taken to improve each standard.
For each standard receiving a rating below 2.0, the district must generate an Action Plan
describing to the state the ways in which implementation of the standard will be
improved. Action Plans must be submitted within 45 days following the receipt by the
district of the formal letter to the Superintendent conveying the final report. The Action
Plan format is located on the Department’s website at:
http://www.teachinflorida.com/ProfessionalDevelopment.
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District Preparation for a Review

The Protocol System is based on a continuous improvement model. Most districts will
already have in place major portions of the standards. In preparation for the review, it is
beneficial to review the standards, conduct a self-assessment, and organize the
information available at the district level. Some districts use the numbering system for
the standards to prepare for the reviews.

Various documents are reviewed as part of the evidence base for forming judgments in
the Florida Professional Development System Evaluation Protocol. Below is a
comprehensive list of the documents. The Checklists contain directions on which
documents are needed for specific standards.

Prior to Visit
e District Professional Development Plan System documents
e District financial report from the Department of Education on the percent of
expenditures spent on professional development
e School Report Cards
e School Improvement Plans (on website for the school)
e Leadership Development list of participants

1.0  Faculty Level

e Individual Professional Development Plans (IPDP) for five selected educators
(1.1.1. and following)

e Records of participation in professional learning and inservice credit awarded for
5 selected educators

e Learning community agendas, learning objectives, notes, schedules, and plans
related to learning communities. (1.2.1.)

e Action Research plans, reports or other documentation (1.4.4.)

2.0  School Level
¢ Documentation of the use of disaggregated data for planning professional learning
(2.1.1)
¢ Needs assessments for professional learning (2.1.1.)
School Improvement Plans for last two years
¢ School plans for professional learning

*
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School Reading Plan

School Technology Plan

School Differentiated Accountability plan, if applicable

Response to Intervention Model and district/state expectations, when appropriate
Documentation of the use of disaggregated student achievement and behavioral
data for planning professional learning

Florida Continuous Improvement Model documents, when appropriate

Individual Professional Development Plans for all educators for the last two years
(2.1.2)

Documentation of reviews and analyses of IPDPs across educators by
grade/subject area (2.1.2.)

Individual Leadership development Plans for school administrators (2.1.5.)
Learning community agendas, learning objectives, notes, schedules, and plans
(2.2.1)

Calendars documenting professional learning (2.2.6.)

Course outlines for planned professional learning

Calendars or other schedules maintained by principal/assistant principal showing
meetings with educators to review IPDPs

Reports of evaluations of school-level professional learning (2.4.1.)

End-of-year summaries of SIP progress and outcomes (2.4.4.)

District Level

District Professional Development System Plan

Master Inservice Plan

District K-12 Reading Plan

District Technology Plan

District School Improvement Plan, if required

School Differentiated Accountability plan

Response to Intervention Model and district/state expectations, when appropriate
Florida Continuous Improvement Model documents, when appropriate

District strategic plans reflecting professional learning initiatives

Database for highly qualified teachers

Needs assessments for professional learning

Documentation of the use of disaggregated student behavioral data for planning
professional learning (charts/graphs/displays of school/grade level analyses)
District’s Leadership Development Program

List of participants, current and previous for the Leadership Development
Program

Checklists and portfolios of participation for the Leadership Development
Program

Outcome measures of success for the Leadership Development Program

Other documentation of the ongoing implementation of the Leadership
Development Program
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¢ Records of professional learning or dissemination memos related to NSDC and

Florida Standards (3.1.8.)

Calendars documenting professional learning offerings (3.2.6.)

Course outlines for professional learning delivered

District documents or professional learning efforts on learning communities

Summaries and analyses of end-of-course evaluations (3.4.1.)

Summaries and analyses of implementation of planned professional learning

(3.4.1)

¢ Summaries of educator participation in professional development and any
analyses of percentages of specific teachers participating or additional
professional learning conducted to ensure all targeted teachers participated
(3.4.1)

¢ Evaluations of professional learning efforts in last four years (3.4.2.)

¢ Expenditure reports on professional learning (3.4.6.)

* & O o o

Commonly Asked Questions

District staff development directors and others have asked many clarifying questions
concerning the review site visit process. Some of these commonly posed questions and
responses are:

1. What information can and cannot be given to districts? i.e. — question guides for
reviewers, etc.

The Protocol System and the Reviewer’s Guide can be shared with districts, including the
checklists that contain the questions. Clearly, we do not, however, want districts to prime
teachers to answer questions in a specific manner. Also, districts and schools should be
aware that the reviewers have been instructed that the checklists contain example
questions. Reviewers have been encouraged to ask their own probing questions. Copies
of all checklists, manuals and guides are available for downloading from the
www.teachinflorida.com website. Select Professional Development from the main menu
and follow the links to the Professional Development System Evaluation Protocol page.

2. How do districts find out what the details, logistics, etc. are for the visit? What
do they need to do to prepare for the visit - both for the review itself and for the
travel and accommodations?

The Department makes the contacts with the districts and arranges the logistics for the
team, with the assistance of the contractor. \We appreciate any suggestions on centrally
located hotels/motels. To prepare for the visit, district staff should read the Protocol
System document, and alert the schools that they will be visited. Districts should also
supply the master schedule and list of teachers for each school with directions on how to

Bureau of Educator Recruitment, Development and Retention 26



http://www.teachinflorida.com/



Florida Department of Education
Professional Development System Evaluation Protocol
Protocol System, Third Cycle, 2010-2014

locate the school. The Department makes reservations at the hotel, and team members
are responsible for their own travel arrangements.

3. Does the district office need to prepare a workroom for the review team?
Where? What needs to be in it?

The district should have a private space available in each school for the team to meet and
interview people. At the district office, on the day of the district review it would be
helpful to have a conference room available for interviews. A list of documents is
provided in the Reviewer’s Guide.

4. Who sets up the meetings and interviews?

The Team Leader works with the district staff to organize the schedule of visits to
schools and assigns reviewers to complete the schedule. The Team Leader also selects
the teachers to interview within each school. The principal or designee needs to make the
selected teachers available for interviewing. The interviews usually can be conducted
during planning times, although some schools and districts opt for supplying a floating
substitute to cover classes.

5. Who should be interviewed at the district level?

The district staff decides who is most appropriate for interviews at the district level. In
general, these interviews should include the people in the district who have the most
direct knowledge of the ways in which professional learning is planned, implemented,
and evaluated. In a large district, planning and implementing of professional
development programs may be delegated to curriculum supervisors and evaluating may
be handled by a separate evaluation department. These people may have valuable input
for the review team. In a small district, these responsibilities may all be handled by the
district professional development director, or perhaps by a professional development
coordinating council. Some districts may have a strong working relationship with a
consortium that provides extensive services in planning, implementing, and evaluating
professional learning, and a representative from the consortium may be a good person to
include in the interviews. In all districts, schedule a separate 30 minute interview for the
team with the person who supervises the professional development director. Generate for
the team a schedule with the names and positions of the individuals to be interviewed,
allowing sufficient time in the schedule for the team to review the documents listed in the
standards at the district level.

6. Will the Superintendents have an entry and exit interview/report?

If possible, the Superintendent and the director of professional development should be
present on the first afternoon for an Introduction Meeting conducted by the Team Leader.
An Exit Meeting will be held on the last day with the Team Leader, team members,
director of professional development, and other staff as needed to clarify any remaining
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questions and responses. No results are presented at this time. The Superintendent does
not need to be present at the Exit Meeting. After the final report has been drafted and
reviewed by the Department, the Department Staff and contracted manager for the system
will meet again with the district director of professional development to review questions
about the final report.

7. Do reviewers need to be chauffeured to sites or travel on their own? Will
reviewers need maps, contact names, phone numbers in getting them to their
review sites?

Reviewers do not need to be chauffeured to sites. They will travel on their own. It is
helpful, however, to have directions provided to the schools and maps if the directions are
tricky to follow. A list of school names, addresses, principal’s name, and phone number
for the entire visit is also helpful. The Team Leader duplicates the list for reviewers and
prepares packets for them.

8. What do reviewers want to see at the three site levels? What needs to be
assembled prior to visit?

The Reviewers Guide contains a list of documents required for the standards. The
reviewers do not need copies of the documentation, but having the information available
for review is necessary. The most important pieces at the school level are the individual
professional development plans for the teachers selected for interviews (they should bring
their plans to the interviews) and the School Improvement Plans (SIP).

9. Who decides the programs to be looked at? Can the district decide the
programs? Can programs of only 3 days be reviewed?

The school-based reviews are determined by the selection of teachers for interview.
From the individual professional development plans of the five teachers selected, the
team member selects one or two professional development efforts about which to ask
detailed questions. For the entire school, the team members ask the principal detailed
questions about several of the professional development activities identified in the SIP.
These efforts may vary in length from a 2-hour session to extended numbers of days of
professional learning. At the district level, the team members look for documentation of
formal evaluations of professional learning as well as asking questions about any of the
professional learning efforts reviewed at the schools.

10. What is the definition of Staff Development?

NSDC has defined a staff development program as "planned, coherent, in-depth actions
and support systems designed and implemented to develop educators' knowledge,
attitudes, skills, aspirations and behaviors to improve student achievement.” Please also
refer to the section in Joellen Killion’s book Assessing Impact: Evaluating Staff
Development on defining professional development on pp. 18-20. Note also that a new
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definition of professional learning is being promulgated by NSDC; this definition was
used to revise and generate the Third Cycle of the Protocol System.

11. How soon will we know which schools will be selected and how soon will the
principals know which teachers will be selected relative to the review dates for
our county?

The Department’s contractor contacts districts concerning the selection of schools and the
process that is followed several weeks prior to the scheduled time of your district’s site
visit. Principals are not informed which teachers are selected until the week prior to the
visit.

12. Which IPDPs will be considered in the review process?
Reviewers are instructed to review both the current year and the previous year’s IPDP.

13. Will the exit interview with the Superintendent identify individual school
findings or will the findings be presented as a composite set of findings for the
superintendent?

Neither the exit interview nor the reports delivered to the district present findings for
individual schools. Only an average across the schools visited for the faculty and school
level standards are displayed. The exit meeting does not present any findings but is
intended to provide a final opportunity to ask questions and share clarifying information
after the team has drafted the report.
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Appendix A

National Staff Development Council (NSDC)
Standards for Staff Development
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NSDC Standards for Staff Development
(Revised, 2001)

CONTEXT STANDARDS

Staff development that improves the learning of all students:

¢ Organizes adults into learning communities whose goals are aligned with
those of the school and district. (Learning Communities)

v

In this school/district, small learning teams are a primary component of
the staff development plan.

In this school/district, all teachers are part of ongoing, school-based
learning teams that meet several times a week to plan instruction, examine
student work, and/or solve problems.

In this school/district, school faculties and learning teams focus on school
and district goals.

¢ Requires skillful school and district leaders who guide continuous
instructional improvement. (Leadership)

v

In this school/district, collective bargaining agreements (teacher
contracts), calendars, daily schedules, and incentive systems support staff
development.

In this school/district, leaders recognize staff development as a key
strategy for supporting significant improvements.

In this school/district, administrators and teacher leaders develop
knowledge and skills necessary to be staff development leaders.

¢ Requires resources to support adult learning and collaboration.
(Resources)

v

In this school/district, staff development occurs primarily during the
school day.

In this school/district, at least 10 percent of the district’s budget is
dedicated to staff development.

In this school/district, 25 percent of an educator’s workday is used for
staff development.
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PROCESS STANDARDS

Staff development that improves the learning of all students:

¢ Uses disaggregated student data to determine adult learning priorities,
monitor progress, and help sustain continuous improvement. (Data-
Driven)

v

In this school/district, data on student learning provide focus for staff
development efforts.

In this school/district, teachers gather evidence of improvements in student
learning in their classrooms to determine the effects of their staff
development on their students.

In this school/district, data are disaggregated to ensure equitable treatment
of all sub-groups of students.

¢ Uses multiple sources of information to guide improvement and
demonstrate its impact. (Evaluation)

v

In this school/district, various types of evidence are used to improve the
quality of staff development (formative evaluation).

In this school/district, various types of evidence are used to determine
whether staff development achieved its intended outcomes (summative
evaluation).

In this school/district, the evaluation of staff development consistently
includes all of the following: data concerning knowledge gained by
participants, level of implementation, and changes in student learning.

¢ Prepares educators to apply research to decision making. (Research-
Based)

v

In this school/district, staff development prepares educators to be skillful
users of educational research.

In this school/district, teams of teachers and administrators methodically
study research before adopting improvement strategies.

In this school/district, pilot studies and action research are used when
appropriate to test the effectiveness of new approaches when research is
contradictory or does not exist.

¢ Uses learning strategies appropriate to the intended goal. (Design)

v

In this school/district, educators participate in a variety of learning
strategies to achieve staff development goals.

In this school/district, technology supports educators’ individual learning.
In this school/district, a variety of follow-up activities follow every major
change initiative.
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¢ Applies knowledge about human learning and change. (Learning)

v

In this school/district, staff development learning methods mirror, as
closely as possible, the methods teachers are expected to use with their
students.

In this school/district, staff development regularly offers opportunities to
practice new skills and receive feedback on the performance of those
skills.

In this school/district, staff development leaders gather and use
information about individuals’ concerns about staff development
initiatives to design interventions and follow-up strategies.

¢ Provides educators with the knowledge and skills to collaborate.
(Collaboration)

v

In this school/district, staff development prepares educators to be skillful
members of various groups (for instance, school improvement committees,
grade-level teams).

In this school/district, staff development provides educators with the skills
necessary to surface and productively manage conflict.

In this school/district, staff development prepares educators to use
technology to collaborate.

CONTENT STANDARDS

Staff development that improves the learning of all students:

¢ Prepares educators to understand and appreciate all students, create safe,
orderly and supportive learning environments, and hold high
expectations for their academic achievement. (Equity)

v

In this school/district, educators learn how to create schoolwide practices
that convey respect for students, their families, and students’ cultural
backgrounds.

In this school/district, staff development prepares educators to establish
learning environments that communicate high expectations for the
academic achievement of all students.

In this school/district, educators learn how to adjust instruction and
assessment to match the learning requirements of individual students.
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¢ Deepens educators’ content knowledge, provides them with research-

based instructional strategies to assist students in meeting rigorous

academic standards, and prepares them to use various types of classroom

assessments appropriately. (Quality Teaching)

v In this school/district, teachers have many opportunities to develop deep
knowledge of their content.

v In this school/district, staff development expands teachers’ instructional
methods appropriate to specific content areas.

v In this school/district, staff development teaches classroom assessment
skills that allow teachers to regularly monitor gains in student learning.

¢ Provides educators with knowledge and skills to involve families and
other stakeholders appropriately. (Family Involvement)

v In this school/district, staff development prepares leaders to build
consensus among educators and community members concerning the
overall mission and goals for staff development.

v In this school/district, staff development prepares educators to create
relationships with parents to support student learning.

v In this school/district, technology is used to communicate with parents and
the community.
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Appendix B

Analysis Depicting the Relationship of the
National Staff Development Council standards
and

Florida’s Professional Development System Evaluation
Protocol Standards
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Analysis of the Relationship between Florida’s New Protocol Standards and the
NSDC Standards for Staff Development

Florida
Protocol

NSDC Standards

121
2.2.1
3.2.1

2.15
3.1.6

1.24
1.2.6
224
2.2.6
3.24
3.2.6

CONTEXT STANDARDS

Staff development that improves the learning of all students:

¢ Organizes adults into learning communities whose goals
are aligned with those of the school and district.
(Learning Communities)

v

¢ Requires skillful school and district leaders who guide
continuous instructional improvement. (Leadership)

v

¢ Requires resources to support adult learning and
collaboration. (Resources)

v

In this school/district, small learning teams are a
primary component of the staff development plan.

In this school/district, all teachers are part of ongoing,
school-based learning teams that meet several times a
week to plan instruction, examine student work, and/or
solve problems.

In this school/district, school faculties and learning
teams focus on school and district goals.

In this school/district, collective bargaining agreements
(teacher contracts), calendars, daily schedules, and
incentive systems support staff development.

In this school/district, leaders recognize staff
development as a key strategy for supporting significant
improvements.

In this school/district, administrators and teacher leaders
develop knowledge and skills necessary to be staff
development leaders.

In this school/district, staff development occurs
primarily during the school day.

In this school/district, at least 10 percent of the district’s
budget is dedicated to staff development.

In this school/district, 25 percent of an educator’s
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3.4.6 workday is used for staff development.
PROCESS STANDARDS
Staff development that improves the learning of all students:
1.1.1 ¢ Uses disaggregated student data to determine adult
1.1.3 learning priorities, monitor progress, and help sustain
1.4.2 continuous improvement. (Data-Driven)
143 v In this school/district, data on student learning provide
2.1.1 focus for staff development efforts.
2.14 v In this school/district, teachers gather evidence of
2.4.2 improvements in student learning in their classrooms to
3.11 determine the effects of their staff development on their
3.12 students.
v In this school/district, data are disaggregated to ensure
equitable treatment of all sub-groups of students.
¢ Uses multiple sources of information to guide
14.2 improvement and demonstrate its impact. (Evaluation)
143 v In this school/district, various types of evidence are used
14.4 to improve the quality of staff development (formative
14.5 evaluation).
2.4.2 v In this school/district, various types of evidence are used
24.3 to determine whether staff development achieved its
2.4.4 intended outcomes (summative evaluation).
3.4.2 v In this school/district, the evaluation of staff
3.4.3 development consistently includes all of the following:
3.4.4 data concerning knowledge gained by participants, level
of implementation, and changes in student learning.
1.4.4 ¢ Prepares educators to apply research to decision
145 making. (Research-Based)
244 v In this school/district, staff development prepares
24.5 educators to be skillful users of educational research.
3.4.4 v In this school/district, teams of teachers and
34.5 administrators methodically study research before
adopting improvement strategies.
v In this school/district, pilot studies and action research

are used when appropriate to test the effectiveness of
new approaches when research is contradictory or does
not exist.
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1.2.3
1.2.4
131
1.3.2
1.3.3
2.2.3
224
231
2.3.2
2.3.3
3.2.3
3.24
3.3.1
3.3.2
3.3.3

1.2.3
2.2.3
3.2.3

¢ Uses learning strategies appropriate to the intended
goal. (Design)

v

In this school/district, educators participate in a variety
of learning strategies to achieve staff development
goals.

In this school/district, technology supports educators’
individual learning.

In this school/district, a variety of follow-up activities
follow every major change initiative.

¢ Applies knowledge about human learning and change.
(Learning)

v

In this school/district, staff development learning
methods mirror, as closely as possible, the methods
teachers are expected to use with their students.

In this school/district, staff development regularly offers
opportunities to practice new skills and receive feedback
on the performance of those skills.

In this school/district, staff development leaders gather
and use information about individuals’ concerns about
staff development initiatives to design interventions and
follow-up strategies.

¢ Provides educators with the knowledge and skills to
collaborate. (Collaboration)

v

In this school/district, staff development prepares
educators to be skillful members of various groups (for
instance, school improvement committees, grade-level
teams).

In this school/district, staff development provides
educators with the skills necessary to surface and
productively manage conflict.

In this school/district, staff development prepares
educators to use technology to collaborate.
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1.2.2
2.2.2
3.14
3.2.2

2.2.2
3.14
3.2.2

2.2.2
3.14
3.2.2

CONTENT STANDARDS

Staff development that improves the learning of all students:
¢ Prepares educators to understand and appreciate all

students, create safe, orderly and supportive learning

environments, and hold high expectations for their

academic achievement. (Equity)

v In this school/district, educators learn how to create
schoolwide practices that convey respect for students,
their families, and students’ cultural backgrounds.

v In this school/district, staff development prepares
educators to establish learning environments that
communicate high expectations for the academic
achievement of all students.

v In this school/district, educators learn how to adjust
instruction and assessment to match the learning
requirements of individual students.

Deepens educators’ content knowledge, provides them

with research-based instructional strategies to assist

students in meeting rigorous academic standards, and
prepares them to use various types of classroom
assessments appropriately. (Quality Teaching)

v In this school/district, teachers have many opportunities
to develop deep knowledge of their content.

v In this school/district, staff development expands
teachers’ instructional methods appropriate to specific
content areas.

v In this school/district, staff development teaches
classroom assessment skills that allow teachers to
regularly monitor gains in student learning.

Provides educators with knowledge and skills to involve

families and other stakeholders appropriately. (Family

Involvement)

v In this school/district, staff development prepares
leaders to build consensus among educators and
community members concerning the overall mission and
goals for staff development.

v In this school/district, staff development prepares
educators to create relationships with parents to support
student learning.

v In this school/district, technology is used to
communicate with parents and the community.
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1.1 EDUCATOR LEVEL —PLANNING

DOCUMENTS, QUESTIONS, AND PROBES

1.1.1. Individual Needs Assessment: The educator identifies
individual professional learning goals with primary emphasis on
student learning needs by reviewing certification needs, classroom-
level disaggregated student achievement and behavioral data related
to content area skills, school initiatives, the School Improvement
Plan, and school and team goals.

Review a copy of the Individual Professional Development Plan (IPDP) for
the last two years. This document may be called different names, depending
on the school district. Review the record of the professional learning the
educator has taken in the last two years. Obtain a copy from the principal in
advance if possible.

Ask: Tell me how your IPDP was created. Describe any data that were
used in creating your IPDP.

Ask details about when the IPDP was created and who was involved. Probe
for:

¢ Review of disaggregated student achievement data

¢ Relationship to the professional learning listed in the SIP

¢ Incorporation of school or team goals

¢ Results from previous year’s IPDP evaluation

Notes:

Rating:

1.1.2. Administrator Review: The educator meets with a school
administrator to review the IPDP and identify additional individual
professional learning needs based on performance appraisal data and
priorities for students, grade levels, content areas, or the whole
school.

Review the record of the professional learning the educator has taken in the
last two years.

What process is used to review your IPDP? How does the principal
ensure that the IPDP educators create are based on the improvements
their students need to make?

Probe for an individual meeting with the principal or AP to review the
IPDP, specific dates, length of the meeting, content discussed.

Notes:

Rating:
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1.1 EDUCATOR LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.1.3. Individual Professional Development Plan: The educator’s
Individual Professional Development Plan (IPDP) specifies the
professional learning needs related to identified student achievement
goals for those students to which the educator is assigned; aligned
with the educator’s level of development; and contains: a) clearly
defined professional learning goals that specify measurable
improvement in student achievement; b) changes in the educator’s
practices resulting from professional learning; and c) an evaluation
plan that determines the effectiveness of the professional learning.

Check Individual Professional Development Plans to determine items in
1.1.3. (relationship to student performance data, clearly defined
professional learning objectives, measurable improvement in student
performance, changes in the educator’s practices resulting from
professional learning, evaluation component).

Notes:

Rating:

1.2 EDUCATOR LEVEL — LEARNING

DOCUMENTS, QUESTIONS, AND PROBES

1.2.1. Learning Communities:  The educator participates in
collaborative learning communities whose members use a cycle of
continuous improvement to achieve goals that align with individual,
school, and district goals for student achievement.

NOTE: Learning communities are groups of faculty who meet regularly to
study more effective learning and teaching practices in order to achieve the
identified learning goal of the group.

Review Documents including learning community agendas, learning
objectives, notes, schedules, and plans.

Describe how your school organizes educators into professional learning
communities.

Notes:

Rating:
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1.2 EDUCATOR LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.2.2. Content Focused: Professional learning focuses primarily on
developing content knowledge and content-specific research- and/or
evidence-based instructional strategies and interventions in the
content areas specified in s. 1012.98 F.S. and aligned with district and
state initiatives.

Select from the IPDP one or two professional learning/classes for review,
including professional learning communities if they have been used as a
primary method for increasing professional learning. Ask these questions
concerning delivery of the professional learning:

Describe the professional learning you received on [topic listed in IPDP].
How relevant was the content you received in [topic listed in IPDP] to
your needs as an educator?

What is the research basis that shows the professional learning will
contribute to greater student learning?

Generally, how relevant is the content of your professional learning to
your needs as an educator responsible for improving student
achievement?

Notes:

Rating:

1.2.3. Learning Strategies: Professional learning uses strategies
aligned with the intended goals and objectives; applies knowledge of
human learning and change; and includes modeling of research-
and/or evidence-based instruction, practice, and classroom-based
feedback.

Tell me how the professional learning was facilitated on [insert selected
topic].

Probe for examples of modeling the skills that were to be used; practice of
the skills; feedback on performance during the professional learning
session; facilitating the class using the same techniques and strategies to be
using with students.

Notes:

Rating:
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1.2 EDUCATOR LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.2.4. Sustained Professional Learning: Professional learning is
sufficiently sustained and rigorous to ensure learning for participants
that leads to high-fidelity classroom implementation for student
achievement.

Tell me about the amount of time you spent in professional learning on
[insert selected topic].

How was that time organized?

Probe for: number of professional learning sessions, length of time for each
session, frequency of sessions, and overall total learning time.

How appropriate was the length of time for the skills being taught?
Generally, how sustained and intensive is the professional learning you
receive, considering the types of skills and knowledge being taught?

What level of mastery is usually attained by the end of the sessions?

Notes:

Rating:

1.2.5. Use of Technology: Technology, including distance learning,
supports and enhances professional learning as appropriate and the
application and assessment of that learning as appropriate.

Describe how technology or distance learning supported and enhanced
your recent professional learning in [insert selected topic] and the
application and assessment of that learning.

Generally, describe how technology was used in the professional learning
in which you have participated in the last two years. In what ways was the
technology appropriate for the skills being learned? Probe for distance
learning, webinars, teleconferences, podcasts, wikis, websites, DVDs,
embedded video clips in PowerPoint presentations, Smart Boards, hand-
held devices or PDAs, graphing calculators, computer programs or displays,
and other types of technology.

Notes:

Rating:
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1.2 EDUCATOR LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.2.6. Time Resources: Sufficient time within the work day is
available and used for professional learning.

Review the district and school calendars and any other documents
containing references to professional learning hours or allotted times.
Describe the amount of time allocated for professional learning in this
district and school in which teachers must participate.

In your experience, is there sufficient time to conduct the professional
learning that faculty need?

Notes:

Rating:

1.2.7. Coordinated Records: Educators have easy access to up-to-
date records of their professional learning.

Describe how you find out about the number of inservice points you have
earned toward recertification.
How easy is it to access this system?

Notes:

Rating:
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1.3 EDUCATOR LEVEL — IMPLEMENTING

DOCUMENTS, QUESTIONS, AND PROBES

1.3.1. Implementation of Learning: The educator applies newly
acquired professional knowledge, skills, dispositions, and behaviors
to improve his or her practice.

Describe some specific examples of how you have used in your classroom
what you learned in the professional learning on [insert selected topic].
Describe any other specific examples of how you applied what you
learned in recent professional learning sessions.

Notes:

Rating:

1.3.2. Coaching and Mentoring: Skillful coaches, mentors, or
others provide sufficient classroom- and school-focused support and
assistance to the educator to ensure high-fidelity implementation of
professional learning.

Describe any coaching or mentoring you received following your
professional learning on [insert selected topic] to help you implement the
new skills/professional learning. Probe for a facilitator, coach or mentor
going to classrooms to help educators implement the new skills/professional
learning.

Describe any other coaching or mentoring you have received recently.
Describe the skill level of the coach/mentor assisting you.

How effective was the coaching/mentoring?

How did the coach/mentor determine that the assistance had been
sufficient??

Notes:

Rating:
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1.3 EDUCATOR LEVEL — IMPLEMENTING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.3.3. Web-based Resources and Assistance: The district provides
educators with web-based resources and assistance to support
implementation of professional learning.

Describe the web-based resources and assistance you have used for any of
your recent professional learning. Probe for evidence that the teacher
participated in or used a discussion room or bulletin board to talk about the
skills, reviewed additional materials posted, or interfaced with the facilitator
or a coach/mentor in implementing the newly learned skills or knowledge.
Describe any professional learning that is coached or mentored online.

Notes:

Rating:

1.4 EDUCATOR LEVEL — EVALUATING

DOCUMENTS, QUESTIONS, AND PROBES

1.4.1. Implementing the Plan: The educator and a school
administrator conduct an evaluation of the degree of fidelity with
which the IPDP was implemented.

Describe the meeting held with your principal or another administrator to
determine how much of what was written on your IPDP had been

implemented.

Notes:

Rating:
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1.4 EDUCATOR LEVEL — EVALUATING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.4.2. Changes in Educator Practice: The educator evaluates the
impact of all professional learning on his or her practice through
reflection, assessment, collaborative protocols for examining educator
practice and work samples, peer visits, and/or professional portfolios.

Describe the ways in which you review how your professional learning
has impacted your teaching practice.

How does this school document that you have used the new skills or
knowledge in the classroom?

What are the ways in which you have documented the impact of your
professional learning on your teaching practice?

Notes:

Rating:

1.4.3. Changes in Students: The educator determines the degree to
which his or her professional learning contributed to student
performance gains as measured by classroom assessment data.

Describe how students improved as a result of your professional learning
and its application in your classroom.
Describe how you shared these results with your administrator.

Notes:

Rating:
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1.4 EDUCATOR LEVEL — EVALUATING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.4.4. Evaluation Methods: The educator uses summative and
formative data from state or national standardized student
achievement measures, when available, or other measures of student
learning and behavior such as district achievement tests, progress
monitoring, educator-constructed tests, action research results,
discipline referrals, and/or portfolios of student work to assess the
impact of professional learning.

Describe the evaluation methods used to document changes in student
performance resulting from the professional learning.

Notes:

Rating:

1.45. Use of Results: The educator uses the results of the IPDP
evaluation as part of a continuous improvement process to develop
the following year’s IPDP, and to revise professional learning goals
based on student performance results and documented teaching
practice.

Describe how the results from your evaluation of your IPDP were used.

Notes:

Rating:
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2.1 ScHoOL LEVEL — PLANNING

DOCUMENTS, QUESTIONS, AND PROBES

2.1.1. School Needs Assessment: At least annually the school
identifies professional learning needs through a classroom-by-
classroom analysis of disaggregated student achievement data by
content and skill areas, subgroups needing special assistance, and
other school data.

Ask for copies of:

¢ Individual Professional Development Plans

¢ School Improvement Plan

¢ School Plans for Professional Learning

¢ School Reading Plan

¢ School Technology Plan

¢ School Differentiated Accountability plan, if applicable

¢ Response to Intervention Model and district/state expectations, when
appropriate

¢ Documentation of the use of disaggregated student achievement and
behavioral data for planning professional learning

¢ Florida Continuous Improvement Model documents, when appropriate

¢ Documentation of reviews and analyses of IPDPs across educators by
grade/subject area

¢ Calendars documenting professional learning

¢ Course outlines for planned professional learning

¢ Calendars or other schedules maintained by principal/assistant principal
showing meetings with educators to review IPDPs

¢ Expenditure reports on professional learning

Check needs assessment for use of disaggregated data in determining
professional learning needs.

Describe the ways in which this school determines the professional
learning needs of the faculty.

Notes:

Rating:
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2.1 SCHOOL LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.1.2. Reviewing Professional Development Plans: The school
administrator meets with individual educators to review the IPDP and
identify additional individual professional learning needs based on
performance appraisal data and priorities for students, grade levels,
school, content areas or the whole school.

Review all IPDPs generated for the last two years in the school. Review
records of professional learning participation by selected educators for the
last two years.

Tell me about the process you use to review the development of educators’
IPDPs.

Notes:

Rating:

2.1.3. Reviewing Annual Performance Appraisal Data: The
school administrator uses information from annual performance
appraisals of educators to identify professional learning needs for
individuals, teams, or whole-school faculty.

Review last year’s and this year’s IPDPs for educators.

Describe how Annual Performance Appraisal Data are used in planning
for professional learning in this school. Describe any recent examples of
groups of educators who needed specific assistance and how it was
provided.

Notes:

Rating:

51






2.1 SCHOOL LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.1.4. Generating a School-wide Professional Development Plan:
As part of the School Improvement Plan and in collaboration with the
district’s Professional Development System, the school administrator
and School Advisory Council generate a school-wide Professional
Development Plan that includes research- and/or evidence-based
professional development aligned to identified classroom level needs
for student achievement, responds to educators' level of development,
and specifies how the plan will be evaluated.

Review the School Improvement Plan, School Technology Plan, School
Differentiated Accountability plan if appropriate, school professional
learning calendars, and other related documents. Check to ensure
concentration on research- and/or evidence-based professional learning and
alignment with disaggregated student achievement data, annual
performance appraisal data for educators and administrators, annual school
reports, IPDPs, and school and district strategic planning.

Tell me about the process the school uses to incorporate results from
evaluations of IPDPs into the School Improvement Plan.

How does the school determine that professional learning is based on
scientific research and evidence?

Notes:

Rating:
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2.1 SCHOOL LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.1.5. Individual Leadership Development Plan: School
administrators create and implement Individual Leadership
Development Plans that are based on school and classroom
disaggregated student achievement and behavior data and the needs of
student groups not making AYP, and contain clearly defined
professional learning goals that specify measurable improvement in
student performance, improvements in teacher effectiveness, changes
in administrator practices resulting from professional learning, and an
evaluation plan that determines the effectiveness of the Individual
Leadership Development Plan.

Review the Individual Leadership Development Plan for the principal and
other administrators in the building.

Tell me about the process used to develop your personal Individual
Leadership Development Plan.

How do the goals in the plan relate to identified student needs within this
school?

Who in this school has an ILDP? Review them.

Notes:

Rating:
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2.2 SCHOOL LEVEL —LEARNING

DOCUMENTS, QUESTIONS, AND PROBES

2.2.1. Learning Communities: School-based professional learning
occurs in collaborative teams of adults whose goals are aligned with
the team members’ IPDPs and the school and district goals for student
achievement.

NOTE: Learning communities are groups of faculty who meet regularly to
study more effective learning and teaching practices in order to achieve the
identified learning goal of the group.

Review Documents including learning community agendas, learning
objectives, notes, schedules, and plans.

Describe how your school organizes teachers into professional learning
communities. Describe the structures of support in place for these groups.

Notes:

Rating:

2.2.2. Content Focused: Professional learning focuses primarily on
developing content knowledge and content-specific research- and/or
evidence-based instructional strategies and interventions in the
content areas specified in s. 1012.98 F.S. and aligned with district and
state initiatives.

Select from the School Improvement Plan or other documents describing
the planned professional learning for the school one or two professional
learning programs or efforts for review. Include learning communities if
they are prevalent in the school. Ask these questions concerning the
professional learning:

Describe the professional learning in which your school participated on
[topic listed in school’s professional learning plan].

How did the school determine that the professional learning on [topic
listed in school’s professional learning plan] is research- and/or evidence-
based?

Notes:

Rating:
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2.2 SCHOOL LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.2.3. Learning Strategies: Professional learning uses strategies
aligned with the intended goals and objectives; applies knowledge of
human learning and change; and includes modeling of research-
and/or evidence-based instruction, practice, and classroom-based
feedback.

Tell me how the professional learning was facilitated on [insert selected
topic]?

Probe for examples of modeling the skills that were to be used; practice of
the skills; feedback on performance during the professional learning
session; facilitating the class using the same techniques and strategies to be
using with students.

Notes:

Rating:

2.2.4. Sustained Professional Learning: Professional learning is
sufficiently sustained and rigorous to ensure learning for participants
that leads to high-fidelity classroom implementation for student
achievement.

How many professional learning sessions did educators participate in for
one topic or length of time for the professional learning on [selected
topic]?

Probe for: number of professional learning sessions, length of time for each
session, frequency of sessions, and overall total learning time.

How appropriate was the length of time for the skills being taught?
Generally, how sustained and intensive is the professional learning in
which educators participate, considering the types of skills and knowledge
being learned?

What level of mastery is usually attained by the end of the sessions?

Tell me about the amount of time you spent in professional learning on
[insert selected topic].

Notes:

Rating:
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2.2 SCHOOL LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.2.5. Use of Technology: Technology, including distance learning,
supports and enhances professional learning as appropriate and the
application and assessment of that learning as appropriate.

Describe how technology or distance learning supported and enhanced
the recent professional learning in [insert selected topic] and the
application and assessment of that learning.

Generally, describe how technology was used to support professional
learning at the school in the last two years. In what ways was the
technology appropriate for the skills being taught? Probe for distance
learning, webinars, teleconferences, podcasts, wikis, websites, DVDs,
embedded video clips in PowerPoint presentations, Smart Boards, hand-
held devices or PDAs, graphing calculators, computer programs or displays,
and other types of technology.

Notes:

Rating:

2.2.6. Time Resources: Sufficient time within the work day is
available and used for professional learning.

Review the district and school calendars and any other documents
containing references to professional learning hours or allotted times.
Describe the amount of time allocated for professional learning in this
district and school in which teachers must participate.

In your experience, is there sufficient time to conduct the professional
learning that faculty need?

Notes:

Rating:
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2.2 SCHOOL LEVEL — LEARNING(CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.2.7. Coordinated Records: School administrators regularly
generate and review reports on faculty participation in professional
learning.

Describe the system used to document participation of educators in
professional learning and the number of inservice points earned toward
recertification.

How easy is it to access this system?

Describe the reports generated recently from this system and your use of
the reports.

Notes:

Rating:

2.3 SCHOOL LEVEL — IMPLEMENTING

DOCUMENTS, QUESTIONS, AND PROBES

2.3.1. Implementation of Learning: The school provides follow-
up support to facilitate implementation of professional learning in the
workplace.

Describe the support the school provides to assist educators in
implementing newly learned skills and methods.

How do you determine that educators are using the new knowledge and
skills in their classroom teaching?

Notes:

Rating:
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2.3 SCHOOL LEVEL — IMPLEMENTING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.3.2. Coaching and Mentoring: The school provides mentoring
and/or coaching for all educators to ensure high-fidelity classroom
implementation of professional learning, with the assistance
continuing as needed until educators implement the learning with
comfort and accuracy.

Describe any coaching or mentoring programs or activities that are used
to follow-up on professional learning at this school. Probe for a
facilitator, coach or mentor going to classrooms to help educators
implement the new skills/professional learning.

How long does the coaching or mentoring last?

What determines when the coaching or mentoring ends?

Notes:

Rating:

2.3.3. Web-based Resources and Assistance: The school supports
the implementation of professional learning through school and
district web-based resources and facilitates educator awareness of and
access to district web-based resources.

What type of web-based resources and assistance have educators been
offered as follow-up assistance after professional learning? Probe for
specific methods.

Notes:

Rating:
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2.4 SCHOOL LEVEL — EVALUATING

DOCUMENTS, QUESTIONS, AND PROBES

2.4.1. Implementing the Plan: At least annually the school
conducts an evaluation of the degree of fidelity with which the
school’s Professional Development Plan is implemented.

Review the school’s SIP and any documentation of the evaluations
conducted of progress in implementing the SIP in preparation for the next
year’s planning.

Review summaries of educator participation in professional development
and any analyses of percentages of targeted teachers participating or
additional professional learning conducted to ensure all targeted teachers
participated.

How does this school document that designated educators participated in
planned professional learning for major initiatives?

Notes:

Rating:

2.4.2. Changes in Educator Practice: The school conducts an
evaluation of the Professional Development Plan to assess its impact
on educator practices at the classroom and/or school level.

How does this school document that educators actually use the skills and
knowledge they gained from professional learning in their classrooms?

Notes:

Rating:
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2.4 SCHoOL LEVEL — EVALUATING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.4.3. Changes in Students: The school conducts an evaluation of
the Professional Development Plan to assess its impact on student
performance.

Describe the way this school evaluates the impact of professional
learning on student performance levels. What changes have occurred in
student performance that resulted from the professional learning faculty
received?

Notes:

Rating:

2.4.4. Evaluation Measures: Schools use summative and
formative data from state or national standardized student
achievement measures, when available, or other measures of student
learning and behavior such as district achievement tests, progress
monitoring, educator-constructed tests, action research results,
discipline referrals, and/or portfolios of student work to assess the
impact of professional learning.

What evaluation methods were used to document changes in student
performance resulting from the professional learning?

Have you or faculty in the school been involved in any action research
stemming from or associated with recent professional learning?

Notes:

Rating:
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2.4 SCHoOL LEVEL — EVALUATING (CONTINUED) DOCUMENTS, QUESTIONS, AND PROBES

2.45. Use of Results: School administrators and the School | Check to see how evaluations of professional learning were integrated into
Advisory Council review school-level evaluation data as part of the | the plan.

needs assessment process for the subsequent school year’s | How have the results from the previous year’s evaluations of your
professional development planning in order to eliminate ineffective | school-wide professional learning system been used in planning your
programs and strategies and to expand effective ones. school improvement plan and/or the school’s professional development
plan?

Notes:

Rating:
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3.1 DISTRICT LEVEL — PLANNING

DOCUMENTS, QUESTIONS, AND PROBES

3.1.1. District Needs Assessment: At least annually the district
identifies professional learning needs through a school-by-school
analysis of disaggregated student achievement by content area and
skills, behavioral data, and other district data.

Ask for copies of:

¢ District Professional Development System

¢ Master Inservice Plan

¢ District K-12 Reading Plan

¢ District Technology Plan

¢ District School Improvement Plan, if required

+ School Differentiated Accountability plan

¢ Response to Intervention Model and district/state expectations, when
appropriate

¢ Florida Continuous Improvement Model documents, when appropriate

¢ District strategic plans reflecting professional learning initiatives

+ Database for highly qualified teachers

+ Needs assessments for professional learning

+ Documentation of the use of disaggregated student behavioral data for
planning professional learning (charts/graphs/displays of school/grade
level analyses)

¢ Calendars documenting professional learning offerings

¢ Course outlines for professional learning delivered

¢ Expenditure reports on professional learning

Describe the ways in which this district determines the professional
learning needs of the faculty.

Check needs assessment for use of disaggregated student achievement and
behavioral data and other surveys or methods of collecting information on
professional learning needs (3.1.1.).
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Notes:

Rating:
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3.1 DISTRICT LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.1.2. Generating a District-wide Professional Development
System: Based on identified professional learning needs, the district
generates a district-wide Professional Development System that is
research- and/or evidence-based, specifies how the plan will be
evaluated, and aligns with the Florida Protocol Standards, identified
student and educator learning needs, teachers’ level of development,
School Improvement Plans, Comprehensive K-12 Reading Plans,
Title | Plan, annual performance appraisal data, discipline data,
school environment surveys, assessments of parental satisfaction,
other performance indicators, and the district strategic plan.

Review the district professional learning system as described in the plan.
Check to ensure concentration on research- and/or evidence-based
professional learning and alignment with disaggregated student
achievement data, student and instructional personnel needs, School
Improvement Plans, annual performance appraisal data for educators and
administrators, annual school reports, and school and district strategic
planning.

Describe the district’s professional learning system. How is it developed?
Who is involved? What does it include?

Tell me about the process the district uses to incorporate results from
IPDP evaluations into the District Professional Development System.
How is annual performance appraisal data used in planning for
professional learning in this district?

What role do the School Improvement Plans play in professional
learning?

How does the district determine that professional learning offerings are
based in scientific research or on a firm evidence base?

How are educators, teacher-educators of community colleges and state
universities, business and community representatives, and local
education foundations, consortia, and professional organizations
included in the planning process for your District Professional
Development System?

Notes:

Rating:
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3.1 DISTRICT LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.1.3. Research/Evidence Basis:  The district’s professional
learning is based on research and/or evidence based instructional and
intervention strategies proven to increase student achievement.

Check the major professional learning efforts to document the basis of the
effort in research or evidence of effectiveness in increasing student
achievement. Examine the system in place that ensures a clear research or
evidence basis for all professional learning efforts.

How did the district determine that the professional learning listed in
your professional learning system is research- and/or evidence-based?
How does the district ensure that professional learning reflects state and
district initiatives?

Notes:

Rating:

3.1.4. Content Standards for Student Outcomes: The district’s
professional learning supports implementing state-adopted content
standards for student outcomes.

Review the District Professional Development System and Master
Inservice Plan to document professional learning that supports and
encourages strong content standards.

Notes:

Rating:
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3.1 DISTRICT LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.1.5. Integration of Initiatives: Professional learning supports
educators in integrating and using federal, state, and district
initiatives in content, instruction, and intervention strategies to
increase student achievement.

Review the annual checklist of federal and state initiatives, if provided.
Review any district initiatives presented by district staff. Review the
District Professional Development System and Master Inservice Plan to
determine adherence of professional learning to federal, state, and district
initiatives and priorities.

Notes:

Rating:

3.1.6. Leadership Development: The district plans, implements,
and continuously improves a state-approved, competency-based
system of professional learning that develops, maintains, and
improves the leadership competencies and skills of employees as
instructional leaders.

Ask for:

District’s Leadership Development Program

List of participants, current and previous

Checklists and portfolios of participation

Outcome measures of success

» Other documentation of the ongoing implementation of the program
Describe how this district ensures a leadership development program that
provides ongoing, continuous improvement of the skills and knowledge
of school and district leaders.

Tell us about your Level 1 system.

Tell us about your Level 2 system.

>
>
>
>

Notes:

Rating:
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3.1 DISTRICT LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.1.7. Non-instructional Staff: The district plans, delivers, supports,
and evaluates professional learning for non-instructional staff to

enhance job performance according to the Florida Protocol
Standards.

Ask for records or documentation of the system used to provide
professional learning for non-instructional staff.

Describe how this district plans for, conducts, and evaluates professional
learning for non-instructional staff.

Describe the formal policies and procedures in place to ensure
professional learning for non-instructional staff.

Notes:

Rating:

3.1.8. Professional Learning Facilitators: The district’s system of
professional learning includes dissemination of the Florida Protocol
System to all staff who plan and facilitate professional learning.

Ask for records of professional learning or dissemination memos related to
the Florida Protocol Standards.

Describe how this district disseminates knowledge about professional
learning and the Florida standards for professional learning.

Notes:

Rating:
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3.2 DISTRICT LEVEL — LEARNING

DOCUMENTS, QUESTIONS, AND PROBES

3.2.1. Learning Communities: The district supports and
encourages professional learning in collaborative teams of educators.

NOTE: Learning communities are groups of faculty who meet regularly to
study more effective learning and teaching practices in order to achieve the
identified learning goal of the group.

Review any district documents or professional learning efforts on learning
communities.

Describe how your district supports and encourages professional
learning in collaborative groups at the school.

Notes:

Rating:

3.2.2. Content Focused: Professional learning focuses primarily on
developing content knowledge and content-specific research- and/or
evidence-based instructional strategies and interventions in the
content areas specified in s. 1012.98 F.S. and aligned with district
and state initiatives.

Select from the District Professional Development System one or two
professional learning efforts for review. Ask these questions concerning
delivery of the professional learning:

Describe the professional learning effort of your district on [topic listed
in professional learning system].

How did the district determine that the professional learning listed in
your professional learning system is research- and/or evidence-based?
How does the district ensure that professional learning reflects state and
district initiatives?

Generally, is the content the educators receive through professional
learning relevant to the needs of educators in the schools?

Notes:

Rating:
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3.2 DISTRICT LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.2.3. Learning Strategies: Professional learning uses strategies
aligned with the intended goals and objectives; applies knowledge of
human learning and change; and includes modeling of research-
and/or evidence-based instruction, practice, and classroom-based
feedback.

Tell me about how the professional learning was conducted.

Probes: How did the facilitator model the skills that were to be used?
Describe any of these methods that might have been used: practice of
the skills; feedback to you on your performance during the professional
learning session; teaching the class using the same techniques and
strategies you are to be using with students.

Generally, how do the professional learning facilitators model effective
teaching practices?

Notes:

Rating:

3.2.4. Sustained Professional Learning: Professional learning is
sufficiently sustained and rigorous to ensure learning for participants
that leads to high-fidelity classroom implementation for student
achievement.

How many professional learning sessions did educators participate in for
one topic or length of time for the professional learning?

Considering the skills being learned, how appropriate was the length of
time for professional learning?

Generally, how sustained and intense is the professional learning in
which educators participate, considering the types of skills and
knowledge being learned?

What level of mastery is usually attained by the end of the sessions?

Notes:

Rating:
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3.2 DISTRICT LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.2.5. Use of Technology: Technology, including distance
learning, supports and enhances professional learning as appropriate
and the application and assessment of that learning as appropriate.

What kind of technology was used to support the learning?

Generally, describe how technology was used to support professional
learning at the school in the last two years. In what ways was the
technology appropriate for the skills being taught? Probe distance
learning, podcasts, videos, streaming video, Smart Boards, wikis, hand-
held computers or PDAs, graphing calculators, websites, online
professional learning, computer programs and other types of technology.

Notes:

Rating:

3.2.6. Time Resources: Sufficient time within the work day is
available and used for professional development.

Review the district calendar and any other documents containing references
to professional learning hours or allotted times.

Describe the amount of time allocated for professional learning in this
district.

In your experience, is there sufficient time to conduct the professional
learning that faculty in this district need?

Notes:

Rating:
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3.2 DISTRICT LEVEL — LEARNING (CONTINUED) DOCUMENTS, QUESTIONS, AND PROBES

3.2.7. Coordinated Records: The district maintains up-to-date, | Describe the method this district uses to maintain up-to-date records for
easily accessible records on all professional learning that provide data | professional learning, including certification and inservice points.
for certification and inservice points for all staff.

Notes:

Rating:

3.2.8. District Support: The district recognizes and supports | What is the role of professional learning in this district in supporting
professional learning as a key strategy for improving teaching quality | significant improvements in educational programs?
and student learning. How does the district demonstrate that it values professional learning?

Notes:

Rating:
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3.2 DISTRICT LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.2.9. Learning Organization: The district fosters and develops
the maximum potential of all employees through professional
learning.

What is the relationship of professional learning in this district to
development of human resources? How does the district encourage and
support employees to maximize their potential and contribution to the
organization?

Notes:

Rating:

3.3 DISTRICT LEVEL — IMPLEMENTING

DOCUMENTS, QUESTIONS, AND PROBES

3.3.1. Implementation of Learning: The district provides a
follow-up support system to facilitate implementation of professional
learning in the workplace.

Describe how the district documents that educators have used what they
learned in the professional learning in their classrooms.

How do you determine that educators are using the new knowledge and
skills in their classroom teaching?

Notes:

Rating:
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3.3 DISTRICT LEVEL — IMPLEMENTING - CONTINUED

DOCUMENTS, QUESTIONS, AND PROBES

3.3.2. Coaching and Mentoring: The district provides mentoring
and/or coaching for all educators to ensure high-fidelity classroom
implementation of professional learning, with the assistance
continuing as needed until educators implement the learning with
comfort and accuracy.

Describe any coaching or mentoring programs or activities that are used
to follow up on professional learning in the district. Probe for facilitators
or a coach or mentor going to classrooms to help educators implement the
new skills/professional learning.

How long does the coaching or mentoring last?

What determines when the coaching or mentoring ends?

Do the facilitators or coaches or mentors go to classrooms to help
educators implement the new skills/professional learning?

Does anyone else help educators implement the new skills/professional
learning?

Are any web-based coaching systems in place?

How does the district determine that educators have mastered the new
skills/professional  learning before the coaching/mentoring s
discontinued?

Notes:

Rating:
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3.3 DISTRICT LEVEL — IMPLEMENTING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.3.3. Web-based Resources and Assistance: The district
supports the implementation of professional learning through district
and school web-based resources and facilitates educator awareness of
and access to district web-based resources.

Review district websites and any system to encourage school-based
websites providing web-based resources and assistance. [also check
with 1.3.3. and 2.3.3.]

What type of web-based resources and assistance have educators been
offered as follow-up assistance after professional learning? Probe for
specific examples.

Notes:
Rating:
3.4 DISTRICT LEVEL — EVALUATING DOCUMENTS, QUESTIONS, AND PROBES
3.4.1. Implementing the System: The district conducts an ongoing | Review any summaries and analyses of end-of-course feedback forms.

formal evaluation of the degree of fidelity with which the district’s
Professional Development System is implemented.

Review summaries of educator participation in professional development
and any analyses of percentages of specific teachers participating or
additional professional learning conducted to ensure all targeted teachers
participated.

Describe the way that this district evaluates whether the major
professional learning initiatives for a year have been implemented as
planned.

How are the results from end-of-course feedback forms used?

Notes:

Rating:
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3.4 DISTRICT LEVEL — EVALUATING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.4.2. Implementation of Learning: The district evaluates at least
10% of the district-level professional learning to assess the level of
high-fidelity implementation in the work place.

How does this district evaluate educator’s use of the new
skills’/lknowledge in classrooms after receiving professional learning?
What formal evaluation of professional learning efforts have been
conducted in the last two years? (Ask for copies of any reports.) Review
any summaries and analyses of implementation of planned professional
learning.

Notes:

Rating:

3.4.3. Changes in Students: The district assesses the impact of
professional learning on student performance.

What evidence does this district have that changes have occurred in
student performance resulting from the professional learning faculty
received?

Notes:

Rating:
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3.4 DISTRICT LEVEL — EVALUATING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.4.4. Evaluation Measures: Districts use summative and
formative data from state or national standardized student
achievement measures, when available, or other measures of student
learning and behavior such as district achievement tests, progress
monitoring, educator-constructed tests, action research results,
discipline referrals, and/or portfolios of student work to assess the
impact of professional learning.

What evaluation methods were used to document changes in student
performance resulting from the professional learning?

To what extent does this district organize and support action research
stemming from or associated with the professional learning received?

Notes:

Rating:

3.4.5. Use of Results: The district reviews district- and school-level
evaluation data as part of the needs assessment process for the
subsequent school year’s professional development planning in order
to eliminate ineffective programs and strategies and to expand
effective ones.

How are the results from the evaluation of the District Professional
Development System used?

Notes:

Rating:
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3.4 DISTRICT LEVEL — EVALUATING (CONTINUED) DOCUMENTS, QUESTIONS, AND PROBES

3.4.6. Fiscal Resources: The district documents that sufficient fiscal | Review state and district expenditure records to determine the funding
resources are used to support professional learning that aligns with | expended for professional learning.

school and district goals. How are funds for professional learning expended?

Are there sufficient financial resources to conduct the professional
learning that faculty in this district need?

Notes:

Rating:

3.4.7. Student Gains: The district demonstrates an overall increase | Conducted at the state level.
in student achievement as measured by the Florida Department of
Education’s district accountability system.

Notes:

Overall Notes/Comments:
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Team Summary Report Format
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1.1 EDUCATOR LEVEL — PLANNING

School Ratings

3

4

5

Overall

ENTER TYPE OF SCHOOL (E-ELEMENTARY, M-MIDDLE, H-HIGH) ———»

Rating

1.1.1. Individual Needs Assessment: The educator identifies individual
professional learning goals with primary emphasis on student learning needs
by reviewing certification needs, classroom-level disaggregated student
achievement and behavioral data related to content area skills, school
initiatives, the School Improvement Plan, and school and team goals.

1.1.2. Administrator Review: The educator meets with a school
administrator to review the IPDP and identify additional individual
professional learning needs based on performance appraisal data and priorities
for students, grade levels, content areas, or the whole school.

1.1.3. Individual Professional Development Plan: The educator’s Individual
Professional Development Plan (IPDP) specifies the professional learning
needs related to identified student achievement goals for those students to
which the educator is assigned; aligned with the educator’s level of
development; and contains: a) clearly defined professional learning goals that
specify measurable improvement in student achievement; b) changes in the
educator’s practices resulting from professional learning; and c) an evaluation
plan that determines the effectiveness of the professional learning.

Summary of 1.1 Educator Level - Planning:

79






1.2 EDUCATOR LEVEL — LEARNING

School Ratings

Overall

3

4

5

Rating

ENTER TYPE OF SCHOOL (E-ELEMENTARY, M-MIDDLE, H-HIGH) ———

1.2.1. Learning Communities: The educator participates in collaborative
learning communities whose members use a cycle of continuous improvement
to achieve goals that align with individual, school, and district goals for student
achievement.

1.2.2. Content Focused: Professional learning focuses primarily on
developing content knowledge and content-specific research- and/or evidence-
based instructional strategies and interventions in the content areas specified in
s. 1012.98 F.S. and aligned with district and state initiatives.

1.2.3. Learning Strategies: Professional learning uses strategies aligned with
the intended goals and objectives; applies knowledge of human learning and
change; and includes modeling of research- and/or evidence-based instruction,
practice, and classroom-based feedback.

1.2.4. Sustained Professional Learning: Professional learning is sufficiently
sustained and rigorous to ensure learning for participants that leads to high-
fidelity classroom implementation for student achievement.

1.2.5. Use of Technology: Technology, including distance learning, supports
and enhances professional learning as appropriate and the application and
assessment of that learning as appropriate.

1.2.6. Time Resources: Sufficient time within the work day is available and
used for professional learning.

1.2.7. Coordinated Records: Educators have easy access to up-to-date
records of their professional learning.

Summary of 1.2 Educator Level - Learning:
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1.3 EDUCATOR LEVEL — IMPLEMENTING School Ratings
1 2 3 4 5 6 7 Overall

ENTER TYPE OF SCHOOL (E-ELEMENTARY, M-MIDDLE, H-HIGH) ——— Rating

1.3.1. Implementation of Learning: The educator applies newly acquired
professional knowledge, skills, dispositions, and behaviors to improve his or
her practice.

1.3.2. Coaching and Mentoring: Skillful coaches, mentors, or others provide
sufficient classroom- and school-focused support and assistance to the educator
to ensure high-fidelity implementation of professional learning.

1.3.3. Web-based Resources and Assistance: The district provides educators
with web-based resources and assistance to support implementation of
professional learning.

Summary of 1.3 Educator Level — Implementing:
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1.4 EDUCATOR LEVEL — EVALUATING

School Ratings

Overall

3

4

5

Rating

ENTER TYPE OF SCHOOL (E-ELEMENTARY, M-MIDDLE, H-HIGH) ———

1.4.1. Implementing the Plan: The educator and a school administrator
conduct an evaluation of the degree of fidelity with which the IPDP was
implemented.

1.4.2. Changes in Educator Practice: The educator evaluates the impact of all
professional learning on his or her practice through reflection, assessment,
collaborative protocols for examining educator practice and work samples,
peer visits, and/or professional portfolios.

1.4.3. Changes in Students: The educator determines the degree to which his
or her professional learning contributed to student performance gains as
measured by classroom assessment data.

1.4.4. Evaluation Methods: The educator uses summative and formative data
from state or national standardized student achievement measures, when
available, or other measures of student learning and behavior such as district
achievement tests, progress monitoring, educator-constructed tests, action
research results, discipline referrals, and/or portfolios of student work to assess
the impact of professional learning.

1.4.5. Use of Results: The educator uses the results of the IPDP evaluation as
part of a continuous improvement process to develop the following year’s
IPDP, and to revise professional learning goals based on student performance
results and documented teaching practice.

Summary of 1.4 Educator Level - Evaluating:
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2.1 ScHooL LEVEL — PLANNING

School Ratings

3

4

5

Overall

ENTER TYPE OF SCHOOL (E-ELEMENTARY, M-MIDDLE, H-HIGH) ———

Rating

2.1.1. School Needs Assessment: At least annually the school identifies
professional learning needs through a classroom-by-classroom analysis of
disaggregated student achievement data by content and skill areas, subgroups
needing special assistance, and other school data.

2.1.2. Reviewing Professional Development Plans: The school administrator
meets with individual educators to review the IPDP and identify additional
individual professional learning needs based on performance appraisal data and
priorities for students, grade levels, school, content areas, or the whole school.

2.1.3. Reviewing Annual Performance Appraisal Data: The school
administrator uses information from annual performance appraisals of
educators to identify professional learning needs for individuals, teams, or
whole-school faculty.

2.1.4. Generating a School-wide Professional Development Plan: As part
of the School Improvement Plan and in collaboration with the district’s
Professional Development System, the school administrator and School
Advisory Council generate a school-wide Professional Development Plan that
includes research- and/or evidence-based professional development aligned to
identified classroom-level needs for student achievement, responds to
educators’ level of development, and specifies how the plan will be evaluated.
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2.1 SCHOOL LEVEL — PLANNING (CONTINUED)

School Ratings

3

4

5

Overall

ENTER TYPE OF SCHOOL (E-ELEMENTARY, M-MIDDLE, H-HIGH) ———

Rating

2.1.5. Individual Leadership Development Plan: School administrators
create and implement Individual Leadership Development Plans that are based
on school and classroom disaggregated student achievement and behavior data
and the needs of student groups not making AYP, and contain clearly defined
professional learning goals that specify measurable improvement in student
performance, improvements in teacher effectiveness, changes in administrator
practices resulting from professional learning, and an evaluation plan that
determines the effectiveness of the Individual Leadership Development Plan.

Summary of 2.1 School Level - Planning:
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2.2 SCHOOL LEVEL —LEARNING

School Ratings

Overall

3

4

5

Rating

ENTER TYPE OF SCHOOL (E-ELEMENTARY, M-MIDDLE, H-HIGH) ———

2.2.1. Learning Communities: School-based professional learning occurs in
collaborative teams of adults whose goals are aligned with the team members’
IPDPs and the school and district goals for student achievement.

2.2.2. Content Focused: Professional learning focuses primarily on
developing content knowledge and content-specific research- and/or evidence-
based instructional strategies and interventions in the content areas specified in
s. 1012.98 F.S. and aligned with district and state initiatives.

2.2.3. Learning Strategies: Professional learning uses strategies aligned with
the intended goals and objectives; applies knowledge of human learning and
change; and includes modeling of research- and/or evidence-based instruction,
practice, and classroom-based feedback.

2.2.4. Sustained Professional Learning: Professional learning is sufficiently
sustained and rigorous to ensure learning for participants that leads to high-
fidelity classroom implementation for student achievement.

2.2.5. Use of Technology: Technology, including distance learning, supports
and enhances professional learning as appropriate and the application and
assessment of that learning as appropriate.

2.2.6. Time Resources: Sufficient time within the work day is available and
used for professional learning.

2.2.7. Coordinated Records. School administrators regularly generate and
review reports on faculty participation in professional learning.

Summary of 2.2 School Level - L earning:
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2.3 ScHooL LEVEL — IMPLEMENTING

School Ratings

3

4

5

Overall

ENTER TYPE OF SCHOOL (E-ELEMENTARY, M-MIDDLE, H-HIGH) ———

Rating

2.3.1. Implementation of Learning: The school provides follow-up support
to facilitate implementation of professional learning in the workplace.

2.3.2. Coaching and Mentoring: The school provides mentoring and/or
coaching for all educators to ensure high-fidelity classroom implementation of
professional learning, with the assistance continuing as needed until educators
implement the learning with comfort and accuracy.

2.3.3. Web-based Resources and Assistance: The school supports the
implementation of professional learning through school and district web-based
resources and facilitates educator awareness of and access to district web-
based resources.

Summary of 2.3 School Level — Implementing:

86






2.4 SCHOOL LEVEL — EVALUATING

School Ratings

Overall

3

4

5

Rating

ENTER TYPE OF SCHOOL (E-ELEMENTARY, M-MIDDLE, H-HIGH) ———

2.4.1. Implementing the Plan: At least annually the school conducts an
evaluation of the degree of fidelity with which the school’s Professional
Development Plan is implemented.

2.4.2. Changes in Educator Practice: The school conducts an evaluation of
the Professional Development Plan to assess its impact on educator practices at
the classroom and/or school level.

2.4.3. Changes in Students: The school conducts an evaluation of the
Professional Development Plan to assess its impact on student performance.

2.4.4. Evaluation Measures: Schools use summative and formative data from
state or national standardized student achievement measures, when available,
or other measures of student learning and behavior such as district achievement
tests, progress monitoring, educator-constructed tests, action research results,
discipline referrals, and/or portfolios of student work to assess the impact of
professional learning.

2.4.5. Use of Results: School administrators and the School Advisory Council
review school-level evaluation data as part of the needs assessment process for
the subsequent school year’s professional development planning in order to
eliminate ineffective programs and strategies and to expand effective ones.

Summary of 2.4 School Level - Evaluating:
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3.1 DISTRICT LEVEL — PLANNING

District
Rating

3.1.1. District Needs Assessment: At least annually the district identifies professional learning needs through a school-by-school
analysis of disaggregated student achievement by content area and skills, behavioral data, and other district data.

3.1.2. Generating a District-wide Professional Development System: Based on identified professional learning needs, the
district generates a district-wide Professional Development System that is research- and/or evidence-based, specifies how the plan
will be evaluated, and aligns with the Florida Protocol Standards, identified student and educator learning needs, educators’ level of
development, School Improvement Plans, Comprehensive K-12 Reading Plans, Title I Plan, annual performance appraisal data,
discipline data, school environment surveys, assessments of parental satisfaction, other performance indicators, and the district
strategic plan.

3.1.3. Research/Evidence Basis: The district’s professional learning is based on research- and/or evidence-based instructional and
intervention strategies proven to increase student achievement.

3.1.4. Content Standards for Student Outcomes: The district’s professional learning supports implementing state-adopted
content standards for student outcomes.

3.1.5. Integration of Initiatives: Professional learning supports educators in integrating and using federal, state, and district
initiatives in content, instruction, and intervention strategies to increase student achievement.

3.1.6. Leadership Development: The district plans, implements, and continuously improves a state-approved, competency-based
system of professional learning that develops, maintains, and improves the leadership competencies and skills of employees as
instructional leaders.

3.1.7. Non-instructional Staff: The district plans, delivers, supports, and evaluates professional learning for non-instructional staff
to enhance job performance according to the Florida Protocol Standards.

3.1.8. Professional Learning Facilitators: The district’s system of professional learning includes dissemination of the Florida
Protocol System to all staff who plan and facilitate professional learning.

Summary of 3.1 District Level - Planning:
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3.2 DISTRICT LEVEL — LEARNING

District
Rating

3.2.1. Learning Communities: The district supports and encourages professional learning in collaborative teams of educators.

3.2.2. Content Focused: Professional learning focuses primarily on developing content knowledge and content-specific research-
and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with
district and state initiatives.

3.2.3. Learning Strategies: Professional learning uses strategies aligned with the intended goals and objectives; applies
knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and
classroom-based feedback.

3.2.4. Sustained Professional Learning: Professional learning is sufficiently sustained and rigorous to ensure learning for
participants that leads to high-fidelity classroom implementation for student achievement.

3.2.5. Use of Technology: Technology, including distance learning, supports and enhances professional learning as appropriate
and the application and assessment of that learning as appropriate.

3.2.6. Time Resources: Sufficient time within the work day is available and used for professional learning.

3.2.7. Coordinated Records: The district maintains up-to-date, easily accessible records on all professional learning that provide
data for certification and inservice points for all staff.

3.2.8. District Support: The district recognizes and supports professional learning as a key strategy for improving teaching quality
and student learning.

3.2.9. Learning Organization: The district fosters and develops the maximum potential of all employees through professional
learning.

Summary of 3.2 District Level - Learning:
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3.3 DISTRICT LEVEL — IMPLEMENTING
District

Rating

3.3.1. Implementation of Learning: The district provides a follow-up support system to facilitate implementation of professional
learning in the workplace.

3.3.2. Coaching and Mentoring: The district provides mentoring and/or coaching for all educators to ensure high-fidelity
classroom implementation of professional learning, with the assistance continuing as needed until educators implement the
learning with comfort and accuracy.

3.3.3. Web-based Resources and Assistance: The district supports the implementation of professional learning through district
and school web-based resources and facilitates educator awareness of and access to district web-based resources.

Summary of 3.3 District Level — Implementing:
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3.4 DISTRICT LEVEL — EVALUATING

District
Rating

3.4.1. Implementing the System: The district conducts an ongoing formal evaluation of the degree of fidelity with which the
district’s Professional Development System is implemented.

3.4.2. Implementation of Learning: The district evaluates at least 10% of the district-level professional learning to assess the
level of high-fidelity implementation in the work place.

3.4.3. Changes in Students: The district assesses the impact of professional learning on student performance.

3.4.4. Evaluation Measures: The district uses summative and formative data from state or national standardized student
achievement measures, when available, or other measures of student learning and behavior such as district achievement tests,
progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to
assess the impact of professional learning.

3.4.5. Use of Results: The district reviews district- and school-level evaluation data as part of the needs assessment process for
the subsequent school year’s professional development planning in order to eliminate ineffective programs and strategies and to
expand effective ones.

3.4.6. Fiscal Resources: The district documents that sufficient fiscal resources are used to support professional learning that
aligns with school and district goals.

3.4.7. Student Gains: The district demonstrates an overall increase in student achievement as measured by the Florida
Department of Education’s district accountability system.

Summary of 3.4 District Level - Evaluation:
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District Report Format
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Florida Department of Education

Bureau of Educator Recruitment,
Development and Retention

Professional Development
System Evaluation Protocol

Final Report

? County Review, [season] 2010






Florida DOE Professional Development System Evaluation Protocol - District Report
? County Review, [beginning date] — [ending date]

Florida Department of Education
Professional Development System Evaluation Protocol
? County Review, [beginning date] — [ending date]

Introduction

The review of ? County School District’s Professional Development System using Florida’s Professional Development System
Evaluation Protocol was conducted between [beginning date] and [ending date]. The team was composed of:

.
[Description of the county and school district]

Schools visited were:

Selection factors included level of school, geographic area, and student demographics. Within each school 5 teachers were selected for
interview based on representation of different grade levels and subject area content levels, excluding teachers with less than two years
in ? County. Principals were also interviewed as well as other administrators with responsibility for professional development.

The following pages provide ratings for each standard in the evaluation system. The rating scale used is:

1. Unacceptable
2. Marginal

3. Good

4. Excellent

Ratings for each standard are averaged across all public schools visited in the district. The mid-point of the scale is 2.5. Ratings of
3.5 and higher are considered exemplary, and ratings below 2.0 need improvement.
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Florida DOE Professional Development System Evaluation Protocol - District Report
? County Review, [beginning date] — [ending date]

Findings by Standard

District Level - Planning

STANDARD RATING
3.1.1. District Needs Assessment: At least annually the district identifies professional learning needs through a
school-by-school analysis of disaggregated student achievement by content area and skills, behavioral data, and other

district data.

Findings:

STANDARD RATING
3.1.2. Generating a District-wide Professional Development System: Based on identified professional learning

needs, the district generates a district-wide Professional Development System that is research- and/or evidence-based,

specifies how the plan will be evaluated, and aligns with the Florida Protocol Standards, identified student and

educator learning needs, educators’ level of development, School Improvement Plans, Comprehensive K-12 Reading

Plans, Title | Plan, annual performance appraisal data, discipline data, school environment surveys, assessments of

parental satisfaction, other performance indicators, and the district strategic plan.

Findings:

STANDARD RATING
3.1.3. Research/Evidence Basis: The district’s professional learning is based on research- and/or evidence-based

instructional and intervention strategies proven to increase student achievement.

Findings:

STANDARD RATING

3.1.4. Content Standards for Student Outcomes: The district’s professional learning supports implementing state-
adopted content standards for student outcomes.

Findings:
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STANDARD RATING
3.1.5. Integration of Initiatives: Professional learning supports educators in integrating and using federal, state, and
district initiatives in content, instruction, and intervention strategies to increase student achievement.
Findings:
STANDARD RATING
3.1.6. Leadership Development: The district plans, implements, and continuously improves a state-approved,
competency-based system of professional learning that develops, maintains, and improves the leadership
competencies and skills of employees as instructional leaders.
Findings:
STANDARD RATING
3.1.7. Non-instructional Staff: The district plans, delivers, supports, and evaluates professional learning for non-
instructional staff to enhance job performance according to the Florida Protocol Standards.
Findings:
STANDARD RATING
3.1.8. Professional Learning Facilitators: The district’s system of professional learning includes dissemination of
the Florida Protocol System to all staff who plan and facilitate professional learning.
Findings:

District Level - Delivery
STANDARD RATING

3.2.1. Learning Communities: The district supports and encourages professional learning in collaborative teams of
educators.

Findings:
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STANDARD RATING
3.2.2. Content Focused: Professional learning focuses primarily on developing content knowledge and content-

specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s.

1012.98 F.S. and aligned with district and state initiatives.

Findings:

STANDARD RATING
3.2.3. Learning Strategies: Professional learning uses strategies aligned with the intended goals and objectives;

applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based

instruction, practice, and classroom-based feedback.

Findings:

STANDARD RATING
3.2.4. Sustained Professional Learning: Professional learning is sufficiently sustained and rigorous to ensure

learning for participants that leads to high-fidelity classroom implementation for student achievement.

Findings:

STANDARD RATING
3.2.5. Use of Technology: Technology, including distance learning, supports and enhances professional learning as

appropriate and the application and assessment of that learning as appropriate.

Findings:

STANDARD RATING

3.2.6. Time Resources: Sufficient time within the work day is available and used for professional development.

Findings:
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STANDARD
3.2.7. Coordinated Records: The district maintains up-to-date, easily accessible records on all professional learning
that provide data for certification and inservice points for all staff.

RATING

Findings:

STANDARD
3.2.8. District Support: The district recognizes and supports professional learning as a key strategy for improving
teaching quality and student learning.

RATING

Findings:

STANDARD
3.2.9. Learning Organization: The district fosters and develops the maximum potential of all employees through
professional learning.

RATING

Findings:

District Level — Follow-up

STANDARD
3.3.1. Implementation of Learning: The district provides a follow-up support system to facilitate implementation of
professional learning in the workplace.

RATING

Findings:

STANDARD

3.3.2. Coaching and Mentoring: The district provides mentoring and/or coaching for all educators to ensure high-
fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators
implement the learning with comfort and accuracy.

RATING

Findings:
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STANDARD RATING
3.3.3. Web-based Resources and Assistance: The district supports the implementation of professional learning
through district and school web-based resources and facilitates educator awareness of and access to district web-based
resources.
Findings:
District Level - Evaluation
STANDARD RATING
3.4.1. Implementing the System: The district conducts an ongoing formal evaluation of the degree of fidelity with
which the district’s Professional Development System is implemented.
Findings:
STANDARD RATING
3.4.2. Implementation of Learning: The district evaluates at least 10% of the district-level professional learning to
assess the level of high-fidelity implementation in the work place.
Findings:
STANDARD RATING
3.4.3. Changes in Students: The district assesses the impact of professional learning on student performance.
Findings:
STANDARD RATING

3.4.4. Evaluation Measures: The district uses summative and formative data from state or national standardized
student achievement measures, when available, or other measures of student learning and behavior such as district
achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or
portfolios of student work to assess the impact of professional learning.

Findings:
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STANDARD RATING
3.4.5. Use of Results: The district reviews district- and school-level evaluation data as part of the needs assessment

process for the subsequent school year’s professional development planning in order to eliminate ineffective programs

and strategies and to expand effective ones.

Findings:

STANDARD RATING
3.4.6. Fiscal Resources: The district documents that sufficient fiscal resources are used to support professional

learning that aligns with school and district goals.

Findings:

STANDARD RATING

3.4.7. Student Gains: The district demonstrates an overall increase in student achievement as measured by the
Florida Department of Education’s district accountability system.

Findings:
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School Level - Planning

STANDARD RATING
2.1.1. School Needs Assessment: At least annually the school identifies professional learning needs through a
classroom-by-classroom analysis of disaggregated student achievement data by content and skill areas, subgroups

needing special assistance, and other school data.

Findings:

STANDARD RATING
2.1.2. Reviewing Professional Development Plans: The school administrator meets with individual educators to

review the IPDP and identify additional individual professional learning needs based on performance appraisal data

and priorities for students, grade levels, school, content areas, or the whole school.

Findings:

STANDARD RATING
2.1.3. Reviewing Annual Performance Appraisal Data: The school administrator uses information from annual

performance appraisals of educators to identify professional learning needs for individuals, teams, or whole-school

faculty.

Findings:

STANDARD RATING

2.1.4. Generating a School-wide Professional Development Plan: As part of the School Improvement Plan and in
collaboration with the district’s Professional Development System, the school administrator and School Advisory
Council generate a school-wide Professional Development Plan that includes research- and/or evidence-based
professional development aligned to identified classroom-level needs for student achievement, responds to educators’
level of development, and specifies how the plan will be evaluated.

Findings:

101






Florida DOE Professional Development System Evaluation Protocol - District Report
? County Review, [beginning date] — [ending date]

STANDARD RATING
2.1.5. Individual Leadership Development Plan: School administrators create and implement Individual
Leadership Development Plans that are based on school and classroom disaggregated student achievement and
behavior data and the needs of student groups not making AYP, and contain clearly defined professional learning
goals that specify measurable improvement in student performance, improvements in teacher effectiveness, changes
in administrator practices resulting from professional learning, and an evaluation plan that determines the
effectiveness of the Individual Leadership Development Plan.
Findings:
School Level - Delivery
STANDARD RATING
2.2.1. Learning Communities: School-based professional learning occurs in collaborative teams of adults whose
goals are aligned with the team members’ IPDPs and the school and district goals for student achievement.
Findings:
STANDARD RATING
2.2.2. Content Focused: Professional learning focuses primarily on developing content knowledge and content-
specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s.
1012.98 F.S. and aligned with district and state initiatives.
Findings:
STANDARD RATING

2.2.3. Learning Strategies: Professional learning uses strategies aligned with the intended goals and objectives;
applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based
instruction, practice, and classroom-based feedback.

Findings:
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STANDARD
2.2.4. Sustained Professional Learning: Professional learning is sufficiently sustained and rigorous to ensure
learning for participants that leads to high-fidelity classroom implementation for student achievement.

RATING

Findings:

STANDARD
2.2.5. Use of Technology: Technology, including distance learning, supports and enhances professional learning as
appropriate and the application and assessment of that learning as appropriate.

RATING

Findings:

STANDARD
2.2.6. Time Resources: Sufficient time within the work day is available and used for professional development.

RATING

Findings:

STANDARD
2.2.7. Coordinated Records. School administrators regularly generate and review reports on faculty participation in
professional learning.

RATING

Findings:

School Level - Follow-up

STANDARD
2.3.1. Implementation of Learning: The school provides follow-up support to facilitate implementation of
professional learning in the workplace.

RATING

Findings:
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STANDARD RATING
2.3.2. Coaching and Mentoring: The school provides mentoring and/or coaching for all educators to ensure high-
fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators
implement the learning with comfort and accuracy.
Findings:
STANDARD RATING
2.3.3. Web-based Resources and Assistance: The school supports the implementation of professional learning
through school and district web-based resources and facilitates educator awareness of and access to district web-based
resources.
Findings:
School Level - Evaluation
STANDARD RATING
2.4.1. Implementing the Plan: At least annually the school conducts an evaluation of the degree of fidelity with
which the school’s Professional Development Plan is implemented.
Findings:
STANDARD RATING
2.4.2. Changes in Educator Practice: The school conducts an evaluation of the Professional Development Plan to
assess its impact on educator practices at the classroom and/or school level.
Findings:
STANDARD RATING

2.4.3. Changes in Students: The school conducts an evaluation of the Professional Development Plan to assess its
impact on student performance.

Findings:
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STANDARD RATING
2.4.4. Evaluation Measures: Schools use summative and formative data from state or national standardized student

achievement measures, when available, or other measures of student learning and behavior such as district

achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or

portfolios of student work to assess the impact of professional learning.

Findings:

STANDARD RATING

2.4.5. Use of Results: School administrators and the School Advisory Council review school-level evaluation data as
part of the needs assessment process for the subsequent school year’s professional development planning in order to
eliminate ineffective programs and strategies and to expand effective ones.

Findings:
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Faculty Level - Planning

STANDARD RATING
1.1.1. Individual Needs Assessment: The educator identifies individual professional learning goals with primary

emphasis on student learning needs by reviewing certification needs, classroom-level disaggregated student
achievement and behavioral data related to content area skills, school initiatives, the School Improvement Plan, and

school and team goals.

Findings:

STANDARD RATING
1.1.2. Administrator Review: The educator meets with a school administrator to review the IPDP and identify

additional individual professional learning needs based on performance appraisal data and priorities for students,

grade levels, content areas, or the whole school.

Findings:

STANDARD RATING

1.1.3. Individual Professional Development Plan: The educator’s Individual Professional Development Plan
(IPDP) specifies the professional learning needs related to identified student achievement goals for those students to
which the educator is assigned; aligned with the educator’s level of development; and contains: a) clearly defined
professional learning goals that specify measurable improvement in student achievement; b) changes in the educator’s
practices resulting from professional learning; and c) an evaluation plan that determines the effectiveness of the
professional learning.

Findings:
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Faculty Level - Delivery

STANDARD RATING
1.2.1. Learning Communities: The educator participates in collaborative learning communities whose members use

a cycle of continuous improvement to achieve goals that align with individual, school, and district goals for student

achievement.

Findings:

STANDARD RATING
1.2.2. Content Focused: Professional learning focuses primarily on developing content knowledge and content-

specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s.

1012.98 F.S. and aligned with district and state initiatives.

Findings:

STANDARD RATING
1.2.3. Learning Strategies: Professional learning uses strategies aligned with the intended goals and objectives;

applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based

instruction, practice, and classroom-based feedback.

Findings:

STANDARD RATING
1.2.4. Sustained Professional Learning: Professional learning is sufficiently sustained and rigorous to ensure

learning for participants that leads to high-fidelity classroom implementation for student achievement.

Findings:

STANDARD RATING

1.2.5. Use of Technology: Technology, including distance learning, supports and enhances professional learning as
appropriate and the application and assessment of that learning as appropriate.

Findings:
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STANDARD RATING
1.2.6. Time Resources: Sufficient time within the work day is available and used for professional development.
Findings:
STANDARD RATING
1.2.7. Coordinated Records: Educators have easy access to up-to-date records of their professional learning.
Findings:
Faculty Level — Follow-up
STANDARD RATING
1.3.1. Implementation of Learning: The educator applies newly acquired professional knowledge, skills,
dispositions, and behaviors to improve his or her practice.
Findings:
STANDARD RATING
1.3.2. Coaching and Mentoring: Skillful coaches, mentors, or others provide sufficient classroom- and school-
focused support and assistance to the educator to ensure high-fidelity implementation of professional learning.
Findings:
STANDARD RATING

1.3.3. Web-based Resources and Assistance: The district provides educators with web-based resources and
assistance to support implementation of professional learning.

Findings:
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Faculty Level - Evaluation

STANDARD RATING
1.4.1. Implementing the Plan: The educator and a school administrator conduct an evaluation of the degree of

fidelity with which the IPDP was implemented.

Findings:

STANDARD RATING
1.4.2. Changes in Educator Practice: The educator evaluates the impact of all professional learning on his or her

practice through reflection, assessment, collaborative protocols for examining educator practice and work samples,

peer visits, and/or professional portfolios.

Findings:

STANDARD RATING
1.4.3. Changes in Students: The educator determines the degree to which his or her professional learning

contributed to student performance gains as measured by classroom assessment data.

Findings:

STANDARD RATING
1.4.4. Evaluation Methods: The educator uses summative and formative data from state or national standardized

student achievement measures, when available, or other measures of student learning and behavior such as district

achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or

portfolios of student work to assess the impact of professional learning.

Findings:

STANDARD RATING

1.4.5. Use of Results: The educator uses the results of the IPDP evaluation as part of a continuous improvement
process to develop the following year’s IPDP, and to revise professional learning goals based on student performance
results and documented teaching practice.

Findings:
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Florida Department of Education
Professional Development System Evaluation Protocol
? County Review, [beginning date] — [ending date]

Introduction

The review of ? County School District’s Professional Development System using Florida’s Professional Development System
Evaluation Protocol was conducted between [beginning date] and [ending date]. The team was composed of:

.

[Description of the county and school district]
Schools visited were:
Selection factors included level of school, geographic area, and student demographics. Within each school, 5 teachers were selected
for interview based on representation of different grade levels and subject area content levels, excluding teachers with less than two
years in ? County. Principals were also interviewed as well as other administrators with responsibility for professional development.
The following pages provide ratings for each standard in the evaluation system. The rating scale used is:

1. Unacceptable

2. Marginal

3. Good

4. Excellent

Ratings for each standard are averaged across all public schools visited in the district. The mid-point of the scale is 2.5. Ratings of
3.5 and higher are considered exemplary, and ratings below 2.0 need improvement.
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Findings by Standard

District Level - Planning

STANDARD RATING
3.1.1. District Needs Assessment: At least annually the district identifies professional learning needs through a 4
school-by-school analysis of disaggregated student achievement by content area and skills, behavioral data, and other
district data.

Findings: The district is commended on its implementation of a comprehensive needs assessment process for professional learning.
The district conducts an annual needs assessment that includes a school-by-school analysis of disaggregated student achievement data
by content area and skills. The district also conducts an annual survey of faculty and staff in all schools on areas of need for
professional development and provides results to schools. The district examines the total picture from the survey results and FCAT
reports disaggregated by school. Schools examine the disaggregated data to make school-wide decisions for training. The district hired
a consultant to train teachers on disaggregating data. Teachers and school administrators incorporate the district’s priority into the
needs assessment process. Current priorities are a district-wide implementation of a new science curriculum to better prepare students
for the FCAT Science test and a continued emphasis on reading in all grade levels.

STANDARD RATING
3.1.2. Generating a District-wide Professional Development System: Based on identified professional learning 3
needs, the district generates a district-wide Professional Development System that is research- and/or evidence-based,
specifies how the plan will be evaluated, and aligns with the Florida Protocol Standards, identified student and
educator learning needs, educators’ level of development, School Improvement Plans, Comprehensive K-12 Reading
Plans, Title | Plan, annual performance appraisal data, discipline data, school environment surveys, assessments of
parental satisfaction, other performance indicators, and the district strategic plan.

Findings: The district’s strategic plan drives district initiatives that are supported through professional development planned and
delivered from the district level. School Improvement Plans targeting improvements in school student performance levels are used
extensively to drive professional development at the school level and reviewed at the district level for additional professional
development needs that may need to be addressed by the district. These SIPs reflect in part the common needs for professional
development identified on individual teachers’ IPDPs. The district does not have a comprehensive calendar of professional
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development offerings and activities, although principals and teachers are notified in advance of planned professional development.
The district does maintains the required Master Inservice Plan containing components that can be accessed by schools or district staff,
and can identify the research base for the major professional development initiatives in the last several years. No process is in place
for integrating composite information from the annual appraisal system as part of the district’s professional development system or the
planning for professional development.

STANDARD RATING
3.1.3. Research/Evidence Basis: The district’s professional learning is based on research- and/or evidence-based 4
instructional and intervention strategies proven to increase student achievement.

Findings: The district is commended for the strong focus of all professional development on research- and/or evidence-based
instructional and intervention strategies. District staff review all proposed professional learning activities to ensure a sound track
record in improving student performance levels, and frequently check listed references through state and national organizations. The
regional consortium serving this district is instrumental in providing research related to key district and school efforts.

STANDARD RATING
3.1.4. Content Standards for Student Outcomes: The district’s professional learning supports implementing state- 2
adopted content standards for student outcomes.

Findings: The district’s Professional Development System focuses primarily on the Next Generation Sunshine State Standards. The
district has been delayed, however, in providing teachers with the needed professional learning to implement the new standards. Plans
have been generated for the professional learning, but funding has been a limitation.

STANDARD RATING
3.1.5. Integration of Initiatives: Professional learning supports educators in integrating and using federal, state, and 2
district initiatives in content, instruction, and intervention strategies to increase student achievement.

Findings: Restricted funding has limited implementation of this standard. Some professional learning has included coordinated
application of Response to Intervention methods and the new Next Generation Standards, but much of the instruction has not included
specific content standards.
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STANDARD RATING
3.1.6. Leadership Development: The district plans, implements, and continuously improves a state-approved, 4
competency-based system of professional learning that develops, maintains, and improves the leadership
competencies and skills of employees as instructional leaders.

Findings: The district is commended for having a state-approved plan for leadership development and demonstrating conclusively
that the plan is being implemented as planned. To date, all administrators have generated a Leadership Development Plan using the
William Cecil Golden website, and a sampling of 20 administrator plans showed progress on all plans.

STANDARD RATING
3.1.7. Non-instructional Staff: The district plans, delivers, supports, and evaluates professional learning for non- 1
instructional staff to enhance job performance according to the Florida Protocol Standards.

Findings: The district has no formal system for planning and delivering professional learning to non-instructional staff, although
paraprofessionals are invited to participate in professional learning opportunities at schools with teachers.

STANDARD RATING
3.1.8. Professional Learning Facilitators: The district’s system of professional learning includes dissemination of 2
the Florida Protocol System to all staff who plan and facilitate professional learning.

Findings: The district disseminated the Florida Standards to principals several years ago and has sent out an email to principals with
a link to the new Third Cycle Standards. No specific sessions have been conducted with district or school staff involved in
professional learning to share with them the ways in which the standards apply to their ongoing professional learning activities.

District Level - Learning

STANDARD RATING
3.2.1. Learning Communities: The district supports and encourages professional learning in collaborative teams of 4
educators.

Findings: The district is commended for providing extensive support and encouragement to schools and teachers in implementing
professional learning communities. School schedules have been organized to provide an hour of joint planning time at the beginning
of school to facilitate learning communities. All school resource teachers participated in learning communities professional learning.
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STANDARD RATING
3.2.2. Content Focused: Professional learning focuses primarily on developing content knowledge and content- 3
specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s.
1012.98 F.S. and aligned with district and state initiatives.

Findings: Professional learning in this district is all directly related to one or more of the content areas specified in the standard.
Review of the Master Inservice Plan revealed training objectives that reflect directly the student achievement objectives of the schools
and district, and specify the outcome expectations of course offerings. District and state initiatives are being addressed, but more as
isolated learning rather than integrated into usable method/content applications appropriate for specific grade levels and content areas.

STANDARD RATING
3.2.3. Learning Strategies: Professional learning uses strategies aligned with the intended goals and objectives; 4
applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based
instruction, practice, and classroom-based feedback.

Findings: The district is commended for using learning strategies in professional learning efforts that are appropriate to the intended
goal, apply knowledge of human learning and change, and include modeling effective teaching practices as well as practice and
feedback. Educators complete end-of-course evaluations that query participants on specific strategies to ensure that appropriate
strategies are implemented.

STANDARD RATING
3.2.4. Sustained Professional Learning: Professional learning is sufficiently sustained and rigorous to ensure 2
learning for participants that leads to high-fidelity classroom implementation for student achievement.

Findings: A variety of strategies are implemented to ensure that professional learning is sufficiently sustained and intense to ensure
mastery of the needed skills by the participants. The district encourages and provides support for teachers to become professional
learning facilitators so that schools have their own in-house professional learning support system. The district also sends newsletters to
teachers to refresh their memories and encourage the application of new learning in the classroom. Most professional learning,
however, continues to be primarily one-shot short sessions of less than three hours with little continuity across time.
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STANDARD RATING
3.2.5. Use of Technology: Technology, including distance learning, supports and enhances professional learning as 2
appropriate and the application and assessment of that learning as appropriate.

Findings: Although some professional learning developed at the district level reflected a variety of technology in the delivery
methods, most of the professional learning appears to be lecture-delivered stand-up sessions with some limited use of PowerPoint.
The district is beginning, however, a pilot program in distance learning for their new science initiative that should increase the use of
technology.

STANDARD RATING
3.2.6. Time Resources: Sufficient time within the work day is available and used for professional development. 2

Findings: While some district initiatives, such as the new science and mathematics programs, provide job-embedded professional
learning through release time during the work day, the majority of the professional learning is delivered after school or during the
summer with stipends provided to teachers. Although no set times or days are provided in the district-wide calendar for professional
learning, there is the expectation that two of the four preplanning days will be used for professional learning. During the school year,
substitute teachers are provided to release teachers from classroom responsibilities to attend some professional learning. Substitutes
are also provided so that mentors can be in the classrooms with mentees.

STANDARD RATING
3.2.7. Coordinated Records: The district maintains up-to-date, easily accessible records on all professional learning 4
that provide data for certification and inservice points for all staff.

Findings: The district is commended for providing a system that allows inservice records to be easily accessed and updated
frequently. Through the use of MyPoints.org, all staff in the district can maintain an electronic record of their inservice training
participation and points, and can easily access their records through a web-based reporting system.
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STANDARD RATING
3.2.8. District Support: The district recognizes and supports professional learning as a key strategy for improving 2
teaching quality and student learning.

Findings: The district has recently diverted 50% of the professional learning dollars into other programs. Consequently, the
professional learning director has limited resources or support available, and two training positions were eliminated. Although district
staff state that the district recognizes and supports professional learning as a key strategy for supporting significant improvements, the
reduction in funding reflects lack of support for professional learning.

STANDARD RATING
3.2.9. Learning Organization: The district fosters and develops the maximum potential of all employees through 2
professional learning.

Findings: As part of the district’s effort to seek out and foster professional learning and promotion for employees with potential, the
district has established a mentoring program for new teachers. The mentor teachers are National Board Certified Teachers. There were
no other apparent efforts to “grow” the organization, and funding cuts have mitigated against organizational and professional growth.

District Level — Implementing

STANDARD RATING
3.3.1. Implementation of Learning: The district provides a follow-up support system to facilitate implementation of 3
professional learning in the workplace.

Findings: There was some evidence of a direct correlation between the professional learning received and application of the skills in
the classroom. The district uses multiple methods to document follow-up use of skills and knowledge in the classrooms, including 3-
minute Walk-Throughs by principals and school administrators, multi-session professional learning in which follow-up is conducted
by the instructors, on site coaching, some action research, and studying by Learning Communities. There was some consistent and
ongoing use of skills and knowledge tracked through the professional development plans and through summaries by school
administrators, but although convincing documentation of the transfer to students is available at the school level, the results are not
cumulated at the district level.
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STANDARD RATING
3.3.2. Coaching and Mentoring: The district provides mentoring and/or coaching for all educators to ensure high- 2
fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators
implement the learning with comfort and accuracy.

Findings: Coaching and mentoring occurs as part of a few of the major professional learning efforts in this district; however, it is not
a consistent practice. Noted, however, were coaches for the new science program. Coaching and mentoring is an emerging practice in
this district and appears to have the beginnings of becoming embedded as standard practice.

STANDARD RATING
3.3.3. Web-based Resources and Assistance: The district supports the implementation of professional learning 1
through district and school web-based resources and facilitates educator awareness of and access to district web-based
resources.

Findings: The district does not maintain a website for professional learning follow-up or include web-based follow-up for the major
professional learning efforts. Facilitators are encouraged to provide follow-up through e-mails, but no consistent method or system is
in place to ensure this practice.

District Level - Evaluating

STANDARD RATING
3.4.1. Implementing the System: The district conducts an ongoing formal evaluation of the degree of fidelity with 2
which the district’s Professional Development System is implemented.

Findings: The district indicated that previously they did little to assess the impact of professional learning efforts on comprehensive
student growth and teacher improvement. Staff stated that they are working on developing a system for evaluation. The new form
addresses the satisfaction of the participants, the knowledge level gained, their anticipated use in the classroom and their anticipated
impact on students.
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STANDARD RATING
3.4.2. Implementation of Learning: The district evaluates at least 10% of the district-level professional learning to 1
assess the level of high-fidelity implementation in the work place.

Findings: The district has conducted no formal evaluations of professional learning or the extent to which teachers are using the
newly learned skills and methods with high fidelity in the classrooms. The district is planning formal evaluations for two new major
initiatives in science and reading. The district professional learning staff participated in the training provided by the Florida
Department of Education by Joellen Killion and are commended for recognizing the need for and planning to evaluate professional
learning.

STANDARD RATING
3.4.3. Changes in Students: The district assesses the impact of professional learning on student performance. 1

Findings: The district has conducted no formal evaluations that link professional learning to changes in student performance levels.
District and school staff review and analyze extensively the annual changes in student achievement on the FCAT, but no documents or
analyses were presented relating these results to recent professional learning efforts.

STANDARD RATING

3.4.4. Evaluation Measures: The district uses summative and formative data from state or national standardized 1
student achievement measures, when available, or other measures of student learning and behavior such as district
achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or
portfolios of student work to assess the impact of professional learning.

Findings: The district strongly emphasizes data-driven decision systems and the use of student achievement results for driving
classroom improvements. Lacking, however, is the link to professional learning and its effects on student achievement. Other types of
assessments such as teacher-constructed tests and checklists of performance levels were observed at the classroom level, but were not
being used as part of evaluation of professional learning. The district is planning in the next school year to implement professional
learning for school staff on Action Research, and little awareness or use of Action Research was noted at the school level. Overall, as
the district increases the emphasis on more formal evaluations of the effectiveness of professional learning, the ratings in this area will
improve.
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STANDARD RATING
3.4.5. Use of Results: The district reviews district- and school-level evaluation data as part of the needs assessment 1
process for the subsequent school year’s professional development planning in order to eliminate ineffective programs
and strategies and to expand effective ones.

Findings: Although the district has a strong data-driven strategic and school improvement planning process, the lack of formal or
informal district level evaluation of professional learning limits the use of results as part of the needs assessment process for the next
school year’s district professional learning planning process or to discontinue professional learning not demonstrating improvements
in student performance. Information concerning the effectiveness of professional learning is gathered informally through the strategic
planning and school improvement process and through school representatives on the district’s professional learning council as well as
the close communication among district administrators.

STANDARD RATING
3.4.6. Fiscal Resources: The district documents that sufficient fiscal resources are used to support professional 1
learning that aligns with school and district goals.

Findings: The district recently has eliminated positions for professional learning and diverted funds previously used for professional
learning into other expenditure categories. Department of Education records document that less than % of 1% of the district resources
are currently expended in categories reflecting professional learning.

STANDARD RATING
3.4.7. Student Gains: The district demonstrates an overall increase in student achievement as measured by the 2
Florida Department of Education’s district accountability system.

Findings: The district’s overall student performance level as demonstrated through weighted average school grades was marginal.
The district level grade for 2010 was “C,” and the total number of school grade points decreased from the previous year.

120






Florida DOE Professional Development System Evaluation Protocol
District Report
[Name] County Review, [dates]

School Level - Planning

STANDARD RATING
2.1.1. School Needs Assessment: At least annually the school identifies professional learning needs through a 3.2
classroom-by-classroom analysis of disaggregated student achievement data by content and skill areas, subgroups
needing special assistance, and other school data.

Findings: The use of a variety of sources of data appeared to be standard practice in the schools in planning for professional learning
at the school level. There were some instances of faculty surveys conducted for establishing teacher needs, and there was substantial
evidence that school-level disaggregated student achievement data were used frequently. The link to specific professional growth for
teachers was not as clearly established. In some schools, the data did not reflect individual disaggregated classroom data.

STANDARD RATING
2.1.2. Reviewing Professional Development Plans: The school administrator meets with individual educators to 2.8
review the IPDP and identify additional individual professional learning needs based on performance appraisal data
and priorities for students, grade levels, school, content areas, or the whole school.

Findings: In most schools the Individual Professional Development Plans (IPDP) were regularly reviewed by the principal or his/her
designee. Some instances were noted in which the principal was involved from the beginning of the development of the plans and
used the IPDP process to assist the teacher in looking at the individual student data and determining the professional learning needed
to help the teacher make improvements in student learning. In other schools, however, the review was conducted in grade level
groups and individual meetings with the teachers occurred on an as needed basis.

STANDARD RATING
2.1.3. Reviewing Annual Performance Appraisal Data: The school administrator uses information from annual 3.2
performance appraisals of educators to identify professional learning needs for individuals, teams, or whole-school
faculty.

Findings: The district has integrated the Individual Professional Development Plan with a system of school improvement planning
that serves as the annual performance appraisal system for all continuing contract teachers. Annual contract teachers continue to be
reviewed using the Florida Performance Measurement System (FPMS). Consequently, most principals are directly aware of the
professional learning needs of the instructional staff based on performance appraisals and incorporate this information into the overall
SIP plan as well as guidance for individual improvements, although some principals are just beginning to use this new planning
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system. Summarily, principals at many schools provided evidence that annual appraisal data is considered when professional learning
needs are determined.

STANDARD RATING
2.1.4. Generating a School-wide Professional Development Plan: As part of the School Improvement Plan and in 2.8
collaboration with the district’s Professional Development System, the school administrator and School Advisory
Council generate a school-wide Professional Development Plan that includes research- and/or evidence-based
professional development aligned to identified classroom-level needs for student achievement, responds to educators’
level of development, and specifies how the plan will be evaluated.

Findings: There was considerable variation in the process of generating a school-wide professional learning system or even the
existence of a school-wide professional learning plan. In some schools, it appeared that the process simply consisted of “opening the
components” in which the school planned to participate during the school year from the district Master In-service Plan. Other schools
had also developed a coordinated calendar of professional learning activities for the year or more commonly, the first semester.
Although some schools provided convincing evidence that a system for ensuring appropriate planning and subsequent development of
a comprehensive school wide plan for scientifically research-based professional learning with appropriate focus was in place, in other
schools such evidence was lacking.

STANDARD RATING
2.1.5. Individual Leadership Development Plan: School administrators create and implement Individual 4.0
Leadership Development Plans that are based on school and classroom disaggregated student achievement and
behavior data and the needs of student groups not making AYP, and contain clearly defined professional learning
goals that specify measurable improvement in student performance, improvements in teacher effectiveness, changes
in administrator practices resulting from professional learning, and an evaluation plan that determines the
effectiveness of the Individual Leadership Development Plan.

Findings: The district and schools are commended for using the Leadership Development Plan located on the William Cecil Golden
website to generate plans for all school administrators in the district. The Individual Leadership Development Plans contain all
components of the standard including the school and classroom data on which the plan is based, specific professional learning goals,
measurable improvement in student performance, improvements in teacher effectiveness, changes in administrator practices resulting
from professional learning, and an evaluation plan. All principals and assistant principals in the schools visited have generated a
Leadership Development Plan and have made showed progress in implementing their plans to increase their leadership skills.

122






Florida DOE Professional Development System Evaluation Protocol
District Report
[Name] County Review, [dates]

School Level - Learning

STANDARD RATING
2.2.1. Learning Communities: School-based professional learning occurs in collaborative teams of adults whose 3.6
goals are aligned with the team members’ IPDPs and the school and district goals for student achievement.

Findings: The district and schools are commended for providing structures to encourage, support and monitor implementation of
professional learning communities in schools to achieve common learning goals. The district has reorganized schedules to provide for
an hour of common planning time in all schools during which learning communities meet regularly. All educators participate in one
or more meaningful learning communities, usually organized by grade level or subject area groupings. Resource specialists, master
teachers with specific skills in facilitation, or administrators provide an “expert voice” to facilitate the new learning of the educators.

STANDARD RATING
2.2.2. Content Focused: Professional learning focuses primarily on developing content knowledge and content- 3.8
specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s.
1012.98 F.S. and aligned with district and state initiatives.

Findings: The district and schools are commended for the strong content focus of the professional learning in schools. Almost all of
the professional learning in which educators recently participated was directly related to the planned professional learning for the
schools and had a firm basis in research. Principals expressed their observations of the appropriateness of the professional learning for
classroom teachers.

STANDARD RATING
2.2.3. Learning Strategies: Professional learning uses strategies aligned with the intended goals and objectives; 3.2
applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based
instruction, practice, and classroom-based feedback.

Findings: In most of the schools, recent professional learning sessions were conducted utilizing practical learning strategies. Overall,
most sessions included demonstrations and modeling by the facilitators, practice by the participants, and feedback on performance by
the instructors or peers. When the sessions were short (in some cases 1.5 hours), time for practice and feedback was limited. In some
schools, however, faculty members continued the practice and feedback in subsequent learning community or other group meetings or
planning times. Professional learning facilitators frequently modeled the techniques that were being taught, and often the participating
educators took the role of student to make the training more pertinent. There were few reports of lecture-based, talking head delivery.
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STANDARD RATING
2.2.4. Sustained Professional Learning: Professional learning is sufficiently sustained and rigorous to ensure 2.8
learning for participants that leads to high-fidelity classroom implementation for student achievement.

Findings: Overall, deliberate efforts to sustain professional learning were moderately evident. There appeared to be pockets of
strong, sustained professional learning, especially through the sessions generated and supported by the district, such as the new
mathematics and science initiatives. The more common pattern, however, appeared to be different topics on each early release day
ending with little or no sustaining subsequent events. In some schools, the faculty met later to continue the professional learning
topic, although the continued study was not deliberate nor school driven, but rather something educators organized on their own.

STANDARD RATING
2.2.5. Use of Technology: Technology, including distance learning, supports and enhances professional learning as 2.6
appropriate and the application and assessment of that learning as appropriate.

Findings: Although some professional learning efforts developed at the district level reflect a variety of technology in the delivery
methods, most of the professional learning appears to be lecture-delivered stand-up sessions with some limited use of PowerPoint.
Professional learning was not consistently delivered through a variety of technologies that support individual learning. Some
professional learning incorporated computer software, presentation machines, and videos, but most learning did not use any
technology. More complicated technologies, such as interactive varieties, were not readily evident in the bulk of trainings that
teachers attended.

STANDARD RATING
2.2.6. Time Resources: Sufficient time within the work day is available and used for professional development. 1.8

Findings: Although no set professional learning days are provided in the district-wide calendar, there is the expectation that two of
the four preplanning days will be used for professional learning. During the school year, substitute teachers are provided to release
educators from classroom responsibilities to participate in some professional learning. Substitutes are also provided so mentors can be
in the classrooms with mentees.
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STANDARD RATING
2.2.7. Coordinated Records. School administrators regularly generate and review reports on faculty participation in 3.7
professional learning.

Findings: The district is commended on maintaining up-to-date records for all professional learning including certification and
inservice points that are easily accessible by school faculty and administrators. Principals demonstrated to reviewers the online
computer system for tracking inservice points that is easily accessible and described as accurate. Educators have access to their own
points, and principals can retrieve information from the system as needed. The Teacher Certification Office notifies teachers
approaching their five-year renewal period, keeps track of points, and submits the paperwork for renewal.

School Level — Implementing

STANDARD RATING
2.3.1. Implementation of Learning: The school provides follow-up support to facilitate implementation of 3.0
professional learning in the workplace.

Findings: Many principals and/or their designee reported formal and informal methods validating the educators’ transfer of skills and
knowledge gained from professional learning programs to their students. One administrator reported visiting classrooms to observe
teachers teaching students how to use computer software that had been part of a professional learning session for all of the educators
from the technology trainer on campus. Other administrators shared lesson plans that included strategies educators had learned from
professional learning in which they had participated. In some situations, educator-made tests were used to document the transfer to
students, as in the example of a trigonometry teacher who participated in professional learning in specific skills that were tracked on
students’ test results. In some schools, frequent formal and informal observations were made by the administration to see how the
teachers were implementing what they learned during professional learning sessions. Some principals attended grade level meetings,
leader meetings, or learning community meetings and listened to educators discussing the effectiveness of the professional learning
that they implemented in their classrooms. Principals expressed their perceptions that with more teachers transferring the knowledge
and skills that they gain to the classroom, a greater impact will be seen in student achievement.
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STANDARD RATING
2.3.2. Coaching and Mentoring: The school provides mentoring and/or coaching for all educators to ensure high- 2.2
fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators
implement the learning with comfort and accuracy.

Findings: Principals indicated that although a few educators are involved in coaching or mentoring activities related to their
professional learning, many others do not receive these services. District staff are available to provide additional assistance in the form
of coaching and mentoring if requested, but there aren’t enough district staff available to provide the services to all trained educators.
Overall, although the district has coaching and mentoring programs in operation for its new science initiative, most teachers do not
receive such assistance at the classroom level.

STANDARD RATING
2.3.3. Web-based Resources and Assistance: The school supports the implementation of professional learning 14
through school and district web-based resources and facilitates educator awareness of and access to district web-based
resources.

Findings: The district does not maintain a website for professional learning follow-up or include web-based assistance for the major
professional learning programs. Facilitators are encouraged to provide support through e-mails, but no consistent method is in place to
ensure this practice. It is evident, however, that some web-based assistance is available and being used by a few educators following
some of their professional learning efforts. The district may consider providing more support mechanisms to emphasize the necessity
of implementation of new initiatives through technology.

School Level - Evaluating

STANDARD RATING
2.4.1. Implementing the Plan: At least annually the school conducts an evaluation of the degree of fidelity with 2.2
which the school’s Professional Development Plan is implemented.

Findings: Evaluations of professional learning are conducted informally in some schools. Some principals use classroom observations
to determine if educators use new skills in the classroom, although many times the classroom observation systems are not directly
linked with any specific skills or techniques targeted in professional learning. There was little evidence that principals required
teachers to document their transfer of new skills into the classroom. One example in the area of technology was of a principal who set
an expectation that educators would be using a new presentation station when the principal came in for classroom observation.
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Generally, however, administrators seldom review implementation of new skills, and when this happens it is usually through a very
informal, undocumented process.

STANDARD RATING
2.4.2. Changes in Educator Practice: The school conducts an evaluation of the Professional Development Plan to 2.0
assess its impact on educator practices at the classroom and/or school level.

Findings: Little evidence was available of formal or informal assessments of the impact of professional learning on educator
practices. Some informal reviews are conducted within learning communities and a few grade level or subject area reflections were
noted. Generally, however, the emphasis in the schools is on student achievement rather than educator performance or practice levels.

STANDARD RATING
2.4.3. Changes in Students: The school conducts an evaluation of the Professional Development Plan to assess its 22
impact on student performance.

Findings: In this district, there is strong emphasis at the school level on student achievement data. There is convincing evidence that
schools across all levels document overall the performance levels of students. There is little evidence, however, to show a direct link
between student achievement and the professional learning in which educators participate. A few principals require educators to
present to them charts and graphs, or portfolios of student work on student test results that document student changes following the
implementation of new programs and skills. Other administrators only talk with educators about the implementation of new skills but
require no documentation demonstrating the link between new skills implemented by educators and performance levels of students.

STANDARD RATING
2.4.4. Evaluation Measures: Schools use summative and formative data from state or national standardized student 2.0
achievement measures, when available, or other measures of student learning and behavior such as district
achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or
portfolios of student work to assess the impact of professional learning.

Findings: Most schools are implementing planning systems that are driven by the FCAT and other standardized achievement tests, as
well as district achievement tests. Measures cited were teacher-constructed tests, portfolios of student work, and performance
checklists. Overall, however, evaluations linking professional learning to student performance level are extremely limited.
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STANDARD

2.4.5. Use of Results: School administrators and the School Advisory Council review school-level evaluation data as
part of the needs assessment process for the subsequent school year’s professional development planning in order to
eliminate ineffective programs and strategies and to expand effective ones.

RATING
2.0

Findings: There was little evidence of a direct link between student achievement and professional learning for educators. This gap
resulted in a lack of an organized method to evaluate the effectiveness of this year’s professional learning to plan for next year’s
professional learning. Few examples were identified of the need to expand professional learning efforts or decisions to eliminate
professional learning that had no effect on improving student performance, in part due to the lack of evidence linking professional
learning received to direct measures of student performance. The use of the IPDP results were misdirected and not used to determine

whether or not to continue with the professional learning because no link was made to student performance.
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Faculty Level - Planning

STANDARD

1.1.1. Individual Needs Assessment: The educator identifies individual professional learning goals with primary
emphasis on student learning needs by reviewing certification needs, classroom-level disaggregated student
achievement and behavioral data related to content area skills, school initiatives, the School Improvement Plan, and
school and team goals.

RATING
3.4

Findings: Faculty in the district indicated that as part of their planning process, they performed an individual needs assessment that
reflected classroom-level reports of disaggregated student achievement data, school initiatives, the school’s School Improvement Plan,
educator certification needs, areas of professional growth interests, and individual needs for additional professional learning.

Educators consistently rated this activity as either good or excellent.

STANDARD

1.1.2. Administrator Review: The educator meets with a school administrator to review the IPDP and identify
additional individual professional learning needs based on performance appraisal data and priorities for students,
grade levels, content areas, or the whole school.

RATING
2.6

Findings: Most of the educators interviewed indicated that there was a single meeting held at the end of the year to review Individual
Professional Development Plans (IPDPs). This meeting was incorporated into the performance appraisal meeting. Some schools used
a process of having their IPDPs reviewed by the principal on an ongoing, individual basis. Practices in other schools included
principals or their designees signing off on approval of the IPDPs all on one day, while others completed and signed the plans just the
week prior to the visit. In secondary schools often the organizational structure of departments and their chairs served as the vehicle for

conducting the review of IPDPs as a group activity.
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STANDARD

1.1.3. Individual Professional Development Plan: The educator’s Individual Professional Development Plan
(IPDP) specifies the professional learning needs related to identified student achievement goals for those students to
which the educator is assigned; aligned with the educator’s level of development; and contains: a) clearly defined
professional learning goals that specify measurable improvement in student achievement; b) changes in the educator’s
practices resulting from professional learning; and c) an evaluation plan that determines the effectiveness of the
professional learning.

RATING
3.0

Findings: Most schools provided classroom and grade level subject area data for use in planning the IPDP. IPDPs were to a great
degree directly related to specific student performance data for those areas to which the teacher is assigned, contained clearly defined
training objectives, and specified measurable improvement in student performance. The plans included an evaluation component with
measurement of the extent to which the training activity accomplished the intended outcome of the professional development,

although often there was not a predicted student achievement improvement statement.

Faculty Level - Learning

STANDARD
1.2.1. Learning Communities: The educator participates in collaborative learning communities whose members use
a cycle of continuous improvement to achieve goals that align with individual, school, and district goals for student
achievement.

RATING
2.1

Findings: Most educators interviewed were not familiar with the concept of learning communities. They reported that most small
group work among faculty members was focused on planning, discussion of staff and student needs or on organizing to address
curriculum or assessment issues, rather than on dialogue for use of new learning, sharing of best practices, or discussion of

professional development issues.
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STANDARD RATING
1.2.2. Content Focused: Professional learning focuses primarily on developing content knowledge and content- 34
specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s.
1012.98 F.S. and aligned with district and state initiatives.

Findings: Professional development activities in the plans focus primarily on content knowledge with a firm research basis, including
the Sunshine State Standards, subject content, teaching methods, technology, assessment and data analysis, classroom management,
parent involvement, and school safety. Professional development activities were not identified or approved by principals if they did
not meet one or more of these categories.

STANDARD RATING
1.2.3. Learning Strategies: Professional learning uses strategies aligned with the intended goals and objectives; 3.2
applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based
instruction, practice, and classroom-based feedback.

Findings: In most cases, educators interviewed indicated that the delivery of the professional learning sessions they attended were
appropriate to the intended goal of the professional learning and the educators’ needs. Sessions were not merely “talking heads” or
lecture format. Instructors typically taught the sessions using techniques and strategies that educators were expected to use with
students. Instructors employed modeling and guided practice as key presentation techniques. Additionally, feedback was often
provided to participants to help “hone” or enhance their skills prior to taking the skills learned back to the classroom. In most cases,
clear efforts were made to have educators experience and practice the learning.

STANDARD RATING
1.2.4. Sustained Professional Learning: Professional learning is sufficiently sustained and rigorous to ensure 2.8
learning for participants that leads to high-fidelity classroom implementation for student achievement.

Findings: Although some professional learning sessions in which educators participated were limited or one-day sessions, many
educators indicated that the professional learning offered on core content topics was sufficiently sustained. In many cases, educators
discussed professional learning that was held in multiple sessions throughout a period of time. Educators indicated that these
professional learning sessions allowed the implementation of skills in the classroom and an opportunity for feedback at a following
session. Additionally, many sessions were multiple days and allowed for intense learning as well as feedback.
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STANDARD RATING
1.2.5. Use of Technology: Technology, including distance learning, supports and enhances professional learning as 2.4
appropriate and the application and assessment of that learning as appropriate.

Findings: Professional learning was not consistently delivered through distance learning and a variety of technologies that support
individual learning. Some professional learning involved the use of computer software, presentation machines, and videos but most of
the professional learning did not use any technology. More complicated technologies, such as interactive varieties, were not readily
evident in the bulk of professional learning in which educators participated.

STANDARD RATING
1.2.6. Time Resources: Sufficient time within the work day is available and used for professional development. 2.3

Findings: While some initiatives, such as the new science program, provide job-embedded professional learning through release time
during the work day, the majority of the professional learning occurs after school or during the summer with stipends provided to
educators. Although no set professional learning times or days are provided in the district-wide calendar, there is the expectation that
two of the four preplanning days will be used for professional learning. During the school year, substitutes are provided to release
educators from classroom responsibilities to attend some professional learning. Substitutes are also provided so that mentors can be in
the classrooms with mentees. Schools are encouraged to ensure that times set aside for professional learning are not heavily scheduled
with other activities.

STANDARD RATING
1.2.7. Coordinated Records: Educators have easy access to up-to-date records of their professional learning. 4.0

Findings: All educators interviewed indicated that professional learning records are easily accessed and updated frequently.
Educators receive a copy of professional learning records at the start of each school year. Additional records can be obtained by
calling the district office and/or asking the school level professional learning representative, and these requested records are provided
quickly and efficiently.
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Faculty Level — Implementing

STANDARD RATING
1.3.1. Implementation of Learning: The educator applies newly acquired professional knowledge, skills, 2.6
dispositions, and behaviors to improve his or her practice.

Findings: Some faculty members indicated that they use the knowledge and skills gained in professional learning to instruct students
in the classroom, but others said the skills were not applicable in their rooms. Although some administrators observed their teaching
and reviewed lesson plans to determine the extent to which they were implementing the new skills, most did not check to see if skills
were used in classrooms. Middle and high school faculty were less certain than elementary school staff that they were able to
implement what they were taught within their classrooms.

STANDARD RATING
1.3.2. Coaching and Mentoring: Skillful coaches, mentors, or others provide sufficient classroom- and school- 2.6
focused support and assistance to the educator to ensure high-fidelity implementation of professional learning.

Findings: The quality of follow-up support varied greatly among schools. Facilitators of some programs or other school-based staff
provided good or excellent support and assistance through coaching and mentoring to the faculty member to ensure appropriate
application of the knowledge and skills in the classroom. The support was continued as needed until participants were implementing
the new knowledge and skills correctly. Many professional learning efforts, however, did not provide this type of support at all.

STANDARD RATING
1.3.3. Web-based Resources and Assistance: The district provides educators with web-based resources and 1.8
assistance to support implementation of professional learning.

Findings: Faculty members were generally unaware of web-based resources, assistance, and discussion groups available to provide
follow-up support related to the professional learning completed. A few educators reported receiving email addresses from trainers,
but had no assistance in implementation after the conclusion of the professional learning.
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Faculty Level - Evaluating

STANDARD RATING
1.4.1. Implementing the Plan: The educator and a school administrator conduct an evaluation of the degree of 28
fidelity with which the IPDP was implemented.

Findings: The extent to which faculty members and school administrators conducted an evaluation that documented that the IPDPs
were implemented as written or revised varied according to the administrator’s policies and to some extent the size of the school, with
smaller schools evidencing greater implementation. All of the IPDPs observed were signed by an administrator to document that the
activities were completed. Sometimes this process involved a conference between the faculty member and the administrator, and other
times it was solely an exchange of paperwork.

STANDARD RATING

1.4.2. Changes in Educator Practice: The educator evaluates the impact of all professional learning on his or her 2.3
practice through reflection, assessment, collaborative protocols for examining educator practice and work samples,
peer visits, and/or professional portfolios.

Findings: Some evaluations included formal and informal reviews of the changes made in educator practice. These reviews were
conducted in part in some schools through learning communities. Other examples were noted in end-of-year or end-of-course reviews
of professional learning sessions. Many educators, however, indicated no reviews of changes in their educator practices from
professional learning were conducted at all.

STANDARD RATING
1.4.3. Changes in Students: The educator determines the degree to which his or her professional learning 3.0
contributed to student performance gains as measured by classroom assessment data.

Findings: Faculty members documented student performance gains resulting from an accumulation of professional learning
activities. Some faculty compared results with the results that were predicted to occur. While many of the educators talked about their
perceptions that their participation in professional learning activities positively impacted student performance, little documentation
linking student changes to professional learning was offered.
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STANDARD RATING
1.4.4. Evaluation Methods: The educator uses summative and formative data from state or national standardized 2.8
student achievement measures, when available, or other measures of student learning and behavior such as district
achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or
portfolios of student work to assess the impact of professional learning.

Findings: Evaluations of the effect of professional learning on student achievement are demonstrated through standardized
achievement tests when available or through other achievement measures such as district achievement tests, educator-constructed
tests, portfolios, and assessments that accompany specific programs. Little or no action research was observed to be occurring.
Isolated instances were noted of schools that participated with a university in researching pilot programs. Educators, however,
indicated that they had all they could do to meet state and local curriculum requirements and did not have time to design a formal
research project.

STANDARD RATING
1.4.5. Use of Results: The educator uses the results of the IPDP evaluation as part of a continuous improvement 2.6
process to develop the following year’s IPDP, and to revise professional learning goals based on student performance
results and documented teaching practice.

Findings: Considerable variation was noted in the extent to which results from the IPDP evaluations were used either formally or
informally as part of the needs assessment process for the following year or to impact plans for professional development at the
school.
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		Introduction



		Through a series of legislative acts in the late 1990s and early part of the 21st century, the Florida Legislature required the Department of Education to develop a system for evaluating the quality of district professional learning systems. Pursuant to those requirements stipulated in 1012.98 – School Community Professional Development Act (F.S.) and legislative proviso language, the Department generated the Professional Development System Evaluation Protocol. By June of 2009, the Department concluded two cycles of reviews of all 67 school districts and four university research schools. The 2009-10 school year was devoted to a complete review and revision of the system in preparation for Third Cycle implementation. This document contains a complete description of the overall system for the Third Cycle. A companion document entitled Professional Development System Evaluation Protocol: Reviewer’s Guide contains guidelines for reviewers to use as they conduct site visits to school districts in implementing the system.

		Overview of the Evaluation Protocol



		Professional development, the process of continuous development for educators and other education personnel has as its core purpose improving student achievement. A study of the state of professional learning in the U.S. notes that professional learning that is sustained over time, and focused on important content can have a powerful effect on teacher skills and knowledge and consequently on student learning. “When well designed, these opportunities help teachers master content, hone teaching skills, evaluate their own and their students’ performance, and address changes needed in teaching and learning in their schools. Educators and policymakers increasingly recognize the importance of providing high-quality learning opportunities to help transform teaching. As students are expected to learn more complex analytical skills in preparation for further education and work in the 21st century, teachers must learn to teach in ways that develop higher-order thinking and performance” (Darling-Hammond, Wei, Andree, Richardson, & Orphanos, 2009, p. 7).

		At the earliest stages of the standards movement, Harvard scholar Richard Elmore noted that “In practice, professional development covers a vast array of specific activities, everything from highly targeted work with teachers around specific curricula and teaching practices through short, “hit-and-run” workshops designed to familiarize teachers and administrators with new ideas or new rules and requirements, to off-site courses and workshops designed to provide content and academic credit for teachers and administrators” (p. 6). He continues, “The point here is that professional development, if it is to be focused on student learning, at some point must be tailored to address the difficulties encountered by real students in real classrooms as well as broader systemic objectives. Similarly, effective professional development is connected to questions of content and pedagogy that educators are asking—or should be asking—about the consequences of their instructional practices on real students as well as in general questions about effective teaching practice” (p.7). 

		All Florida districts and schools should be learning organizations in which all employees engage in continuous improvement to reach their potential and improve student learning. The Florida Professional Development System Evaluation Protocol establishes standards for exemplary practice in professional learning for all employee groups and for all content areas and state, district, and school initiatives. The System emphasizes professional learning for educators and administrators who most directly influence student academic success, yet are applicable to all school and district employees, both certified and non-certified staff. In short, learning for any employee of the state’s districts, schools, or other education agencies should meet the intent of these standards.

		Components of the System



		State law specifies that “The purpose of the professional development system is to increase student achievement, enhance classroom instructional strategies that promote rigor and relevance throughout the curriculum, and prepare students for continuing education and the workforce.  The system of professional development must align to the standards adopted by the state and support the framework for standards adopted by the National Staff Development Council” (s. 1012.98 (1) F.S.). The purposes of the Professional Development System Evaluation Protocol are to:

		1. Ensure the highest quality district, school, and faculty Professional Development Systems in Florida to support instructional programs throughout the state.

		2. Provide the Commissioner of Education, State Board of Education, and Legislature with information each year on the quality of the district Professional Development Systems.

		3. Provide Florida school districts with the methods and protocols needed to conduct ongoing assessments of the quality of professional development in their schools.

		Components of the Professional Development System Evaluation Protocol include:

		 A set of 65 standards reflecting legal requirements and research-based professional development practices.  

		 Requirements directly linking professional development with achievement levels of the students of participating teachers.

		 Site visits to school districts using teams of trained experts in professional development.  

		 Methods for the department to use to identify best practices occurring when the review of the data indicates progress.

		 Methods for the department to use to investigate the causes of lack of progress when the review of the data indicates a lack of progress.

		 Technical assistance for districts to use in improving their professional development systems.  

		 Formats and timeframes for the department to report results to school districts from each review and annually to the State Board of Education and the Legislature the progress across all school districts visited. 

		The Professional Development System Evaluation Protocol is based on a set of standards that describe the characteristics and components of a quality professional development system that meets the requirements of Florida’s laws.  Most legal requirements for professional development in Florida’s schools are specified in s. 1012.98 – School Community Professional Development Act, F.S.  This law states in part:

		(1) The Department of Education, public postsecondary educational institutions, public school districts, public schools, state education foundations, consortia, and professional organizations in this state shall work collaboratively to establish a coordinated system of professional development. The purpose of the professional development system is to increase student achievement, enhance classroom instructional strategies that promote rigor and relevance throughout the curriculum, and prepare students for continuing education and the workforce. The system of professional development must align to the standards adopted by the state and support the framework for standards adopted by the National Staff Development Council.

		(2)  The school community includes students and parents, administrative personnel, managers, instructional personnel, support personnel, members of district school boards, members of school advisory councils, business partners, and personnel that provide health and social services to students.

		(3)  The activities designed to implement this section must: 

		(a) Support and increase the success of educators through collaboratively developed school improvement plans that focus on: 

		1. Enhanced and differentiated instructional strategies to engage students in a rigorous and relevant curriculum based on state and local educational standards, goals, and initiatives;

		2. Increased opportunities to provide meaningful relationships between teachers and all students; and 

		3. Increased opportunities for professional collaboration among and between teachers, guidance counselors, instructional leaders, postsecondary educators engaged in preservice training for new teachers, and the workforce community.

		(b)  Assist the school community in providing stimulating, scientific research-based educational activities that encourage and motivate students to achieve at the highest levels and to participate as active learners and that prepare students for success at subsequent educational levels and the workforce.

		(c) Provide continuous support for all education professionals as well as temporary intervention for education professionals who need improvement in knowledge, skills, and performance.

		Additional sections of Florida Statutes (s. 1012.98 (4) (b) F.S.) state:

		Each school district shall develop a professional development system as specified in subsection (3). The system shall be developed in consultation with teachers, teacher-educators of community colleges and state universities, business and community representatives, and local education foundations, consortia, and professional organizations. The professional development system must:

		1.  Be approved by the department. All substantial revisions to the system shall be submitted to the department for review for continued approval.

		2.  Be based on analyses of student achievement data and instructional strategies and methods that support rigorous, relevant, and challenging curricula for all students. Schools and districts, in developing and refining the professional development system, shall also review and monitor school discipline data; school environment surveys; assessments of parental satisfaction; performance appraisal data of teachers, managers, and administrative personnel; and other performance indicators to identify school and student needs that can be met by improved professional performance.

		3.  Provide inservice activities coupled with follow-up support appropriate to accomplish district-level and school-level improvement goals and standards. The inservice activities for instructional personnel shall focus on analysis of student achievement data, ongoing formal and informal assessments of student achievement, identification and use of enhanced and differentiated instructional strategies that emphasize rigor, relevance, and reading in the content areas, enhancement of subject content expertise, integrated use of classroom technology that enhances teaching and learning, classroom management, parent involvement, and school safety.

		4.  Include a master plan for inservice activities, pursuant to rules of the State Board of Education, for all district employees from all fund sources. The master plan shall be updated annually by September 1, must be based on input from teachers and district and school instructional leaders, and must use the latest available student achievement data and research to enhance rigor and relevance in the classroom. Each district inservice plan must be aligned to and support the school-based inservice plans and school improvement plans pursuant to s. 1001.42(18). District plans must be approved by the district school board annually in order to ensure compliance with subsection (1) and to allow for dissemination of research-based best practices to other districts. District school boards must submit verification of their approval to the Commissioner of Education no later than October 1, annually.

		5.  Require each school principal to establish and maintain an individual professional development plan for each instructional employee assigned to the school as a seamless component to the school improvement plans developed pursuant to 1001.42(18). The individual professional development plan must:

		a.  Be related to specific performance data for the students to whom the teacher is assigned.

		b.  Define the inservice objectives and specific measurable improvements expected in student performance as a result of the inservice activity.

		c.  Include an evaluation component that determines the effectiveness of the professional development plan.

		The Professional Development System Evaluation Protocol contains an overall philosophy and approach to professional learning that is based on and drawn from the National Staff Development Council’s (NSDC) new definition of professional learning and supporting research and documents.  Underlying tenets include the following concepts and approaches:

		 Professional development, the process of continuous development for educators and other education personnel, has as its core purpose improving student achievement. The entire Protocol System reflects this emphasis throughout the standards, rationales, and elaborations.

		 Pervasive throughout the document are references to learning communities. Learning communities are groups of faculty who meet regularly to study more effective learning and teaching practices. They share common learning goals that align with school and/or district goals for student achievement.  Learning communities can be effective methods for infusing scientific and evidence based research programs into classrooms. According to information from the National Staff Development Council (NSDC), “the most powerful forms of professional learning occur in ongoing teams that meet on a regular basis, preferably several times a week, for the purposes of learning, joint lesson planning, and problem solving. These learning communities operate with a commitment to the norms of continuous improvement and experimentation and engage their members in improving their daily work to advance the achievement of school district and school goals for student learning” (NSDC Standards – Learning Communities). This method for encouraging and developing expertise in our professional educators is encouraged throughout the state. Adults learn more effectively when they are engaged in the learning and relate learning to their job responsibilities.

		 Language in the Third Cycle reflects an emphasis on the collective responsibility for professional learning among all members of the school community, and this emphasis is in line with language in 1012.98 F.S. Examples are the use of the term professional learning instead of professional development, and the term “facilitator” instead of terms such as trainer, designer, provider, or program managers; and the term “educator” instead of teacher. 

		 All professional learning in the state should be based on documented scientific research or on a firm evidence base. Many references are made in the document to scientific and/or evidence-based instruction. Professional learning for educators should have documented evidence of the ease of use of the intended skills in the classroom and of the positive impact on increasing student achievement. Documentation preferably is available in published, referred journals or publications or written evidence of the rigorous methods (randomized or comparison group designs) used to determine the effectiveness of the professional learning effort. Districts and schools may rely on national, state, university or consortia organizations to provide the research/evidence. Districts may also use their own systems of piloting promising efforts to document the evidence that the new strategies and techniques increase student achievement within their schools and with their populations. 

		The Professional Development System Evaluation Protocol is designed for use by:

		 The Department through site visits to districts to form state-wide conclusions on the quality of professional development in the state.

		 District staff through site visits to schools to form district-wide conclusions on the quality of professional development in the district.

		 School staff and School Advisory Councils as a self-check on the quality of professional development in the school.

		The Florida Protocol Standards form the basis for a checklist used by reviewers to judge the quality of the professional development system at each level.  Sampling of districts and schools is employed to reduce the cost and time needed to form state-level and district-level conclusions.  Descriptions of the sampling process are contained in later sections of this document. The Standards have been generated from the statements in Florida’s laws as well as the professional development standards generated by the National Staff Development Council (NSDC) entitled Standards for Staff Development.  (See Appendix A and located on the web at http://www.nsdc.org/standards/index.cfm.)  An analysis depicting the relationship of the NSDC standards and the standards for Florida’s Professional Development System Evaluation Protocol is displayed in Appendix B.

		The standards reflect three levels of the Professional Development System and four strands incorporated into each level as follows:  

		Levels

		Strands

		1.0  Educator Level

		2.0  School Level

		3.0  District Level

		 Planning

		 Learning

		 Implementing

		 Evaluating

		Figure 1 presents a schematic displaying the three levels and four strands.  Note that the Florida Department of Education, Bureau of Educator Recruitment, Development and Retention provides support and assistance for professional development activities and services in Florida’s public school districts and is displayed as a supporting service at the bottom of Figure 1.  

		Although districts are responsible for creating and implementing a district professional development system, educators in the public schools are the participants in the professional learning and are the ones who in turn use the skills and knowledge gained in their everyday teaching.  Much of the planning and implementation of professional learning occurs at the school level.  A comprehensive review of the quality of district professional development systems must encompass the perspective of educators and school administrators as well as district coordinators and directors.  The Protocol System incorporates input from all three levels in making judgments about the overall district professional development system:  educator, school, and district.

		Figure 1

		The model employs a basic systems approach to professional learning addressing these general questions:

		 Planning:  What planning occurs to organize and support the professional learning for teachers?

		 Learning:  What is the quality of the professional learning in which educators participate?

		 Implementing:  How do educators apply the skills and knowledge gained through the professional learning?

		 Evaluating:  What evaluation occurs to ensure that the professional learning resulted in educators applying what they learned in the classroom and improvements in student learning occurred as a direct outcome?

		Protocol Standards –Third Cycle



		The protocol standards were updated for the third cycle to reflect current law and changes in the field of professional learning.  The third cycle standards are listed below.

		1. EDUCATOR LEVEL

		1.1. Planning

		1.1.1. Individual Needs Assessment:  The educator identifies individual professional learning goals with primary emphasis on student learning needs by reviewing certification needs, classroom-level disaggregated student achievement and behavioral data related to content area skills, school initiatives, the School Improvement Plan, and school and team goals.

		1.1.2. Administrator Review:  The educator meets with a school administrator to review the IPDP and identify additional individual professional learning needs based on performance appraisal data and priorities for students, grade levels, content areas, or the whole school.

		1.1.3. Individual Professional Development Plan:  The educator’s Individual Professional Development Plan (IPDP) specifies the professional learning needs related to identified student achievement goals for those students to which the educator is assigned; aligned with the educator’s level of development; and contains: a) clearly defined professional learning goals that specify measurable improvement in student achievement; b) changes in the educator’s practices resulting from professional learning; and c) an evaluation plan that determines the effectiveness of the professional learning.

		1.2. Learning

		1.2.1. Learning Communities:  The educator participates in collaborative learning communities whose members use a cycle of continuous improvement to achieve goals that align with individual, school, and district goals for student achievement.

		1.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives.

		1.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback. 

		1.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		1.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		1.2.6. Time Resources:  Sufficient time within the work day is available and used for professional development.

		1.2.7. Coordinated Records:  Educators have easy access to up-to-date records of their professional learning. 

		1.3. Implementing

		1.3.1. Implementation of Learning: The educator applies newly acquired professional knowledge, skills, dispositions, and behaviors to improve his or her practice.

		1.3.2. Coaching and Mentoring:  Skillful coaches, mentors, or others provide sufficient classroom- and school-focused support and assistance to the educator to ensure high-fidelity implementation of professional learning.

		1.3.3. Web-based Resources and Assistance:  The district provides educators with web-based resources and assistance to support implementation of professional learning.

		1.4. Evaluating

		1.4.1. Implementing the Plan:  The educator and a school administrator conduct an evaluation of the degree of fidelity with which the IPDP was implemented.

		1.4.2. Changes in Educator Practice: The educator evaluates the impact of all professional learning on his or her practice through reflection, assessment, collaborative protocols for examining educator practice and work samples, peer visits, and/or professional portfolios.  

		1.4.3. Changes in Students:  The educator determines the degree to which his or her professional learning contributed to student performance gains as measured by classroom assessment data. 

		1.4.4. Evaluation Methods:  The educator uses summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning. 

		1.4.5. Use of Results:  The educator uses the results of the IPDP evaluation as part of a continuous improvement process to develop the following year’s IPDP, and to revise professional learning goals based on student performance results and documented teaching practice.

		2. SCHOOL LEVEL

		2.1. Planning

		2.1.1. School Needs Assessment:  At least annually the school identifies professional learning needs through a classroom-by-classroom analysis of disaggregated student achievement data by content and skill areas, subgroups needing special assistance, and other school data.

		2.1.2. Reviewing Professional Development Plans:  The school administrator meets with individual educators to review the IPDP and identify additional individual professional learning needs based on performance appraisal data and priorities for students, grade levels, school, content areas, or the whole school.

		2.1.3. Reviewing Annual Performance Appraisal Data:  The school administrator uses information from annual performance appraisals of educators to identify professional learning needs for individuals, teams, or whole-school faculty. 

		2.1.4. Generating a School-wide Professional Development Plan:  As part of the School Improvement Plan and in collaboration with the district’s Professional Development System, the school administrator and School Advisory Council generate a school-wide Professional Development Plan that includes research- and/or evidence-based professional development aligned to identified classroom-level needs for student achievement, responds to educators’ level of development, and specifies how the plan will be evaluated. 

		2.1.5. Individual Leadership Development Plan:  School administrators create and implement Individual Leadership Development Plans that are based on school and classroom disaggregated student achievement and behavior data and the needs of student groups not making AYP, and contain clearly defined professional learning goals that specify measurable improvement in student performance, improvements in teacher effectiveness, changes in administrator practices resulting from professional learning, and an evaluation plan that determines the effectiveness of the Individual Leadership Development Plan. 

		2.2. Learning

		2.2.1. Learning Communities:  School-based professional learning occurs in collaborative teams of adults whose goals are aligned with the team members’ IPDPs and the school and district goals for student achievement.

		2.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives. 

		2.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback. 

		2.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		2.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		2.2.6. Time Resources:  Sufficient time within the work day is available and used for professional development.

		2.2.7. Coordinated Records.  School administrators regularly generate and review reports on faculty participation in professional learning. 

		2.3. Implementing

		2.3.1. Implementation of Learning:  The school provides follow-up support to facilitate implementation of professional learning in the workplace. 

		2.3.2. Coaching and Mentoring:  The school provides mentoring and/or coaching for all educators to ensure high-fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators implement the learning with comfort and accuracy. 

		2.3.3. Web-based Resources and Assistance:  The school supports the implementation of professional learning through school and district web-based resources and facilitates educator awareness of and access to district web-based resources.

		2.4. Evaluating

		2.4.1. Implementing the Plan:  At least annually the school conducts an evaluation of the degree of fidelity with which the school’s Professional Development Plan is implemented. 

		2.4.2. Changes in Educator Practice: The school conducts an evaluation of the Professional Development Plan to assess its impact on educator practices at the classroom and/or school level. 

		2.4.3. Changes in Students:  The school conducts an evaluation of the Professional Development Plan to assess its impact on student performance. 

		2.4.4. Evaluation Measures:  Schools use summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning.

		2.4.5. Use of Results:  School administrators and the School Advisory Council review school-level evaluation data as part of the needs assessment process for the subsequent school year’s professional development planning in order to eliminate ineffective programs and strategies and to expand effective ones. 

		3. DISTRICT LEVEL

		3.1. Planning

		3.1.1. District Needs Assessment:  At least annually the district identifies professional learning needs through a school-by-school analysis of disaggregated student achievement by content area and skills, behavioral data, and other district data.

		3.1.2. Generating a District-wide Professional Development System:  Based on identified professional learning needs, the district generates a district-wide Professional Development System that is research- and/or evidence-based, specifies how the plan will be evaluated, and aligns with the Florida Protocol Standards, identified student and educator learning needs, educators’ level of development, School Improvement Plans, Comprehensive K-12 Reading Plans, Title I Plan, annual performance appraisal data, discipline data, school environment surveys, assessments of parental satisfaction, other performance indicators, and the district strategic plan.

		3.1.3. Research/Evidence Basis:  The district’s professional learning is based on research- and/or evidence-based instructional and intervention strategies proven to increase student achievement.

		3.1.4. Content Standards for Student Outcomes:  The district’s professional learning supports implementing state-adopted content standards for student outcomes. 

		3.1.5. Integration of Initiatives:  Professional learning supports educators in integrating and using federal, state, and district initiatives in content, instruction, and intervention strategies to increase student achievement.  

		3.1.6. Leadership Development:  The district plans, implements, and continuously improves a state-approved, competency-based system of professional learning that develops, maintains, and improves the leadership competencies and skills of employees as instructional leaders.

		3.1.7. Non-instructional Staff:  The district plans, delivers, supports, and evaluates professional learning for non-instructional staff to enhance job performance according to the Florida Protocol Standards. 

		3.1.8. Professional Learning Facilitators:  The district’s system of professional learning includes dissemination of the Florida Protocol System to all staff who plan and facilitate professional learning.

		3.2. Learning

		3.2.1. Learning Communities:  The district supports and encourages professional learning in collaborative teams of educators.

		3.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives.

		3.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback.

		3.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		3.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		3.2.6. Time Resources:  Sufficient time within the work day is available and used for professional development. 

		3.2.7. Coordinated Records:  The district maintains up-to-date, easily accessible records on all professional learning that provide data for certification and inservice points for all staff.

		3.2.8. District Support:  The district recognizes and supports professional learning as a key strategy for improving teaching quality and student learning.

		3.2.9. Learning Organization:  The district fosters and develops the maximum potential of all employees through professional learning. 

		3.3. Implementing

		3.3.1. Implementation of Learning:  The district provides a follow-up support system to facilitate implementation of professional learning in the workplace.

		3.3.2. Coaching and Mentoring:  The district provides mentoring and/or coaching for all educators to ensure high-fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators implement the learning with comfort and accuracy.

		3.3.3. Web-based Resources and Assistance:  The district supports the implementation of professional learning through district and school web-based resources and facilitates educator awareness of and access to district web-based resources.  

		3.4. Evaluating

		3.4.1. Implementing the System:  The district conducts an ongoing formal evaluation of the degree of fidelity with which the district’s Professional Development System is implemented. 

		3.4.2. Implementation of Learning:  The district evaluates at least 10% of the district-level professional learning to assess the level of high-fidelity implementation in the work place.

		3.4.3. Changes in Students:  The district assesses the impact of professional learning on student performance. 

		3.4.4. Evaluation Measures:  The district uses summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning.

		3.4.5. Use of Results:  The district reviews district- and school-level evaluation data as part of the needs assessment process for the subsequent school year’s professional development planning in order to eliminate ineffective programs and strategies and to expand effective ones.

		3.4.6. Fiscal Resources:  The district documents that sufficient fiscal resources are used to support professional learning that aligns with school and district goals.  

		3.4.7. Student Gains:  The district demonstrates an overall increase in student achievement as measured by the Florida Department of Education’s district accountability system. 

		Cross-Level Threads



		The standards were generated in an organization that provides for multiple levels of review for many aspects of the district’s professional development system.  Table 1 presents these cross-level connections among the standards.

		Table 1*

		Cross-Level Connections

		Planning

		Standard Numbers by Level

		Faculty

		School

		District

		Needs Assessment   

		1.1.1

		2.1.1

		3.1.1

		Administrator Review  

		1.1.2

		2.1.2

		X

		Generating Professional Development Plans 

		1.1.3

		2.1.4

		3.1.2

		Leadership Development

		X

		2.1.5

		3.1.6

		Learning

		Learning Communities

		1.2.1

		2.2.1

		3.2.1

		Content Focused

		1.2.2

		2.2.2

		3.2.2

		Learning Strategies 

		1.2.3

		2.2.3

		3.2.3

		Sustained Professional Learning

		1.2.4

		2.2.4

		3.2.4

		Use of Technology 

		1.2.5

		2.2.5

		3.2.5

		Time Resources 

		1.2.6

		2.2.6

		3.2.6

		Coordinated Records

		1.2.7

		2.2.7

		3.2.7

		Implementing

		Implementation of Learning  

		1.3.1

		2.3.1

		3.3.1

		Coaching and Mentoring  

		1.3.2

		2.3.2

		3.3.2

		Web-based Resources and Assistance 

		1.3.3

		2.3.3

		3.3.3

		Evaluating

		Implementing the Plan/System

		1.4.1

		2.4.1

		3.4.1

		Changes in Educator Practices

		1.4.2

		2.4.2

		X

		Changes in Students 

		1.4.3

		2.4.3

		3.4.3

		Use of Results 

		1.4.5

		2.4.5

		3.4.5

		*Includes only standards that appear in more than one level. 

		Checklist and Judgment Scale



		The standards listed above form the basis for a checklist used by reviewers to judge the quality of the professional development system for each school district.  Appendix C contains the Florida Professional Development System Evaluation Checklist – Third Cycle.  The generic rating scale employed on the checklist is a 4-point rating scale, as displayed in Table 2.

		Table 2

		Rating Scale for Protocol

		1.  Unacceptable:

		Little or no evidence that the district is implementing the standard

		2.  Marginal:

		Some but inconsistent evidence that the district is implementing the standard (observed in a few faculty or schools, a few components of the standard)

		3.  Good:

		Considerable evidence that the district is implementing the standard (observed in many faculty and schools, many components of the standard)

		4.  Excellent:

		Pervasive evidence that the district is implementing the standard (almost all faculty and schools, almost all components of the standard)

		At the educator and school levels, after reviewing results from all data collection the reviewer assigns one overall rating to each standard for the school. Educator and school results are summarized across all schools visited and averaged to form a district rating for the educator and school levels.  These results are presented to one decimal point (e.g., 2.1 or 3.4).  District results are finalized after reviewing the educator and school results, with one whole number rating applied to each district standard.  Results from school visits are maintained only as working papers and used only for the purpose of generating the ratings by standard for the district.  The intent of the Protocol System is to form judgments about the overall district’s professional development system and adherence to the standards.

		District Site Visits



		The Department conducts onsite visits to school districts to apply the Professional Development System Evaluation Protocol.  Site visits include:

		A. Interviews with district-level staff including the directors of staff development, curriculum and instruction, testing/assessment and leadership development, as appropriate.

		B. Reviews of documents depicting and supporting the district’s Professional Development System including the ways in which these items are incorporated into the process:  disaggregated student data, school improvement plans, surveys of teachers’ professional development needs, annual performance appraisal data for teachers/administrators, annual school reports, evaluation reports, expenditure records, and student achievement data.

		C. Reviews of memos and directives to school principals and teachers concerning policies and procedures for the Professional Development System.

		D. Site visits to selected schools (elementary, middle, and high) where reviewers interview the principal and other administrators, conduct interviews with selected teachers, and review documentation including School Improvement Plans, training manuals, training agendas, budget records, individual professional development plans for instructional personnel, and evaluation reports and documents.  

		District site visits are conducted by teams of reviewers for 3-5 days, including remaining onsite for a half-day to complete the reports.  Fulfilling the legislative requirements for collaborative development and implementation, reviewers include staff from the Department of Education, professional development staff from other school districts, staff from regional consortia and statewide professional learning and technical assistance groups, and qualified university and community college faculty who do not have a working relationship with the district under review.  Note that the site visits do not require districts or schools to collect additional data or administer surveys of participants in their professional development system.  Information is gathered by the site review teams through interviews and reviews of existing documents at all three levels of the professional development system.

		Review Cycle and Logistics



		Given the limited human and fiscal resources available for conducting district reviews using the Professional Development System Evaluation Protocol, the Department currently employs a four-year cycle to ensure every school district is reviewed on a timely basis.  Figure 2 presents a graphic of the review cycle.  Purposeful sampling is used to determine the selection of districts, the order in which these reviews are conducted, the number of districts to visit each year, and the number of schools selected within the district.   

		Figure 2

		The system is designed to deploy teams of two reviewers to each of the selected schools and the district office for a whole day.  Teams typically arrive in the district in the afternoon of the first day for an introduction to the district, and stay a day at the end of the review to draft the report.  Larger districts require larger teams of reviewers and larger numbers of schools visited.  Table 3 presents examples of the relationship between the size of the district, the selection of the schools for the site visits, and the size of the team and visit length.  

		Table 3

		District Size, School Selection, Team Size, and Visit Length

		District Size

		Number of Schools Selected

		Team Size/Visit Length

		Small

		3-4

		4 reviewers/4 days

		Medium

		6-9

		6-8 reviewers/4 days

		Large

		10 or more

		8-20 reviewers/5 days

		The selection of districts for site visits includes a balance between small, medium, and large districts and geographical distribution across the state for each year.  Reviews are conducted in the fall and spring of each year, but avoid as much as possible the month prior to FCAT testing.  To the extent possible, the review schedule is coordinated with other state offices and with districts to avoid conflicts.

		Reviewer Qualifications and Selection Process



		Reviews are coordinated by staff members of the Bureau of Educator Recruitment, Development and Retention or staff contracted for this purpose.  Reviewers for the Protocol System are drawn from the following sources:  

		 Department of Education staff, including affiliate offices such as the Florida Diagnostic and Learning Resource System (FDLRS) and Florida Inclusion Network (FIN)

		 District professional development staff 

		 Institutions of Higher Education (IHE) with approved programs for teacher education 

		 Regional consortia such as the Crown Consortium, Heartland Educational Consortium (HEC), Northeast Florida Educational Consortium (NEFEC), and Panhandle Area Educational Consortium (PAEC)

		 Statewide professional learning and technical assistance centers such as the Florida Center for Reading Research (FCRR) and the Florida Center for Science, Technology, Engineering, and Mathematics (STEM)

		Qualifications for reviewers are:

		 Active or retired staff member of one of the organizations listed above

		 5 years or more in administrative positions in Florida education systems

		 2 years or more experience in planning, conducting, and/or administering professional development programs at a district or regional level 

		Awareness and Preparation



		District Staff.  The Department conducts ongoing awareness and preparation sessions on the Florida Professional Development System Evaluation Protocol for district staff.  These sessions target district staff responsible for professional development with a “train-the-trainer model.” District staff may participate with their principals and school professional development contacts.  The content of the sessions addresses the standards, uses of the protocol, and recommended preparation for site visits.

		Reviewers.  The Department conducts semi-annual Reviewer Preparation Sessions on the Florida Professional Development System Evaluation Protocol for reviewers who have made a commitment to conducting site visits.  No reviewer will be allowed to conduct a site visit without participating in the professional learning.  The 2-day reviewer preparation system includes a review and explication of the standards and protocol, procedures for site visits, examples and directions on forming judgments, examples and directions on generating reports, do’s and don’ts of district/school visits, and practice in using the web-based data entry system.  These sessions provide a pool of trained reviewers ready to conduct reviews in the Protocol System.  A Reviewer’s Guide is available and used during the reviewer preparation sessions to increase the consistency of judgments formed by reviewers.  To the extent possible and applicable, the skills-based Reviewer Preparation Sessions were designed using the Professional Development System Evaluation Protocol standards to demonstrate to reviewers the application of the standards. Thus, using Standard 1.2.3., the learning strategies employed apply knowledge of human learning and change including modeling effective review practices as well as role-playing the skills, practice, and feedback.

		Documentation and Data Analysis



		The previously listed 4-point rating scale is used by the school review team to generate ratings for each Educator and School Standard for each school visited.  The entire team gathers to document Educator and School Standard ratings across all schools visited in the district. Triangulation is used extensively to ensure that the report presents a balanced perspective. Appendix D contains the Team Summary Report Format used by review teams in generating cross-school analyses.  

		Ratings are averaged across schools to generate an overall district rating for each standard at each level.  Thus, a district might receive a rating of 3.7 on standard 1.1.1. - Individual Needs Assessments; and 1.8 on 1.1.2. - Administrator Review.  At the district level, only one whole number rating is provided that reflects the status of the district on each standard.  Results from individual schools are used only as a representative sample of implementation in the entire district and not reported individually to the district.

		The Department has developed a computer application that facilitates data collection and analysis.  Reviewers use laptops to record notes and ratings that are uploaded into a web-based system that generates a comprehensive master file. The application calculates averages across schools and by level of school when appropriate.  Team members then draft sections of the report using laptops.  Final edits may be conducted through the application or in a separate Word document that can be created.   

		Reporting and Action Planning



		The Department generates a report for the district that documents the results of the site visit, areas of strength, and any areas in need of improvement.  Numerical results are presented as a district rating for each standard at each level of the system.  Appendix F contains an example of a completed District Report.  

		Districts are provided an opportunity to review the report for errors in fact prior to public release.  These reports are then summarized across districts each year for a report to the Commissioner and Legislature documenting the quality of the professional development systems across the state.  Current law specifies that “The department shall report annually to the State Board of Education and the Legislature any school district that, in the determination of the department, has failed to provide an adequate professional development system. This report must include the results of the department's investigation and of any intervention provided” (s. 1012.98 (7) F.S.).

		Two cut scores are used to help interpret the results.  Any standard receiving a rating of 3.5 or higher is identified as exemplary and is commended.  These findings are summarized into a technical assistance document that helps other districts learn more about the ways they can improve implementation of that standard and is a searchable web-based data system available on the Department’s website.  

		For standards receiving a rating below 2.0, the district must generate an action plan describing to the state the ways in which implementation of the standard will be improved.  The Department may send a team to review progress on the action plans as needed, depending on the degree of concern raised during the review and the responses of the district.

		District and School Use



		The Department encourages districts and schools to use the Florida Professional Development System Evaluation Protocol as one method for conducting a self-review of the quality of their professional development systems.  Districts may choose to use a stratified purposeful sampling plan to select elementary, middle, and high schools representative of the district for limited site visits to review the status of professional development in their school systems.  These reviews can be conducted informally by following procedures similar to those specified for the reviews conducted by the Department, or through other methods devised by the district.  The document District Self-Review System is available online from the Department to assist districts in planning and conducting self-reviews using the standards.  

		Web-based Assistance



		The Department maintains a web-based statewide performance support system at http://www.fldoe.org/profdev/pdstandards.asp.  The site contains the documents for the Protocol System, the checklists used in a review, a database of exemplary professional development activities, a listing of available professional development resources and Protocol System training programs, and available assistance.  The findings from exemplary practices noted in district reviews are summarized into a technical assistance document that helps other districts learn more about the ways they can improve implementation of that standard and is a searchable web-based data system available on the Department’s website.

		Action Plans for Improvement



		If a district receives any ratings below 2.0, an Action Plan for Improvement must be submitted to the Department to address the steps to be taken to improve each standard.  For each standard receiving a rating below 2.0, the district must generate an Action Plan describing to the state the ways in which implementation of the standard will be improved.  Action Plans must be submitted within 45 days following the receipt by the district of the formal letter to the Superintendent conveying the final report.  The Action Plan format is located on the Department’s website at: 

		http://www.teachinflorida.com/ProfessionalDevelopment.  

		District Preparation for a Review



		The Protocol System is based on a continuous improvement model.  Most districts will already have in place major portions of the standards.  In preparation for the review, it is beneficial to review the standards, conduct a self-assessment, and organize the information available at the district level.  Some districts use the numbering system for the standards to prepare for the reviews.

		Various documents are reviewed as part of the evidence base for forming judgments in the Florida Professional Development System Evaluation Protocol.  Below is a comprehensive list of the documents.  The Checklists contain directions on which documents are needed for specific standards.

		Prior to Visit

		 District Professional Development Plan System documents

		 District financial report from the Department of Education on the percent of expenditures spent on professional development

		 School Report Cards

		 School Improvement Plans (on website for the school)

		 Leadership Development list of participants

		1.0 Faculty Level

		 Individual Professional Development Plans (IPDP) for five selected educators (1.1.1. and following)

		 Records of participation in professional learning and inservice credit awarded for 5 selected educators

		 Learning community agendas, learning objectives, notes, schedules, and plans related to learning communities. (1.2.1.)

		 Action Research plans, reports or other documentation (1.4.4.)

		2.0 School Level

		 Documentation of the use of disaggregated data for planning professional learning (2.1.1.)

		 Needs assessments for professional learning (2.1.1.)

		 School Improvement Plans for last two years

		 School plans for professional learning

		 School Reading Plan

		 School Technology Plan

		 School Differentiated Accountability plan, if applicable

		 Response to Intervention Model and district/state expectations, when appropriate

		 Documentation of the use of disaggregated student achievement and behavioral data for planning professional learning 

		 Florida Continuous Improvement Model documents, when appropriate

		 Individual Professional Development Plans for all educators for the last two years (2.1.2.)

		 Documentation of reviews and analyses of IPDPs across educators by grade/subject area (2.1.2.)

		 Individual Leadership development Plans for school administrators (2.1.5.)

		 Learning community agendas, learning objectives, notes, schedules, and plans (2.2.1.)

		 Calendars documenting professional learning (2.2.6.)

		 Course outlines for planned professional learning 

		 Calendars or other schedules maintained by principal/assistant principal showing meetings with educators to review IPDPs

		 Reports of evaluations of school-level professional learning (2.4.1.)

		 End-of-year summaries of SIP progress and outcomes (2.4.4.)

		3.0 District Level

		 District Professional Development System Plan

		 Master Inservice Plan

		 District K-12 Reading Plan

		 District Technology Plan

		 District School Improvement Plan, if required

		 School Differentiated Accountability plan

		 Response to Intervention Model and district/state expectations, when appropriate

		 Florida Continuous Improvement Model documents, when appropriate

		 District strategic plans reflecting professional learning initiatives

		 Database for highly qualified teachers 

		 Needs assessments for professional learning

		 Documentation of the use of disaggregated student behavioral data for planning professional learning (charts/graphs/displays of school/grade level analyses)

		 District’s Leadership Development Program 

		 List of participants, current and previous for the Leadership Development Program

		 Checklists and portfolios of participation for the Leadership Development Program

		 Outcome measures of success for the Leadership Development Program

		 Other documentation of the ongoing implementation of the Leadership Development Program

		 Records of professional learning or dissemination memos related to NSDC and Florida Standards (3.1.8.)

		 Calendars documenting professional learning offerings (3.2.6.)

		 Course outlines for professional learning delivered

		 District documents or professional learning efforts on learning communities

		 Summaries and analyses of end-of-course evaluations (3.4.1.)

		 Summaries and analyses of implementation of planned professional learning (3.4.1.)

		 Summaries of educator participation in professional development and any analyses of percentages of specific teachers participating or additional professional learning conducted to ensure all targeted teachers participated (3.4.1.)

		 Evaluations of professional learning efforts in last four years (3.4.2.)

		 Expenditure reports on professional learning (3.4.6.)

		Commonly Asked Questions



		District staff development directors and others have asked many clarifying questions concerning the review site visit process.  Some of these commonly posed questions and responses are:

		1. What information can and cannot be given to districts? i.e. – question guides for reviewers, etc.

		The Protocol System and the Reviewer’s Guide can be shared with districts, including the checklists that contain the questions.  Clearly, we do not, however, want districts to prime teachers to answer questions in a specific manner.  Also, districts and schools should be aware that the reviewers have been instructed that the checklists contain example questions.  Reviewers have been encouraged to ask their own probing questions.  Copies of all checklists, manuals and guides are available for downloading from the www.teachinflorida.com  website.  Select Professional Development from the main menu and follow the links to the Professional Development System Evaluation Protocol page.

		2. How do districts find out what the details, logistics, etc. are for the visit?  What do they need to do to prepare for the visit - both for the review itself and for the travel and accommodations?

		The Department makes the contacts with the districts and arranges the logistics for the team, with the assistance of the contractor.  We appreciate any suggestions on centrally located hotels/motels.  To prepare for the visit, district staff should read the Protocol System document, and alert the schools that they will be visited.  Districts should also supply the master schedule and list of teachers for each school with directions on how to locate the school.  The Department makes reservations at the hotel, and team members are responsible for their own travel arrangements.

		3. Does the district office need to prepare a workroom for the review team? Where?  What needs to be in it?

		The district should have a private space available in each school for the team to meet and interview people.  At the district office, on the day of the district review it would be helpful to have a conference room available for interviews.  A list of documents is provided in the Reviewer’s Guide.

		4. Who sets up the meetings and interviews?

		The Team Leader works with the district staff to organize the schedule of visits to schools and assigns reviewers to complete the schedule.  The Team Leader also selects the teachers to interview within each school.  The principal or designee needs to make the selected teachers available for interviewing.  The interviews usually can be conducted during planning times, although some schools and districts opt for supplying a floating substitute to cover classes.  

		5. Who should be interviewed at the district level?

		The district staff decides who is most appropriate for interviews at the district level.  In general, these interviews should include the people in the district who have the most direct knowledge of the ways in which professional learning is planned, implemented, and evaluated.  In a large district, planning and implementing of professional development programs may be delegated to curriculum supervisors and evaluating may be handled by a separate evaluation department.  These people may have valuable input for the review team.  In a small district, these responsibilities may all be handled by the district professional development director, or perhaps by a professional development coordinating council.  Some districts may have a strong working relationship with a consortium that provides extensive services in planning, implementing, and evaluating professional learning, and a representative from the consortium may be a good person to include in the interviews.  In all districts, schedule a separate 30 minute interview for the team with the person who supervises the professional development director.  Generate for the team a schedule with the names and positions of the individuals to be interviewed, allowing sufficient time in the schedule for the team to review the documents listed in the standards at the district level.  

		6. Will the Superintendents have an entry and exit interview/report?

		If possible, the Superintendent and the director of professional development should be present on the first afternoon for an Introduction Meeting conducted by the Team Leader.  An Exit Meeting will be held on the last day with the Team Leader, team members, director of professional development, and other staff as needed to clarify any remaining questions and responses.  No results are presented at this time.  The Superintendent does not need to be present at the Exit Meeting.  After the final report has been drafted and reviewed by the Department, the Department Staff and contracted manager for the system will meet again with the district director of professional development to review questions about the final report.  

		7. Do reviewers need to be chauffeured to sites or travel on their own?  Will reviewers need maps, contact names, phone numbers in getting them to their review sites?

		Reviewers do not need to be chauffeured to sites.  They will travel on their own.  It is helpful, however, to have directions provided to the schools and maps if the directions are tricky to follow.  A list of school names, addresses, principal’s name, and phone number for the entire visit is also helpful.  The Team Leader duplicates the list for reviewers and prepares packets for them.

		8. What do reviewers want to see at the three site levels?  What needs to be assembled prior to visit?

		The Reviewers Guide contains a list of documents required for the standards.  The reviewers do not need copies of the documentation, but having the information available for review is necessary.  The most important pieces at the school level are the individual professional development plans for the teachers selected for interviews (they should bring their plans to the interviews) and the School Improvement Plans (SIP).

		9. Who decides the programs to be looked at?  Can the district decide the programs?  Can programs of only 3 days be reviewed?

		The school-based reviews are determined by the selection of teachers for interview.  From the individual professional development plans of the five teachers selected, the team member selects one or two professional development efforts about which to ask detailed questions.  For the entire school, the team members ask the principal detailed questions about several of the professional development activities identified in the SIP.  These efforts may vary in length from a 2-hour session to extended numbers of days of professional learning.  At the district level, the team members look for documentation of formal evaluations of professional learning as well as asking questions about any of the professional learning efforts reviewed at the schools.  

		10. What is the definition of Staff Development?  

		NSDC has defined a staff development program as "planned, coherent, in-depth actions and support systems designed and implemented to develop educators' knowledge, attitudes, skills, aspirations and behaviors to improve student achievement."  Please also refer to the section in Joellen Killion’s book Assessing Impact:  Evaluating Staff Development on defining professional development on pp. 18-20. Note also that a new definition of professional learning is being promulgated by NSDC; this definition was used to revise and generate the Third Cycle of the Protocol System.

		11. How soon will we know which schools will be selected and how soon will the principals know which teachers will be selected relative to the review dates for our county? 

		The Department’s contractor contacts districts concerning the selection of schools and the process that is followed several weeks prior to the scheduled time of your district’s site visit.  Principals are not informed which teachers are selected until the week prior to the visit.  

		12. Which IPDPs will be considered in the review process? 

		Reviewers are instructed to review both the current year and the previous year’s IPDP.  

		13. Will the exit interview with the Superintendent identify individual school findings or will the findings be presented as a composite set of findings for the superintendent?

		Neither the exit interview nor the reports delivered to the district present findings for individual schools.  Only an average across the schools visited for the faculty and school level standards are displayed.  The exit meeting does not present any findings but is intended to provide a final opportunity to ask questions and share clarifying information after the team has drafted the report.  

		Appendix A

		National Staff Development Council (NSDC)

		Standards for Staff Development

		NSDC Standards for Staff Development

		(Revised, 2001)

		Context Standards

		Staff development that improves the learning of all students:

		 Organizes adults into learning communities whose goals are aligned with those of the school and district. (Learning Communities)

		 In this school/district, small learning teams are a primary component of the staff development plan.

		 In this school/district, all teachers are part of ongoing, school-based learning teams that meet several times a week to plan instruction, examine student work, and/or solve problems.

		 In this school/district, school faculties and learning teams focus on school and district goals.

		 Requires skillful school and district leaders who guide continuous instructional improvement. (Leadership)

		 In this school/district, collective bargaining agreements (teacher contracts), calendars, daily schedules, and incentive systems support staff development.

		 In this school/district, leaders recognize staff development as a key strategy for supporting significant improvements.

		 In this school/district, administrators and teacher leaders develop knowledge and skills necessary to be staff development leaders.

		 Requires resources to support adult learning and collaboration. (Resources)

		 In this school/district, staff development occurs primarily during the school day.

		 In this school/district, at least 10 percent of the district’s budget is dedicated to staff development.

		 In this school/district, 25 percent of an educator’s workday is used for staff development.

		Process Standards

		Staff development that improves the learning of all students:

		 Uses disaggregated student data to determine adult learning priorities, monitor progress, and help sustain continuous improvement. (Data-Driven)

		 In this school/district, data on student learning provide focus for staff development efforts.

		 In this school/district, teachers gather evidence of improvements in student learning in their classrooms to determine the effects of their staff development on their students.

		 In this school/district, data are disaggregated to ensure equitable treatment of all sub-groups of students.

		 Uses multiple sources of information to guide improvement and demonstrate its impact. (Evaluation)

		 In this school/district, various types of evidence are used to improve the quality of staff development (formative evaluation).

		 In this school/district, various types of evidence are used to determine whether staff development achieved its intended outcomes (summative evaluation).

		 In this school/district, the evaluation of staff development consistently includes all of the following:  data concerning knowledge gained by participants, level of implementation, and changes in student learning.

		 Prepares educators to apply research to decision making. (Research-Based)

		 In this school/district, staff development prepares educators to be skillful users of educational research.

		 In this school/district, teams of teachers and administrators methodically study research before adopting improvement strategies.

		 In this school/district, pilot studies and action research are used when appropriate to test the effectiveness of new approaches when research is contradictory or does not exist.

		 Uses learning strategies appropriate to the intended goal. (Design)

		 In this school/district, educators participate in a variety of learning strategies to achieve staff development goals.

		 In this school/district, technology supports educators’ individual learning.

		 In this school/district, a variety of follow-up activities follow every major change initiative.

		 Applies knowledge about human learning and change. (Learning)

		 In this school/district, staff development learning methods mirror, as closely as possible, the methods teachers are expected to use with their students.

		 In this school/district, staff development regularly offers opportunities to practice new skills and receive feedback on the performance of those skills.

		 In this school/district, staff development leaders gather and use information about individuals’ concerns about staff development initiatives to design interventions and follow-up strategies.

		 Provides educators with the knowledge and skills to collaborate. (Collaboration)

		 In this school/district, staff development prepares educators to be skillful members of various groups (for instance, school improvement committees, grade-level teams).

		 In this school/district, staff development provides educators with the skills necessary to surface and productively manage conflict.

		 In this school/district, staff development prepares educators to use technology to collaborate.

		Content Standards

		Staff development that improves the learning of all students:

		 Prepares educators to understand and appreciate all students, create safe, orderly and supportive learning environments, and hold high expectations for their academic achievement. (Equity)

		 In this school/district, educators learn how to create schoolwide practices that convey respect for students, their families, and students’ cultural backgrounds.

		 In this school/district, staff development prepares educators to establish learning environments that communicate high expectations for the academic achievement of all students.

		 In this school/district, educators learn how to adjust instruction and assessment to match the learning requirements of individual students.

		 Deepens educators’ content knowledge, provides them with research-based instructional strategies to assist students in meeting rigorous academic standards, and prepares them to use various types of classroom assessments appropriately. (Quality Teaching)

		 In this school/district, teachers have many opportunities to develop deep knowledge of their content.

		 In this school/district, staff development expands teachers’ instructional methods appropriate to specific content areas.

		 In this school/district, staff development teaches classroom assessment skills that allow teachers to regularly monitor gains in student learning.

		 Provides educators with knowledge and skills to involve families and other stakeholders appropriately. (Family Involvement)

		 In this school/district, staff development prepares leaders to build consensus among educators and community members concerning the overall mission and goals for staff development.

		 In this school/district, staff development prepares educators to create relationships with parents to support student learning.

		 In this school/district, technology is used to communicate with parents and the community.

		Appendix B

		Analysis Depicting the Relationship of the 

		National Staff Development Council standards 

		and 

		Florida’s Professional Development System Evaluation Protocol Standards

		Analysis of the Relationship between Florida’s New Protocol Standards and the NSDC Standards for Staff Development

		Florida Protocol

		NSDC Standards

		1.2.1

		2.2.1

		3.2.1

		2.1.5

		3.1.6

		1.2.4

		1.2.6

		2.2.4

		2.2.6

		3.2.4

		3.2.6

		3.4.6

		Context Standards

		Staff development that improves the learning of all students:

		 Organizes adults into learning communities whose goals are aligned with those of the school and district. (Learning Communities)

		 In this school/district, small learning teams are a primary component of the staff development plan.

		 In this school/district, all teachers are part of ongoing, school-based learning teams that meet several times a week to plan instruction, examine student work, and/or solve problems.

		 In this school/district, school faculties and learning teams focus on school and district goals.

		 Requires skillful school and district leaders who guide continuous instructional improvement. (Leadership)

		 In this school/district, collective bargaining agreements (teacher contracts), calendars, daily schedules, and incentive systems support staff development.

		 In this school/district, leaders recognize staff development as a key strategy for supporting significant improvements.

		 In this school/district, administrators and teacher leaders develop knowledge and skills necessary to be staff development leaders.

		 Requires resources to support adult learning and collaboration. (Resources)

		 In this school/district, staff development occurs primarily during the school day.

		 In this school/district, at least 10 percent of the district’s budget is dedicated to staff development.

		 In this school/district, 25 percent of an educator’s workday is used for staff development.

		1.1.1

		1.1.3

		1.4.2

		1.4.3

		2.1.1

		2.1.4

		2.4.2

		3.1.1

		3.1.2

		1.4.2

		1.4.3

		1.4.4

		1.4.5

		2.4.2

		2.4.3

		2.4.4

		3.4.2

		3.4.3

		3.4.4

		1.4.4

		1.4.5

		2.4.4

		2.4.5

		3.4.4

		3.4.5

		1.2.3

		1.2.4

		1.3.1

		1.3.2

		1.3.3

		2.2.3

		2.2.4

		2.3.1

		2.3.2

		2.3.3

		3.2.3

		3.2.4

		3.3.1

		3.3.2

		3.3.3

		1.2.3

		2.2.3

		3.2.3

		Process Standards

		Staff development that improves the learning of all students:

		 Uses disaggregated student data to determine adult learning priorities, monitor progress, and help sustain continuous improvement. (Data-Driven)

		 In this school/district, data on student learning provide focus for staff development efforts.

		 In this school/district, teachers gather evidence of improvements in student learning in their classrooms to determine the effects of their staff development on their students.

		 In this school/district, data are disaggregated to ensure equitable treatment of all sub-groups of students.

		 Uses multiple sources of information to guide improvement and demonstrate its impact. (Evaluation)

		 In this school/district, various types of evidence are used to improve the quality of staff development (formative evaluation).

		 In this school/district, various types of evidence are used to determine whether staff development achieved its intended outcomes (summative evaluation).

		 In this school/district, the evaluation of staff development consistently includes all of the following:  data concerning knowledge gained by participants, level of implementation, and changes in student learning.

		 Prepares educators to apply research to decision making. (Research-Based)

		 In this school/district, staff development prepares educators to be skillful users of educational research.

		 In this school/district, teams of teachers and administrators methodically study research before adopting improvement strategies.

		 In this school/district, pilot studies and action research are used when appropriate to test the effectiveness of new approaches when research is contradictory or does not exist.

		 Uses learning strategies appropriate to the intended goal. (Design)

		 In this school/district, educators participate in a variety of learning strategies to achieve staff development goals.

		 In this school/district, technology supports educators’ individual learning.

		 In this school/district, a variety of follow-up activities follow every major change initiative.

		 Applies knowledge about human learning and change. (Learning)

		 In this school/district, staff development learning methods mirror, as closely as possible, the methods teachers are expected to use with their students.

		 In this school/district, staff development regularly offers opportunities to practice new skills and receive feedback on the performance of those skills.

		 In this school/district, staff development leaders gather and use information about individuals’ concerns about staff development initiatives to design interventions and follow-up strategies.

		 Provides educators with the knowledge and skills to collaborate. (Collaboration)

		 In this school/district, staff development prepares educators to be skillful members of various groups (for instance, school improvement committees, grade-level teams).

		 In this school/district, staff development provides educators with the skills necessary to surface and productively manage conflict.

		 In this school/district, staff development prepares educators to use technology to collaborate.

		1.2.2

		2.2.2

		3.1.4

		3.2.2

		2.2.2

		3.1.4

		3.2.2

		2.2.2

		3.1.4

		3.2.2

		Content Standards

		Staff development that improves the learning of all students:

		 Prepares educators to understand and appreciate all students, create safe, orderly and supportive learning environments, and hold high expectations for their academic achievement. (Equity)

		 In this school/district, educators learn how to create schoolwide practices that convey respect for students, their families, and students’ cultural backgrounds.

		 In this school/district, staff development prepares educators to establish learning environments that communicate high expectations for the academic achievement of all students.

		 In this school/district, educators learn how to adjust instruction and assessment to match the learning requirements of individual students.

		 Deepens educators’ content knowledge, provides them with research-based instructional strategies to assist students in meeting rigorous academic standards, and prepares them to use various types of classroom assessments appropriately. (Quality Teaching)

		 In this school/district, teachers have many opportunities to develop deep knowledge of their content.

		 In this school/district, staff development expands teachers’ instructional methods appropriate to specific content areas.

		 In this school/district, staff development teaches classroom assessment skills that allow teachers to regularly monitor gains in student learning.

		 Provides educators with knowledge and skills to involve families and other stakeholders appropriately. (Family Involvement)

		 In this school/district, staff development prepares leaders to build consensus among educators and community members concerning the overall mission and goals for staff development.

		 In this school/district, staff development prepares educators to create relationships with parents to support student learning.

		 In this school/district, technology is used to communicate with parents and the community.

		Appendix C

		Checklists

		1.1  Educator Level – Planning

		Documents, Questions, and Probes

		1.1.1. Individual Needs Assessment:  The educator identifies individual professional learning goals with primary emphasis on student learning needs by reviewing certification needs, classroom-level disaggregated student achievement and behavioral data related to content area skills, school initiatives, the School Improvement Plan, and school and team goals.

		Review a copy of the Individual Professional Development Plan (IPDP) for the last two years. This document may be called different names, depending on the school district. Review the record of the professional learning the educator has taken in the last two years. Obtain a copy from the principal in advance if possible.  

		Ask:  Tell me how your IPDP was created. Describe any data that were used in creating your IPDP.  

		Ask details about when the IPDP was created and who was involved. Probe for:

		 Review of disaggregated student achievement data

		 Relationship to the professional learning listed in the SIP

		 Incorporation of school or team goals

		 Results from previous year’s IPDP evaluation

		Notes:

		Rating:  _______

		1.1.2. Administrator Review:  The educator meets with a school administrator to review the IPDP and identify additional individual professional learning needs based on performance appraisal data and priorities for students, grade levels, content areas, or the whole school.

		Review the record of the professional learning the educator has taken in the last two years.  

		What process is used to review your IPDP? How does the principal ensure that the IPDP educators create are based on the improvements their students need to make?  

		Probe for an individual meeting with the principal or AP to review the IPDP, specific dates, length of the meeting, content discussed. 

		Notes:

		Rating:  _______

		1.1  Educator Level – Planning (Continued)

		Documents, Questions, and Probes

		1.1.3.  Individual Professional Development Plan:  The educator’s Individual Professional Development Plan (IPDP) specifies the professional learning needs related to identified student achievement goals for those students to which the educator is assigned; aligned with the educator’s level of development; and contains: a) clearly defined professional learning goals that specify measurable improvement in student achievement; b) changes in the educator’s practices resulting from professional learning; and c) an evaluation plan that determines the effectiveness of the professional learning.

		Check Individual Professional Development Plans to determine items in 1.1.3. (relationship to student performance data, clearly defined professional learning objectives, measurable improvement in student performance, changes in the educator’s practices resulting from professional learning, evaluation component).

		Notes:

		Rating:  _______

		1.2   Educator Level – Learning

		Documents, Questions, and Probes

		1.2.1. Learning Communities:  The educator participates in collaborative learning communities whose members use a cycle of continuous improvement to achieve goals that align with individual, school, and district goals for student achievement.

		NOTE: Learning communities are groups of faculty who meet regularly to study more effective learning and teaching practices in order to achieve the identified learning goal of the group.

		Review Documents including learning community agendas, learning objectives, notes, schedules, and plans.

		Describe how your school organizes educators into professional learning communities.

		Notes:

		Rating:  _______

		1.2   Educator Level – Learning (Continued)

		Documents, Questions, and Probes

		1.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives.

		Select from the IPDP one or two professional learning/classes for review, including professional learning communities if they have been used as a primary method for increasing professional learning. Ask these questions concerning delivery of the professional learning:

		Describe the professional learning you received on [topic listed in IPDP]. 

		How relevant was the content you received in [topic listed in IPDP] to your needs as an educator? 

		What is the research basis that shows the professional learning will contribute to greater student learning?

		Generally, how relevant is the content of your professional learning to your needs as an educator responsible for improving student achievement?

		Notes:

		Rating:  _______

		1.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback. 

		Tell me how the professional learning was facilitated on [insert selected topic]. 

		Probe for examples of modeling the skills that were to be used; practice of the skills; feedback on performance during the professional learning session; facilitating the class using the same techniques and strategies to be using with students. 

		Notes:

		Rating:  _______

		1.2   Educator Level – Learning (Continued)

		Documents, Questions, and Probes

		1.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		Tell me about the amount of time you spent in professional learning on [insert selected topic]. 

		How was that time organized? 

		Probe for: number of professional learning sessions, length of time for each session, frequency of sessions, and overall total learning time. 

		How appropriate was the length of time for the skills being taught? 

		Generally, how sustained and intensive is the professional learning you receive, considering the types of skills and knowledge being taught? 

		What level of mastery is usually attained by the end of the sessions?

		Notes:

		Rating:  _______

		1.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		Describe how technology or distance learning supported and enhanced your recent professional learning in [insert selected topic] and the application and assessment of that learning.

		Generally, describe how technology was used in the professional learning in which you have participated in the last two years. In what ways was the technology appropriate for the skills being learned? Probe for distance learning, webinars, teleconferences, podcasts, wikis, websites, DVDs, embedded video clips in PowerPoint presentations, Smart Boards, hand-held devices or PDAs, graphing calculators, computer programs or displays, and other types of technology.

		Notes:

		Rating:  _______

		1.2   Educator Level – Learning (Continued)

		Documents, Questions, and Probes

		1.2.6. Time Resources:  Sufficient time within the work day is available and used for professional learning.

		Review the district and school calendars and any other documents containing references to professional learning hours or allotted times.

		Describe the amount of time allocated for professional learning in this district and school in which teachers must participate. 

		In your experience, is there sufficient time to conduct the professional learning that faculty need?

		Notes:

		Rating:  _______

		1.2.7. Coordinated Records:  Educators have easy access to up-to-date records of their professional learning. 

		Describe how you find out about the number of inservice points you have earned toward recertification.  

		How easy is it to access this system?

		Notes:

		Rating:  _______

		1.3   Educator Level – Implementing 

		Documents, Questions, and Probes

		1.3.1. Implementation of Learning: The educator applies newly acquired professional knowledge, skills, dispositions, and behaviors to improve his or her practice.

		Describe some specific examples of how you have used in your classroom what you learned in the professional learning on [insert selected topic]. 

		Describe any other specific examples of how you applied what you learned in recent professional learning sessions.

		Notes:

		Rating:  _______

		1.3.2. Coaching and Mentoring:  Skillful coaches, mentors, or others provide sufficient classroom- and school-focused support and assistance to the educator to ensure high-fidelity implementation of professional learning.

		Describe any coaching or mentoring you received following your professional learning on [insert selected topic] to help you implement the new skills/professional learning. Probe for a facilitator, coach or mentor going to classrooms to help educators implement the new skills/professional learning.

		Describe any other coaching or mentoring you have received recently. 

		Describe the skill level of the coach/mentor assisting you. 

		How effective was the coaching/mentoring? 

		How did the coach/mentor determine that the assistance had been sufficient??

		Notes:

		Rating:  _______

		1.3   Educator Level – Implementing (Continued)

		Documents, Questions, and Probes

		1.3.3. Web-based Resources and Assistance:  The district provides educators with web-based resources and assistance to support implementation of professional learning.

		Describe the web-based resources and assistance you have used for any of your recent professional learning. Probe for evidence that the teacher participated in or used a discussion room or bulletin board to talk about the skills, reviewed additional materials posted, or interfaced with the facilitator or a coach/mentor in implementing the newly learned skills or knowledge.

		Describe any professional learning that is coached or mentored online.

		Notes:

		Rating:  _______

		1.4   Educator Level – Evaluating

		Documents, Questions, and Probes

		1.4.1. Implementing the Plan:  The educator and a school administrator conduct an evaluation of the degree of fidelity with which the IPDP was implemented.

		Describe the meeting held with your principal or another administrator to determine how much of what was written on your IPDP had been implemented.

		Notes:

		Rating:  _______

		1.4   Educator Level – Evaluating (Continued)

		Documents, Questions, and Probes

		1.4.2. Changes in Educator Practice: The educator evaluates the impact of all professional learning on his or her practice through reflection, assessment, collaborative protocols for examining educator practice and work samples, peer visits, and/or professional portfolios. 

		Describe the ways in which you review how your professional learning has impacted your teaching practice.

		How does this school document that you have used the new skills or knowledge in the classroom?

		What are the ways in which you have documented the impact of your professional learning on your teaching practice?

		Notes:

		Rating:  _______

		1.4.3. Changes in Students:  The educator determines the degree to which his or her professional learning contributed to student performance gains as measured by classroom assessment data.

		Describe how students improved as a result of your professional learning and its application in your classroom. 

		Describe how you shared these results with your administrator.

		Notes:

		Rating:  _______

		1.4   Educator Level – Evaluating (Continued)

		Documents, Questions, and Probes

		1.4.4. Evaluation Methods:  The educator uses summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning.

		Describe the evaluation methods used to document changes in student performance resulting from the professional learning.

		Notes:

		Rating:  _______

		1.4.5. Use of Results:  The educator uses the results of the IPDP evaluation as part of a continuous improvement process to develop the following year’s IPDP, and to revise professional learning goals based on student performance results and documented teaching practice.

		Describe how the results from your evaluation of your IPDP were used.

		Notes:

		Rating:  _______

		2.1  School Level – Planning

		Documents, Questions, and Probes

		2.1.1. School Needs Assessment:  At least annually the school identifies professional learning needs through a classroom-by-classroom analysis of disaggregated student achievement data by content and skill areas, subgroups needing special assistance, and other school data.

		Ask for copies of: 

		 Individual Professional Development Plans 

		 School Improvement Plan

		 School Plans for Professional Learning

		 School Reading Plan

		 School Technology Plan

		 School Differentiated Accountability plan, if applicable

		 Response to Intervention Model and district/state expectations, when appropriate

		 Documentation of the use of disaggregated student achievement and behavioral data for planning professional learning 

		 Florida Continuous Improvement Model documents, when appropriate

		 Documentation of reviews and analyses of IPDPs across educators by grade/subject area

		 Calendars documenting professional learning

		 Course outlines for planned professional learning 

		 Calendars or other schedules maintained by principal/assistant principal showing meetings with educators to review IPDPs

		 Expenditure reports on professional learning

		Check needs assessment for use of disaggregated data in determining professional learning needs.

		Describe the ways in which this school determines the professional learning needs of the faculty.

		Notes:

		Rating:  _____

		2.1  School Level – Planning (Continued)

		Documents, Questions, and Probes

		2.1.2. Reviewing Professional Development Plans:  The school administrator meets with individual educators to review the IPDP and identify additional individual professional learning needs based on performance appraisal data and priorities for students, grade levels, school, content areas or the whole school.

		Review all IPDPs generated for the last two years in the school. Review records of professional learning participation by selected educators for the last two years.

		Tell me about the process you use to review the development of educators’ IPDPs.

		Notes:

		Rating:  _____

		2.1.3. Reviewing Annual Performance Appraisal Data:  The school administrator uses information from annual performance appraisals of educators to identify professional learning needs for individuals, teams, or whole-school faculty.

		Review last year’s and this year’s IPDPs for educators.

		Describe how Annual Performance Appraisal Data are used in planning for professional learning in this school. Describe any recent examples of groups of educators who needed specific assistance and how it was provided.

		Notes:

		Rating:  _____

		2.1  School Level – Planning (Continued)

		Documents, Questions, and Probes

		2.1.4. Generating a School-wide Professional Development Plan:  As part of the School Improvement Plan and in collaboration with the district’s Professional Development System, the school administrator and School Advisory Council generate a school-wide Professional Development Plan that includes research- and/or evidence-based professional development aligned to identified classroom level needs for student achievement, responds to educators' level of development, and specifies how the plan will be evaluated. 

		Review the School Improvement Plan, School Technology Plan, School Differentiated Accountability plan if appropriate, school professional learning calendars, and other related documents. Check to ensure concentration on research- and/or evidence-based professional learning and alignment with disaggregated student achievement data, annual performance appraisal data for educators and administrators, annual school reports, IPDPs, and school and district strategic planning. 

		Tell me about the process the school uses to incorporate results from evaluations of IPDPs into the School Improvement Plan.

		How does the school determine that professional learning is based on scientific research and evidence?

		Notes:

		Rating:  _____

		2.1  School Level – Planning (Continued)

		Documents, Questions, and Probes

		2.1.5. Individual Leadership Development Plan:  School administrators create and implement Individual Leadership Development Plans that are based on school and classroom disaggregated student achievement and behavior data and the needs of student groups not making AYP, and contain clearly defined professional learning goals that specify measurable improvement in student performance, improvements in teacher effectiveness, changes in administrator practices resulting from professional learning, and an evaluation plan that determines the effectiveness of the Individual Leadership Development Plan. 

		Review the Individual Leadership Development Plan for the principal and other administrators in the building. 

		Tell me about the process used to develop your personal Individual Leadership Development Plan.

		How do the goals in the plan relate to identified student needs within this school?

		Who in this school has an ILDP? Review them.

		Notes:

		Rating:  _____

		2.2   School Level –Learning

		Documents, Questions, and Probes

		2.2.1. Learning Communities:  School-based professional learning occurs in collaborative teams of adults whose goals are aligned with the team members’ IPDPs and the school and district goals for student achievement.

		NOTE: Learning communities are groups of faculty who meet regularly to study more effective learning and teaching practices in order to achieve the identified learning goal of the group.

		Review Documents including learning community agendas, learning objectives, notes, schedules, and plans.

		Describe how your school organizes teachers into professional learning communities. Describe the structures of support in place for these groups.

		Notes:

		Rating:  _____

		2.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives.

		Select from the School Improvement Plan or other documents describing the planned professional learning for the school one or two professional learning programs or efforts for review. Include learning communities if they are prevalent in the school. Ask these questions concerning the professional learning:

		Describe the professional learning in which your school participated on [topic listed in school’s professional learning plan].

		How did the school determine that the professional learning on [topic listed in school’s professional learning plan] is research- and/or evidence-based?

		Notes:

		Rating:  _____

		2.2   School Level – Learning (Continued)

		Documents, Questions, and Probes

		2.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback.

		Tell me how the professional learning was facilitated on [insert selected topic]?

		Probe for examples of modeling the skills that were to be used; practice of the skills; feedback on performance during the professional learning session; facilitating the class using the same techniques and strategies to be using with students.

		Notes:

		Rating:  _____

		2.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		How many professional learning sessions did educators participate in for one topic or length of time for the professional learning on [selected topic]? 

		Probe for: number of professional learning sessions, length of time for each session, frequency of sessions, and overall total learning time. 

		How appropriate was the length of time for the skills being taught? 

		Generally, how sustained and intensive is the professional learning in which educators participate, considering the types of skills and knowledge being learned? 

		What level of mastery is usually attained by the end of the sessions? 

		Tell me about the amount of time you spent in professional learning on [insert selected topic]. 

		Notes:

		Rating:  _____

		2.2   School Level – Learning (Continued)

		Documents, Questions, and Probes

		2.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		Describe how technology or distance learning supported and enhanced the recent professional learning in [insert selected topic] and the application and assessment of that learning.

		Generally, describe how technology was used to support professional learning at the school in the last two years. In what ways was the technology appropriate for the skills being taught? Probe for distance learning, webinars, teleconferences, podcasts, wikis, websites, DVDs, embedded video clips in PowerPoint presentations, Smart Boards, hand-held devices or PDAs, graphing calculators, computer programs or displays, and other types of technology.

		Notes:

		Rating:  _____

		2.2.6. Time Resources:  Sufficient time within the work day is available and used for professional learning.

		Review the district and school calendars and any other documents containing references to professional learning hours or allotted times.

		Describe the amount of time allocated for professional learning in this district and school in which teachers must participate. 

		In your experience, is there sufficient time to conduct the professional learning that faculty need?

		Notes:

		Rating:  _____

		2.2   School Level – Learning(Continued)

		Documents, Questions, and Probes

		2.2.7. Coordinated Records:  School administrators regularly generate and review reports on faculty participation in professional learning.

		Describe the system used to document participation of educators in professional learning and the number of inservice points earned toward recertification.  

		How easy is it to access this system?

		Describe the reports generated recently from this system and your use of the reports.

		Notes:

		Rating:  _____

		2.3   School Level – Implementing

		Documents, Questions, and Probes

		2.3.1. Implementation of Learning:  The school provides follow-up support to facilitate implementation of professional learning in the workplace. 

		Describe the support the school provides to assist educators in implementing newly learned skills and methods.

		How do you determine that educators are using the new knowledge and skills in their classroom teaching?

		Notes:

		Rating:  _____

		2.3   School Level – Implementing (Continued)

		Documents, Questions, and Probes

		2.3.2. Coaching and Mentoring:  The school provides mentoring and/or coaching for all educators to ensure high-fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators implement the learning with comfort and accuracy.

		Describe any coaching or mentoring programs or activities that are used to follow-up on professional learning at this school.  Probe for a facilitator, coach or mentor going to classrooms to help educators implement the new skills/professional learning. 

		How long does the coaching or mentoring last?  

		What determines when the coaching or mentoring ends?

		Notes:

		Rating:  _____

		2.3.3. Web-based Resources and Assistance:  The school supports the implementation of professional learning through school and district web-based resources and facilitates educator awareness of and access to district web-based resources. 

		What type of web-based resources and assistance have educators been offered as follow-up assistance after professional learning? Probe for specific methods.

		Notes:

		Rating:  _____

		2.4   School Level – Evaluating

		Documents, Questions, and Probes

		2.4.1. Implementing the Plan:  At least annually the school conducts an evaluation of the degree of fidelity with which the school’s Professional Development Plan is implemented. 

		Review the school’s SIP and any documentation of the evaluations conducted of progress in implementing the SIP in preparation for the next year’s planning.

		Review summaries of educator participation in professional development and any analyses of percentages of targeted teachers participating or additional professional learning conducted to ensure all targeted teachers participated.

		How does this school document that designated educators participated in planned professional learning for major initiatives?

		Notes:

		Rating:  _____

		2.4.2. Changes in Educator Practice: The school conducts an evaluation of the Professional Development Plan to assess its impact on educator practices at the classroom and/or school level.

		How does this school document that educators actually use the skills and knowledge they gained from professional learning in their classrooms?

		Notes:

		Rating:  _____

		2.4   School Level – Evaluating (Continued)

		Documents, Questions, and Probes

		2.4.3. Changes in Students:  The school conducts an evaluation of the Professional Development Plan to assess its impact on student performance.

		Describe the way this school evaluates the impact of professional learning on student performance levels. What changes have occurred in student performance that resulted from the professional learning faculty received?

		Notes:

		Rating:  _____

		2.4.4. Evaluation Measures:  Schools use summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning.

		What evaluation methods were used to document changes in student performance resulting from the professional learning?  

		Have you or faculty in the school been involved in any action research stemming from or associated with recent professional learning?

		Notes:

		Rating:  _____

		2.4   School Level – Evaluating (Continued)

		Documents, Questions, and Probes

		2.4.5. Use of Results:  School administrators and the School Advisory Council review school-level evaluation data as part of the needs assessment process for the subsequent school year’s professional development planning in order to eliminate ineffective programs and strategies and to expand effective ones.

		Check to see how evaluations of professional learning were integrated into the plan.

		How have the results from the previous year’s evaluations of your school-wide professional learning system been used in planning your school improvement plan and/or the school’s professional development plan?

		Notes:

		Rating:  _____

		3.1  District Level – Planning

		Documents, Questions, and Probes

		3.1.1. District Needs Assessment:  At least annually the district identifies professional learning needs through a school-by-school analysis of disaggregated student achievement by content area and skills, behavioral data, and other district data.

		Ask for copies of:

		 District Professional Development System 

		 Master Inservice Plan

		 District K-12 Reading Plan

		 District Technology Plan

		 District School Improvement Plan, if required

		 School Differentiated Accountability plan

		 Response to Intervention Model and district/state expectations, when appropriate

		 Florida Continuous Improvement Model documents, when appropriate

		 District strategic plans reflecting professional learning initiatives

		 Database for highly qualified teachers 

		 Needs assessments for professional learning

		 Documentation of the use of disaggregated student behavioral data for planning professional learning (charts/graphs/displays of school/grade level analyses)

		 Calendars documenting professional learning offerings

		 Course outlines for professional learning delivered

		 Expenditure reports on professional learning

		Describe the ways in which this district determines the professional learning needs of the faculty. 

		Check needs assessment for use of disaggregated student achievement and behavioral data and other surveys or methods of collecting information on professional learning needs (3.1.1.).

		Notes:

		Rating:  _______

		3.1  District Level – Planning (Continued)

		Documents, Questions, and Probes

		3.1.2. Generating a District-wide Professional Development System:  Based on identified professional learning needs, the district generates a district-wide Professional Development System that is research- and/or evidence-based, specifies how the plan will be evaluated, and aligns with the Florida Protocol Standards, identified student and educator learning needs, teachers’ level of development, School Improvement Plans, Comprehensive K-12 Reading Plans, Title I Plan, annual performance appraisal data, discipline data, school environment surveys, assessments of parental satisfaction, other performance indicators, and the district strategic plan.

		Review the district professional learning system as described in the plan. Check to ensure concentration on research- and/or evidence-based professional learning and alignment with disaggregated student achievement data, student and instructional personnel needs, School Improvement Plans, annual performance appraisal data for educators and administrators, annual school reports, and school and district strategic planning.

		Describe the district’s professional learning system. How is it developed? Who is involved? What does it include?

		Tell me about the process the district uses to incorporate results from IPDP evaluations into the District Professional Development System.

		How is annual performance appraisal data used in planning for professional learning in this district?

		What role do the School Improvement Plans play in professional learning?

		How does the district determine that professional learning offerings are based in scientific research or on a firm evidence base? 

		How are educators, teacher-educators of community colleges and state universities, business and community representatives, and local education foundations, consortia, and professional organizations included in the planning process for your District Professional Development System?

		Notes:

		Rating:  _______

		3.1  District Level – Planning (Continued)

		Documents, Questions, and Probes

		3.1.3. Research/Evidence Basis:  The district’s professional learning is based on research and/or evidence based instructional and intervention strategies proven to increase student achievement.

		Check the major professional learning efforts to document the basis of the effort in research or evidence of effectiveness in increasing student achievement. Examine the system in place that ensures a clear research or evidence basis for all professional learning efforts.

		How did the district determine that the professional learning listed in your professional learning system is research- and/or evidence-based? 

		How does the district ensure that professional learning reflects state and district initiatives?

		Notes:

		Rating:  _______

		3.1.4. Content Standards for Student Outcomes:  The district’s professional learning supports implementing state-adopted content standards for student outcomes.

		Review the District Professional Development System and Master Inservice Plan to document professional learning that supports and encourages strong content standards.  

		Notes:

		Rating:  _______

		3.1  District Level – Planning (Continued)

		Documents, Questions, and Probes

		3.1.5. Integration of Initiatives:  Professional learning supports educators in integrating and using federal, state, and district initiatives in content, instruction, and intervention strategies to increase student achievement.  

		Review the annual checklist of federal and state initiatives, if provided. Review any district initiatives presented by district staff. Review the District Professional Development System and Master Inservice Plan to determine adherence of professional learning to federal, state, and district initiatives and priorities.  

		Notes:

		Rating:  _______

		3.1.6. Leadership Development:  The district plans, implements, and continuously improves a state-approved, competency-based system of professional learning that develops, maintains, and improves the leadership competencies and skills of employees as instructional leaders.

		Ask for:

		 District’s Leadership Development Program 

		 List of participants, current and previous

		 Checklists and portfolios of participation

		 Outcome measures of success

		 Other documentation of the ongoing implementation of the program

		Describe how this district ensures a leadership development program that provides ongoing, continuous improvement of the skills and knowledge of school and district leaders.

		Tell us about your Level 1 system.

		Tell us about your Level 2 system.

		Notes:

		Rating:  _______

		3.1  District Level – Planning (Continued)

		Documents, Questions, and Probes

		3.1.7. Non-instructional Staff:  The district plans, delivers, supports, and evaluates professional learning for non-instructional staff to enhance job performance according to the Florida Protocol Standards. 

		Ask for records or documentation of the system used to provide professional learning for non-instructional staff. 

		Describe how this district plans for, conducts, and evaluates professional learning for non-instructional staff.

		Describe the formal policies and procedures in place to ensure professional learning for non-instructional staff.

		Notes:

		Rating:  _______

		3.1.8. Professional Learning Facilitators:  The district’s system of professional learning includes dissemination of the Florida Protocol System to all staff who plan and facilitate professional learning.

		Ask for records of professional learning or dissemination memos related to the Florida Protocol Standards. 

		Describe how this district disseminates knowledge about professional learning and the Florida standards for professional learning.

		Notes:

		Rating:  _______

		3.2   District Level – Learning

		Documents, Questions, and Probes

		3.2.1. Learning Communities: The district supports and encourages professional learning in collaborative teams of educators.

		NOTE: Learning communities are groups of faculty who meet regularly to study more effective learning and teaching practices in order to achieve the identified learning goal of the group.

		Review any district documents or professional learning efforts on learning communities. 

		Describe how your district supports and encourages professional learning in collaborative groups at the school.

		Notes:

		Rating:  _______

		3.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives.

		Select from the District Professional Development System one or two professional learning efforts for review. Ask these questions concerning delivery of the professional learning:

		Describe the professional learning effort of your district on [topic listed in professional learning system]. 

		How did the district determine that the professional learning listed in your professional learning system is research- and/or evidence-based? 

		How does the district ensure that professional learning reflects state and district initiatives?

		Generally, is the content the educators receive through professional learning relevant to the needs of educators in the schools?

		Notes:

		Rating:  _______

		3.2   District Level – Learning (Continued)

		Documents, Questions, and Probes

		3.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback.

		Tell me about how the professional learning was conducted.

		 Probes:  How did the facilitator model the skills that were to be used? Describe any of these methods that might have been used:  practice of the skills; feedback to you on your performance during the professional learning session; teaching the class using the same techniques and strategies you are to be using with students.

		Generally, how do the professional learning facilitators model effective teaching practices?

		Notes:

		Rating:  _______

		3.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		How many professional learning sessions did educators participate in for one topic or length of time for the professional learning? 

		Considering the skills being learned, how appropriate was the length of time for professional learning?

		Generally, how sustained and intense is the professional learning in which educators participate, considering the types of skills and knowledge being learned? 

		What level of mastery is usually attained by the end of the sessions?

		Notes:

		Rating:  _______

		3.2   District Level – Learning (Continued)

		Documents, Questions, and Probes

		3.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		What kind of technology was used to support the learning? 

		Generally, describe how technology was used to support professional learning at the school in the last two years. In what ways was the technology appropriate for the skills being taught? Probe distance learning, podcasts, videos, streaming video, Smart Boards, wikis, hand-held computers or PDAs, graphing calculators, websites, online professional learning, computer programs and other types of technology.

		Notes:

		Rating:  _______

		3.2.6. Time Resources:  Sufficient time within the work day is available and used for professional development.

		Review the district calendar and any other documents containing references to professional learning hours or allotted times.

		Describe the amount of time allocated for professional learning in this district. 

		In your experience, is there sufficient time to conduct the professional learning that faculty in this district need?

		Notes:

		Rating:  _______

		3.2   District Level – Learning (Continued)

		Documents, Questions, and Probes

		3.2.7. Coordinated Records:  The district maintains up-to-date, easily accessible records on all professional learning that provide data for certification and inservice points for all staff.

		Describe the method this district uses to maintain up-to-date records for professional learning, including certification and inservice points.

		Notes:

		Rating:  _______

		3.2.8. District Support:  The district recognizes and supports professional learning as a key strategy for improving teaching quality and student learning.

		What is the role of professional learning in this district in supporting significant improvements in educational programs? 

		How does the district demonstrate that it values professional learning?

		Notes:

		Rating:  _______

		3.2   District Level – Learning (Continued)

		Documents, Questions, and Probes

		3.2.9. Learning Organization:  The district fosters and develops the maximum potential of all employees through professional learning.

		What is the relationship of professional learning in this district to development of human resources? How does the district encourage and support employees to maximize their potential and contribution to the organization?  

		Notes:

		Rating:  _______

		3.3   District Level – Implementing

		Documents, Questions, and Probes

		3.3.1. Implementation of Learning:  The district provides a follow-up support system to facilitate implementation of professional learning in the workplace.

		Describe how the district documents that educators have used what they learned in the professional learning in their classrooms.

		How do you determine that educators are using the new knowledge and skills in their classroom teaching?  

		Notes:

		Rating:  _______

		3.3   District Level – Implementing - Continued

		Documents, Questions, and Probes

		3.3.2. Coaching and Mentoring:  The district provides mentoring and/or coaching for all educators to ensure high-fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators implement the learning with comfort and accuracy.

		Describe any coaching or mentoring programs or activities that are used to follow up on professional learning in the district.  Probe for facilitators or a coach or mentor going to classrooms to help educators implement the new skills/professional learning. 

		How long does the coaching or mentoring last?  

		What determines when the coaching or mentoring ends? 

		Do the facilitators or coaches or mentors go to classrooms to help educators implement the new skills/professional learning?  

		Does anyone else help educators implement the new skills/professional learning?

		Are any web-based coaching systems in place? 

		How does the district determine that educators have mastered the new skills/professional learning before the coaching/mentoring is discontinued?

		Notes:

		Rating:  _______

		3.3   District Level – Implementing (Continued)

		Documents, Questions, and Probes

		3.3.3. Web-based Resources and Assistance:  The district supports the implementation of professional learning through district and school web-based resources and facilitates educator awareness of and access to district web-based resources.  

		Review district websites and any system to encourage school-based websites providing web-based resources and assistance. [also check with 1.3.3. and 2.3.3.]

		What type of web-based resources and assistance have educators been offered as follow-up assistance after professional learning? Probe for specific examples.

		Notes:

		Rating:  _______

		3.4   District Level – Evaluating

		Documents, Questions, and Probes

		3.4.1. Implementing the System:  The district conducts an ongoing formal evaluation of the degree of fidelity with which the district’s Professional Development System is implemented.

		Review any summaries and analyses of end-of-course feedback forms.

		Review summaries of educator participation in professional development and any analyses of percentages of specific teachers participating or additional professional learning conducted to ensure all targeted teachers participated.

		Describe the way that this district evaluates whether the major professional learning initiatives for a year have been implemented as planned.

		How are the results from end-of-course feedback forms used?

		Notes:

		Rating:  _______

		3.4   District Level – Evaluating (Continued)

		Documents, Questions, and Probes

		3.4.2. Implementation of Learning:  The district evaluates at least 10% of the district-level professional learning to assess the level of high-fidelity implementation in the work place.

		How does this district evaluate educator’s use of the new skills/knowledge in classrooms after receiving professional learning? 

		What formal evaluation of professional learning efforts have been conducted in the last two years? (Ask for copies of any reports.) Review any summaries and analyses of implementation of planned professional learning.

		Notes:

		Rating:  _______

		3.4.3. Changes in Students:  The district assesses the impact of professional learning on student performance. 

		What evidence does this district have that changes have occurred in student performance resulting from the professional learning faculty received?

		Notes:

		Rating:  _______

		3.4   District Level – Evaluating (Continued)

		Documents, Questions, and Probes

		3.4.4. Evaluation Measures:  Districts use summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning.

		What evaluation methods were used to document changes in student performance resulting from the professional learning? 

		To what extent does this district organize and support action research stemming from or associated with the professional learning received?

		Notes:

		Rating:  _______

		3.4.5. Use of Results:  The district reviews district- and school-level evaluation data as part of the needs assessment process for the subsequent school year’s professional development planning in order to eliminate ineffective programs and strategies and to expand effective ones.

		How are the results from the evaluation of the District Professional Development System used?

		Notes:

		Rating:  _______

		3.4   District Level – Evaluating (Continued)

		Documents, Questions, and Probes

		3.4.6. Fiscal Resources:  The district documents that sufficient fiscal resources are used to support professional learning that aligns with school and district goals.  

		Review state and district expenditure records to determine the funding expended for professional learning. 

		How are funds for professional learning expended?

		Are there sufficient financial resources to conduct the professional learning that faculty in this district need?

		Notes:

		Rating:  _______

		3.4.7. Student Gains:  The district demonstrates an overall increase in student achievement as measured by the Florida Department of Education’s district accountability system.

		Conducted at the state level.

		Notes:

		Overall Notes/Comments:

		Appendix D

		Team Summary Report Format

		1.1 Educator Level – Planning

		School Ratings

		Overall

		Rating

		1

		2

		3

		4

		5

		6

		7

		Enter type of School (E-Elementary, M-Middle, H-High)

		1.1.1. Individual Needs Assessment:  The educator identifies individual professional learning goals with primary emphasis on student learning needs by reviewing certification needs, classroom-level disaggregated student achievement and behavioral data related to content area skills, school initiatives, the School Improvement Plan, and school and team goals.

		1.1.2. Administrator Review:  The educator meets with a school administrator to review the IPDP and identify additional individual professional learning needs based on performance appraisal data and priorities for students, grade levels, content areas, or the whole school.

		1.1.3. Individual Professional Development Plan:  The educator’s Individual Professional Development Plan (IPDP) specifies the professional learning needs related to identified student achievement goals for those students to which the educator is assigned; aligned with the educator’s level of development; and contains: a) clearly defined professional learning goals that specify measurable improvement in student achievement; b) changes in the educator’s practices resulting from professional learning; and c) an evaluation plan that determines the effectiveness of the professional learning.

		Summary of 1.1 Educator Level - Planning:

		1.2  Educator Level – Learning

		School Ratings

		Overall

		Rating

		1

		2

		3

		4

		5

		6

		7

		Enter type of School (E-Elementary, M-Middle, H-High)

		1.2.1. Learning Communities:  The educator participates in collaborative learning communities whose members use a cycle of continuous improvement to achieve goals that align with individual, school, and district goals for student achievement.

		1.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives.

		1.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback. 

		1.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		1.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		1.2.6. Time Resources:  Sufficient time within the work day is available and used for professional learning.

		1.2.7. Coordinated Records:  Educators have easy access to up-to-date records of their professional learning.

		Summary of 1.2 Educator Level - Learning:

		1.3  Educator Level – Implementing

		School Ratings

		Overall

		Rating

		1

		2

		3

		4

		5

		6

		7

		Enter type of School (E-Elementary, M-Middle, H-High)

		1.3.1. Implementation of Learning: The educator applies newly acquired professional knowledge, skills, dispositions, and behaviors to improve his or her practice.

		1.3.2. Coaching and Mentoring:  Skillful coaches, mentors, or others provide sufficient classroom- and school-focused support and assistance to the educator to ensure high-fidelity implementation of professional learning.

		1.3.3. Web-based Resources and Assistance:  The district provides educators with web-based resources and assistance to support implementation of professional learning.

		Summary of 1.3 Educator  Level – Implementing:

		1.4 Educator Level – Evaluating

		School Ratings

		Overall

		Rating

		1

		2

		3

		4

		5

		6

		7

		Enter type of School (E-Elementary, M-Middle, H-High)

		1.4.1. Implementing the Plan:  The educator and a school administrator conduct an evaluation of the degree of fidelity with which the IPDP was implemented.

		1.4.2. Changes in Educator Practice: The educator evaluates the impact of all professional learning on his or her practice through reflection, assessment, collaborative protocols for examining educator practice and work samples, peer visits, and/or professional portfolios.  

		1.4.3. Changes in Students:  The educator determines the degree to which his or her professional learning contributed to student performance gains as measured by classroom assessment data. 

		1.4.4. Evaluation Methods:  The educator uses summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning. 

		1.4.5. Use of Results:  The educator uses the results of the IPDP evaluation as part of a continuous improvement process to develop the following year’s IPDP, and to revise professional learning goals based on student performance results and documented teaching practice.

		Summary of 1.4 Educator  Level - Evaluating:

		2.1  School Level – Planning

		School Ratings

		Overall

		Rating

		1

		2

		3

		4

		5

		6

		7

		Enter type of School (E-Elementary, M-Middle, H-High)

		2.1.1. School Needs Assessment:  At least annually the school identifies professional learning needs through a classroom-by-classroom analysis of disaggregated student achievement data by content and skill areas, subgroups needing special assistance, and other school data.

		2.1.2. Reviewing Professional Development Plans:  The school administrator meets with individual educators to review the IPDP and identify additional individual professional learning needs based on performance appraisal data and priorities for students, grade levels, school, content areas, or the whole school.

		2.1.3. Reviewing Annual Performance Appraisal Data:  The school administrator uses information from annual performance appraisals of educators to identify professional learning needs for individuals, teams, or whole-school faculty. 

		2.1.4. Generating a School-wide Professional Development Plan:  As part of the School Improvement Plan and in collaboration with the district’s Professional Development System, the school administrator and School Advisory Council generate a school-wide Professional Development Plan that includes research- and/or evidence-based professional development aligned to identified classroom-level needs for student achievement, responds to educators’ level of development, and specifies how the plan will be evaluated. 

		2.1  School Level – Planning  (Continued)

		School Ratings

		Overall

		Rating

		1

		2

		3

		4

		5

		6

		7

		Enter type of School (E-Elementary, M-Middle, H-High)

		2.1.5. Individual Leadership Development Plan:  School administrators create and implement Individual Leadership Development Plans that are based on school and classroom disaggregated student achievement and behavior data and the needs of student groups not making AYP, and contain clearly defined professional learning goals that specify measurable improvement in student performance, improvements in teacher effectiveness, changes in administrator practices resulting from professional learning, and an evaluation plan that determines the effectiveness of the Individual Leadership Development Plan.

		Summary of 2.1 School Level - Planning:

		2.2  School Level –Learning

		School Ratings

		Overall

		Rating

		1

		2

		3

		4

		5

		6

		7

		Enter type of School (E-Elementary, M-Middle, H-High)

		2.2.1. Learning Communities:  School-based professional learning occurs in collaborative teams of adults whose goals are aligned with the team members’ IPDPs and the school and district goals for student achievement.

		2.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives. 

		2.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback. 

		2.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		2.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		2.2.6. Time Resources:  Sufficient time within the work day is available and used for professional learning.

		2.2.7. Coordinated Records.  School administrators regularly generate and review reports on faculty participation in professional learning. 

		Summary of 2.2 School Level - Learning:

		2.3  School Level – Implementing

		School Ratings

		Overall

		Rating

		1

		2

		3

		4

		5

		6

		7

		Enter type of School (E-Elementary, M-Middle, H-High)

		2.3.1. Implementation of Learning:  The school provides follow-up support to facilitate implementation of professional learning in the workplace. 

		2.3.2. Coaching and Mentoring:  The school provides mentoring and/or coaching for all educators to ensure high-fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators implement the learning with comfort and accuracy. 

		2.3.3. Web-based Resources and Assistance:  The school supports the implementation of professional learning through school and district web-based resources and facilitates educator awareness of and access to district web-based resources.

		Summary of 2.3 School Level – Implementing:

		2.4  School Level – Evaluating

		School Ratings

		Overall

		Rating

		1

		2

		3

		4

		5

		6

		7

		Enter type of School (E-Elementary, M-Middle, H-High)

		2.4.1. Implementing the Plan:  At least annually the school conducts an evaluation of the degree of fidelity with which the school’s Professional Development Plan is implemented. 

		2.4.2. Changes in Educator Practice: The school conducts an evaluation of the Professional Development Plan to assess its impact on educator practices at the classroom and/or school level. 

		2.4.3. Changes in Students:  The school conducts an evaluation of the Professional Development Plan to assess its impact on student performance. 

		2.4.4. Evaluation Measures:  Schools use summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning.

		2.4.5. Use of Results:  School administrators and the School Advisory Council review school-level evaluation data as part of the needs assessment process for the subsequent school year’s professional development planning in order to eliminate ineffective programs and strategies and to expand effective ones. 

		Summary of 2.4 School Level - Evaluating:

		3.1  District Level – Planning

		District 

		Rating

		3.1.1. District Needs Assessment:  At least annually the district identifies professional learning needs through a school-by-school analysis of disaggregated student achievement by content area and skills, behavioral data, and other district data.

		3.1.2. Generating a District-wide Professional Development System:  Based on identified professional learning needs, the district generates a district-wide Professional Development System that is research- and/or evidence-based, specifies how the plan will be evaluated, and aligns with the Florida Protocol Standards, identified student and educator learning needs, educators’ level of development, School Improvement Plans, Comprehensive K-12 Reading Plans, Title I Plan, annual performance appraisal data, discipline data, school environment surveys, assessments of parental satisfaction, other performance indicators, and the district strategic plan.

		3.1.3. Research/Evidence Basis:  The district’s professional learning is based on research- and/or evidence-based instructional and intervention strategies proven to increase student achievement.

		3.1.4. Content Standards for Student Outcomes:  The district’s professional learning supports implementing state-adopted content standards for student outcomes. 

		3.1.5. Integration of Initiatives:  Professional learning supports educators in integrating and using federal, state, and district initiatives in content, instruction, and intervention strategies to increase student achievement.  

		3.1.6. Leadership Development:  The district plans, implements, and continuously improves a state-approved, competency-based system of professional learning that develops, maintains, and improves the leadership competencies and skills of employees as instructional leaders.

		3.1.7. Non-instructional Staff:  The district plans, delivers, supports, and evaluates professional learning for non-instructional staff to enhance job performance according to the Florida Protocol Standards. 

		3.1.8. Professional Learning Facilitators:  The district’s system of professional learning includes dissemination of the Florida Protocol System to all staff who plan and facilitate professional learning.

		Summary of 3.1 District Level - Planning:

		3.2  District Level – Learning

		District 

		Rating

		3.2.1. Learning Communities:  The district supports and encourages professional learning in collaborative teams of educators.

		3.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives.

		3.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback.

		3.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		3.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		3.2.6. Time Resources:  Sufficient time within the work day is available and used for professional learning. 

		3.2.7. Coordinated Records:  The district maintains up-to-date, easily accessible records on all professional learning that provide data for certification and inservice points for all staff.

		3.2.8. District Support:  The district recognizes and supports professional learning as a key strategy for improving teaching quality and student learning.

		3.2.9. Learning Organization:  The district fosters and develops the maximum potential of all employees through professional learning. 

		Summary of 3.2 District Level - Learning:

		3.3  District Level – Implementing

		District 

		Rating

		3.3.1. Implementation of Learning:  The district provides a follow-up support system to facilitate implementation of professional learning in the workplace.

		3.3.2. Coaching and Mentoring:  The district provides mentoring and/or coaching for all educators to ensure high-fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators implement the learning with comfort and accuracy.

		3.3.3. Web-based Resources and Assistance:  The district supports the implementation of professional learning through district and school web-based resources and facilitates educator awareness of and access to district web-based resources.  

		Summary of 3.3 District Level – Implementing:

		3.4  District Level – Evaluating

		District 

		Rating

		3.4.1. Implementing the System:  The district conducts an ongoing formal evaluation of the degree of fidelity with which the district’s Professional Development System is implemented. 

		3.4.2. Implementation of Learning:  The district evaluates at least 10% of the district-level professional learning to assess the level of high-fidelity implementation in the work place.

		3.4.3. Changes in Students:  The district assesses the impact of professional learning on student performance. 

		3.4.4. Evaluation Measures:  The district uses summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning.

		3.4.5. Use of Results:  The district reviews district- and school-level evaluation data as part of the needs assessment process for the subsequent school year’s professional development planning in order to eliminate ineffective programs and strategies and to expand effective ones.

		3.4.6. Fiscal Resources:  The district documents that sufficient fiscal resources are used to support professional learning that aligns with school and district goals.  

		3.4.7. Student Gains:  The district demonstrates an overall increase in student achievement as measured by the Florida Department of Education’s district accountability system. 

		Summary of 3.4 District Level - Evaluation:

		Appendix E

		District Report Format

		Florida Department of Education

		Bureau of Educator Recruitment, 

		Development and Retention 

		Professional Development 

		System Evaluation Protocol

		Final Report 

		? County Review, [season] 2010



		Florida Department of Education

		Professional Development System Evaluation Protocol

		? County Review, [beginning date] – [ending date]

		Introduction

		The review of ? County School District’s Professional Development System using Florida’s Professional Development System Evaluation Protocol was conducted between [beginning date] and [ending date].  The team was composed of:

		[Description of the county and school district]

		Schools visited were:

		Selection factors included level of school, geographic area, and student demographics. Within each school 5 teachers were selected for interview based on representation of different grade levels and subject area content levels, excluding teachers with less than two years in ? County.  Principals were also interviewed as well as other administrators with responsibility for professional development.

		The following pages provide ratings for each standard in the evaluation system.  The rating scale used is:

		1.  Unacceptable

		2.  Marginal

		3.  Good

		4.  Excellent

		Ratings for each standard are averaged across all public schools visited in the district.  The mid-point of the scale is 2.5.  Ratings of 3.5 and higher are considered exemplary, and ratings below 2.0 need improvement.

		Findings by Standard

		District Level - Planning

		Findings:  

		Findings:   

		Findings:  

		Findings:  

		Findings:   

		Findings:  

		Findings:  

		Findings:  

		District Level - Delivery

		Findings:  

		Findings:  

		Findings:   

		Findings:   

		Findings:  

		Findings: 

		Findings:  

		Findings:

		Findings:  

		District Level – Follow-up

		Findings:  

		Findings:  

		Findings:  

		District Level - Evaluation

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		School Level - Planning

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		School Level - Delivery

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		School Level – Follow-up

		Findings:  

		Findings:  

		Findings:  

		School Level - Evaluation

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Faculty Level - Planning

		Findings:  

		Findings:  

		Findings:  

		Faculty Level - Delivery

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Faculty Level – Follow-up

		Findings:  

		Findings:  

		Findings:  

		Faculty Level - Evaluation

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Findings:  

		Appendix F

		Example District Report

		Florida Department of Education

		Professional Development System Evaluation Protocol

		? County Review, [beginning date] – [ending date]

		Introduction

		The review of ? County School District’s Professional Development System using Florida’s Professional Development System Evaluation Protocol was conducted between [beginning date] and [ending date].  The team was composed of:

		[Description of the county and school district]

		Schools visited were:

		Selection factors included level of school, geographic area, and student demographics. Within each school, 5 teachers were selected for interview based on representation of different grade levels and subject area content levels, excluding teachers with less than two years in ? County.  Principals were also interviewed as well as other administrators with responsibility for professional development.

		The following pages provide ratings for each standard in the evaluation system.  The rating scale used is:

		1.  Unacceptable

		2.  Marginal

		3.  Good

		4.  Excellent

		Ratings for each standard are averaged across all public schools visited in the district.  The mid-point of the scale is 2.5.  Ratings of 3.5 and higher are considered exemplary, and ratings below 2.0 need improvement.

		Findings by Standard

		District Level - Planning

		Findings:  The district is commended on its implementation of a comprehensive needs assessment process for professional learning.  The district conducts an annual needs assessment that includes a school-by-school analysis of disaggregated student achievement data by content area and skills. The district also conducts an annual survey of faculty and staff in all schools on areas of need for professional development and provides results to schools. The district examines the total picture from the survey results and FCAT reports disaggregated by school. Schools examine the disaggregated data to make school-wide decisions for training. The district hired a consultant to train teachers on disaggregating data. Teachers and school administrators incorporate the district’s priority into the needs assessment process. Current priorities are a district-wide implementation of a new science curriculum to better prepare students for the FCAT Science test and a continued emphasis on reading in all grade levels.

		Findings:   The district’s strategic plan drives district initiatives that are supported through professional development planned and delivered from the district level.  School Improvement Plans targeting improvements in school student performance levels are used extensively to drive professional development at the school level and reviewed at the district level for additional professional development needs that may need to be addressed by the district.  These SIPs reflect in part the common needs for professional development identified on individual teachers’ IPDPs.  The district does not have a comprehensive calendar of professional development offerings and activities, although principals and teachers are notified in advance of planned professional development.  The district does maintains the required Master Inservice Plan containing components that can be accessed by schools or district staff, and can identify the research base for the major professional development initiatives in the last several years.  No process is in place for integrating composite information from the annual appraisal system as part of the district’s professional development system or the planning for professional development.  

		Findings:  The district is commended for the strong focus of all professional development on research- and/or evidence-based instructional and intervention strategies. District staff review all proposed professional learning activities to ensure a sound track record in improving student performance levels, and frequently check listed references through state and national organizations.  The regional consortium serving this district is instrumental in providing research related to key district and school efforts. 

		Findings:  The district’s Professional Development System focuses primarily on the Next Generation Sunshine State Standards. The district has been delayed, however, in providing teachers with the needed professional learning to implement the new standards.  Plans have been generated for the professional learning, but funding has been a limitation. 

		Findings:  Restricted funding has limited implementation of this standard. Some professional learning has included coordinated application of Response to Intervention methods and the new Next Generation Standards, but much of the instruction has not included specific content standards.

		Findings:  The district is commended for having a state-approved plan for leadership development and demonstrating conclusively that the plan is being implemented as planned. To date, all administrators have generated a Leadership Development Plan using the William Cecil Golden website, and a sampling of 20 administrator plans showed progress on all plans. 

		Findings:  The district has no formal system for planning and delivering professional learning to non-instructional staff, although paraprofessionals are invited to participate in professional learning opportunities at schools with teachers.

		Findings:  The district disseminated the Florida Standards to principals several years ago and has sent out an email to principals with a link to the new Third Cycle Standards. No specific sessions have been conducted with district or school staff involved in professional learning to share with them the ways in which the standards apply to their ongoing professional learning activities. 

		District Level - Learning

		Findings:  The district is commended for providing extensive support and encouragement to schools and teachers in implementing professional learning communities. School schedules have been organized to provide an hour of joint planning time at the beginning of school to facilitate learning communities. All school resource teachers participated in learning communities professional learning. 

		Findings:  Professional learning in this district is all directly related to one or more of the content areas specified in the standard. Review of the Master Inservice Plan revealed training objectives that reflect directly the student achievement objectives of the schools and district, and specify the outcome expectations of course offerings.  District and state initiatives are being addressed, but more as isolated learning rather than integrated into usable method/content applications appropriate for specific grade levels and content areas.

		Findings:  The district is commended for using learning strategies in professional learning efforts that are appropriate to the intended goal, apply knowledge of human learning and change, and include modeling effective teaching practices as well as practice and feedback. Educators complete end-of-course evaluations that query participants on specific strategies to ensure that appropriate strategies are implemented.

		Findings:   A variety of strategies are implemented to ensure that professional learning is sufficiently sustained and intense to ensure mastery of the needed skills by the participants. The district encourages and provides support for teachers to become professional learning facilitators so that schools have their own in-house professional learning support system. The district also sends newsletters to teachers to refresh their memories and encourage the application of new learning in the classroom. Most professional learning, however, continues to be primarily one-shot short sessions of less than three hours with little continuity across time.

		Findings:  Although some professional learning developed at the district level reflected a variety of technology in the delivery methods, most of the professional learning appears to be lecture-delivered stand-up sessions with some limited use of PowerPoint.  The district is beginning, however, a pilot program in distance learning for their new science initiative that should increase the use of technology.

		Findings:  While some district initiatives, such as the new science and mathematics programs, provide job-embedded professional learning through release time during the work day, the majority of the professional learning is delivered after school or during the summer with stipends provided to teachers. Although no set times or days are provided in the district-wide calendar for professional learning, there is the expectation that two of the four preplanning days will be used for professional learning. During the school year, substitute teachers are provided to release teachers from classroom responsibilities to attend some professional learning. Substitutes are also provided so that mentors can be in the classrooms with mentees.  

		Findings:  The district is commended for providing a system that allows inservice records to be easily accessed and updated frequently. Through the use of MyPoints.org, all staff in the district can maintain an electronic record of their inservice training participation and points, and can easily access their records through a web-based reporting system.

		Findings: The district has recently diverted 50% of the professional learning dollars into other programs.  Consequently, the professional learning director has limited resources or support available, and two training positions were eliminated. Although district staff state that the district recognizes and supports professional learning as a key strategy for supporting significant improvements, the reduction in funding reflects lack of support for professional learning. 

		Findings:  As part of the district’s effort to seek out and foster professional learning and promotion for employees with potential, the district has established a mentoring program for new teachers. The mentor teachers are National Board Certified Teachers. There were no other apparent efforts to “grow” the organization, and funding cuts have mitigated against organizational and professional growth.

		District Level – Implementing

		Findings:  There was some evidence of a direct correlation between the professional learning received and application of the skills in the classroom.  The district uses multiple methods to document follow-up use of skills and knowledge in the classrooms, including 3-minute Walk-Throughs by principals and school administrators, multi-session professional learning in which follow-up is conducted by the instructors, on site coaching, some action research, and studying by Learning Communities.  There was some consistent and ongoing use of skills and knowledge tracked through the professional development plans and through summaries by school administrators, but although convincing documentation of the transfer to students is available at the school level, the results are not cumulated at the district level.

		Findings:  Coaching and mentoring occurs as part of a few of the major professional learning efforts in this district; however, it is not a consistent practice. Noted, however, were coaches for the new science program.  Coaching and mentoring is an emerging practice in this district and appears to have the beginnings of becoming embedded as standard practice.

		Findings:  The district does not maintain a website for professional learning follow-up or include web-based follow-up for the major professional learning efforts.  Facilitators are encouraged to provide follow-up through e-mails, but no consistent method or system is in place to ensure this practice.

		District Level - Evaluating

		Findings:  The district indicated that previously they did little to assess the impact of professional learning efforts on comprehensive student growth and teacher improvement. Staff stated that they are working on developing a system for evaluation.  The new form addresses the satisfaction of the participants, the knowledge level gained, their anticipated use in the classroom and their anticipated impact on students.

		Findings:  The district has conducted no formal evaluations of professional learning or the extent to which teachers are using the newly learned skills and methods with high fidelity in the classrooms. The district is planning formal evaluations for two new major initiatives in science and reading. The district professional learning staff participated in the training provided by the Florida Department of Education by Joellen Killion and are commended for recognizing the need for and planning to evaluate professional learning.

		Findings: The district has conducted no formal evaluations that link professional learning to changes in student performance levels.  District and school staff review and analyze extensively the annual changes in student achievement on the FCAT, but no documents or analyses were presented relating these results to recent professional learning efforts. 

		Findings:  The district strongly emphasizes data-driven decision systems and the use of student achievement results for driving classroom improvements. Lacking, however, is the link to professional learning and its effects on student achievement.  Other types of assessments such as teacher-constructed tests and checklists of performance levels were observed at the classroom level, but were not being used as part of evaluation of professional learning. The district is planning in the next school year to implement professional learning for school staff on Action Research, and little awareness or use of Action Research was noted at the school level.  Overall, as the district increases the emphasis on more formal evaluations of the effectiveness of professional learning, the ratings in this area will improve.

		Findings:  Although the district has a strong data-driven strategic and school improvement planning process, the lack of formal or informal district level evaluation of professional learning limits the use of results as part of the needs assessment process for the next school year’s district professional learning planning process or to discontinue professional learning not demonstrating improvements in student performance. Information concerning the effectiveness of professional learning is gathered informally through the strategic planning and school improvement process and through school representatives on the district’s professional learning council as well as the close communication among district administrators.

		Findings:  The district recently has eliminated positions for professional learning and diverted funds previously used for professional learning into other expenditure categories. Department of Education records document that less than ½ of 1% of the district resources are currently expended in categories reflecting professional learning.  

		Findings: The district’s overall student performance level as demonstrated through weighted average school grades was marginal.  The district level grade for 2010 was “C,” and the total number of school grade points decreased from the previous year.

		School Level - Planning

		Findings:  The use of a variety of sources of data appeared to be standard practice in the schools in planning for professional learning at the school level.  There were some instances of faculty surveys conducted for establishing teacher needs, and there was substantial evidence that school-level disaggregated student achievement data were used frequently. The link to specific professional growth for teachers was not as clearly established. In some schools, the data did not reflect individual disaggregated classroom data.  

		Findings:  In most schools the Individual Professional Development Plans (IPDP) were regularly reviewed by the principal or his/her designee.  Some instances were noted in which the principal was involved from the beginning of the development of the plans and used the IPDP process to assist the teacher in looking at the individual student data and determining the professional learning needed to help the teacher make improvements in student learning.  In other schools, however, the review was conducted in grade level groups and individual meetings with the teachers occurred on an as needed basis.  

		Findings:  The district has integrated the Individual Professional Development Plan with a system of school improvement planning that serves as the annual performance appraisal system for all continuing contract teachers. Annual contract teachers continue to be reviewed using the Florida Performance Measurement System (FPMS). Consequently, most principals are directly aware of the professional learning needs of the instructional staff based on performance appraisals and incorporate this information into the overall SIP plan as well as guidance for individual improvements, although some principals are just beginning to use this new planning system. Summarily, principals at many schools provided evidence that annual appraisal data is considered when professional learning needs are determined.

		Findings:  There was considerable variation in the process of generating a school-wide professional learning system or even the existence of a school-wide professional learning plan.  In some schools, it appeared that the process simply consisted of “opening the components” in which the school planned to participate during the school year from the district Master In-service Plan.  Other schools had also developed a coordinated calendar of professional learning activities for the year or more commonly, the first semester.  Although some schools provided convincing evidence that a system for ensuring appropriate planning and subsequent development of a comprehensive school wide plan for scientifically research-based professional learning with appropriate focus was in place, in other schools such evidence was lacking.

		Findings:  The district and schools are commended for using the Leadership Development Plan located on the William Cecil Golden website to generate plans for all school administrators in the district. The Individual Leadership Development Plans contain all components of the standard including the school and classroom data on which the plan is based, specific professional learning goals, measurable improvement in student performance, improvements in teacher effectiveness, changes in administrator practices resulting from professional learning, and an evaluation plan. All principals and assistant principals in the schools visited have generated a Leadership Development Plan and have made showed progress in implementing their plans to increase their leadership skills.

		School Level - Learning

		Findings:  The district and schools are commended for providing structures to encourage, support and monitor implementation of professional learning communities in schools to achieve common learning goals. The district has reorganized schedules to provide for an hour of common planning time in all schools during which learning communities meet regularly.  All educators participate in one or more meaningful learning communities, usually organized by grade level or subject area groupings. Resource specialists, master teachers with specific skills in facilitation, or administrators provide an “expert voice” to facilitate the new learning of the educators. 

		Findings:  The district and schools are commended for the strong content focus of the professional learning in schools. Almost all of the professional learning in which educators recently participated was directly related to the planned professional learning for the schools and had a firm basis in research. Principals expressed their observations of the appropriateness of the professional learning for classroom teachers.  

		Findings:  In most of the schools, recent professional learning sessions were conducted utilizing practical learning strategies.  Overall, most sessions included demonstrations and modeling by the facilitators, practice by the participants, and feedback on performance by the instructors or peers.  When the sessions were short (in some cases 1.5 hours), time for practice and feedback was limited.  In some schools, however, faculty members continued the practice and feedback in subsequent learning community or other group meetings or planning times.  Professional learning facilitators frequently modeled the techniques that were being taught, and often the participating educators took the role of student to make the training more pertinent.  There were few reports of lecture-based, talking head delivery.  

		Findings:  Overall, deliberate efforts to sustain professional learning were moderately evident. There appeared to be pockets of strong, sustained professional learning, especially through the sessions generated and supported by the district, such as the new mathematics and science initiatives. The more common pattern, however, appeared to be different topics on each early release day ending with little or no sustaining subsequent events.  In some schools, the faculty met later to continue the professional learning topic, although the continued study was not deliberate nor school driven, but rather something educators organized on their own.  

		Findings:  Although some professional learning efforts developed at the district level reflect a variety of technology in the delivery methods, most of the professional learning appears to be lecture-delivered stand-up sessions with some limited use of PowerPoint.  Professional learning was not consistently delivered through a variety of technologies that support individual learning. Some professional learning incorporated computer software, presentation machines, and videos, but most learning did not use any technology.  More complicated technologies, such as interactive varieties, were not readily evident in the bulk of trainings that teachers attended.  

		Findings:  Although no set professional learning days are provided in the district-wide calendar, there is the expectation that two of the four preplanning days will be used for professional learning. During the school year, substitute teachers are provided to release educators from classroom responsibilities to participate in some professional learning. Substitutes are also provided so mentors can be in the classrooms with mentees. 

		Findings:  The district is commended on maintaining up-to-date records for all professional learning including certification and inservice points that are easily accessible by school faculty and administrators.  Principals demonstrated to reviewers the online computer system for tracking inservice points that is easily accessible and described as accurate. Educators have access to their own points, and principals can retrieve information from the system as needed. The Teacher Certification Office notifies teachers approaching their five-year renewal period, keeps track of points, and submits the paperwork for renewal.   

		School Level – Implementing

		Findings:  Many principals and/or their designee reported formal and informal methods validating the educators’ transfer of skills and knowledge gained from professional learning programs to their students. One administrator reported visiting classrooms to observe teachers teaching students how to use computer software that had been part of a professional learning session for all of the educators from the technology trainer on campus. Other administrators shared lesson plans that included strategies educators had learned from professional learning in which they had participated.  In some situations, educator-made tests were used to document the transfer to students, as in the example of a trigonometry teacher who participated in professional learning in specific skills that were tracked on students’ test results. In some schools, frequent formal and informal observations were made by the administration to see how the teachers were implementing what they learned during professional learning sessions. Some principals attended grade level meetings, leader meetings, or learning community meetings and listened to educators discussing the effectiveness of the professional learning that they implemented in their classrooms. Principals expressed their perceptions that with more teachers transferring the knowledge and skills that they gain to the classroom, a greater impact will be seen in student achievement.

		Findings:  Principals indicated that although a few educators are involved in coaching or mentoring activities related to their professional learning, many others do not receive these services. District staff are available to provide additional assistance in the form of coaching and mentoring if requested, but there aren’t enough district staff available to provide the services to all trained educators.  Overall, although the district has coaching and mentoring programs in operation for its new science initiative, most teachers do not receive such assistance at the classroom level.

		Findings:  The district does not maintain a website for professional learning follow-up or include web-based assistance for the major professional learning programs. Facilitators are encouraged to provide support through e-mails, but no consistent method is in place to ensure this practice. It is evident, however, that some web-based assistance is available and being used by a few educators following some of their professional learning efforts. The district may consider providing more support mechanisms to emphasize the necessity of implementation of new initiatives through technology.

		School Level - Evaluating

		Findings: Evaluations of professional learning are conducted informally in some schools. Some principals use classroom observations to determine if educators use new skills in the classroom, although many times the classroom observation systems are not directly linked with any specific skills or techniques targeted in professional learning. There was little evidence that principals required teachers to document their transfer of new skills into the classroom. One example in the area of technology was of a principal who set an expectation that educators would be using a new presentation station when the principal came in for classroom observation. Generally, however, administrators seldom review implementation of new skills, and when this happens it is usually through a very informal, undocumented process.

		Findings:  Little evidence was available of formal or informal assessments of the impact of professional learning on educator practices. Some informal reviews are conducted within learning communities and a few grade level or subject area reflections were noted.  Generally, however, the emphasis in the schools is on student achievement rather than educator performance or practice levels.

		Findings:  In this district, there is strong emphasis at the school level on student achievement data. There is convincing evidence that schools across all levels document overall the performance levels of students. There is little evidence, however, to show a direct link between student achievement and the professional learning in which educators participate. A few principals require educators to present to them charts and graphs, or portfolios of student work on student test results that document student changes following the implementation of new programs and skills. Other administrators only talk with educators about the implementation of new skills but require no documentation demonstrating the link between new skills implemented by educators and performance levels of students.  

		Findings:  Most schools are implementing planning systems that are driven by the FCAT and other standardized achievement tests, as well as district achievement tests.  Measures cited were teacher-constructed tests, portfolios of student work, and performance checklists. Overall, however, evaluations linking professional learning to student performance level are extremely limited. 

		Findings:  There was little evidence of a direct link between student achievement and professional learning for educators. This gap resulted in a lack of an organized method to evaluate the effectiveness of this year’s professional learning to plan for next year’s professional learning. Few examples were identified of the need to expand professional learning efforts or decisions to eliminate professional learning that had no effect on improving student performance, in part due to the lack of evidence linking professional learning received to direct measures of student performance.  The use of the IPDP results were misdirected and not used to determine whether or not to continue with the professional learning because no link was made to student performance.

		Faculty Level - Planning

		Findings:  Faculty in the district indicated that as part of their planning process, they performed an individual needs assessment that reflected classroom-level reports of disaggregated student achievement data, school initiatives, the school’s School Improvement Plan, educator certification needs, areas of professional growth interests, and individual needs for additional professional learning.  Educators consistently rated this activity as either good or excellent.  

		Findings:  Most of the educators interviewed indicated that there was a single meeting held at the end of the year to review Individual Professional Development Plans (IPDPs). This meeting was incorporated into the performance appraisal meeting. Some schools used a process of having their IPDPs reviewed by the principal on an ongoing, individual basis. Practices in other schools included principals or their designees signing off on approval of the IPDPs all on one day, while others completed and signed the plans just the week prior to the visit. In secondary schools often the organizational structure of departments and their chairs served as the vehicle for conducting the review of IPDPs as a group activity.

		Findings:  Most schools provided classroom and grade level subject area data for use in planning the IPDP. IPDPs were to a great degree directly related to specific student performance data for those areas to which the teacher is assigned, contained clearly defined training objectives, and specified measurable improvement in student performance. The plans included an evaluation component with measurement of the extent to which the training activity accomplished the intended outcome of the professional development, although often there was not a predicted student achievement improvement statement.

		Faculty Level - Learning

		Findings:  Most educators interviewed were not familiar with the concept of learning communities.  They reported that most small group work among faculty members was focused on planning, discussion of staff and student needs or on organizing to address curriculum or assessment issues, rather than on dialogue for use of new learning, sharing of best practices, or discussion of professional development issues.

		Findings:  Professional development activities in the plans focus primarily on content knowledge with a firm research basis, including the Sunshine State Standards, subject content, teaching methods, technology, assessment and data analysis, classroom management, parent involvement, and school safety. Professional development activities were not identified or approved by principals if they did not meet one or more of these categories.

		Findings:  In most cases, educators interviewed indicated that the delivery of the professional learning sessions they attended were appropriate to the intended goal of the professional learning and the educators’ needs. Sessions were not merely “talking heads” or lecture format. Instructors typically taught the sessions using techniques and strategies that educators were expected to use with students. Instructors employed modeling and guided practice as key presentation techniques. Additionally, feedback was often provided to participants to help “hone” or enhance their skills prior to taking the skills learned back to the classroom. In most cases, clear efforts were made to have educators experience and practice the learning.

		Findings:  Although some professional learning sessions in which educators participated were limited or one-day sessions, many educators indicated that the professional learning offered on core content topics was sufficiently sustained. In many cases, educators discussed professional learning that was held in multiple sessions throughout a period of time. Educators indicated that these professional learning sessions allowed the implementation of skills in the classroom and an opportunity for feedback at a following session. Additionally, many sessions were multiple days and allowed for intense learning as well as feedback.

		Findings:  Professional learning was not consistently delivered through distance learning and a variety of technologies that support individual learning. Some professional learning involved the use of computer software, presentation machines, and videos but most of the professional learning did not use any technology.  More complicated technologies, such as interactive varieties, were not readily evident in the bulk of professional learning in which educators participated. 

		Findings:  While some initiatives, such as the new science program, provide job-embedded professional learning through release time during the work day, the majority of the professional learning occurs after school or during the summer with stipends provided to educators.  Although no set professional learning times or days are provided in the district-wide calendar, there is the expectation that two of the four preplanning days will be used for professional learning. During the school year, substitutes are provided to release educators from classroom responsibilities to attend some professional learning.  Substitutes are also provided so that mentors can be in the classrooms with mentees.  Schools are encouraged to ensure that times set aside for professional learning are not heavily scheduled with other activities.  

		Findings:  All educators interviewed indicated that professional learning records are easily accessed and updated frequently.  Educators receive a copy of professional learning records at the start of each school year.  Additional records can be obtained by calling the district office and/or asking the school level professional learning representative, and these requested records are provided quickly and efficiently.

		Faculty Level – Implementing

		Findings:  Some faculty members indicated that they use the knowledge and skills gained in professional learning to instruct students in the classroom, but others said the skills were not applicable in their rooms. Although some administrators observed their teaching and reviewed lesson plans to determine the extent to which they were implementing the new skills, most did not check to see if skills were used in classrooms. Middle and high school faculty were less certain than elementary school staff that they were able to implement what they were taught within their classrooms.

		Findings:  The quality of follow-up support varied greatly among schools. Facilitators of some programs or other school-based staff provided good or excellent support and assistance through coaching and mentoring to the faculty member to ensure appropriate application of the knowledge and skills in the classroom. The support was continued as needed until participants were implementing the new knowledge and skills correctly. Many professional learning efforts, however, did not provide this type of support at all.

		Findings:  Faculty members were generally unaware of web-based resources, assistance, and discussion groups available to provide follow-up support related to the professional learning completed. A few educators reported receiving email addresses from trainers, but had no assistance in implementation after the conclusion of the professional learning.  

		Faculty Level - Evaluating

		Findings:  The extent to which faculty members and school administrators conducted an evaluation that documented that the IPDPs were implemented as written or revised varied according to the administrator’s policies and to some extent the size of the school, with smaller schools evidencing greater implementation. All of the IPDPs observed were signed by an administrator to document that the activities were completed. Sometimes this process involved a conference between the faculty member and the administrator, and other times it was solely an exchange of paperwork.  

		Findings:  Some evaluations included formal and informal reviews of the changes made in educator practice. These reviews were conducted in part in some schools through learning communities. Other examples were noted in end-of-year or end-of-course reviews of professional learning sessions. Many educators, however, indicated no reviews of changes in their educator practices from professional learning were conducted at all.

		Findings:  Faculty members documented student performance gains resulting from an accumulation of professional learning activities. Some faculty compared results with the results that were predicted to occur. While many of the educators talked about their perceptions that their participation in professional learning activities positively impacted student performance, little documentation linking student changes to professional learning was offered. 

		Findings:  Evaluations of the effect of professional learning on student achievement are demonstrated through standardized achievement tests when available or through other achievement measures such as district achievement tests, educator-constructed tests, portfolios, and assessments that accompany specific programs. Little or no action research was observed to be occurring. Isolated instances were noted of schools that participated with a university in researching pilot programs. Educators, however, indicated that they had all they could do to meet state and local curriculum requirements and did not have time to design a formal research project.

		Findings:  Considerable variation was noted in the extent to which results from the IPDP evaluations were used either formally or informally as part of the needs assessment process for the following year or to impact plans for professional development at the school. 

		This document was generated by the Florida Department of Education, Bureau of Educator Recruitment, Development and Retention. It is available on the Department’s website at: http://www.fldoe.org/profdev/pdstandards.asp  or http://www.teachinflorida.com/ProfessionalDevelopment.
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Florida Department of Education
Professional Development System Evaluation Protocol

Reviewers Guide

Overview

Through a series of legislative acts in the late 1990s and early part of the 21% century, the
Florida Legislature required the Department of Education to develop a system for
evaluating the quality of district professional learning systems. Pursuant to those
requirements stipulated in 1012.98 — School Community Professional Development
Act (F.S.) and legislative proviso language, the Department generated the Professional
Development System Evaluation Protocol. By June of 2009, the Department concluded
two cycles of reviews of all 67 school districts and four university research schools. The
2009-10 school year was devoted to a complete review and revision of the system in
preparation for Third Cycle implementation. The Third Cycle system is described in a
separate document entitled Professional Development System Evaluation Protocol:
Protocol System, Third Cycle. This document contains guidelines for reviewers to use
as they conduct site visits to school districts in implementing the system. Reviewers and
other interested parties should read carefully the complete description of the system
contained in Professional Development System Evaluation Protocol: Protocol
System, Third Cycle prior to reviewing this document.

Introduction

State law (F.S. 1012.98) specifies, “The purpose of the professional development system
is to increase student achievement, enhance classroom instructional strategies that
promote rigor and relevance throughout the curriculum, and prepare students for
continuing education and the workforce. The system of professional development must
align to the standards adopted by the state and support the framework for standards
adopted by the National Staff Development Council.” The purposes of the Reviewer’s
Guide for the Florida Professional Development System Evaluation Protocol are to:

Clarify interpretations of the standards;

Provide examples of practices reviewers may encounter in districts and schools;
Elaborate on the application of the judgment scale; and

Increase consistency among reviewers.

* & & o

The Florida Professional Development System Evaluation Protocol is based on a set of
65 standards organized into these 12 sections:

¢ Three levels: Educator, School, and District.

¢ Four strands for each level: Planning, Learning, Implementing, and Evaluating.
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The standards form the basis for a checklist used by reviewers to judge the quality of a
school district professional learning system. The rating scale employed on the checklist is
a 4-point rating scale as follows:

4. Excellent: Pervasive evidence that the district is implementing
the standard (almost all faculty and schools, almost
all components of the standard)

3. Good: Considerable evidence that the district is
implementing the standard (observed in many faculty
and schools, many components of the standard)

2. Marginal: Some but inconsistent evidence that the district is
implementing the standard (observed in a few faculty
or schools, a few components of the standard)

1. Unacceptable: Little or no evidence that the district is implementing
the standard

After reviewing results from all data collection, the team of reviewers assigns one overall
rating to each standard for the school. School results are summarized and then averaged
to form a district rating. Results from school visits are maintained only as working papers
and used only for the purpose of generating the ratings by standard for the district. The
intent of the Protocol System is to form judgments about the overall district’s
professional learning system.

This document contains discussions and examples of practices for each of these 12
sections. Further portions of the document contain suggestions related to the logistics of
conducting a site review that will facilitate a smooth review, and recommendations on the
process to use in generating reports for school districts following a site review.

The standards have been created to examine major components of a district’s professional
learning system. Each standard addresses a specific area. It should be noted, however,
that state laws and the Florida Department of Education allow districts wide flexibility in
the ways in which professional learning is organized and provided. Thus, the judgments
made on a specific standard require reviewers to consider multiple factors that may relate
to the standard, depending on the district’s system. Examples provided are intended to
guide the professional judgments of reviewers.

The Professional Development System Evaluation Protocol: Protocol System, Third
Cycle contains an overall philosophy and approach to professional learning that is based
on and drawn from the definition of professional learning and supporting research and
documents contained in Learning Forward’s (formerly the National Staff Development
Council) Standards for Staff Development (Revised 2001). Florida’s Third Cycle
standards reflect this definition, and each reviewer should read the Protocol System
document carefully and reflect on the ways in which this document’s rationale and
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philosophy are displayed within the Florida Standards. Several of the updates are
discussed in the following sections:

» Professional development, the process of continuous development for
educators and other education personnel, has as its core purpose improving
student achievement. The entire Protocol System reflects this emphasis
throughout the standards, rationales, and elaborations.

» Pervasive throughout the document are references to learning communities.
Learning communities are groups of faculty who meet regularly to study
more effective learning and teaching practices. They share common
learning goals that align with school and/or district goals for student
achievement. Learning communities can be effective methods for infusing
scientific and evidence based research programs into classrooms. According
to the Standards for Staff Development, “the most powerful forms of
professional learning occur in ongoing teams that meet on a regular basis,
preferably several times a week, for the purposes of learning, joint lesson
planning, and problem solving. These learning communities operate with a
commitment to the norms of continuous improvement and experimentation
and engage their members in improving their daily work to advance the
achievement of school district and school goals for student learning”
(Learning Forward, formerly NSDC, 2001). This method for encouraging and
developing expertise in our professional educators is encouraged throughout
the state. Adults learn more effectively when they are engaged in the learning
and relate learning to their job responsibilities.

» Language in the Third Cycle reflects an emphasis on the collective
responsibility for professional learning among all members of the school
community, and this emphasis is in line with language in F.S. 1012.98.
Examples are the use of the term professional learning instead of professional
development; the term “facilitator” instead of terms such as trainer, designer,
provider, or program manager; and the term “educator” instead of teacher.

» All professional learning in the state should be based on documented
scientific research or on a firm evidence base. Many references are made in
the document to scientific and/or evidence-based instruction. Professional
learning for educators should have documented evidence of the ease of use of
the intended skills in the classroom and of the positive impact on increasing
student achievement. Documentation preferably is available in published,
referred journals or publications or written evidence of the rigorous methods
(randomized or comparison group designs) used to determine the
effectiveness of the professional learning effort. Districts and schools may
rely on national, state, university, or consortia organizations to provide the
research/evidence. Districts may also use their own systems of piloting
promising efforts to document the evidence that the new strategies and
techniques increase student achievement within their schools and with their
populations.

Bureau of Educator Recruitment, Development and Retention 3





Florida Department of Education
Professional Development System Evaluation Protocol
Reviewer’s Guide, Third Cycle, 2010-14

The remainder of this document contains specific guidance to new and continuing
reviewers for the system on how to interpret each standard and form judgments reflecting
the status of the district in planning for, learning through, implementing in instruction
with students, and evaluating professional learning. The last section of the Reviewer’s
Guide contains logistical guidance for reviewers.
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Guide to Judgments on the Standards

1.1.1. Individual Needs Assessment: The educator identifies individual professional
learning goals with primary emphasis on student learning needs by reviewing
certification needs, classroom-level disaggregated student achievement and behavioral
data related to content area skills, school initiatives, the School Improvement Plan, and
school and team goals.

Rationale

This standard reflects the requirements of the law for the development of Individual
Professional Development Plans (IPDPs) (s. 1012.98 (4)(b)(5) F.S.). The intent of the
standard is to ensure that professional learning stems from the specific performance data
for the students to whom the educator is assigned. Planning for professional learning
should begin with analyses of student achievement data and instructional strategies and
methods that support rigorous, relevant, and challenging curricula for all students.
Educators should consider the academic progress of their students in determining what
professional learning they need that will increase the learning of their students.

Elaboration

Educators should consider all identified areas as input into the IPDP, although the IPDP
does not need to reflect objectives for each area. Disaggregated data are test scores at the
classroom level that have been clustered into small groups by characteristics of students.
The disaggregation may be on Adequate Yearly Progress factors or other factors such as
student performance levels by quartiles, racial/ethnic groupings of students, students in
LEP or ESOL programs, or genders of students. For example, a district may break down
test results for a third grade educator by stanines or Levels attained, providing a list of all
students in stanine 1, 2, etc., or all Level I students in the class in math or reading, Level
I1, Level 11, etc. FCAT results are already generated in this format for schools and
teachers, and many districts provide individual educators with data warehousing and
analysis systems that give educators direct access to disaggregate the data for their own
students. Another example is grouping the performance of students in the class by
racial/ethnic categories to ensure that all groups are making adequate yearly progress in
learning gains. A third type of disaggregation is by specific benchmarks, skills, or test
objectives that allow the educator to determine gaps in the instructional program. The No
Child Left Behind Act and Florida’s Differentiated Accountability Program require
tracking of school-level disaggregated student achievement data by many groupings.
Classroom level disaggregation of data may not be as prevalent in some districts.
Districts may provide classroom level disaggregation or educators may disaggregate the
data themselves, especially in content areas such as music or physical education in which
standardized achievement measures may not be readily available. The process used to
develop IPDPs in schools incorporates reviews of grade level and/or subject area
professional learning that the school has identified using disaggregated data as a part of
the decision-making process. IPDPs should also represent a blend of professional
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learning identified through school initiatives and the SIP as well as school and team
goals, individual classroom data, and professional growth areas such as leadership skills
or endorsements. Using a collaborative group process to review data and identify
professional learning needs may be very beneficial and is encouraged. Note, however,
that IPDPs should reflect the needs derived for each individual teacher using the data
from that teacher’s students for the previous and current year when feasible. IPDPs may
have different names in different districts, including PDPs and “ippy-dippies.”

Documents, Questions, and Probes

Review a copy of the Individual Professional Development Plan (IPDP) for the last two
years. This document may be called different names, depending on the school district.
Review the record of the professional learning the educator has taken in the last two
years. Obtain a copy from the principal in advance if possible. Ask the following:

Tell me how your IPDP was created. Describe any data that were used in creating
your IPDP.

Ask details about when the IPDP was created and who was involved. Probe for:
¢ Review of disaggregated student achievement data

Relationship to the professional learning listed in the SIP

Incorporation of school or team goals

Results from previous year’s IPDP evaluation

* & o
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Rating Rubric for Individual Educators

4 | The educator provides convincing evidence that all areas listed in the standard are
considered as part of the needs assessment conducted for the IPDPs. The educator
displays and discusses the disaggregated data for his/her classroom in the content
area being taught that are used in making instructional decisions, and how these
data are used to determine professional learning. The educator may have
disaggregated data personally for his/her classroom.

3 | The educator has no individual classroom disaggregated data but works
conjointly with other grade level/content area educators in creating IPDPs from
joint grade level or subject area data.

2 | The educator determines needs in a grade level or subject area group process, but
without review or analysis of student data.

1 | The professional learning needs are determined by school administrators without
educator input, or the educator is not involved in conducting a needs assessment.

Rating Rubric across Educators in a School

4 | Almost all educators provide convincing evidence that all areas listed in the
standard are considered as part of the needs assessment conducted for the IPDPs.
Educators are provided and use disaggregated data for their classrooms in their
content area of instruction to use in making instructional decisions, and these data
are used to determine professional learning for the educators.

3 | Many educators have no individual classroom disaggregated data but work
conjointly with other grade level/content area educators in creating IPDPs from
joint grade level or subject area data.

2 | Educators determine needs in a grade level or subject area group process, but
without review or analysis of student data.

1 | Little evidence is available that educators are involved in determining their
professional learning.
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1.1.2. Administrator Review: The educator meets with a school administrator to review
the IPDP and identify additional individual professional learning needs based on
performance appraisal data and priorities for students, grade levels, content areas, or the
whole school.

Rationale

This standard is designed to ensure that educators meet individually with the principal or
designee to review the IPDP as it is being developed. These meetings are part of an
overall process that ensures adherence with the law stipulating that professional learning
will “increase student achievement, enhance classroom instructional strategies that
promote rigor and relevance throughout the curriculum, and prepare students for
continuing education and the workforce” (s. 1012.98 (1) F.S.). The process also
reflects the school’s acknowledgement that professional learning is a major lever for the
organization to use in maximizing the potential of each faculty member. Results from the
reviews of last year’s IPDP should be incorporated into the planning process for
individual professional learning for the following year.

Elaboration

The principal or designee should conduct an individual meeting with the faculty member
as part of the development of the IPDP. In the best professional learning systems, the
IPDP process is used as an opportunity for administrators to review with individual
educators the progress that students in their classes are making and the professional
learning needed to help the educator make improvements in student learning. These
meetings and discussions may be part of data conferences held at the beginning and end
of the school year, as well as mid-year checks, if professional development is part of the
discussion. In some schools, these meetings may be conducted as part of data conferences
held several times during the school year. Administrators also use the IPDP administrator
review as an opportunity to plan with the educator for long-term professional growth as
part of the school’s continuous improvement planning. Although this responsibility may
be divided among assistant principals, the designee should be in an administrative
position to ensure that the professional learning is appropriate for the educator and
beneficial for the school. Check the IPDP to determine if it has been signed and dated by
an administrator.

Documents, Questions, and Probes

Review the record of the professional learning the educator has taken in the last two
years.

What process is used to review your IPDP? How does the principal ensure that the
IPDP educators create are based on the improvements their students need to make?
Probe for an individual meeting with the principal or AP to review the IPDP, specific
dates, length of the meeting, content discussed.
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Rating Rubric for Individual Educators

4 | The educator provides convincing evidence that he or she has participated in an
individual meeting with the principal or designee in which additional professional
learning needs were discussed and identified in a meaningful process.

3 | The educator documents meeting personally with the principal or designee but
perfunctorily or without meaningful discussion.

2 | The educator documents meeting in a large group, or meeting with grade level
chairs or in educator teams but not with an administrator.

1 | The educator documents that the principal or designee signed the IPDP without
meeting individually or through a paper transfer, or the IPDP is unsigned.

Rating Rubric across Educators in a School

4 | Almost all educators interviewed provide convincing evidence that they have met
individually in a meaningful process with the principal or designee to review the
IPDP draft and discuss additional professional learning needs.

3 | Many educators met personally with the principal or designee but perfunctorily or
without meaningful discussion.

2 | A few educators met personally with the principal or designee, or educators
consistently report that meetings were held in a large group, with grade level
chairs or in educator teams without an administrator.

1 | Educators report that the principal or designee signed the IPDP without meeting
individually with educators, or the IPDPs are unsigned.
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1.1.3. Individual Professional Development Plan: The educator’s Individual
Professional Development Plan (IPDP) specifies the professional learning needs related
to identified student achievement goals for those students to which the educator is
assigned; aligned with the educator’s level of development; and contains: a) clearly
defined professional learning goals that specify measurable improvement in student
achievement; b) changes in the educator’s practices resulting from professional learning;
and c) an evaluation plan that determines the effectiveness of the professional learning.

Rationale

This standard reflects the requirements of the law for the development of Individual
Professional Development Plans (IPDPs). Florida Statute requires “each school
principal to establish and maintain an individual professional development plan for
each instructional employee assigned to the school as a seamless component to the
school improvement plans developed pursuant to 1001.42(18). The individual
professional development plan must:

a) Be related to specific performance data for the students to whom the teacher is

assigned.

b) Define the inservice objectives and specific measurable improvements

expected in student performance as a result of the inservice activity.

c) Include an evaluation component that determines the effectiveness of the

professional development plan” (s. 1012.98 (4)(b)5 F.S).

The intent of the law is to ensure that every educator participates in professional learning
that is designed to increase the academic performance of the students in the classroom,
and that the changes in student performance resulting from the professional learning can
be and are evaluated.

Elaboration

The IPDP may document only a small portion of the professional learning in which the
educator has participated during the last two years. Major professional learning programs
in which the educator has participated should be documented or referenced on the IPDP.
Read the educator’s IPDP carefully and compare it with the record of professional
learning for which the educator has received credit. Note that although the format for the
IPDP may have categories such as “professional learning objectives” or “student
performance,” educators may not complete the form with clearly defined professional
learning objectives or include measurable improvements in student performance.
Measurable improvements should specify the targeted student group, percent or numeric
improvement to be expected (such as “x% of the students will, an increase of x number or
percent) and the instrument or assessment that will be used. For schools that have not met
AYP the previous year, teachers should pay particular attention to the expected
improvements in these groups and the specific professional learning they will need to
help these students. Give low ratings to IPDPs that have single words for professional
learning objectives such as “math” or use generic words for the student performance
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increases expected such as “more learning” or “good scores.” A professional learning
objective should specify the skills and content or benchmarks to be addressed or the name
of the program that contains the professional learning objectives. Educators whose
primary or total professional learning is occurring in PLCs should have statements on the
expected specific skills and knowledge to be learned. Statements should also be included
that demonstrate what changes in the educator’s practices are expected as a result from
the new professional learning. Note also that considerable variation may exist in the ways
in which plans are completed within a school and across schools in a district. Check also
for schools in which all plans are the same or even duplicated, and give low ratings for
such plans. If the same plans are used for an educator for both years, probe to determine
why. Give low ratings for plans that are the same, unless the educator provides evidence
that the plan was intentionally a multi-year plan reflecting concerted learning in a specific
content or skill area such as obtaining endorsement in or certification in a new area. Any
plan that does not identify professional learning at all receives a “1” rating. Raise in the
team meetings any questions or issues with the plan format so that the Team Leader can
probe further at the district level. Note also if different forms are being used from the one
authorized by the district.

Documents, Questions, and Probes

Check Individual Professional Development Plans to determine items in 1.1.3.
(Relationship to student performance data, clearly defined professional learning
objectives, measurable improvement in student performance, changes in the educator’s
practices resulting from professional learning, evaluation component).
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Rating Rubric for Individual Educators

4

The IPDP contains all components of the standard including the classroom data
on which the plan is based, specific professional learning objectives, changes in
the educator’s practices resulting from professional learning, measurable
outcomes expected, and an evaluation component that will determine if the
professional learning was used and beneficial for students.

The IPDP contains most of the components.

The IPDP contains little specificity for the professional learning objectives,
student performance improvements expected, or planned evaluation methods.

The IPDP does not specify professional learning, contains no references to
student performance levels, are identical (indicating all educators receive the
same IPDP), or are not available.

Rating Rubric across Educators in a School

4 | IPDPs of almost all of the educators interviewed contain all components of the
standard.

3 | IPDPs for many of the educators contain most of the components.

2 | Few IPDPs contain specificity for the professional learning objectives, changes in
the educator’s practices resulting from professional learning, student performance
improvements expected, or planned evaluation methods.

1 IPDPs do not specify professional learning, contain no references to student

performance levels, are identical (indicating all educators receive the same
IPDP), or are not available.
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1.2.1. Learning Communities: The educator participates in collaborative learning
communities whose members use a cycle of continuous improvement to achieve goals
that align with individual, school, and district goals for student achievement.

Rationale

Adults learn more effectively when they are engaged in the learning and relate learning to
their job responsibilities. Learning communities are groups of faculty who meet
regularly to study more effective learning and teaching practices. They share
common learning goals that align with school and/or district goals for student
achievement. Learning communities can be effective methods for infusing scientific and
evidence-based research programs into classrooms. According to the Standards for Staff
Development, “the most powerful forms of professional learning occur in ongoing teams
that meet on a regular basis, preferably several times a week, for the purposes of
learning, joint lesson planning, and problem solving. These learning communities
operate with a commitment to the norms of continuous improvement and experimentation
and engage their members in improving their daily work to advance the achievement of
school district and school goals for student learning” (Learning Forward, formerly
NSDC, 2001).

Elaboration

Learning communities most often are groups or subsets of the entire faculty who meet
regularly and focus on practical ways to improve teaching and learning. Members of
learning communities take collective responsibility for the learning of all students,
particularly those represented by team members. Members of learning communities assist
one another in examining content standards students are required to master, planning
more effective lessons, critiquing student work, and solving the common problems of
teaching as identified in a collective review of student data. Educators are engaged in
learning community activities when they are part of a formal structure that meets
regularly to identify new programs or topics to investigate, gather or conduct research on
instructional practices and share their findings, or implement and study the effectiveness
of new practices and share these results with other faculty in the school. Learning
communities may be of various sizes and serve different purposes, although they share
common goals.

Members determine areas in which additional learning would be helpful and read articles,
attend workshops or professional learning, or invite consultants to assist them in
acquiring necessary knowledge or skills. In addition to the regular meetings, participants
observe one another in the classroom and conduct other job-related responsibilities.
Learning communities are strengthened when other support staff (e.g. coaches,
administrators) choose to participate, and when communication is facilitated among
teams.
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Groups are NOT learning communities if they are grade level or subject area planning
groups that meet regularly through joint planning time to discuss logistics of planning for
instruction, or to discuss non-instructional topics, such as management of extracurricular
events or general school logistical information. For example, some members of the
faculty may serve on school improvement teams or committees that focus on the goals
and methods of school-wide improvement. In other cases, groups may come together to
discuss specific student issues and problem-solve solutions to the issues (e.g. child study
teams or other special intervention teams). While these teams make important
contributions to school culture, learning environment and other priority issues, their focus
is not specifically on educator learning necessary to impact student learning, and they are
not considered learning communities. The key to determining if the group is a learning
community is to investigate whether the purpose of the group is based on an identified
learning goal for adults that is measured using student achievement data. Note that groups
meeting for the Response to Intervention program or as formal lesson study groups may
be learning communities if they are meeting the other requirements of the standard.

Key in the process is the “new learning” experienced by educators. During the interview
process, probe carefully to determine the topics of discussion and the results from the
meetings of the identified learning community. Ask specifically for the learning goal of
the group. Note that a school may have one or two learning communities composed of
several educators without the practice being pervasive in the school. The community’s
work is informed by members’ learning that can occur within the community by inviting
an expert voice through such methods as guiding research and reading on effective
strategies, presentations, models, and use of technology. The purpose of the expert voice
is to deepen the educator’s content knowledge and specific pedagogy to serve all students
in the classroom. Probe for the presence of an “expert voice” who can assist in guiding
new learning in the group. The expert may be a school-based coach or specialist, a master
teacher, or research and professional literature obtained in a professional library or on the
internet. Variations may be apparent as well in the frequency with which a learning
community meets and the intensity of the activities. More intensive activities should
receive higher ratings. In some schools, reading and math coaches may be creating and
facilitating learning communities for groups of educators. Look for planned sequences of
new learning and new skills, and structured learning activities. Book studies may be
counted if they are part of a concerted effort to examine practice and implement changes.
A learning community may also be formed at the district level of educators from different
schools studying a specific new set of strategies or techniques related to increasing
student achievement. Note that the presence of a coaching support structure does not
necessarily turn a meeting into a learning community unless its members are engaged in
the activities listed above. Also note that the expectation is that the learning community
will be a subset of the entire faculty, not typically defined as a school as a whole. Note
that schools implementing Response to Intervention may be convening teachers to study
student data, identifying students needing assistance, and providing concentrated
instructional strategies for these students. If these groups are learning and applying new
instructional strategies and interventions, they may be counted as learning communities.
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Documents, Questions, and Probes

NOTE: Learning communities are groups of faculty who meet regularly to study more
effective learning and teaching practices in order to achieve the identified learning goal
of the group.

Review documents including learning community agendas, learning objectives, notes,
schedules, and plans.

Describe how your school organizes educators into professional learning
communities.

Rating Rubric for Individual Educators

4 | The educator participates regularly during the school day in a professional
learning community to develop lesson plans, examine student work, monitor
student progress, assess the effectiveness of instruction and identify needs for
professional learning in order to achieve the identified learning goal of the group.
3 | The educator participates regularly in a professional learning community during
the school day to plan instruction, examine student work and monitor student
progress in order to achieve the identified learning goal of the group.

2 | The educator participates in a professional learning community on special
instructional projects during planning time.

1 | The educator is unfamiliar with the concept of learning communities or does not
participate in one and/or uses planning time to meet individual needs.

Rating Rubric across Educators in a School

4 | All, or almost all, of the educators provided convincing evidence that most of the
educators participate in professional learning communities as described in the
standard.

3 | Many of the educators participate regularly in a professional learning community
as described in the standard.

2 | A few of the educators participate in a professional learning community.

1 | The educators are unfamiliar with the concept of professional learning
communities or do not participate in them.
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1.2.2. Content Focused: Professional learning focuses primarily on developing content
knowledge and content-specific research- and/or evidence-based instructional strategies
and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district
and state initiatives.

Rationale

Florida law states “The purpose of the professional development system is to increase
student achievement, enhance classroom instructional strategies that promote rigor
and relevance throughout the curriculum, and prepare students for continuing
education and the workforce” (s. 1012.98 (1) F.S.). This standard reflects the
requirements of the law that educators should participate in professional learning that is
directly related to improving the skills and knowledge used in the classroom and
enhancing rigor and relevance of the content. Note also the requirements in the federal
Title 1 and Il programs for content-based instruction. Current law (s. 1012.98 (4)(b)(3)
F.S.) specifies these content areas for professional learning supported by local school
districts:

analysis of student achievement data;

ongoing formal and informal assessments of student achievement;
identification and use of enhanced and differentiated instructional strategies;
emphasis on rigor, relevance, and reading in the content areas;

enhancement of subject content expertise;

integrated use of classroom technology that enhances teaching and learning;
classroom management;

parent involvement; and

school safety.

©CoNoA~wWNE

Elaboration

All professional learning listed on IPDPs and in which educators participate should have
a direct relevance to at least one area specified in the law. The professional learning
should also be relevant to the needs of the educator, considering the subject and grade
level being taught. The content areas specified in the law provide flexibility to be
applicable to all faculty at all levels of schools. From time to time, the district or state
may support initiatives focusing on specific high priority content areas. Note that each
IPDP does not have to address all specified content areas. For example, it is expected that
the preponderance of the professional learning for mathematics educators will be in
teaching strategies for mathematics, and similarly for other subject content educators. A
school may also be initiating a new school-wide program for student discipline in which
all faculty members are participating, and selected educators may be improving their
skills in technology. All professional learning should have a sound basis in research and
empirical evidence demonstrating that the professional learning increases the skills of
educators that will result in increased learning for students. Compare the list of
professional learning credits with the objectives on the IPDP and the content areas
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specified in the law. Note that if an IPDP does not list specific professional learning
objectives, it may be difficult to tell whether the professional learning received by the
educator is relevant to the IPDP. If no professional learning is listed on the IPDP, make
judgments on relevance based on the recent professional learning in which the educator
has participated. Select for further review one or two of the major programs listed on the
educator’s IPDP or from the record of inservice credit points awarded in the last two
years, including professional learning communities if they have been used as a primary
method for increasing professional learning.

Documents, Questions, and Probes

Select from the IPDP one or two professional learning/classes for review, including
professional learning communities if they have been used as a primary method for
increasing professional learning. Ask these questions concerning delivery of the
professional learning:

Describe the professional learning you received on [topic listed in IPDP].

How relevant was the content you received in [topic listed in IPDP] to your needs as
an educator?

What is the research basis that shows the professional learning will contribute to
greater student learning?

Generally, how relevant is the content of your professional learning to your needs as
an educator responsible for improving student achievement?
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Rating Rubric for Individual Educators

4 | The educator provides convincing evidence that almost all of the professional
learning in which he or she has participated is research- and/or evidence-based
and directly related to one or more of the content areas specified in state law.

3 | Much of the professional learning in which the educator has participated is
research- and/or evidence-based and directly related to one or more of the content
areas specified in state law.

2 | Some of the professional learning in which the educator has participated is
research- and/or evidence-based and directly related to one or more of the content
areas specified in state law.

1 | Little of the professional learning in which the educator has participated is
research- and/or evidence-based or directly related to one or more of the content
areas specified in state law, or the educator cannot describe the professional
learning received.

Rating Rubric across Educators in a School

4 | Almost all educators provide convincing evidence that almost all of the
professional learning in which they have participated is research- and/or
evidence-based and directly related to one or more of the content areas specified
in state law.

3 | Many educators provide convincing evidence that much of the professional
learning in which they have participated is research- and/or evidence-based and
directly related to one or more of the content areas specified in state law.

2 | Some educators provide convincing evidence that the professional learning in
which they have participated is research- and/or evidence-based and directly
related to one or more of the content areas specified in state law.

1 | Few educators indicate they participate in professional learning that is content-
focused and research- and/or evidence-based.
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1.2.3. Learning Strategies: Professional learning uses strategies aligned with the
intended goals and objectives; applies knowledge of human learning and change; and
includes modeling of research- and/or evidence-based instruction, practice, and
classroom-based feedback.

Rationale

Florida law states that professional learning systems must “Support and increase the
success of educators through collaboratively developed school improvement plans that
focus on: (1.) Enhanced and differentiated instructional strategies to engage students
in rigorous and relevant curriculum based on state and local educational standards,
goals, and initiatives...” (s. 1012.98 (3)(a) F.S.). The professional learning in which
educators participate should use learning strategies that are appropriate to the intended
goal of the professional learning. The learning strategies should apply knowledge of
human learning and change including modeling effective teaching practices as well as
practice and feedback.

Elaboration

Facilitators should model the skills that educators are expected to use in the classroom.
The professional learning should provide adequate opportunity for the educators to
practice the skills and for the facilitator to provide feedback to educators on their
performance during the professional learning session. Whenever possible, the facilitators
should employ in the professional learning sessions the same techniques and strategies
educators are expected to use with their students. For example, if the professional
learning is designed to teach cooperative learning, the facilitator should model the
techniques or use videos that model the methods. Educators then should practice using
the skills while in the classroom with the facilitator observing and providing feedback.
Alternately, follow-up sessions may be scheduled in which school-based coaches or
facilitators work with the educators in applying the new methods in their own classrooms
with supervision. Note that the intent of providing practice is to help the educators learn
and implement the new strategies. Research has demonstrated that many instructional
techniques are learned best through observation and practice, such as classroom
management and those involving behavior and motor skills. When practice is built in as a
follow-up component using school-based coaches, it should be counted for both this
standard and for 1.3.2. Coaching and Mentoring. In learning communities, teachers may
be modeling new techniques for each other. Facilitators should avoid providing
instruction that is not aligned with the intended results, the content, participant needs, the
learning environment, or time available. Learning designs should always include
opportunities for learning engagement, modeling of methods and techniques, and
appropriate levels of practice. All learning strategies used by facilitators should model
research- and/or evidence-based instruction.
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Documents, Questions, and Probes
Tell me how the professional learning was facilitated on [insert selected topic].

Probe for examples of modeling the skills that were to be used; practice of the skills;
feedback on performance during the professional learning session; facilitating the class
using the same techniques and strategies to be using with students.

Rating Rubric for Individual Educators

4 | The educator provides convincing evidence that almost all of the professional
learning received recently included modeling effective research- and/or evidence-
based instruction, practice, and classroom-based feedback.

3 | The educator describes or documents appropriate learning strategies including
modeling, practice, and feedback used in many professional learning efforts in
which he or she participated.

2 | The educator describes or documents appropriate learning strategies including
modeling, practice, and feedback in some professional learning in which he or
she participated with some evidence of lecture.

1 | The educator describes or documents little or no appropriate learning strategies
used in recent professional learning, or almost all professional learning delivered
as primarily lecture.

Rating Rubric across Educators in a School

4 | Almost all educators provide convincing evidence that almost all of the
professional learning in which they have participated recently included modeling
effective research- and/or evidence-based instruction, practice, and classroom-
based feedback

3 | Many educators report appropriate research or evidence-based learning strategies
including modeling, practice, and feedback used in many professional learning
received.

2 | Some educators report appropriate research or evidence-based learning strategies
used in some professional learning received, although other educators report
primarily lecture.

1 | Educators describe or document little or no appropriate learning strategies used in
recent professional learning, or almost all professional learning delivered as
primarily lecture.
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1.2.4. Sustained Professional Learning: Professional learning is sufficiently sustained
and rigorous to ensure learning for participants that leads to high-fidelity classroom
implementation for student achievement.

Rationale

Professional learning that is most likely to effect improvements in teaching practice and
student learning is sustained over an extended period of time and through multiple
sessions that reinforce the skills and knowledge learned and provide opportunities for
faculty to try the new methods in the classroom. Research confirms that when
professional learning extends over 49 hours, there is a 21-percentile point increase in
student achievement (Southwest Educational Development Laboratory).

Elaboration

The amount of professional learning needed to be “sustained” will vary with the content
and skills targeted. Generally, professional learning that is designed for implementing
major new programs or strategies will extend 15 hours or more spread across multiple
days. Research confirms that when professional learning extends over 49 hours, there is a
21-percentile point increase in student achievement (Southwest Educational Development
Laboratory). Examples might include a program on reading comprehension strategies that
is delivered in three 6-hour sessions, each a month apart, or nine 2-hour sessions
extending over a semester during early release planning times. Educators can then use the
techniques in the classroom and report at the next session on their successes and areas
needing improvements. Another example is a professional learning community in which
teachers meet weekly for an hour during common planning time and concentrate on
learning and implementing a new instructional method. Rigor should be built into all
professional learning ensuring adherence to high standards. To be avoided are one-shot,
short-term programs lacking continuity or reinforcement.

Documents, Questions, and Probes

Tell me about the amount of time you spent in professional learning on [insert
selected topic].

How was that time organized?

Probe for number of professional learning sessions, length of time for each session,
frequency of sessions, and overall total learning time.

How appropriate was the length of time for the skills being taught?

Generally, how sustained and intensive is the professional learning you receive,
considering the types of skills and knowledge being taught?

What level of mastery is usually attained by the end of the sessions?
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Rating Rubric for Individual Educators

4 | The educator documents that almost all of the professional learning in which he
or she has participated recently is rigorous and sustained over multiple sessions
and multiple days.

3 | The educator documents that much of the professional learning in which he or
she participates is rigorous and sustained over multiple sessions and multiple
days.

2 | The educator documents that some of the professional learning in which he or she
participates is somewhat rigorous and sustained over multiple sessions and
multiple days for a few of the professional learning programs

1 | The educator documents most of the recent professional learning in which he or
she participates as primarily short bursts of unrelated content.

Rating Rubric across Educators in a School

4 | Almost all educators document that almost all of the professional learning in
which they have participated recently is rigorous and is sustained over multiple
sessions and multiple days.

3 Many educators report participating in professional learning that is rigorous and
sustained over multiple sessions and multiple days.

2 | Afew educators report participating in professional learning that is rigorous and
sustained over multiple sessions and multiple days.

1 Little evidence was available documenting that the professional learning is
rigorous and sustained over multiple sessions and multiple days.
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1.2.5. Use of Technology: Technology, including distance learning, supports and
enhances professional learning as appropriate and the application and assessment of that
learning as appropriate.

Rationale

This standard addresses the instructional methods used in the professional learning.
Distance learning and technology offer many ways for educators to observe and
experience new techniques. Distance learning increases access to professional learning
for educators who live in isolated areas or who want professional learning beyond what is
available within their schools or districts. To the extent possible and relevant, facilitators
should use current and relevant technology and distance learning to engage educators in
the professional learning. Current law requires school districts to “Provide for delivery
of professional development by distance learning and other technology-based
delivery systems to reach more educators at lower costs” (s. 1012.98 (4)(b)(8) F.S.).

Elaboration

Professional learning may be facilitated by an expert, directed by the learner, or
conducted through a group of learners such as in a learning community. Technology-
mediated professional learning may include distance learning, webinars, teleconferences,
podcasts, wikis, websites, DVDs, embedded video clips in PowerPoint presentations,
Smart Boards, hand-held devices or PDAs, graphing calculators, and computer programs
or displays as well as other technologies. Note the emphasis in the statute on distance
learning. Professional learning on the use of technology such as computer-based
programs or computer-assisted instructional programs should be conducted using the
medium being taught. For example, video streaming and embedded video clips in
presentations can be very helpful in demonstrating and modeling to educators using
appropriate and inappropriate strategies for teaching science experiments, conducting
guided reading in small groups, or controlling classroom behavior. Other technologies
that increase the availability of professional learning include web-based or online
professional learning, some of which have multimedia downloading or viewing
capabilities. Technology also should be used to assist educators in implementing,
practicing, and reflecting on what they have learned and evaluating the effectiveness of
that learning. One example is the use of video capturing of educators applying new
strategies in a classroom and critiquing the video with a peer, the facilitator, or a coach.
In learning communities, groups of educators can review streaming video of new
instructional strategies and participate in webinars related to the learning goal of the
group. Review the manuals or agendas of professional learning sessions selected in 1.2.2.
to determine the use of technology within the professional learning. Probe during the
interview for technology used in professional learning that are not teaching the
technology itself, such as school safety, reading strategies, and classroom management.
Examples of advanced technologies include distance learning, document cameras, wikis,
podcasts, embedded video clips in PowerPoint presentations, Promethean slates, tablets
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with styli and SmartBoards. A less sophisticated technology is using PowerPoint
presentations as page-turners.

Documents, Questions, and Probes

Describe how technology or distance learning supported and enhanced your recent
professional learning in [insert selected topic] and the application and assessment of
that learning.

Generally, describe how technology was used in the professional learning in which
you have participated in the last two years. In what ways was the technology
appropriate for the skills being learned? Probe for distance learning, webinars,
teleconferences, podcasts, wikis, websites, DVDs, embedded video clips in PowerPoint
presentations, Smart Boards, hand-held devices or PDAs, graphing calculators,
computer programs or displays, and other types of technology.

Rating Rubric for Individual Educators

4 | The educator describes in detail advanced technologies used in almost all of his
or her professional learning that are appropriate to the content and skills being
taught or the educator has participated in distance learning or online courses in
the last two years.

3 | The educator describes technologies used in some of his or her professional
learning or the technologies used are limited in sophistication.

2 | The educator describes technology used in one of his or her professional learning,
and the technology used is limited in sophistication.

1 | None of the recent professional learning in which the educator has participated
recently used technology.

Rating Rubric across Educators in a School

4 | Almost all of the professional learning in which educators participated recently
used advanced technology appropriate to the content and skills being taught or
included distance learning.

3 Much of the professional learning in which educators have participated recently
used appropriate technology.

2 | Some of the professional learning in which educators have participated recently
used appropriate technology.

1 | Little of the recent professional learning in which the educators have participated
recently used technology or the technology used was not appropriate to the
content and skills being taught.
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1.2.6. Time Resources: Sufficient time within the work day is available and used for
professional learning.

Rationale

To have an impact on teaching performance and ultimately on improving student
academic levels, educators must have sufficient time available to participate in
professional learning. Districts should provide time during the school day as periodic
days dedicated to professional learning, part of a calendar in which students are released
from school early on certain days, or embedded within the daily schedule through
common or dedicated planning times. Districts may also provide professional learning
during pre- or post-planning times.

Elaboration

Most educators will respond that there is never sufficient time to implement planned
professional learning. Probe to determine if the district provides time in the calendar that
is dedicated to professional learning and if educators are mandated to attend professional
learning or allowed to use these days for other purposes. Other effective arrangements
may be early dismissal/release days each week or several times a year that are designated
as professional learning time with educators required to attend, and common planning
times in which professional learning communities meet on specifically scheduled times
for professional learning. Professional learning times also may be designated during pre-
and post-planning times, but should be clearly denoted and required for teachers to
participate. Note that some districts may provide early release days or pre/post-planning
days that are used by educators primarily for planning and classroom organization. These
should not be counted as part of professional learning. Districts that have 30 hours or
more in the school calendar designated for professional learning and require educators to
attend professional learning on those days should receive high ratings. This amount is
approximately one hour of professional learning per school week. Time dedicated to
learning communities may be counted if the activities in the learning communities meet
the definition in the Learning Community Standard (3.2.1.). Note that some districts may
have time designated within a bargaining contract or stipulated per teacher that may also
be counted.

Documents, Questions, and Probes

Review the district and school calendars and any other documents containing
references to professional learning hours or allotted times.

Describe the amount of time allocated for professional learning in this district and
school in which teachers must participate.

In your experience, is there sufficient time to conduct the professional learning that
faculty need?
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Rating Rubric for Individual Educators

4 | The educator reports having designated professional learning time equivalent to
30 hours per year or more during the school day, and educators are required to
attend professional learning on those days.

3 | The educator reports having designated professional learning time equivalent to
15-29 hours per month or more during the school day, and educators are required
to attend professional learning on those days

2 | The educator reports designated time during the school day that may be used for
professional learning, educator planning, or other activities at the educator’s
discretion.

1 | The educator reports having no designated time during the school day for
professional learning and is not provided time to participate in professional
learning.

Rating Rubric for Individual Educators

4 | All or almost all educators report having designated professional learning time
equivalent to 30 hours per year or more during the school day, and educators are
required to attend professional learning during those times.

3 | Most educators report having designated professional learning time equivalent to
15-29 hours per month or more during the school day, and educators are required
to attend professional learning during those times.

2 Most educators report calendar time during the school day that may be used for
professional learning, educator planning, or other activities at the educator’s
discretion.

1 | Most educators report having no designated hours or times during the school day
for professional learning or no time provided for professional learning.
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1.2.7. Coordinated Records: Educators have easy access to up-to-date records of their
professional learning.

Rationale

To make informed decisions concerning the need for professional learning and to plan
IPDPs, educators need accurate and up-to-date information on their professional learning
and the inservice points awarded for the professional learning. Educators should be able
to access easily their records for all professional learning, including inservice points
awarded and their progress towards recertification.

Elaboration

Records should be updated frequently to ensure educators have current information
concerning inservice points and additional points needed for recertification. Schools
using automated systems in which educators and administrators can access directly the
records on inservice points should receive high ratings; however, efficient office staff
who can respond quickly to requests for information may also provide easy access.

Documents, Questions, and Probes

Describe how you find out about the number of inservice points you have earned
toward recertification.

How easy is it to access this system?

Rating Rubric for Individual Educators

4 | The educator can access the inservice records at any time and has always found
them to be accurate and up-to-date.

3 | The educator usually can access the inservice records and the records are updated
at least quarterly.

2 | The educator finds inservice records hard to access or the records are updated less
than quarterly.

1 | The educator finds the system for documenting inservice points inaccessible, out-
of-date, or contains inaccurate information.

Rating Rubric across Educators in a School

4 | Educators can access the inservice records at any time and always find them to be
accurate and up-to-date.

3 | Inservice records can usually be accessed and are updated at least quarterly.
Inservice records are hard to access or are updated less than quarterly.

1 | The system for documenting inservice points is not easily accessible and
frequently contains inaccurate or out-of-date information.

N
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1.3.1. Implementation of Learning: The educator applies newly acquired professional
knowledge, skills, dispositions, and behaviors to improve his or her practice.

Rationale

Professional learning must be used in the classrooms by educators in order to impact the
learning of students. Implementing the skills and knowledge gained through professional
learning in the classroom is an essential component of the process. The purpose of this
standard is to ensure that educators actually use their professional learning to improve
practice and student learning.

Elaboration

If the purpose of professional learning is to improve and refine practice and increase
student achievement, it is essential that educators implement their new learning. Some
educators may try out a new technique but stop using it because they did not have
adequate support for implementation, it did not work well with their students or content,
or it did not produce the intended or desired results. Some professional learning may
include “booster” sessions in which learners share their application experiences and
receive more suggestions for effective implementation. Listen for descriptions of
classroom applications of the skills and knowledge learned and consistent, ongoing use
rather than one-time or occasional use. Note that some districts and consortia require
educators to submit documentation of follow-up classroom applications prior to awarding
inservice points for the professional learning. Note also the similarity of this standard to
1.4.1. — Implementing the Plan. In 1.3.1., make your judgment based on educators’
reports on the extent to which they have used the skills and knowledge in the classroom,
regardless of whether the professional learning was listed on the IPDP. For 1.4.1., look
for the system and documentation used to evaluate the professional learning listed in the
IPDP and look at how the principal determined that the educator actually applied the
skills and knowledge.

Documents, Questions, and Probes

Describe some specific examples of how you have used in your classroom what you
learned in the professional learning on [insert selected topic].

Describe any other specific examples of how you applied what you learned in recent
professional learning sessions.
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Rating Rubric for Individual Educators

4 | The educator documents extensive uses and applications of skills and knowledge
gained through almost all of the recent professional learning.

3 | The educator applies some of the skills and knowledge gained through recent
professional learning.

2 | The educator applies few skills and knowledge gained through recent
professional learning.

1 | The educator documents virtually no transfer of the skills to the classroom.

Rating Rubric across Educators in a School

4 | Almost all educators interviewed provide convincing examples of uses and
applications of skills and knowledge gained through their professional learning.

3 | Many educators provide convincing examples of uses and applications of skills
and knowledge gained through their professional learning.

2 | Afew educators provide convincing examples of uses and applications of skills
and knowledge gained through their professional learning.

1 | Educators do not provide evidence or examples of transfer of skills to the

classroom.
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1.3.2. Coaching and Mentoring: Skillful coaches, mentors, or others provide sufficient
classroom- and school-focused support and assistance to the educator to ensure high-
fidelity implementation of professional learning.

Rationale

Current law states that the district’s professional learning system shall “Provide
inservice activities coupled with follow-up support appropriate to accomplish
district-level and school-level improvement goals and standards” (s. 1012.98
(4)(b)(3) F.S.). Substantial research concludes that educators are more likely to use new
skills and knowledge on an ongoing basis in classrooms if they have assistance in trying
out the new skills and knowledge and perfecting their application in their own classrooms
(Professional Learning in the Learning Profession, National Staff Development Council,
2009). Coaching and mentoring programs increase the likelihood that educators will
apply the skills and knowledge.

Elaboration

Coaching and mentoring may occur in many patterns. The facilitators for the professional
learning may include follow-up coaching sessions in the classrooms of the participants.
The school or district may embark on a new science program and provide coaching in
classrooms through a school- or district-based science resource educator who has
specialized expertise and/or facilitated the professional learning with the faculty. The
district may provide reading, science, math, or technology resource educators to serve a
school full-time or several schools on a part-time basis to support a new district initiative.
Peer coaching may occur as a part of professional learning communities. Educators may
be assigned a mentor (perhaps a National Board Certified Educator) who provides one-
on-one assistance in teaching activities and professional guidance related to the
professional learning. All of these efforts should be counted as coaching and mentoring.
Critical, however, is the skill level of the person assigned as the coach or mentor who
should have had classroom experience in the content area for the coaching/mentoring and
professional learning specifically on how to be a skilled coach/mentor. Probe to ensure
the responsibilities of school-based coaches actually include modeling for and coaching
educators. Also probe to ensure that peer coaches or mentors are provided time for the
coach/mentor to observe in classrooms. Some districts may also provide some coaching
or mentoring activities through web-based resources. Distance learning programs may
include online coaching as well and would receive credit for both 2.3.2. and 2.3.3.
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Documents, Questions, and Probes

Describe any coaching or mentoring you received following your professional
learning on [insert selected topic] to help you implement the new skills/professional
learning. Probe for a facilitator, coach, or mentor going to classrooms to help
educators implement the new skills/professional learning.

Describe any other coaching or mentoring you have received recently.

Describe the skill level of the coach/mentor assisting you.

How effective was the coaching/mentoring?

How did the coach/mentor determine that the assistance had been sufficient?

Rating Rubric for Individual Educators

4 | The educator documents receiving skillful coaching or mentoring resulting in
high fidelity implementation for all major professional learning efforts in which
he or she has participated recently, or the educator has served as a coach or
mentor recently.

3 | The educator documents skillful coaching or mentoring related to some recent
professional learning efforts.

2 | The educator documents skillful coaching or mentoring related to a few of the
recent professional learning efforts.

1 | The educator reports no skillful coaching or mentoring resulting in high fidelity
implementation related to recent professional learning.

Rating Rubric across Educators in a School

4 | Almost all educators document skillful coaching or mentoring resulting in high
fidelity implementation related to most major professional learning efforts in
which they have participated recently.

3 | Many educators document skillful coaching or mentoring related to professional
learning efforts.

2 | Some educators document skillful coaching or mentoring related to professional
learning efforts.

1 | Coaching or mentoring related to professional learning efforts resulting in high
fidelity implementation generally are not conducted in this school.
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1.3.3. Web-based Resources and Assistance: The district provides educators with web-
based resources and assistance to support implementation of professional learning.

Rationale

Current law requires school districts to “Provide for delivery of professional
development by distance learning and other technology-based delivery systems to
reach more educators at lower costs” (s. 1012.98 (4)(b)8 F.S.). Web-based resources
and assistance can be a very economical and effective method for providing support and
help to educators following professional learning as they try out the new skills and
knowledge in their classrooms.

Elaboration

The school and/or district may provide web-based resources and assistance through a
variety of mechanisms. Districts may maintain their own websites that contain follow-up
assistance for specific professional learning programs and more generic resources on best
practices for educators. Districts participating with consortia may access the consortium
website that provides follow-up assistance. Individual schools or the district may have
websites, wikis or discussion rooms through other technology vehicles that allow
participants to post experiences with new skills and techniques, share additional
information, and obtain follow-up instruction. Some districts may provide ongoing
support for new educators in their educator induction program but not provide web-based
resources and assistance for most other professional learning. These efforts would receive
low ratings. An ongoing issue for districts and schools is providing incentives and
encouragement to educators to increase their use of follow-up assistance available on the
web. Distance learning programs may include online coaching as well and would receive
credit for both 1.3.2. and 1.3.3. Note that the rating rubric for this standard requires
teachers to use the resources provided. The related school and district standards on web-
based resources and assistance address the provision of the resources.

Documents, Questions, and Probes

Describe the web-based resources and assistance you have used for any of your
recent professional learning. Probe for evidence that the teacher participated in or
used a discussion room or bulletin board to talk about the skills, reviewed additional
materials posted, or interfaced with the facilitator or a coach/mentor in implementing
the newly learned skills or knowledge.

Describe any professional learning that is coached or mentored online.
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Rating Rubric for Individual Educators

4 | The educator documents the availability and use of web-based follow-up
assistance related to all major professional learning in which he or she has
participated recently.

3 | The educator documents the availability and use of web-based follow-up
assistance related to some recent professional learning.

2 | The educator documents the availability and use of web-based follow-up
assistance related to a few recent professional learning.

1 | The educator reports no availability or use of web-based follow-up assistance
related to their professional learning.

Rating Rubric across Educators in a School

4 | All or almost all educators document the availability and use of web-based
follow-up assistance coaching or mentoring activities related to most major
professional learning in which they have participated recently.

3 Many educators document the availability and use of web-based follow-up
assistance coaching or mentoring activities related to professional learning.

2 | Some educators document the availability and use of web-based follow-up
assistance coaching or mentoring activities related to professional learning.

1 | Web-based follow-up assistance related to professional learning generally is not
available and used in this school.
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1.4.1. Implementing the Plan: The educator and a school administrator conduct an
evaluation of the degree of fidelity with which the IPDP was implemented.

Rationale

This standard reflects the requirements of the law for an evaluation component to ensure
that Individual Professional Development Plans (IPDPs) are implemented as written or
revised. Current law states that the IPDP will “Include an evaluation component that
determines the effectiveness of the professional learning plan” (s. 1012.98 (4)(b)(5)(c)
F.S.). Educators and administrators must be certain that the planned professional learning
reflected on the IPDP was received before drawing any conclusions about the
effectiveness of the professional learning or the impact on student change.

Elaboration

The standards for evaluation of the teacher’s IPDP consist of four criteria or stages:
1.4.1.) Confirm that the teacher participated in and completed the planned professional
development; 1.4.2.) Determine whether the teacher used the skills and techniques
learned when back in the classroom; 1.4.3.) Determine any changes or improvements in
students resulting from the new approaches; and 1.4.4.) Ensure that the assessments or
measures used to verify the change were appropriate. Standard 1.4.5. addresses the use of
the results from the evaluation in an ongoing continuous improvement planning and
action cycle. The first step in conducting an evaluation of the educator’s IPDP is to
confirm that the educator participated in and completed the planned professional learning,
taking into account that the IPDP may legitimately be changed to reflect new directions
throughout the school year. The principal should hold a meeting at the end of the year to
review the extent to which the IPDP was implemented and discuss with the educator the
professional learning that occurred. This process may be delegated to another
administrator with authority to make decisions concerning the professional development
of the educator, such as a designated assistant principal. Typically, a grade or subject
level chairperson would not be qualified to conduct this meeting. Without first
confirming that the educator had participated in the planned professional learning and
accomplished the stated learning goals, any review of the impact of the new learning on
student achievement would be unnecessary and misleading. Note that some districts have
combined their professional development reviews within or as part of the educator
performance evaluation system and conduct the meeting at the end of the year discussing
both aspects.

Documents, Questions, and Probes

Describe the meeting held with your principal or another administrator to determine
how much of what was written on your IPDP was implemented.
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Rating Rubric for Individual Educators

4 | The educator provides convincing evidence of participating in a meeting with the
principal or designee in which meaningful discussions were held concerning the
evaluation of the IPDP.

3 | The educator describes evaluations of IPDPs conducted in group settings, through
department chairs, or formally in work sessions with other educators.

2 | The educator describes evaluations of IPDPs conducted informally, perfunctorily,
or with no documentation or meaningful discussions.

1 | The educator reports no evaluation of IPDPs that document they have

implemented their IPDPs.

Rating Rubric across Educators in a School

4 | Almost all of the educators provide convincing evidence of the evaluation
conducted of their professional learning.

3 | Many of the educators provide convincing evidence of the evaluation conducted
of their professional learning.

2 | Afew of the educators provide convincing evidence of the evaluation conducted
of their professional learning.

1 | Evaluations of IPDPs are generally not conducted in this school.
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1.4.2. Changes in Educator Practice: The educator evaluates the impact of all
professional learning on his or her practice through reflection, assessment, collaborative
protocols for examining educator practice and work samples, peer visits, and/or
professional portfolios.

Rationale

An essential component of professional growth is the use of professional learning in an
ongoing cycle of renewal through experience. Teachers should participate regularly in an
evaluation of the ways in which the professional learning in which they have participated
have impacted their teaching practices and increased their skills and knowledge levels, as
well as the results from implementing the new learning in their classrooms.

Elaboration

The evaluation of the impact of professional learning on teaching practice may be
conducted through an individual review and critique or through a group process such as
in a professional learning community in which a group of educators share the learning
process, the ways in which the new learning has been applied in teaching students, and
the critique of the impact the learning community has had on their teaching methods and
techniques. Examples of methods used may include gathering work samples such as
lesson plans or videos of lesson presentations, peer visits in which other educators
observe and critique the teaching, or electronic or other portfolios demonstrating the
improvements in educator practices. The impact on professional practice should include
an examination of actual use in classroom settings. Some principals require educators to
present lesson plans that demonstrate the use of the new program or skills in the
classroom. Other principals may observe the educator in the classroom using the new
program or skills, or may have the educator submit a self-reflection on the success of the
professional learning when applied in the classroom. Classroom walkthroughs with
specific checklists of skills are a common method employed. Some districts and consortia
require the educators to submit evidence of the use of the new skills or program to
principals or the district prior to awarding inservice points. Some educators maintain
professional portfolios on paper or electronically demonstrating the ways in which they
have improved their teaching practices. Note the similarity of this standard to 1.3.1. —
Implementation of Learning. In 1.3.1., make your judgment based on educators’ reports
on the extent to which they have used the skills and knowledge from any major
professional development when they are teaching in the classroom. For 1.4.2., look for
the system and documentation used to evaluate the professional learning listed in the
IPDP and how the educator and principal determined that educator actually applied the
skills and knowledge gained through professional learning. Also note that the cycle of
data review/use and IPDP planning is a challenge in many districts. FCAT data are
returned at the end of the school year, frequently after the appropriate time to review
professional development. Some districts have moved to conducting this review at the
beginning of the following school year as part of a continuous improvement cycle. Note
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as well that professional learning experienced in the summer is not easily recorded on
IPDPs as it occurs prior to the IPDP being written and after the end-of-year reviews.

Documents, Questions, and Probes

Describe the ways in which you review how your professional learning has impacted
your teaching practice.

How does this school document that you have used the new skills or knowledge in
the classroom?

What are the ways in which you have documented the impact of your professional
learning on your teaching practice?

Rating Rubric for Individual Educators

4 | The educator provides convincing evidence of formally reviewing the impact of
professional learning on his or her educator practice and the educator’s use of the
new skills and knowledge in the classroom.

3 | The educator describes formal evaluations of the impact of professional learning
on his or her educator practice but without documentation.

2 | The educator describes informal or sporadic evaluations of professional learning
on his or her educator practice.

1 | The educator reports no evaluation of professional learning on his or her educator
practice and the application of the skills and knowledge learned in the classroom,
or the educator has no IPDP to evaluate.

Rating Rubric across Educators in a School

4 | Almost all of the educators provide convincing evidence of formally reviewing
the impact of professional learning on his or her educator practice and the
educator’s use of the new skills and knowledge in the classroom.

3 | Many educators describe formal evaluations of the impact of professional
learning on his or her educator practice but without documentation.

2 | A few educators describe informal or sporadic evaluations of professional
learning on his or her educator practice.

1 Evaluations of professional learning on educator practice IPDPs and the
application of the skills and knowledge learned through professional development
in teaching students in the classroom are generally not conducted in this school.
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1.4.3. Changes in Students: The educator determines the degree to which his or her
professional learning contributed to student performance gains as measured by classroom
assessment data.

Rationale

The purpose of the standard is to ensure that students learn more as a result of the
professional learning supported by the school. This standard reflects the requirements of
the law for the development and evaluation of Individual Professional Learning Plans
(IPDPs). Current law specifies that IPDPs must “Define the inservice objectives and
specific measurable improvements expected in student performance as a result of the
inservice activity” (s. 1012.98 (4)(b)(5)(b) F.S.).

Elaboration

The evaluation should begin with an examination of data linking student change to
educators’ professional learning and application of that learning in their classroom. Some
principals require educators to present to them charts and graphs of student scores,
portfolios of student work, or student test results that document student changes
following the implementation of new programs and skills. These efforts should receive
high ratings. Other administrators may talk with the educator concerning student changes
but require no documentation. These methods should receive low ratings. In some
schools, these meetings may be conducted as part of data conferences held several times
during the school year.

Documents, Questions, and Probes

Describe how students improved as a result of your professional learning and its
application in your classroom.

Describe how you shared these results with your administrator.
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Rating Rubric for Individual Educators

4 | The educator provides convincing evidence that student achievement has
increased as a result of the professional learning that was applied in the
classroom, and presents the data that were shared with the principal.

3 | The educator describes details of student achievement increasing as a result of the
professional learning, but without supporting data.

2 | The educator describes details of student achievement increasing but without any
link to specific professional learning completed.

1 | The educator presents no evidence of student changes resulting from the
professional learning received.

Rating Rubric across Educators in a School

4 | Almost all educators provide convincing evidence that student achievement has
increased as a result of their professional learning.

3 Many educators provide convincing evidence that student achievement has
increased as a result of their professional learning.

2 | Afew educators provide convincing evidence that student achievement has
increased as a result of their professional learning.

1 Educators have no evidence of student changes resulting from the professional
learning they received.
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1.4.4. Evaluation Methods: The educator uses summative and formative data from state
or national standardized student achievement measures, when available, or other
measures of student learning and behavior such as district achievement tests, progress
monitoring, educator-constructed tests, action research results, discipline referrals, and/or
portfolios of student work to assess the impact of professional learning.

Rationale

The purpose of this standard is to document the methods used in the evaluation of the
IPDPs. The findings related to improvements in student achievement resulting from
professional learning should be based on valid and reliable measures of student
achievement levels and academic growth.

Elaboration

Evaluations of the effect of professional learning on student achievement should be
demonstrated through standardized achievement tests when available or through other
measures such as district achievement tests, progress monitoring, educator-constructed
tests, or portfolios of student work. Formative data should be used on an ongoing basis
from periodic measures such as unit tests or benchmark testing to change specific
teaching techniques or methods. Summative data should be used at the end of the year in
making decisions such as whether the overall professional learning for the year should be
continued or changed. Note also that results from action research may be used by
individual educators or in small learning communities or lesson study groups to
document the impact changes in instruction resulting from professional learning have had
on student outcomes. Maintaining documentation of the relationship of professional
learning to student performance through any of the listed measures should receive high
ratings. Note that this standard addresses the measures used to evaluate the impact of
professional learning. If no evaluation of the IPDP has been conducted, mark this
standard with a “1.”

Documents, Questions, and Probes
Describe the evaluation methods used to document changes in student performance
resulting from the professional learning.
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Rating Rubric for Individual Educators

4

The educator provides convincing evidence of conducting formative and
summative evaluations of the effect of his or her professional learning on student
achievement using objective standardized achievement measures and other
appropriate measures with demonstrated validity and reliability.

The educator provides evidence of conducting formative and summative
evaluations of the effect of his or her professional learning on student
achievement using non-standardized objective measures such as unit tests,
district-developed tests, and classroom tests.

The educator provides evidence of conducting formative and summative
evaluations of the effect of his or her professional learning on student
achievement using subjective measures such as observations, portfolios, or
checklists of performance.

The educator did not conduct an evaluation of the effect of professional learning
on student achievement through standardized achievement tests or other
achievement measures.

Rating Rubric across Educators in a School

4

Almost all of the educators provide convincing evidence of conducting formative
and summative evaluations of the effect of his or her professional learning on
student achievement using objective standardized achievement measures and
other appropriate measures with demonstrated validity and reliability.

Many educators provide convincing evidence of conducting formative and
summative evaluations of the effect of his or her professional learning on student
achievement using non-standardized objective measures such as unit tests,
district-developed tests, and classroom tests.

A few educators provide evidence of conducting formative and summative
evaluations of the effect of his or her professional learning on student
achievement using subjective measures such as observations, portfolios, or
checklists of performance.

Educators in this school do not conduct evaluations of the effect of educators’
professional learning on student achievement through standardized achievement
tests or other achievement measures.
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1.4.5. Use of Results: The educator uses the results of the IPDP evaluation as part of a
continuous improvement process to develop the following year’s IPDP, and to revise
professional learning goals based on student performance results and documented
teaching practice.

Rationale

The intent of conducting an evaluation of the effectiveness of the IPDPs is to use the
results for ongoing improvements in classroom instruction and in modifying and
adjusting the goals for and nature of professional learning in which educators participate.

Elaboration

The results of the IPDP evaluation, including examination of the application of the
learning in the classroom and the impact on educator practice and student achievement,
are a part of the continuous improvement process and inform the next school year’s IPDP
development. Results should also be used to modify or eliminate ineffective programs
and strategies and expand effective ones. Note that if an educator is rated low on
implementing the IPDP and on evaluation methods, this standard should also be rated
low. Note also that a review of two years of IPDP development and evaluation facilitates
the judgments formed on this standard.

Documents, Questions, and Probes
Describe how the results from your evaluation of your IPDP were used.
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Rating Rubric for Individual Educators

4 | The educator provides convincing evidence that the results from the evaluation of
his or her IPDP are used consistently to plan the subsequent IPDP and revise
professional learning goals.

3 | The evaluation of the educator’s IPDP is used inconsistently to plan the
subsequent IPDP and revise professional learning goals.

2 | The evaluation of the educator’s IPDP is used rarely to plan the subsequent IPDP
and revise professional learning goals

1 | The educator presents no evidence of using evaluation results, or there is no
evaluation conducted of the implementation of the IPDP.

Rating Rubric across Educators in a School

4 | Almost all educators provide convincing evidence that the results from the
evaluations of their IPDPs are used to plan subsequent IPDPs and revise
professional learning goals.

3 Evaluations of educators’ IPDPs are conducted informally with inconsistent use
of results to plan subsequent IPDPs and revise professional learning goals.

2 Evaluations of educators’ IPDPs are used rarely to plan subsequent IPDPs and
revise professional learning goals.

1 | Educators in this school do not use results from IPDP evaluations, or evaluations
are not conducted of the implementation of the IPDP.
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2.1.1. School Needs Assessment: At least annually the school identifies professional
learning needs through a classroom-by-classroom analysis of disaggregated student
achievement data by content and skill areas, subgroups needing special assistance, and
other school data.

Rationale

Continuous improvement in schools results from ongoing planning to effect key changes
impacting the performance level of students. Professional learning is a critical lever
available for improving faculty skills and knowledge and implementing new instructional
programs or more effective teaching strategies. It can be very effective in ensuring in-
depth content knowledge for educators and master-level implementation of content-
specific instructional strategies. Planning for educator professional learning is an integral
part of the school’s process for planning improvements and is driven by analyses of
student performance levels.

Elaboration

The school’s needs assessment for professional learning begins with a detailed analysis of
the student achievement levels and needs on a classroom-by-classroom basis.
Administrators may conduct this process as part of the planning conducted for the School
Improvement Plans. The school’s Technology Plan, Reading Plan, or the Differentiated
Accountability Plan may also include professional learning needs for some schools.
Educators and administrators also review and analyze the contents of IPDPs across grade
levels/subject areas. Check the process to ensure the school is using disaggregated data at
the classroom level to determine professional learning needs. The disaggregation may be
on various levels such as student performance levels by quartiles, racial/ethnic groupings
of students, genders of students, bus riders and non-bus riders, individual skills or
benchmarks, or any number of student groupings. Note that if the school does not engage
in a needs assessment process for their School Improvement Plan, it may be difficult to
identify any process used to identify professional learning needs. Also, note that some
districts conduct this process primarily from the district level and return data to schools.
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Documents, Questions, and Probes

Ask for copies of:

® S 6 6 6 O 0o

*

*

Check needs assessment for use of disaggregated data in determining professional
learning needs.

Describe the ways in which this school determines the professional learning needs of

Individual Professional Development Plans

School Improvement Plan

School Plans for Professional Learning

School Reading Plan

School Technology Plan

School Differentiated Accountability plan, if applicable

Response to Intervention Model and district/state expectations, when appropriate
Documentation of the use of disaggregated student achievement and behavioral
data for planning professional learning

Florida Continuous Improvement Model documents, when appropriate
Documentation of reviews and analyses of IPDPs across educators by grade/subject
area

Calendars documenting professional learning
Course outlines for planned professional learning

Calendars or other schedules maintained by principal/assistant principal showing
meetings with educators to review IPDPs

Expenditure reports on professional learning

the faculty.

Rating Rubric

4 | The school bases the needs assessment for professional learning on documented
classroom level disaggregated student achievement data.

3 | The school conducts a formal needs assessment but does not regularly use
classroom level disaggregated student achievement data.

2 | The school conducts needs assessments for professional learning informally with
little or no documentation.

1 | The school does not conduct a needs assessment of professional learning as part

of their planning for professional learning.
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2.1.2. Reviewing Professional Development Plans: The school administrator meets
with individual educators to review the IPDP and identify additional individual
professional learning needs based on performance appraisal data and priorities for
students, grade levels, school, content areas or the whole school.

Rationale

This standard is designed to ensure that the principal or designee meets individually with
educators to review the IPDP as it is being developed. These meetings are part of an
overall process that ensures adherence to the law (s. 1012.98 (1) F.S.) stipulating that
professional learning will “increase student achievement, enhance classroom
instructional strategies that promote rigor and relevance throughout the
curriculum, and prepare students for continuing education and the workforce.” The
process also reflects the school’s valuing of professional learning as a major tool for the
organization to maximize the potential of each faculty member. Results from the reviews
of last year’s IPDPs should be incorporated into the planning process for school-level
professional learning for the following year.

Elaboration

The principal or designee (such as an assistant principal) should conduct a meeting with
the faculty member as part of the development of the IPDP. In the best professional
learning systems, the IPDP process is used as an opportunity for administrators to review
with individual educators the progress that students in their classes are making and the
professional learning needed to help the educator make improvements in student learning.
Administrators also use the IPDP administrator review as an opportunity to plan with the
educator for long-term professional growth as part of the school’s continuous
improvement planning. Although this responsibility may be divided among assistant
principals, the designee should be in a position to ensure that the professional learning is
appropriate for the educator and beneficial for the school, and to require changes in the
IPDP based on performance evaluation data and priorities for students, grade levels,
school, content-areas or the whole school. In some schools, these meetings may be
conducted as part of data conferences held several times during the school year. Check
the IPDPs to determine if they have been signed and dated by an administrator. Note that
in some instances there is evidence that the IPDP was created just prior to the visit or on
the day of the visit. Provide a low rating for these situations. Also, in some schools no
IPDPs may have been developed for the previous year. These schools should receive
lower ratings.

Documents, Questions, and Probes

Review all IPDPs generated for the last two years in the school. Review records of
professional learning participation by selected educators for the last two years.

Tell me about the process you use to review the development of educators’ IPDPs.
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Rating Rubric

4 | School administrators conduct individual meetings with educators in which they
review the success of professional learning identified on the IPDP and the
relevance of the planned professional learning, and hold a meaningful discussion
of the professional growth planned for the educator.

3 | Some individual meetings occur, but the meetings take place without meaningful
discussion, are conducted with only selected educators, or are held by individuals
without authority to ensure the appropriateness of the planned professional
learning.

2 IPDP reviews are conducted in a large group meeting, with grade level chairs, or
in educator teams rather than with an administrator.

1 | There is little or no verifiable or compelling evidence that the principal or
designees meet with educators to review the success of previous IPDPs or the
relevance of planned professional learning.
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2.1.3. Reviewing Annual Performance Appraisal Data: The school administrator uses
information from annual performance appraisals of educators to identify professional
learning needs for individuals, teams, or whole-school faculty.

Rationale

Planning for school improvement and professional learning is a complex process. Many
sources of information must be incorporated into the overall plans. One component
should be an analysis of the results from administrative reviews of educators who need to
improve their performance. These needs should be incorporated into the school-wide
professional learning plan to provide all educators with the best opportunities to increase
their proficiencies. Florida Statute s. 1012.98 (3)(c) stipulates that professional learning
must “provide continuous support for all education professionals as well as
temporary intervention for education professionals who need improvement in
knowledge, skills, and performance.” Also, s. 1012.98 (10) F.S. states: “For teachers,
managers, and administrative personnel who have been evaluated as less than
satisfactory, a district school board shall require participation in specific
professional development programs as part of the improvement prescription.”

Elaboration

Effective school-level needs assessment processes incorporate information from
administrators’ annual review of the performance of educators. Look for a school-level
process in which trends and patterns across educators of similar needs are identified and
then become the content for small-group professional learning. Examples include several
educators who need help with classroom discipline or professional learning for educators
new to the school that other educators in the school have already implemented in their
classrooms. Needs assessments may come from formal data from the Human Resource
Development office or formal processes in which administrators consider and document
common needs. Also, in some schools no IPDPs may have been developed for the
previous year. These schools will receive lower ratings. Note that due to changes in F.S.
1012.34, effective beginning with the 2011-2012 academic year, professional
development is incorporated into and is part of the educator performance evaluation
system, providing a direct linkage to use performance evaluation data in planning for
professional learning.

Documents, Questions, and Probes

Review last year’s and this year’s IPDPs for educators.

Describe how Annual Performance Evaluation Data are used in planning for
professional learning in this school. Describe any recent examples of groups of
educators who needed specific assistance and how it was provided.
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Rating Rubric

4 | The principal provides convincing evidence that the process for determining
professional learning provided to school faculty includes reviews of annual
performance evaluation data.

3 | Some evidence exists that the process for determining professional learning
provided to school faculty includes a review of annual performance evaluation
data, or the principal can convey some specific examples of planning professional
learning based on needs of specific groups of educators.

2 | Little evidence exists for the process for determining professional learning
provided to school faculty includes a review of annual performance evaluation
data.

1 | Professional learning plans reflect only school-wide needs and initiatives.
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2.1.4. Generating a School-wide Professional Development Plan: As part of the
School Improvement Plan and in collaboration with the district’s Professional
Development System, the school administrator and School Advisory Council generate a
school-wide Professional Development Plan that includes research- and/or evidence-
based professional development aligned to identified classroom-level needs for student
achievement, responds to educators’ level of development, and specifies how the plan
will be evaluated.

Rationale

The best way to ensure a coordinated system for ensuring high-quality professional
learning for educators that meets their needs and improves overall teaching in the school
is to generate and implement a school-wide professional learning system. This system
should be integrated with and an essential component of the overall school improvement
process, and is best described within and/or a part of the School Improvement Plan. A
system is defined as the policies, specific plans, timelines, and facilitators for
professional learning for an extended period of time, usually a year or more. Florida
Statute s. 1012.98 (4)(b)2 specifies that professional development “be based on analyses
of student achievement data and instructional strategies and methods that support
rigorous, relevant, and challenging curricula for all students.” Other language in the
statute states that districts must “assist the school community in providing stimulating,
scientific research-based educational activities that encourage and motivate students
to achieve at the highest levels...” (1012.98 (3)(b) F.S.).

Elaboration

Professional learning planned for the school should reflect the needs, goals, and
objectives identified in the School Improvement Plan (SIP), both school-wide
professional learning and professional learning for groups of educators with similar
needs. These processes should both be driven by analyses of grade level and classroom
level student performance data to determine gaps and identify priorities. In many schools,
the process includes seamless, interactive planning with professional learning serving as a
primary means of achieving school improvement. In other schools, SIPs may contain
little or no mention of professional learning. The SIP should describe the school-wide
Professional Development Plan, although it may be a separate document or plan. The
intent is not to create a separate system for professional learning, but to ensure that SIPs
include and delineate professional learning as a major solution to many of the school’s
improvement needs. The policies and logistics for school-level professional learning may
be delineated in the district’s required professional learning system, district procedures,
or professional learning guides disseminated by the district. The SIP should list the
professional learning that will be conducted during the year for all educators and for
smaller groups of educators such as the third and fourth grade educators, new educators,
or all math educators. The SIP should also specify how and when an evaluation will be
conducted to determine whether educators participated, learned the intended skills or
knowledge, used what they learned in the classroom, and the instruments or methods for

Bureau of Educator Recruitment, Development and Retention 50





Florida Department of Education
Professional Development System Evaluation Protocol
Reviewer’s Guide, Third Cycle, 2010-14

determining whether students learned more as a result of the professional learning.
Professional learning should address the range of teachers’ level of development,
including introductory and advanced levels of learning. The SIP should include
approximate timeframes and the planned delivery agent or method (consultant, district
staff, educator, professional learning communities, etc.). Note the language in statute
related to “scientific research-based educational activities,” and the language in the
standard that refers to “research- and/or evidence-based professional” learning.
Professional learning for educators at the school and district level should have evidence
that students taught by educators using the recommended strategies and practices will
learn more. Evidence should include results from standardized achievement measures,
comparison studies, and research-based designs, preferably including randomization of
students to trial programs. One effective method used by some school districts is to pilot
test new programs to generate the research or evidence that students will learn more if the
school uses the program. Schools and districts that are employing job-embedded
professional learning should have evidence documenting the effectiveness of this method
for improving the targeted skills and knowledge, and evidence of consistent professional
learning provided to the job-embedded facilitators. Note that some schools and districts
have moved to generating separate professional development plans that are a component
of the SIPs or generated in conjunction with the SIPs. If developed well, these plans may
be rated a “4” as exemplary.

Documents, Questions, and Probes

Review the School Improvement Plan, School Technology Plan, School Differentiated
Accountability plan if appropriate, school professional learning calendars, and other
related documents. Check to ensure concentration on research- and/or evidence-based
professional learning and alignment with disaggregated student achievement data,
annual performance evaluation data for educators and administrators, annual school
reports, IPDPs, and school and district strategic planning.

Tell me about the process the school uses to incorporate results from evaluations of
IPDPs into the School Improvement Plan.

How does the school determine that professional learning is based on scientific
research and evidence?
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Rating Rubric

4 | The school’s professional learning plan integrates all essential components and
clearly aligns with the identified school improvement goals and district
Professional Development System.

3 | The school’s professional learning plan integrates most components and aligns
with the identified school improvement goals and district Professional
Development System.

2 | The school’s professional learning plan integrates some components and has
weak alignment with the identified school improvement goals and district
Professional Development System, or little reference to professional learning is
documented in the SIP or other documents.

1 | There is no document describing the school’s planned professional learning or the
SIP contains little or no reference to professional learning and no separate
document defines professional learning plans or procedures for the school.
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2.1.5. Individual Leadership Development Plan: School administrators create and
implement Individual Leadership Development Plans that are based on school and
classroom disaggregated student achievement and behavior data and the needs of student
groups not making AYP, and contain clearly defined professional learning goals that
specify measurable improvement in student performance, improvements in teacher
effectiveness, changes in administrator practices resulting from professional learning, and
an evaluation plan that determines the effectiveness of the Individual Leadership
Development Plan.

Rationale

School administrators who have clearly defined professional learning goals that are
derived from the needs of the students in their schools are more focused on and more
likely to impact student learning.

Elaboration

Principals, other school administrators, and administrators should have an Individual
Leadership Development Plan that serves as a guide for increasing leadership skills and
knowledge that will further the career development for the person and maximize the
value of the person within and to the school system as a whole. The Florida School
Leaders/ W. C. Golden website that may be used by districts and schools has one easily
available format, but is not required. The website contains a template and instructions for
completing an Individual Leadership Development Plan (ILDP). This document is an
electronic tool to assist in organizing, planning and monitoring the professional learning
of a school leader. The tool allows the administrator to incorporate school student data,
school improvement goals, and personal leadership development plan into one electronic
document. The website is https://www.floridaschoolleaders.org/. The site also contains
extensive materials that can be used to improve specific skills associated with Florida’s
Principal Leadership Standards. Reviewers should check the plan format and each
Individual Leadership Development Plan for:

» Relationship to school and classroom disaggregated student achievement and
behavior data and the needs of student groups not making AYP;

» Clearly defined professional learning goals that specify measurable
improvement in student performance, improvements in teacher effectiveness,
changes in administrator practices resulting from professional learning; and

» An evaluation plan that determines the effectiveness of the Individual
Leadership Development Plan.
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Documents, Questions, and Probes

Review the Individual Leadership Development Plan for the principal and other
administrators in the building.

Tell me about the process used to develop your personal Individual Leadership
Development Plan.

How do the goals in the plan relate to identified student needs within this school?
Who in this school has an ILDP? Review them.

Rating Rubric

4 | The Individual Leadership Development Plan contains all components of the
standard including the school and classroom data on which the plan is based,
specific professional learning goals, measurable improvement in student
performance, improvements in teacher effectiveness, changes in administrator
practices resulting from professional learning, and an evaluation plan.

3 | The Individual Leadership Development Plan contains most of the components.
2 | The Individual Leadership Development Plan contains little specificity for the
professional learning goals, student performance or teacher effectiveness
improvements expected, or planned evaluation methods.

1 | The Individual Leadership Development Plan does not specify professional
learning goals, contains no references to student performance or teacher
effectiveness levels, or has no evaluation plan.
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2.2.1. Learning Communities: School-based professional learning occurs in
collaborative teams of adults whose goals are aligned with the team members’ IPDPs and
the school and district goals for student achievement.

Rationale

Adults learn more effectively when they are engaged in the learning and relate learning to
their job responsibilities. Learning communities are groups of faculty who meet
regularly to study more effective learning and teaching practices. They share
common learning goals that align with school and/or district goals for student
achievement. Learning communities can be effective methods for infusing evidence-
based research programs into classrooms. According to the Standards for Staff
Development, “the most powerful forms of professional learning occurs in ongoing
teams that meet on a regular basis, preferably several times a week, for the purposes
of learning, joint lesson planning, and problem solving. These learning communities
operate with a commitment to the norms of continuous improvement and experimentation
and engage their members in improving their daily work to advance the achievement of
school district and school goals for student learning” (Learning Forward, formerly
NSDC, 2001).

Learning communities most often are groups or subsets of the entire faculty who meet
regularly. These groups are able to function more effectively when school administrators
provide structures and support for the collaboration among teachers to occur.
Administrators demonstrate support for learning communities when they provide
professional development for staff which prepares them for collaboration, when they
create structures that support time and opportunity for educators to collaborate, when
they recognize and celebrate the work of learning communities, when they monitor the
work of the learning communities, and when they model effective participation in
learning community structures. Key in the process is the “new learning” experienced by
educators. Probe for the presence of an “expert voice” who can assist in guiding new
learning in the group. The expert may be a school-based coach or specialist, a master
teacher, or research and professional literature obtained in a professional library or on the
internet. Examples of this type of support might include preparing teacher leaders to be
facilitators of learning communities by providing learning opportunities focusing on
facilitation skills, meeting with facilitators on a regular basis to review agendas and
meeting summaries, and providing feedback to teams and facilitators about their
progress.

Elaboration

Learning communities meet regularly and focus on practical ways to improve teaching
and learning. Members of learning communities take collective responsibility for the
learning of all students, particularly those represented by team members. Members of
learning communities assist one another in examining content standards students are
required to master, planning more effective lessons, critiquing student work, and solving
the common problems of teaching as identified in a collective review of student data.
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Educators are engaged in learning community activities when they are part of a formal
structure that meets regularly to identify new programs or topics to investigate, gather or
conduct research on instructional practices and share their findings, or implement and
study the effectiveness of new practices and share these results with other faculty in the
school. Learning communities may be of various sizes and serve different purposes,
although they share common goals.

Members determine areas in which additional learning would be helpful and read articles,
attend workshops or professional learning, or invite consultants to assist them in
acquiring necessary knowledge or skills. In addition to the regular meetings, participants
observe one another in the classroom and conduct other job-related responsibilities.
Learning communities are strengthened when other support staff (e.g. coaches,
administrators) choose to participate, and when communication is facilitated among
teams.

Groups are NOT learning communities if they are grade level or subject area planning
groups that meet regularly through joint planning time to discuss logistics of planning for
instruction, or to discuss non-instructional topics, such as management of extracurricular
events or general school logistical information. For example, some members of the
faculty may serve on school improvement teams or committees that focus on the goals
and methods of school-wide improvement. In other cases, groups may come together to
discuss specific student issues and problem-solve solutions to the issues (e.g. child study
teams or other special intervention teams). While these teams make important
contributions to school culture, learning environment and other priority issues, their focus
is not specifically on educator learning necessary to impact student learning, and they are
not considered learning communities. The key to determining if the group is a learning
community is to investigate whether the purpose of the group is based on an identified
learning goal for adults that is measured using student achievement data. Note that groups
meeting for the Response to Intervention program or as formal lesson study groups may
be considered learning communities if they meet the other requirements of the standard.

Key in the process is the “new learning” experienced by educators. During the interview
process, probe carefully to determine the topics of discussion and the results from the
meetings of the identified learning community. Ask specifically for the learning goal of
the group. Note that a school may have one or two learning communities composed of
several educators without the practice being pervasive in the school. The community’s
work is informed by members’ learning that can occur within the community by inviting
an expert voice through such methods as guiding research and reading on effective
strategies, presentations, models, and use of technology. The purpose of the expert voice
is to deepen the educator’s content knowledge and specific pedagogy to serve all students
in the classroom. Probe for the presence of an “expert voice” who can assist in guiding
new learning in the group. The expert may be a school-based coach or specialist, a master
teacher, or research and professional literature obtained in a professional library or on the
internet. Variations may be apparent as well in the frequency with which a learning
community meets and the intensity of the activities. Activities that are more intensive
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should receive higher ratings. In some schools, reading and math coaches may be
creating and facilitating learning communities for groups of educators. Look for planned
sequences of new learning and new skills, and structured learning activities. Book studies
may be counted if they are part of a concerted effort to examine practice and implement
changes. A learning community may also be formed at the district level of educators from
different schools studying a specific new set of strategies or techniques related to
increasing student achievement. Note that the presence of a coaching support structure
does not necessarily turn a meeting into a learning community unless its members are
engaged in the activities listed above. Also note that the expectation is that the learning
community will be a subset of the entire faculty, not typically defined as a school as a
whole. Note that schools implementing Response to Intervention may be convening
teachers to study student data, identifying students needing assistance, and providing
concentrated instructional strategies for these students. If these groups are learning and
applying new instructional strategies and interventions, they may be counted as learning
communities.

Schools may have grade level or subject area planning groups that meet regularly through
joint planning time. If the content of these meetings is primarily or solely the logistics of
planning for instruction and discussing student needs, they do not constitute a learning
community. Note that planning meetings are not necessarily learning communities. If
educators are required to find their own resources, times to meet, and focus for
professional learning, then there is not strong evidence of support for the implementation
of learning communities. Probe carefully to determine the methods by which the
administration is encouraging, monitoring and supporting the operation of the learning
communities in the school. Look for coordinated structures for grouping educators who
share common learning goals based on identified student needs, for supporting their
collaboration efforts, and for monitoring the progress and impact of the learning
community work.

Documents, Questions, and Probes

NOTE: Learning communities are groups of faculty who meet regularly to study more
effective learning and teaching practices in order to achieve the identified learning goal
of the group.

Review Documents including learning community agendas, learning objectives, notes,
schedules, and plans.

Describe how your school organizes teachers into professional learning
communities. Describe the structures of support in place for these groups.
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Rating Rubric

4 | The principal provides convincing evidence that there are structures in place to
encourage, support and monitor implementation of professional learning
communities at the school site to achieve common learning goals.

3 | Some structures are in place to encourage or support professional learning
communities at the school.

2 | Afew structures are in place to encourage or support professional learning
communities at the school to achieve common learning goals.

1 Most teachers are unfamiliar with the concept of professional learning
communities or structures are not in place to support formal collaboration among
teachers to achieve common learning goals.

Bureau of Educator Recruitment, Development and Retention 58





Florida Department of Education
Professional Development System Evaluation Protocol
Reviewer’s Guide, Third Cycle, 2010-14

2.2.2. Content Focused: Professional learning focuses primarily on developing content
knowledge and content-specific research- and/or evidence-based instructional strategies
and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district
and state initiatives.

Rationale

Florida law states, “The purpose of the professional development system is to increase
student achievement, enhance classroom instructional strategies that promote rigor
and relevance throughout the curriculum, and prepare students for continuing
education and the workforce” (s. 1012.98 (1) F.S.). This standard reflects the
requirements of the law that educators should participate in professional learning that is
directly related to improving the skills and knowledge used in the classroom and
enhancing rigor and relevance of the content. Note also the requirements in the federal
Title 1 and Il programs for content-based instruction. Current law (s. 1012.98 (4)(b)3
F.S.) specifies these content areas for professional learning supported by local school
districts:

analysis of student achievement data;

ongoing formal and informal assessments of student achievement;
identification and use of enhanced and differentiated instructional strategies;
emphasis on rigor, relevance, and reading in the content areas;

enhancement of subject content expertise;

integrated use of classroom technology that enhances teaching and learning;
classroom management;

parent involvement; and

school safety.

©CoNooA~wWNE

Elaboration

All professional learning listed in the School Improvement Plan and in which educators
participate should have a direct relevance to at least one of the areas specified in the law.
The professional learning should also be relevant to the needs of the educators,
considering the subject and grade level being taught, and the level of skill and knowledge
development of the educator. The content areas specified in the law provide flexibility to
be applicable to all faculty at all levels of schools. From time to time, the district or state
may support initiatives focusing on specific content areas that are deemed high priority.
Note that a school does not have to address all specified content areas. For example, a
school may be initiating a new school-wide program for student discipline in which all
faculty members participate, and selected educators may be improving their skills in
technology while all teachers participate in professional learning communities during
joint planning times weekly by content areas. All professional learning should have a
sound basis in research and empirical evidence demonstrating that the professional
learning increases the skills of educators that will result in increased learning for students.
Compare the list of planned and completed professional learning in both years’ SIPs with
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the content areas specified in the law. If no professional learning is listed in the SIP or in
other documents, make judgments on relevance based on the recent professional learning
in which the school has participated. Select for further review one or two of the major
programs or efforts in the last two years.

Documents, Questions, and Probes

Select from the School Improvement Plan or other documents describing the planned
professional learning for the school one or two professional learning programs or
efforts for review. Include learning communities if they are prevalent in the school.
Ask these questions concerning the professional learning:

Describe the professional learning in which your school participated on [topic listed
in school’s professional learning plan].

How did the school determine that the professional learning on [topic listed in
school’s professional learning plan] is research- and/or evidence-based?

Rating Rubric

4 | The principal provides convincing evidence that all of the professional learning
educators have received recently is research- and/or evidence-based and directly
related to one or more of the content areas specified in state law.

3 | Most of the professional learning recently provided is research- and/or evidence-
based and directly related to one or more of the content areas specified in state
law.

2 | Little of the professional learning educators have received recently is research-
and/or evidence-based and directly related to one or more of the content areas
specified in state law.

1 | Educators have not received professional learning that is research-and/or
evidence-based and directly related to one or more of the content areas specified
in state law, or cannot describe the professional learning delivered to educators.
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2.2.3. Learning Strategies: Professional learning uses strategies aligned with the
intended goals and objectives; applies knowledge of human learning and change; and
includes modeling of research- and/or evidence-based instruction, practice, and
classroom-based feedback.

Rationale

Florida law states that professional learning systems must “Support and increase the
success of educators through collaboratively developed school improvement plans that
focus on: 1. Enhanced and differentiated instructional strategies to engage students in
rigorous and relevant curriculum based on state and local educational standards,
goals, and initiatives...” (s. 1012.98 (3)(a) F.S.). Educators should participate in
professional learning that uses learning strategies appropriate to the intended goal of the
professional learning. The learning strategies should apply knowledge of human learning
and change including modeling effective teaching practices as well as practice and
feedback.

Elaboration

Facilitators should model the skills that educators are expected to use in the classroom.
The professional learning should provide adequate opportunity for the educators to
practice the skills and for the facilitator to provide feedback to educators on their
performance during the professional learning session. Whenever possible, facilitators of
professional learning should use the same techniques and strategies educators are
expected to be using with students. For example, if the learning is designed to teach
discipline methods, the facilitator should model the techniques or use videos that model
the methods. Educators then should practice using the skills while in the classroom with
the facilitator observing and providing feedback. Alternately, follow-up sessions may be
scheduled in which school-based coaches or facilitators work with the educators in
applying the new methods in their own classrooms with guidance. Note that the intent of
providing practice is to help the educators learn and implement the new strategies. When
practice is built in as a follow-up component using school-based coaches, it should be
counted for both this standard and for 1.3.2. Coaching and Mentoring. Facilitators should
avoid providing instruction that is mostly lecture telling educators what to do instead of
having them practice and experience the learning. All learning strategies used by
facilitators should model research- and/or evidence-based instruction.

Documents, Questions, and Probes

Tell me how the professional learning was facilitated on [insert selected topic]?
Probe for examples of modeling the skills that were to be used; practice of the skills;
feedback on performance during the professional learning session; facilitating the class
using the same techniques and strategies to be using with students.
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Rating Rubric

4 | The principal provides convincing evidence that almost all of the recent
professional learning included modeling effective research- and/or evidence-
based instruction, practice, and classroom-based feedback.

3 | The principal describes or documents appropriate learning strategies including
modeling, practice, and feedback used in much of the school’s professional
learning.

2 | The principal describes or documents appropriate learning strategies including
modeling, practice, and feedback in some of the school’s professional learning.
1 | The principal describes or documents most of the school’s recent professional
learning as primarily lecture with little or no evidence of appropriate learning
strategies.
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2.2.4. Sustained Professional Learning: Professional learning is sufficiently sustained
and rigorous to ensure learning for participants that leads to high-fidelity classroom
implementation for student achievement.

Rationale

Professional learning that is most likely to effect improvements in student learning is
sustained over an extended period of time and through multiple sessions that reinforce the
skills and knowledge learned and provide opportunities for faculty to try the new
methods in the classroom. Research confirms that when professional learning extends
over 49 hours, there is a 21-percentile point increase in student achievement (Southwest
Educational Development Laboratory).

Elaboration

Examples might include a program on reading comprehension strategies that is delivered
in three 6-hour sessions, each a month apart, or nine 2-hour sessions extending over a
semester during early release planning times. Educators can then use the techniques in the
classroom and report at the next session on their successes and areas needing
improvements. Another example is a professional learning community in which teachers
meet weekly for an hour during common planning time and concentrate on learning and
implementing a new instructional method. Rigor should be built into all professional
learning ensuring adherence to high standards. To be avoided are one-shot, short-term
programs lacking continuity or reinforcement.

Documents, Questions, and Probes

How many professional learning sessions did educators participate in for one topic
or length of time for the professional learning on [selected topic]?

Probe for number of professional learning sessions, length of time for each session,
frequency of sessions, and overall total learning time.

How appropriate was the length of time for the skills being taught?

Generally, how sustained and intensive is the professional learning in which
educators participate, considering the types of skills and knowledge being learned?
What level of mastery is usually attained by the end of the sessions?

Tell me about the amount of time you spent in professional learning on [insert
selected topic].
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Rating Rubric

4 | The principal documents that the professional learning educators have received
recently has included rigorous, sustained professional learning over multiple
sessions and multiple days.

3 | The principal documents many educators receiving rigorous, sustained
professional learning over multiple sessions and multiple days for many of their
professional learning programs.

2 | The principal documents a few educators receiving rigorous, sustained
professional learning over multiple sessions and multiple days for a few of their
professional learning programs.

1 Little evidence was available documenting that the professional learning is
rigorous and sustained over multiple sessions and multiple days.
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2.2.5. Use of Technology: Technology, including distance learning, supports and
enhances professional learning as appropriate and the application and assessment of that
learning as appropriate.

Rationale

This standard addresses the instructional methods used in the professional learning.
Distance learning and technology offer many ways for educators to observe and
experience new techniques. Distance learning increases access to professional learning
for educators who live in isolated areas or who want professional learning beyond what is
available within their schools or districts. To the extent possible and relevant, facilitators
should use current and relevant technology and distance learning to engage educators in
the professional learning. Current law requires school districts to “Provide for delivery
of professional development by distance learning and other technology-based
delivery systems to reach more educators at lower costs” (s. 1012.98 (4)(b)8 F.S.).

Elaboration

Professional learning may be facilitated by an expert, directed by the learner, or
conducted through a group of learners such as in a learning community. Technology-
mediated professional learning may include distance learning, webinars, teleconferences,
podcasts, wikis, websites, DVDs, embedded video clips in PowerPoint presentations,
Smart Boards, hand-held devices or PDAs, graphing calculators, and computer programs
or displays as well as other technologies. Note the emphasis in Florida Statute on distance
learning. Professional learning on the use of technology such as computer-based
programs or computer-assisted instructional programs should be conducted using the
medium being taught. For example, video streaming and embedded video clips in
presentations can be very helpful in demonstrating and modeling to educators using
appropriate and inappropriate strategies for teaching science experiments, conducting
guided reading in small groups, or controlling classroom behavior. Other technologies
that increase the availability of professional learning include web-based or online
professional learning, some of which have multimedia downloading or viewing
capabilities. Technology also should be used to assist educators in implementing,
practicing, and reflecting on what they have learned and evaluating the effectiveness of
that learning. One example is the use of video capturing of educators applying new
strategies in a classroom and critiquing the video with a peer, the facilitator, or a coach.
In learning communities, groups of educators can review streaming video of new
instructional strategies and participate in webinars related to the learning goal of the
group. Review the manuals or agendas of professional learning sessions selected in 1.2.2.
to determine the use of technology within the professional learning. Probe during the
interview for technologies used in professional learning that are not teaching the
technology itself, such as school safety, reading strategies, and classroom management.
Examples of advanced technologies include distance learning, document cameras, wikis,
podcasts, embedded video clips in PowerPoint presentations, Promethean slates, tablets
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with styli and SmartBoards. A less sophisticated technology is using PowerPoint
presentations as page-turners.

Documents, Questions, and Probes

Describe how technology or distance learning supported and enhanced the recent
professional learning in [insert selected topic] and the application and assessment of
that learning.

Generally, describe how technology was used to support professional learning at the
school in the last two years. In what ways was the technology appropriate for the
skills being taught? Probe for distance learning, webinars, teleconferences, podcasts,
wikis, websites, DVDs, embedded video clips in PowerPoint presentations, Smart
Boards, hand-held devices or PDAs, graphing calculators, computer programs or
displays, and other types of technology.

Rating Rubric

4 | The principal provides convincing evidence that the professional learning in
which educators have participated recently appropriately used and was supported
by technology appropriate to the content and skills being taught.

3 | The principal reports the appropriate use of and support by technology in many
professional learning programs.

2 | The principal reports the appropriate use of and support by technology in a few
professional learning programs.

1 | The principal describes most of the school’s recent professional learning having
limited or no technology use or support.
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2.2.6. Time Resources: Sufficient time within the work day is available and used for
professional learning.

Rationale

To have an impact on teaching performance and ultimately on improving student
academic levels, educators must have sufficient time available to participate in
professional learning. Districts should provide time during the school day as periodic
days dedicated to professional learning, part of a calendar in which students are released
from school early on certain days, or embedded within the daily schedule through
common or dedicated planning times. Districts may also provide professional learning
during pre- or post-planning times.

Elaboration

Most educators will respond that there is never sufficient time to implement planned
professional learning. Probe to determine if the district provides time in the calendar that
is dedicated to professional learning and if educators are mandated to attend professional
learning or allowed to use these days for other purposes. Other effective arrangements
may be early dismissal/release days each week or several times a year that are designated
as professional learning time with educators required to attend, and common planning
times in which professional learning communities meet during specifically scheduled
times for professional learning. Professional learning times also may be designated
during pre- and post-planning times, but should be clearly denoted and required for
teachers to participate. Note that some schools may provide early release days or
pre/post- planning days that are used by educators primarily for planning and classroom
organization. These should not be counted as part of professional learning. Districts with
30 hours or more in the school calendar that are designated for professional learning and
that require educators to attend professional learning on those days should receive high
ratings. This amount is approximately one hour of professional learning per school week.
Time dedicated to learning communities may be counted if the activities in the learning
communities meet the definition in the Learning Community Standard (2.2.1.). Note that
some districts may have time designated within a bargaining contract or stipulated per
teacher that may also be counted.

Documents, Questions, and Probes

Review the district and school calendars and any other documents containing
references to professional learning hours or allotted times.

Describe the amount of time allocated for professional learning in this district and
school in which teachers must participate.

In your experience, is there sufficient time to conduct the professional learning that
faculty need?
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Rating Rubric

4

The district or school has designated in the calendar 30 or more hours for
professional learning, and educators are required to participate in professional
learning in those hours.

3 | The district or school has designated in the calendar 15-29 hours for professional
learning, and educators are required to participate in professional learning in
those hours.

2 | Thedistrict or school provides calendar time that may be used for professional
learning, educator planning, or other activities at the educator’s discretion.

1 | The district or school has no designated hours or times for professional learning

and is not providing time for educators to participate in professional learning.
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2.2.7. Coordinated Records: School administrators regularly generate and review
reports on faculty participation in professional learning.

Rationale

To make informed decisions concerning the need for and to plan professional learning,
school administrators need accurate and up-to-date information on the professional
learning educators have received and the inservice points awarded for the professional
learning. School administrators should have easy access to the records for all professional
learning in which educators in their schools have participated and regularly review
reports on faculty participation in professional development.

Elaboration

Records should be updated frequently to ensure administrators have current information
concerning professional learning participation. Administrators should routinely generate
reports to examine the participation of groups of teachers targeted for specific
professional learning, such as new educators hired in schools implementing school-wide
programs such as a consistent behavior/classroom management system or an intensive
reading program. Another example would be ensuring that all educators in a grade level
participate in learning a new science program. Schools using automated systems in which
educators and administrators can access directly the records on professional development
should receive high ratings.

Documents, Questions, and Probes

Describe the system used to document participation of educators in professional
learning and the number of inservice points earned toward recertification.

How easy is it to access this system?

Describe the reports generated recently from this system and your use of the reports.

Rating Rubric

4 | School administrators generate reports routinely on faculty participation in
professional learning disaggregated by subgroups and review these reports on a
frequent basis in continuous planning for professional development.

3 | At least annually, school administrators generate and review reports on faculty
participation in professional learning.

2 | School administrators can access professional learning records with some effort.
1 | The system for documenting professional learning participation is not easily
accessible, frequently contains inaccurate or out-of-date information, or
administrators do not generate reports on participation.

Bureau of Educator Recruitment, Development and Retention 69





Florida Department of Education
Professional Development System Evaluation Protocol
Reviewer’s Guide, Third Cycle, 2010-14

2.3.1. Implementation of Learning: The school provides follow-up support to facilitate
implementation of professional learning in the workplace.

Rationale

Professional learning must be used in the classrooms by educators in order to impact the
learning of students. Implementing the skills and knowledge gained through professional
learning in the classroom is an essential component of the process. The purpose of this
standard is to ensure that schools provide educators the follow-up support needed to
implement in the workplace what they have learned.

Elaboration

If the educator does not use the knowledge and skills gained in professional learning to
instruct students in the classroom, the value of providing professional learning is
diminished. Some educators may try out a new technique but stop using it because it did
not work or was too much effort. Schools should provide assistance and support to ensure
that educators apply what they have learned. Examples include peer discussions of early
implementation efforts, peer observation, examining student work, collaborative
planning, and reflection groups.

Documents, Questions, and Probes

Describe the support the school provides to assist educators in implementing newly
learned skills and methods.

How do you determine that educators are using the new knowledge and skills in their
classroom teaching?

Rating Rubric

4 | School administrators routinely provide support and assistance to educators in
implementing professional learning for almost all efforts.

3 | School administrators provide support and assistance to educators to implement
professional learning for many efforts.

2 | School administrators provide support and assistance to educators to implement
professional learning for a few efforts.

1 | School administrators rarely or never provide support and assistance to educators
to implement professional learning.
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2.3.2. Coaching and Mentoring: The school provides mentoring and/or coaching for all
educators to ensure high-fidelity classroom implementation of professional learning, with
the assistance continuing as needed until educators implement the learning with comfort
and accuracy.

Rationale

Current law states that the district’s professional learning system shall “Provide
inservice activities coupled with follow-up support appropriate to accomplish
district-level and school-level improvement goals and standards” (s. 1012.98 (4)(b)3
F.S.). Substantial research concludes that educators are more likely to use new skills and
knowledge on an ongoing basis in classrooms if they have assistance in trying out the
new skills and knowledge and perfecting their application in their own classrooms
(Professional Learning in the Learning Profession, National Staff Development Council,
2009). Coaching and mentoring programs increase the likelihood that educators will
apply the skills and knowledge.

Elaboration

Coaching and mentoring may occur in many patterns. The facilitators for the professional
learning may include follow-up coaching sessions in the classrooms of the participants.
The school or district may embark on a new science program and provide coaching in
classrooms through a school- or district-based science resource educator who has
specialized expertise and/or facilitated the professional learning with the faculty. The
district may provide reading, science, math, or technology resource educators to serve a
school full-time or several schools on a part-time basis to support a new district initiative.
Peer coaching may occur as a part of professional learning communities. Educators may
be assigned a mentor (perhaps a National Board Certified Educator) who provides one-
on-one assistance in teaching activities and professional guidance related to the
professional learning. All of these efforts should be counted as coaching and mentoring.
Critical, however, is the skill level of the person assigned as the coach or mentor who
should have had classroom experience in the content area for the coaching/mentoring and
professional learning specifically on how to be a skilled coach/mentor. Probe to ensure
the responsibilities of school-based coaches actually include modeling for and coaching
educators. Also probe to ensure that peer coaches or mentors are provided time for the
coach/mentor to observe in classrooms. Some districts may also provide some coaching
or mentoring activities through web-based resources. Distance learning programs may
include online coaching as well and would receive credit for both 2.3.2. and 2.3.3.

Documents, Questions, and Probes

Describe any coaching or mentoring programs or activities that are used to follow up
on professional learning at this school. Probe for a facilitator, coach, or mentor going
to classrooms to help educators implement the new skills/professional learning.

How long does the coaching or mentoring last?

What determines when the coaching or mentoring ends?
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Rating Rubric

4 | The principal documents coaching or mentoring activities in detail related to
almost all of the professional learning in which educators have participated.

3 | Many educators are involved in coaching or mentoring activities related to many
professional learning opportunities in which educators have participated.

2 | Some educators are involved in coaching or mentoring activities related to some of
the professional learning in which educators have participated.

1 | Coaching or mentoring activities related to professional learning generally are not
conducted in this school.
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2.3.3. Web-based Resources and Assistance: The school supports the implementation
of professional learning through school and district web-based resources and facilitates
educator awareness of and access to district web-based resources.

Rationale

Current law requires school districts to “Provide for delivery of professional
development by distance learning and other technology-based delivery systems to
reach more educators at lower costs” (s. 1012.98 (4)(b)8 F.S.). Web-based resources
and assistance can be a very economical and effective method for providing support and
help to educators following professional learning as they try out the new skills and
knowledge in their classrooms.

Elaboration

The school and/or district may provide web-based resources and assistance through a
variety of mechanisms. Districts may maintain their own websites that contain follow-up
assistance for specific professional learning programs and more generic resources on best
practices for educators. Districts participating with consortia may access the consortium
website that provides follow-up assistance. Individual schools or the district may have
websites, wikis or discussion rooms through other technology vehicles that allow
participants to post experiences with new skills and techniques, share additional
information, and obtain follow-up instruction. Districts may maintain their own websites
that contain follow-up assistance for specific professional learning programs and more
generic instruction on best practices for educators. Districts participating with consortia
may access the consortium website that provides follow-up assistance. Individual schools
or the district may have websites, wikis or discussion rooms through other mechanisms
that allow participants to post experiences with new skills and techniques, share
additional information, and obtain follow-up instruction. Some districts may provide
ongoing support for new educators in their educator induction program but not provide
web-based resources and assistance for most other professional learning. These efforts
would receive low ratings. An ongoing issue for districts and schools is providing
incentives and encouragement to educators to increase their use of follow-up assistance
available on the web. Distance learning programs may include online coaching as well
and would receive credit for both 2.3.2. and 2.3.3.

Documents, Questions, and Probes
What type of web-based resources and assistance have educators been offered as
follow-up assistance after professional learning? Probe for specific methods.
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Rating Rubric

4 | The principal documents the availability of web-based assistance provided to all
or almost all educators as follow-up to all or almost all of their professional
learning.

3 | Many professional learning efforts are supported through web-based assistance.
Some professional learning efforts are supported through web-based assistance.
1 | Web-based follow-up assistance related to professional learning generally is not
supported in this school.

N
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2.4.1. Implementing the Plan: At least annually the school conducts an evaluation of the
degree of fidelity with which the school’s Professional Development Plan is
implemented.

Rationale

Current law states that district professional learning systems must “Provide for the
continuous evaluation of the quality and effectiveness of professional development
programs in order to eliminate ineffective programs and strategies and to expand
effective ones. Evaluations must consider the impact of such activities on the
performance of participating educators and their students' achievement and
behavior” (s. 1012.98 (4)(b)9 F.S.). The emphasis of this standard is to ensure a review
of the progress the school made in implementing professional learning for the school year
and its actual use in classrooms. Educators and administrators must be certain that the
educators received the planned professional learning reflected on the school-wide
Professional Development Plan and implemented the new skills and knowledge before
drawing any conclusions about the effectiveness of the professional learning or the
impact on student change.

Elaboration

The standards for evaluation of the school’s professional learning system consist of four
criteria or stages:
1) (Standard 2.4.1.) confirm that educators participated in and completed the
planned professional learning;
2) (Standard 2.4.2.) determine whether educators changed their professional
practices by using the skills and techniques learned when teaching in the
classroom;
3) (Standard 2.4.3.) determine any changes or improvements in students
resulting from the new approaches; and
4) (Standard 2.4.4.) ensure that the assessments or measures used to verify the
change were appropriate.

Standard 2.4.5. addresses the use of the results from the evaluation in a continuous
improvement planning and action cycle. For this standard (2.4.1.), school administrators
should conduct at least once a year an evaluation of the school-wide professional
development system. Typically, this evaluation would be conducted toward the end of the
school year in conjunction with the SIP planning process for the following year. The
evaluation should include an assessment of the extent to which the teachers who were
identified for specific professional learning actually participated in that planned learning.
The learning could be in professional learning communities, through online or distance
learning, in small groups by grade levels or content areas, larger or whole faculty
professional learning efforts, or new teachers who had not participated in learning
methods or techniques pervasively in place throughout the school. Probe to see how
administrators monitor the extent to which educators participate in major professional
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learning initiatives. Note that information from the reviews principals or designees
conduct of the outcomes from educator IPDP evaluations can flow into the evaluation at
the school level of the extent to which educators participated in planned school-level
professional learning.

Documents, Questions, and Probes

Review the school’s SIP and any documentation of the evaluations conducted of
progress in implementing the SIP in preparation for the next year’s planning.

Review summaries of educator participation in professional learning and any analyses
of percentages of targeted teachers participating or additional professional learning
conducted to ensure all targeted teachers participated.

How does this school document that designated educators participated in planned
professional learning for major initiatives?

Rating Rubric

4 | The principal provides convincing evidence that the school evaluates the
effectiveness of the planned school-level professional learning by documenting
the participation of educators in major planned initiatives.

3 | The school conducts formal evaluations of one or two major initiatives,
documenting the participation of educators.

2 | The school conducts informal evaluations of one or two major initiatives,
documenting the participation of educators.

1 | The school does not conduct evaluations that document the implementation of the
planned professional learning.
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2.4.2. Changes in Educator Practice: The school conducts an evaluation of the
Professional Development Plan to assess its impact on educator practices at the classroom
and/or school level.

Rationale

Simply ensuring educator participation in professional learning is insufficient for
effecting improvements in student performance levels. This standard focuses on the ways
school administrators determine whether the educators in the school implemented the
new skills and knowledge. This step is essential before drawing any conclusions about
the effectiveness of the professional learning or the impact on student change.

Elaboration

Examine how principals determine whether educators are implementing new professional
learning in their teaching practice. Documentation may take many forms. Some
principals require educators to present lesson plans that demonstrate the use of the new
learning. Other principals may observe educators in the classroom using the new program
or skills through classroom walkthroughs with specific checklists of expected skills.
Professional Learning Communities may have a variety of peer coaching or mentoring
efforts that include documentation of the use of the new learning. The documentation
may be part of the final reviews of IPDPs or linked with the district’s performance
evaluation system. Some districts require educators to submit evidence of the use of the
new learning to principals or the district prior to awarding inservice points. Review as
well any summaries or documents generated by the School Advisory Council or
administration on the success of the SIP. Note the similarity of this standard to 2.3.1. —
Implementation of Learning. In 2.3.1., make your judgment based on principal’s reports
on the extent to which educators have used the new learning in the classroom. For 2.4.2.,
look for the system and documentation used to evaluate the professional learning, and
how the principal determines that educators actually applied the new learning from major
professional learning efforts.

Documents, Questions, and Probes
How does this school document that educators actually use the skills and knowledge
they gained from professional learning in their classrooms?

Rating Rubric

4 | The school conducts formal and consistent evaluations of the application by
educators of the skills and knowledge acquired through professional learning.

3 | The school conducts informal but consistent evaluations of the application by
educators of the skills and knowledge acquired through professional learning.

2 | The school conducts informal and inconsistent evaluations of the application by
educators of the skills and knowledge acquired through professional learning.

1 | The school does not conduct evaluations of the application by educators of the
skills and knowledge acquired through professional learning.
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2.4.3. Changes in Students: The school conducts an evaluation of the Professional
Development Plan to assess its impact on student performance.

Rationale

The purpose of the standard is to ensure that students learn more as a result of the
professional learning supported by the school.

Elaboration

Evidence for this standard can come from two levels. At the school level and usually as
part of the SIP planning cycle, administrators may have directly linked improvements in
test scores in such content areas as reading, mathematics, and science, with the
professional learning of educators in implementing new strategies in these areas. The best
designs compare student scores from the classrooms of educators who participated in
professional learning and implemented the new skills with scores of students in other
schools or classrooms whose teachers did not participate in professional learning or
implement the new strategies. Additional evidence can come from reviews of educators’
IPDPs to determine the effectiveness of the professional learning in changing student
performance levels. Some administrators require educators to present to them charts and
graphs, portfolios of student work, or student test results that document student changes
following new professional learning. Other administrators may talk with the educator
concerning student changes but require no documentation. Districts may also conduct
formal evaluations of some major programs being implemented that include a
professional learning component. Note that if there is not a link of student achievement
changes to the specific professional learning received, this standard should be rated a “1.”

Documents, Questions, and Probes

Describe the way this school evaluates the impact of professional learning on student
performance levels. What changes have occurred in student performance that
resulted from the professional learning faculty received?

Rating Rubric

4 | The school provides convincing evidence of increases in student learning as a
consequence of the professional learning in which educators participated.

3 | The school documents some direct evidence of increases in student learning as a
consequence of several major professional learning programs in which educators
participated.

2 | The school documents some direct evidence of increases in student learning as a
consequence of one or two major professional learning programs in which
educators participated.

1 | The school has no evidence of increases in student learning resulting from the
professional learning educators received.
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2.4.4. Evaluation Measures: Schools use summative and formative data from state or
national standardized student achievement measures, when available, or other measures
of student learning and behavior such as district achievement tests, progress monitoring,
educator-constructed tests, action research results, discipline referrals, and/or portfolios
of student work to assess the impact of professional learning.

Rationale

The purpose of this standard is to document the measures used in the evaluation of the
effectiveness of the school level professional learning.

Elaboration

Most schools are implementing planning systems that are driven by the FCAT and other
standardized student achievement tests. Administrators may also use additional
achievement measures that are less formal and less rigorous. Examples include district
achievement tests, progress monitoring, action research, teacher-constructed tests, or
portfolios of student work to assess the impact of professional learning. Check to see the
extent to which administrators use these instruments or methods to determine the effects
of professional learning on student achievement. Evaluations of the effect of educator
participation in professional learning on student achievement should employ standardized
achievement tests when available and appropriate. Maintaining documentation of the
relationship of professional learning to student performance through any of the listed
methods should receive high ratings. Note also that results from action research may be
used by individual educators or in small learning communities or lesson study groups to
document the impact changes in instruction resulting from professional learning have had
on student outcomes. Note that this standard addresses the methods used to evaluate the
impact of professional learning at the school level. If administrators have not conducted
an evaluation, mark this standard with a “1.”

Documents, Questions, and Probes

What evaluation methods were used to document changes in student performance
resulting from the professional learning?

Have you or faculty in the school been involved in any action research stemming
from or associated with recent professional learning?
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Rating Rubric

4

Evaluation of the school’s professional learning system uses formal reviews of
standardized achievement tests and other methods to measure student outcomes
in evaluating the school’s professional learning for most major programs.

3 | Evaluation of the school’s professional learning system includes standardized
measures for some programs, but usually involves less formal methods.

2 | Evaluation of the school’s professional learning system seldom includes any
formal measures.

1 | The school does not conduct an evaluation of the school’s professional learning

system.
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2.4.5. Use of Results: School administrators and the School Advisory Council review
school-level evaluation data as part of the needs assessment process for the subsequent
school year’s professional development planning in order to eliminate ineffective
programs and strategies and to expand effective ones.

Rationale

The intent of this standard is to ensure that administrators use the information gathered
through the evaluation of the professional learning supported by the school to improve
the professional learning planned for the next year. Professional learning that is not
effective in increasing student achievement should be discontinued or modified. Also, the
needs for professional learning change over time, for example, when a school completes
professional learning on reading instruction and scores have increased.

Elaboration

The results of the evaluation of the use of the learned skills and knowledge in the
classroom and the impact on students should be part of the needs assessment process for
the next school year. Typically, administrators conduct this process as a seamless part of
planning for school improvement. Administrators should use results to modify or
eliminate ineffective programs and strategies and expand effective ones. Review any
documents indicating an end-of-year examination of the SIP for progress and
effectiveness. Probe to see if planning for one year incorporates results from previous
year’s evaluations. Also, probe whether the district/school has a system to modify or
eliminate professional learning that does not result in achievement gains of students or
when the need for professional learning has been eliminated. Note that if a school is rated
low on implementing the evaluation of changes in students resulting from professional
learning in Standard 2.4.3. and on evaluation methods in Standard 2.4.4., this standard
should also receive a low rating.

Documents, Questions, and Probes

Check to see how evaluations of professional learning were integrated into the plan.
How have the results from the previous year’s evaluations of your school-wide
professional learning system been used in planning your school improvement plan
and/or the school’s professional learning plan?
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Rating Rubric

4 | The principal provides convincing evidence that the results from the evaluations
of the school-level professional learning system are used to plan additional
professional learning or discontinue ineffective professional learning.

3 | The principal documents that results from some evaluations of professional
learning are used to plan additional professional learning.

2 | The principal documents that results from a few evaluations of professional
learning are used to plan additional professional learning, or the evidence
provided is not convincing.

1 | The principal presents no evidence of using evaluation results or there is no
evaluation conducted of the implementation of the professional learning.
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3.1.1. District Needs Assessment: At least annually the district identifies professional
learning needs through a school-by-school analysis of disaggregated student achievement
by content area and skills, behavioral data, and other district data.

Rationale

This standard reflects the requirements of the law for the development of district
professional learning systems. Current law requires each school district to develop a
professional development system “...based on analyses of student achievement data
and instructional strategies and methods that support rigorous, relevant, and
challenging curricula for all students. Schools and districts, in developing and
refining the professional development system, shall also review and monitor school
discipline data; school environment surveys; assessments of parental satisfaction;
performance appraisal data of teachers, managers, and administrative personnel;
and other performance indicators to identify school and student needs that can be
met by improved professional performance” (s. 1012.98 (4)(b)2 F.S.). The intent of
the standard is for districts to ensure the rigor and relevance of professional learning and
strong alignment between planned professional learning for educators and the academic
progress of their students. Improvements in student performance levels should be primary
in determining what professional learning educators need to attend that will increase the
learning of their students.

Elaboration

Districts most often conduct needs assessments for professional learning as an integral,
formal process of reviewing FCAT data and other standardized, routinely collected data
on student achievement and student behaviors. Districts may also survey formally or
informal all faculty concerning their needs derived from student achievement analyses.
This process may be conducted electronically or through a school-level process in which
principals and SACs determine the needs of the schools (see 2.1.1.). Professional learning
needs may also be identified through the planning for the District Technology Plan, the
required K-12 Reading Plan, the Title I Plan, or the Differentiated Accountability Plan.
Districts in need of improvement should also have a district-level school improvement
plan documenting how the district will ensure the improvement of schools. Examine as
well the database for highly qualified teachers. Districts should have processes in place to
conduct reviews of professional learning included in IPDPs and/or SIPs with analyses of
these results. Note that some districts may collect the IPDPs and/or SIPs, but not review
or analyze them. Check the process to ensure the district is using a school-by-school
analysis of disaggregated student achievement data by content area and skills and
analyses of behavioral data. These results may be contained in data warehouses
accessible by district and school staff. Behavioral data may be documented and
summarized at the school level. The disaggregation may be on various levels such as
student performance levels by quartiles, racial/ethnic groupings of students, individual
skills or benchmarks, or genders of students. Some districts may use a “bubble up”
process involving educators discussing and identifying needs that are conveyed to
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principals and on to the district. Others may be using a web-based system for collecting
input from educators. Check for documentation and cross-school analyses and summaries
by the district.

Documents, Questions, and Probes

Ask for copies of:
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District Professional Development System Plan

Master Inservice Plan

District K-12 Reading Plan

District Technology Plan

District School Improvement Plan, if required

School Differentiated Accountability Plan

Response to Intervention Model and district/state expectations, when appropriate
Florida Continuous Improvement Model documents, when appropriate

District strategic plans reflecting professional learning initiatives

Database for highly qualified teachers

Needs assessments for professional learning

Documentation of the use of disaggregated student behavioral data for planning
professional learning (charts/graphs/displays of school/grade level analyses)
Calendars documenting professional learning offerings

Course outlines for professional learning delivered

Expenditure reports on professional learning

Describe the ways in which this district determines the professional learning needs of
the faculty.

Check needs assessment for use of disaggregated student achievement and behavioral
data and other surveys or methods of collecting information on professional learning
needs (3.1.1.).

Rating Rubric

4

The district conducts a formal needs assessment annually that is based on school
level disaggregated student achievement and behavioral data and other formal
methods for collecting input from all faculty and staff.

3 | The district conducts a needs assessment process that contains most of the
components such as formal reviews of student data but data are not disaggregated
by school or levels.

2 | The district conducts a needs assessment process that is informal, irregularly
conducted, or does not include review of school-level disaggregated data.

1 | The district does not conduct a needs assessment as part of their planning for

professional learning.
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3.1.2. Generating a District-wide Professional Development System: Based on
identified professional learning needs, the district generates a district-wide Professional
Development System that is research- and/or evidence-based, specifies how the plan will
be evaluated, and aligns with the Florida Protocol Standards, identified student and
educator learning needs, teachers’ level of development, School Improvement Plans,
Comprehensive K-12 Reading Plans, Title I Plan, annual performance appraisal data,
discipline data, school environment surveys, assessments of parental satisfaction, other
performance indicators, and the district strategic plan.

Rationale

Current law requires each school district to develop a professional development system
“...based on analyses of student achievement data and instructional strategies and
methods that support rigorous, relevant, and challenging curricula for all students.
Schools and districts, in developing and refining the professional development
system, shall also review and monitor school discipline data; school environment
surveys; assessments of parental satisfaction; performance appraisal data of
teachers, managers, and administrative personnel; and other performance
indicators to identify school and student needs that can be met by improved
professional performance” (s. 1012.98 (4)(b)2 F.S.). The statute also states, “The
purpose of the professional development system is to increase student achievement,
enhance classroom instructional strategies that promote rigor and relevance
throughout the curriculum, and prepare students for continuing education and the
workforce. The system of professional development must align to the standards
adopted by the state and support the framework for standards adopted by the
National Staff Development Council” (s. 1012.98 (1) F.S.). Also, “The system shall be
developed in consultation with teachers, teacher-educators of community colleges
and state universities, business and community representatives, and local education
foundations, consortia, and professional organizations” (s. 1012.98 (4)(b) F.S.). Note
also the requirement in Florida Statute related to instructional materials that must be
included in the comprehensive staff development plan. Districts must document how they
will provide professional learning and monitoring of fidelity of implementation of
instructional materials that are in the first 2 years of the adoption cycle and that the
district intends to purchase (s. 1011.67 F.S.). The best way to ensure a coordinated
system for delivering quality professional learning to educators that meets their needs and
improves overall teaching in the school is to generate and implement a district-wide
professional learning system. This system should be integrated with and an essential
component of the overall school improvement process. A system is defined as the
policies, specific plans, timelines, and facilitators for professional learning over an
extended period of time, usually a year or more.

Elaboration

The district should have a written description of the overall system. The district’s written
system should address each of the areas specified and document how the areas relate to
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professional learning in the district. A template for a district’s written professional
development system is located at http://www.fldoe.org/profdev/cklist.asp. Note that in
some districts the access to annual performance evaluation data may be limited. Note the
language in statute related to “scientific research-based educational activities.”
Professional learning programs for educators at the school and district level should have
evidence that students taught by educators using the recommended strategies and
practices will learn more. Evidence should include results from standardized achievement
measures, comparison studies, and research-based designs, preferably including
randomization of students to trial programs. Schools and districts that are employing job-
embedded instruction should have written evidence documenting the effectiveness of this
method, and evidence of consistent professional learning provided to the job-embedded
facilitators to ensure consistent application and transfer of skills and knowledge. The
district’s system also should describe the process used to gather information from IPDPs
on the needs and planned professional development of teachers. Note also the
requirements for collaborative input. Districts should have documentation on the ways in
which these groups are included in ongoing planning processes. It is critical that the plan
contain a defined method and timing for determining the effectiveness or evaluation of
district evaluation of professional learning.

Documents, Questions, and Probes

Review the district Professional Development System as described in the plan. Check
to ensure concentration on research- and/or evidence-based professional learning and
alignment with disaggregated student achievement data, student and instructional
personnel needs, School Improvement Plans, annual performance evaluation data for
educators and administrators, annual school reports, and school and district strategic
planning.

Describe the district’s Professional Development System. How is it developed? Who
is involved? What does it include?

Tell me about the process the district uses to incorporate results from evaluations of
IPDPs into the District Professional Development System.

How is annual performance evaluation data used in planning for professional
learning in this district?

What role do the School Improvement Plans play in professional learning?

How does the district determine that professional learning offerings are based in
scientific research or on a firm evidence base?

How are educators, teacher-educators of community colleges and state universities,
business and community representatives, and local education foundations, consortia,
and professional organizations included in the planning process for your District
Professional Development System?
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Rating Rubric

4

The District-wide Professional Development System is linked and aligned with
all of the areas listed in the standard.

3 | The District-wide Professional Development System is linked and aligned with
most of the areas listed in the standard.

2 | The District-wide Professional Development System is linked and aligned with
few of the areas listed in the standard.

1 | There is no District-wide Professional Development System or little or no

reference to the listed areas in the standard.
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3.1.3. Research/Evidence Basis: The district’s professional learning is based on
research- and/or evidence-based instructional and intervention strategies proven to
increase student achievement.

Rationale

Over the last several decades, an extensive body of research has been generated on the
specific instructional and intervention strategies that have been proven to increase student
achievement when implemented appropriately and consistently by classroom teachers.
Professional learning efforts are most effective when they concentrate on these research-
and/or evidence-based strategies.

Elaboration

Districts should have systems in place to ensure that all major initiatives and professional
learning efforts are supported by research or clear evidence of effectiveness in teaching
students. Some districts require a listing or discussion of research/evidence supporting
professional learning prior to the development of any professional learning efforts.
Districts may also use content specialists to certify the research/evidence basis for new
professional learning efforts. Computer systems documenting professional learning
efforts may prompt developers to cite the research and evidence basis for the content of
the effort. Districts and schools may rely on national, state, university or consortia
organizations to provide the research. Examples are the national laboratories such as
Mid-Continent Research for Education in Learning (MCCREL) and SERVE, the Florida
Center for Reading Research, the Florida Center for Research in Science, Technology,
Engineering and Mathematics (FCR-STEM), and the Florida regional consortia including
the Heartland Educational Consortium (HEC), North East Florida Educational
Consortium (NEFEC), Panhandle Area Educational Consortium (PAEC), Florida
Diagnostic and Learning Resources System (FDLRS), Florida Inclusion Network (FIN),
and others. Districts may also use their own systems of piloting promising efforts to
document the evidence that the new strategies and techniques increase student
achievement within their schools and with their populations.

Documents, Questions, and Probes

Check the major professional learning efforts to document the basis of the effort in
research or evidence of effectiveness in increasing student achievement. Examine the
system in place that ensures a clear research or evidence basis for all professional
learning efforts.

How did the district determine that the professional learning listed in your
professional learning system is research- and/or evidence-based?

How does the district ensure that professional learning reflects state and district
initiatives?
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Rating Rubric

4

The district has and uses a system for ensuring that all professional learning is
based on research- and/or evidence-based instructional and intervention strategies
proven to increase student achievement.

3 | The district documents a research and/or evidence basis for some professional
learning efforts.

2 | The district documents a research and/or evidence basis for few professional
learning efforts.

1 | The district documents virtually no research and/or evidence basis for

professional learning.
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3.1.4. Content Standards for Student Outcomes: The district’s professional learning
supports implementing state-adopted content standards for student outcomes.

Rationale

Using state-adopted content standards for student outcomes is a proven method for
increasing student achievement. Professional learning should support and facilitate the
use of strong content standards by educators throughout the school system.

Elaboration

Teachers’ content knowledge influences their ability to plan instruction; therefore,
professional learning should facilitate and support strong content knowledge for teachers
as well as state-adopted content standards for student outcomes to affect the highest
possible performance levels of students in Florida’s schools. Florida has been a national
leader in establishing strong content standards for instruction. The Sunshine State
Standards have guided instruction in Florida classrooms for two decades. The new Next
Generation Sunshine State Standards reflect skills and knowledge for the new millennium
and establish the more challenging levels of academic performance needed for the
workforce of the 21* century. Districts should ensure that educators are proficient in the
implementation of state-adopted content standards for student outcomes and the Next
Generation Sunshine State Standards. Note that this standard does not limit the content
standards used in local districts, but encourages districts to incorporate state and federal
standards as a proven method for increasing student learning.

Documents, Questions, and Probes
Review the District Professional Development System and Master Inservice Plan to
document professional learning that supports and encourages strong content standards.

Rating Rubric

4 | The District Professional Development System places a priority on professional
learning that supports implementing state-adopted content standards for student
outcomes.

3 | The District Professional Development System contains some professional
learning that supports implementing state-adopted content standards for student
outcomes.

2 | The District Professional Development System contains little professional
learning that supports implementing state-adopted content standards for student
outcomes.

1 | The District Professional Development System contains virtually no professional
learning that supports implementing state-adopted content standards for student
outcomes.
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3.1.5. Integration of Initiatives: Professional learning supports educators in integrating
and using federal, state, and district initiatives in content, instruction, and intervention
strategies to increase student achievement.

Rationale

District educational systems are responsible for implementing initiatives and mandates
from many levels, including federal and state laws as well as local priorities and
requirements. Effective professional learning integrates and coordinates these multiple
approaches through integrated and coordinated learning efforts.

Elaboration

District professional learning efforts should ensure that educators have the knowledge
and skills to implement major federal, state, and district initiatives targeted at increasing
the effectiveness of education in maximizing the performance levels of students.
Integration of these initiatives within the professional learning provides educators with
the models and practice needed for effective teaching. Examples are mathematics
educators learning how to implement Response to Intervention strategies while using
practice lessons from the Next Generation Standards, or language arts educators using
lesson study methods on a lesson drawn from Next Generation Standards and delivered
through podcasts. Districts may also develop and implement their own initiatives that
support and extend state initiatives and should be integrated within the professional
learning on state and federal initiatives. The District Professional Development System
and Master Inservice Plan should demonstrate professional learning components and
efforts integrating major initiatives and mandates. If needed, the Department will
generate on an annual basis a checklist of any specific initiatives on which reviewers
should concentrate when reviewing adherence to this standard. Any checklist generated
by the Department will be shared with districts prior to the beginning of the new school
year.

Documents, Questions, and Probes

Review the annual checklist of federal and state initiatives, if provided. Review any
district initiatives presented by district staff. Review the District Professional
Development System and Master Inservice Plan to determine adherence of professional
learning to federal, state, and district initiatives and priorities.
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Rating Rubric

4

The district’s Professional Development System contains extensive professional
learning that focuses on integrating federal, state and district priorities.

3 | The district’s Professional Development System contains some professional
learning that focuses on integrating federal, state and district priorities.

2 | The district’s Professional Development System contains little professional
learning that focuses on integrating federal, state and district priorities.

1 | The district’s Professional Development System contains virtually no

professional learning that focuses on integrating federal, state and district
priorities.
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3.1.6. Leadership Development: The district plans, implements, and continuously
improves a state-approved, competency-based system of professional learning that
develops, maintains, and improves the leadership competencies and skills of employees
as instructional leaders.

Rationale

Florida’s public schools require high-performing instructional leaders that possess and
utilize the competencies and skills necessary to lead successfully the improvement of
student achievement. The William Cecil Golden School Professional Development
Program for School Leaders was established by the 2006 Florida Legislature to provide a
high quality, competency-based, customized, comprehensive and coordinated statewide
professional development system for current and emerging school leaders. The program
is aligned with and supports Florida's Principal Leadership Standards, the standards of the
National Staff Development Council, the Florida Professional Development Protocol
Standards and NCLB requirements for high quality professional development. The
William Cecil Golden School Professional Development Program for School Leaders
consists of several distinct components that are integrated with Florida's Continuous
Improvement Model that focuses on student achievement. Components of the program
address the needs of emerging school leaders engaged in formal educational leadership
programs, district principal preparation programs and district professional development
programs for current school leaders. Development of the components of the WCG
Program is coordinated by a unique statewide partnership involving educational
leadership development providers with proven expertise in this area.

Elaboration

Critical Components of the William Cecil Golden Program include:

» Training in Instructional Leadership (tools for effective classroom visits,
literacy leadership, using data to drive instruction, etc.)

» Training in Effective Business Practices (training related to high priority
education issues, strategies for personnel recruitment and retention, Florida's
Continuous Improvement Model, technology, etc.)

» Parent, Community and Business Outreach Training (parental outreach
strategies, leveraging business and community partnerships, communication
strategies, etc.)

» 0Ongoing Mentoring and Coaching (provided by highly qualified school
leaders trained to use their knowledge and experience to support the effective
implementation of the WCG program)

> Online resources and support of all stages of school leadership development
for Florida’s school leaders at www.floridaschoolleaders.org

All state approved university and district school leadership development programs are
required to incorporate appropriate elements of the William Cecil Golden Program to
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ensure a statewide foundation for leadership development (Levels 1 and 2). The
following Standards are used to review the acceptance of the program:

Standard 1. Core Curriculum Content

The curriculum content delivered in each approved program is based on
competencies aligned with the Florida Principal Leadership Standards and
includes all other state-mandated requirements.

Standard 2. Candidate Performance

Each candidate in the approved program will demonstrate all competencies
identified in the core curriculum.

Standard 3. Continuous Improvement

The approved program implements processes to ensure continuous program
improvement.

Documents to assist in the process of approving educational leadership and principal
certification programs are available through the www.floridaschoolleaders.org website.
Florida’s school leaders must possess the abilities and skills necessary to perform their
designated tasks in a high-performing manner. The school leader, commensurate with job
requirements and delegated authority, shall demonstrate competence in the following
standards:

Instructional Leadership

> Instructional Leadership - High Performing Leaders promote a positive
learning culture, provide an effective instructional program, and apply best
practices to student learning, especially in the area of reading and other
foundational skills.

» Managing the Learning Environment - High Performing Leaders manage
the organization, operations, facilities and resources in ways that maximize
the use of resources in an instructional organization and promote a safe,
efficient, legal, and effective learning environment.

> Learning, Accountability, and Assessment - High Performing Leaders
monitor the success of all students in the learning environment, align the
curriculum, instruction, and assessment processes to promote effective student
performance, and use a variety of benchmarks, learning expectations, and
feedback measures to ensure accountability for all participants engaged in the
educational process.

Operational Leadership
> Decision-Making Strategies - High Performing Leaders plan effectively, use
critical thinking and problem solving techniques, and collect and analyze data
for continuous school improvement.
» Technology - High Performing Leaders plan and implement the integration of
technological and electronic tools in teaching, learning, management,
research, and communication responsibilities.
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» Human Resource Development - High Performing Leaders recruit, select,

nurture and, where appropriate, retain effective personnel, develop mentor and
partnership programs, and design and implement comprehensive professional
growth plans for all staff — paid and volunteer.

> Ethical Leadership - High Performing Leaders act with integrity, fairness,

and honesty in an ethical manner.

School Leadership

» Vision - High Performing leaders have a personal vision for their school and

the knowledge, skills, and dispositions to develop, articulate and implement a
shared vision that is supported by the larger organization and the school
community.

Community and Stakeholder Partnerships - High Performing Leaders
collaborate with families, business, and community members, respond to
diverse community interests and needs, work effectively within the larger
organization and mobilize community resources.

Diversity - High Performing Leaders understand, respond to, and influence
the personal, political, social, economic, legal, and cultural relationships in the
classroom, the school and the local community.

Additionally districts may have professional learning for district administrators and
executive leaders in instructional and non-instructional areas.

Documents, Questions, and Probes

Ask for:

District’s Leadership Development Program

List of participants, current and previous

Checklists and portfolios of participation

Outcome measures of success

Other documentation of the ongoing implementation of the program

Describe how this district ensures a leadership development program that provides
ongoing, continuous improvement of the skills and knowledge of school and district
leaders.

Tell us about your Level 1 system.

Tell us about your Level 2 system.

>
>
>
>
>

Rating Rubric

4

The district has and is implementing the state-approved plan for Leadership
Development that meets the expectations of the William Cecil Golden Program.

3 | Most of the approved plan is being implemented.
2 | Some of the approved plan is being implemented.
1 | The district has implemented few or none of the planned actions, or the district

does not have an approved plan for Leadership Development.
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3.1.7. Non-Instructional Staff: The district plans, delivers, supports, and evaluates
professional learning for non-instructional staff to enhance job performance according to
the Florida Protocol Standards.

Rationale

Non-instructional staff members are critical to any high-quality educational system.
These valuable district and school employees include teaching assistants or
paraprofessionals, bus drivers, custodial staff, maintenance staff, food service staff,
clerical staff, and others. Students interact in many ways with non-instructional staff. The
district should ensure that all non-instructional staff members participate in ongoing
updating of their skills and knowledge to maximize their effectiveness in supporting the
primary goal of the school system in increasing student achievement.

Elaboration

The principles that apply to planning, implementing, and evaluating professional learning
for educators apply as well to non-instructional staff. These positions may also be named
non-instructional or support staff. The district’s system for learning for non-instructional
staff should include a written plan (or be written to include non-instructional staff),
descriptions of the methods used to ensure all non-instructional employees participate in
ongoing learning, and have a defined system for determining the effectiveness or
evaluation of the learning in which the employees have participated. Note that districts
may have systems in place to train aspiring leaders to non-instructional supervisory
positions.

Documents, Questions, and Probes

Ask for records or documentation of the system used to provide professional learning
for non-instructional staff.

Describe how this district plans for, conducts, and evaluates professional learning
for non-instructional staff.

Describe the formal policies and procedures in place to ensure professional learning
for non-instructional staff.
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Rating Rubric
4 | The district has a written professional learning system that describes how
professional learning for non-certified staff is planned, implemented, and
evaluated.
3 | The district’s professional learning system for non-instructional staff is formal
and fully implemented but has not been documented in writing.
2 | The district’s professional learning system for non-instructional staff is informal,
applies to limited groups of non-instructional staff, or inconsistently
implemented.
1 | The district does not have a plan or system for non-instructional staff learning.
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3.1.8. Professional Learning Facilitators: The district’s system of professional learning
includes dissemination of the Florida Protocol System to all staff who plan and facilitate
professional learning.

Rationale

The quality of the professional learning depends on the quality of its facilitation. Florida
law specifies, “The system of professional development must align to the standards
adopted by the state and support the framework for standards adopted by the
National Staff Development Council” (s. 1012.98 (1) F.S.). All facilitators should be
aware of and incorporate the Florida Protocol Standards into their professional learning
programs. Any professional learning facilitators should also be very familiar with and use
the Learning Forward (formerly NSDC) standards in developing courseware, professional
learning programs, and facilitation of professional learning communities.

Elaboration

Some districts have incorporated the Florida Protocol Standards into professional
learning programs required for all of their course developers and trainers. Other districts
have disseminated the Florida Protocol Standards to principals or key professional
learning contacts in the schools with directions and materials to provide turnkey
professional learning to their faculties on the standards. Some districts have only
provided the standards to principals but no directions accompany them on further
dissemination. Note that the Florida Department of Education document entitled
Professional Development System Evaluation Protocol: Protocol System, Third
Cycle includes the Standards for Staff Development document as an appendix. If the
district provides professional learning on the Florida Protocol Standards and disseminates
this document through the professional learning, the rating should be a “4.” Note that
some districts have used the Florida Protocol Standards as checklists for professional
learning developers, as part of a district’s program or learning plan approval process, and
others use the standards as the basis for evaluations of professional learning. Especially
critical is the inclusion of the Florida Protocol Standards in professional learning for
facilitators of professional learning communities, and other facilitators such as district
consultants and staff, school-based reading or learning coaches, and mentors for new
teachers. Note that some districts may use the professional learning modules and efforts
of consortia with which they collaborate, and these efforts should be counted if in
evidence. Professional learning on the Standards should be a continuous process with
reviews occurring at least every three years for all staff.

Documents, Questions, and Probes

Ask for records of professional learning or dissemination memos related to the Florida
Protocol Standards.

Describe how this district disseminates knowledge about professional learning and
the Florida standards for professional learning.
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Rating Rubric

4

The district incorporates the Florida Protocol Standards into professional learning
required for all course developers and facilitators, or has through other means
provided professional learning on the Florida Protocol Standards to all key
professional learning facilitators and decision makers.

3 Some dissemination of the Florida Protocol Standards occurs.
2 Little dissemination of the Florida Protocol Standards occurs.
1 The district does not disseminate the Florida Protocol Standards to facilitators or

to district and school staff responsible for planning, implementing, and evaluating
professional learning.
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3.2.1. Learning Communities: The district supports and encourages professional
learning in collaborative teams of educators.

Rationale

Adults learn more effectively when they are engaged in the learning and relate learning to
their job responsibilities. The district provides the support and encouragement that is
needed for schools to implement learning communities that meet the criteria for the study
of more effective learning and teaching practices. When district leaders make concerted
efforts to put policies and structures in place that encourage, monitor and support the
work of school-based learning communities and the administrators who support them,
educators are able to participate in collaborative efforts that have immediate impact to
their own learning and that of their students.

Elaboration

Learning communities most often are groups or subsets of the entire faculty who meet
regularly. There are multiple indicators at the district level that learning communities are
viable and valued structures for professional learning. District administrators can begin
by advocating for goals that support learning communities with school boards,
superintendents, community leaders and other district stakeholders so that there is
consensus that educators at the school level need and receive the time and resources to
engage in professional learning together. In addition, district leadership provides the
professional learning necessary to establish a climate of collaboration at the district,
school and educator level. This process can take the form of formal professional
development at the district level for group development, collaboration skills, and/or
facilitation skills. Coaching and or coaches may be part of a formal support system for
implementing learning communities. District administrators may be participating in
learning communities as a model for what they expect from school center staff. District
strategic plans may call for the implementation of learning communities at the school,
area and/or district level as viable structures for professional learning. Key in the process
is the “new learning” experienced by educators. During the interview process, probe
carefully to determine the topics of discussion and the results from the meetings of the
identified learning community. Ask specifically for the learning goal of the group.
Learning communities meet regularly and focus on practical ways to improve teaching
and learning. Members of learning communities take collective responsibility for the
learning of all students, particularly those represented by team members. Members of
learning communities assist one another in examining content standards students are
required to master, planning more effective lessons, critiquing student work, and solving
the common problems of teaching as identified in a collective review of student data.
Educators are engaged in learning community activities when they are part of a formal
structure that meets regularly to identify new programs or topics to investigate, gather or
conduct research on instructional practices and share their findings, or implement and
study the effectiveness of new practices and share these results with other faculty in the
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school. Learning communities may be of various sizes and serve different purposes,
although they share common goals.

Members determine areas in which additional learning would be helpful and read articles,
attend workshops or professional learning, or invite consultants to assist them in
acquiring necessary knowledge or skills. In addition to the regular meetings, participants
observe one another in the classroom and conduct other job-related responsibilities.
Learning communities are strengthened when other support staff (e.g. coaches,
administrators) choose to participate, and when communication is facilitated among
teams.

Groups are NOT learning communities if they are grade level or subject area planning
groups that meet regularly through joint planning time to discuss logistics of planning for
instruction, or to discuss non-instructional topics, such as management of extracurricular
events or general school logistical information. For example, some members of the
faculty may serve on school improvement teams or committees that focus on the goals
and methods of school-wide improvement. In other cases, groups may come together to
discuss specific student issues and problem-solve solutions to the issues (e.g. child study
teams or other special intervention teams). While these teams make important
contributions to school culture, learning environment and other priority issues, their focus
is not specifically on educator learning necessary to impact student learning, and they are
not considered learning communities. The key to determining if the group is a learning
community is to investigate whether the purpose of the group is based on an identified
learning goal for adults that is measured using student achievement data. Note that groups
meeting for the Response to Intervention program or as formal lesson study groups may
be considers learning communities if they meet the other requirements of the standard.

Key in the process is the “new learning” experienced by educators. During the interview
process, probe carefully to determine the topics of discussion and the results from the
meetings of the identified learning community. Ask specifically for the learning goal of
the group. Note that a school may have one or two learning communities composed of
several educators without the practice being pervasive in the school. The community’s
work is informed by members’ learning that can occur within the community by inviting
an expert voice through such methods as guiding research and reading on effective
strategies, presentations, models, and use of technology. The purpose of the expert voice
is to deepen educator’s content knowledge and specific pedagogy to serve all students in
the classroom. Probe for the presence of an “expert voice” who can assist in guiding new
learning in the group. The expert may be a school-based coach or specialist, a master
teacher, or research and professional literature obtained in a professional library or on the
internet. Variations may be apparent as well in the frequency with which a learning
community meets and the intensity of the activities. Activities that are more intensive
should receive higher ratings. In some schools, reading and math coaches may be
creating and facilitating learning communities for groups of educators. Look for planned
sequences of new learning and new skills, and structured learning activities. Book studies
may be counted if they are part of a concerted effort to examine practice and implement
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changes. A learning community may also be formed at the district level of educators from
different schools studying a specific new set of strategies or techniques related to
increasing student achievement. Note that the presence of a coaching support structure
does not necessarily turn a meeting into a learning community unless its members are
engaged in the activities listed above. Also note that the expectation is that the learning
community will be a subset of the entire faculty, not typically defined as a school as a
whole. Note that schools implementing Response to Intervention may be convening
teachers to study student data, identifying students needing assistance, and providing
concentrated instructional strategies for these students. If these groups are learning and
applying new instructional strategies and interventions, they may be counted as learning
communities. In addition, look for district coordination efforts among schools within the
district. Look for policies and procedures that encourage coordinated structures for
grouping educators, for supporting their collaboration efforts, and for monitoring the
progress and impact of the learning community work. In addition, review the leadership
development plan to see if there are structures to provide support for school-level
administrators in implementing learning communities.

Documents, Questions, and Probes

NOTE: Learning communities are groups of faculty who meet regularly to study more
effective learning and teaching practices in order to achieve the identified learning goal
of the group.

Review any district documents or professional learning efforts on learning
communities.

Describe how your district supports and encourages professional learning in
collaborative groups at the school.

Rating Rubric

4 | The district provides extensive support and encouragement to implement
professional learning communities at the school and classroom level.

3 | The district provides some ongoing support and encouragement to implement
professional learning communities at the school and classroom level.

2 | The district provides little ongoing support and encouragement to implement
professional learning communities at the school and classroom level.

1 | The district provides no support and encouragement to implement professional
learning communities at the school and classroom level.
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3.2.2. Content Focused: Professional learning focuses primarily on developing content
knowledge and content-specific research- and/or evidence-based instructional strategies
and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district
and state initiatives.

Rationale

Florida law states, “The purpose of the professional development system is to increase
student achievement, enhance classroom instructional strategies that promote rigor
and relevance throughout the curriculum, and prepare students for continuing
education and the workforce” (s. 1012.98 (1) F.S.). Professional learning is most likely
to be used in the classroom when the content is relevant to the needs of the educators and
the school as a whole. This standard reflects the requirements of the law that educators
should participate in professional learning that is directly related to improving the skills
and knowledge used in the classroom and enhancing rigor and relevance of the content.
Note also the requirements in the federal Title I and Il programs for content-based
instruction. Current law (s. 1012.98 (4)(b)3 F.S.) specifies these content areas for
professional learning supported by local school districts:

analysis of student achievement data;

ongoing formal and informal assessments of student achievement;
identification and use of enhanced and differentiated instructional strategies;
emphasis on rigor, relevance, and reading in the content areas;

enhancement of subject content expertise;

integrated use of classroom technology that enhances teaching and learning;
classroom management;

parent involvement; and

school safety.

©CoNo~WNE

Elaboration

All professional learning listed in the district’s Professional Development Plan and
Master Inservice Plan and in which educators participate should be relevant to the needs
of the educators, considering the subject and grade level being taught, and the level of
skill and knowledge development of the educator. The content areas specified in the law
provide flexibility to be applicable to all educators at all levels of schools. From time to
time, the district or state may support initiatives focusing on specific content areas that
are deemed high priority. Districts should have Master Inservice Plan components
addressing all specified content areas. All professional learning should have a sound basis
in research and empirical evidence demonstrating that the professional learning increases
the skills of educators that will result in increased learning for students. Compare the list
of planned and completed professional learning in the last two years with the content
areas specified in the law. Select for further review one or two of the major district efforts
in the last two years. Note that these efforts may include professional learning
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communities addressing specific techniques or approaches to increasing learning and
studying the needs of specific subsets of students in greater need of improvements.

Documents, Questions, and Probes

Select from the District Professional Development System one or two professional
learning efforts for review. Ask these questions concerning delivery of the professional
learning:

Describe the professional learning effort of your district on [topic listed in
professional learning system].

How did the district determine that the professional learning listed in your
professional learning system is research- and/or evidence-based?

How does the district ensure that professional learning reflects state and district
initiatives?

Generally, is the content the educators receive through professional learning
relevant to the needs of educators in the schools?

Rating Rubric

4 | The district provides convincing evidence that all of the professional learning
educators have received recently is research-based and directly related to one or
more of the content areas specified in state law.

3 | Most of the professional learning delivered is research-based and directly related
to one or more of the content areas specified in state law.

2 | Little of the professional learning delivered is research-based and directly related
to one or more of the content areas specified in state law.

1 | The district professional learning is not research-based or directly related to the
content areas specified in state law.
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3.2.3. Learning Strategies: Professional learning uses strategies aligned with the
intended goals and objectives; applies knowledge of human learning and change; and
includes modeling of research- and/or evidence-based instruction, practice, and
classroom-based feedback.

Rationale

Florida law states that professional learning systems must “Support and increase the
success of educators through collaboratively developed school improvement plans that
focus on: (1.) Enhanced and differentiated instructional strategies to engage students
in rigorous and relevant curriculum based on state and local educational standards,
goals, and initiatives...” (s. 1012.98 (3)(a) F.S.). Educators should participate in
professional learning that uses learning strategies appropriate to the intended goal of the
professional learning. The learning strategies should apply knowledge of human learning
and change including modeling effective teaching practices as well as practice and
feedback. Districts should provide professional learning to facilitators on using
appropriate learning strategies.

Elaboration

Facilitators should model the skills that educators are expected to use in the classroom.
The professional learning should provide adequate opportunity for the educators to
practice the skills and for the facilitator to provide feedback to educators on their
performance during the professional learning session. Whenever possible, facilitators of
professional learning should use the same techniques and strategies educators are
expected to be using with students. For example, if the learning is designed to teach
discipline methods, the facilitator should model the techniques or use videos that model
the methods. Educators then should practice using the skills while in the classroom with
the facilitator observing and providing feedback. Alternately, follow-up sessions may be
scheduled in which school-based coaches or facilitators work with the educators in
applying the new methods in their own classrooms with supervision. Note that the intent
of providing practice is to help the educators learn and implement the new strategies.
When practice is built-in as a follow-up component using school-based coaches, it should
be counted for both this standard and for 3.3.2. Coaching and Mentoring. Facilitators
should avoid providing instruction that is mostly lecture or “talking heads” telling
educators what to do instead of having them practice and experience the learning. All
learning strategies used by facilitators should model research- and/or evidence-based
instruction. Examine the Master Inservice Plan for congruence of instructional strategies
with the listed objectives. For the course/classes selected in 3.2.1., review detailed plans
for instructional strategies, discuss with district staff, and if possible talk with designer
and trainer(s).

Bureau of Educator Recruitment, Development and Retention 105





Florida Department of Education
Professional Development System Evaluation Protocol
Reviewer’s Guide, Third Cycle, 2010-14

Documents, Questions, and Probes

Tell me about how the professional learning was conducted.

Probes: How did the facilitator model the skills that were to be used? Describe any of
these methods that might have been used: practice of the skills, feedback to you on
your performance during the professional learning session, teaching the class using
the same techniques and strategies you are to be using with students.

Generally, how do the professional learning facilitators model effective teaching
practices?

Rating Rubric

4 | The district provides convincing evidence that almost all of the professional
learning educators have received recently included modeling effective teaching
practices as well as practice and feedback.

3 | The district documents appropriate learning strategies including modeling,
practice, and feedback were used in most professional learning educators
received.

2 | The district documents appropriate learning strategies including modeling,
practice, and feedback were used in some professional learning educators
received, although other sessions are primarily lecture and “talking heads.”
1 | The district documents most of the recent professional learning as primarily
lecture and “talking heads.”
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3.2.4. Sustained Professional Learning: Professional learning is sufficiently sustained
and rigorous to ensure learning for participants that leads to high-fidelity classroom
implementation for student achievement.

Rationale

Professional learning that is most likely to effect improvements in teaching practice and
student learning is sustained over an extended period of time and through multiple
sessions that reinforce the skills and knowledge learned and provide opportunities for
faculty to try the new methods in the classroom. Research confirms that when
professional learning extends over 49 hours, there is a 21-percentile point increase in
student achievement (Southwest Educational Development Laboratory).

Elaboration

The amount of professional learning needed to be sustained will vary with the content
and skills targeted. Generally, professional learning that is designed for implementing
major new programs or strategies will extend 15 hours or more spread across multiple
days. Research confirms that when professional learning extends over 49 hours, there is a
21-percentile point increase in student achievement (Southwest Educational Development
Laboratory). An example of sustained professional learning might be a program on
reading comprehension strategies that is delivered in three 6-hour sessions, each a month
apart, or nine 2-hour sessions extending over a semester during early release planning
times. Educators can then use the techniques in the classroom and report at the next
session on their successes and areas needing improvements. Another example is a
professional learning community in which teachers meet weekly for an hour during
common planning time and concentrate on learning and implementing a new instructional
method. Rigor should be built into all professional learning, ensuring adherence to high
standards. To be avoided are one-shot, short-term programs lacking continuity or
reinforcement. Review the Master Inservice Plan or other descriptions of offerings to
determine the length of professional learning of offered programs.

Documents, Questions, and Probes

How many professional learning sessions did educators participate in for one topic
or length of time for the professional learning?

Considering the skills being learned, how appropriate was the length of time for
professional learning?

Generally, how sustained and intense is the professional learning in which educators
participate, considering the types of skills and knowledge being learned?

What level of mastery is usually attained by the end of the sessions?
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Rating Rubric

4 | The district’s Master Inservice Plan or other documents depict that all or almost
all professional learning sessions delivered to educators included rigorous,
sustained professional learning over multiple sessions and multiple days.

3 | The district’s Master Inservice Plan or other documents depict that many
professional learning sessions delivered to educators were rigorous, sustained
professional learning over multiple sessions and multiple days for many of their
professional learning programs.

2 | The district’s Master Inservice Plan or other documents depict that few
professional learning sessions delivered to educators were rigorous, sustained
professional learning over multiple sessions and multiple days.

1 | Little evidence was available documenting that the professional learning is
sustained over multiple sessions and multiple days.
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3.2.5. Use of Technology: Technology, including distance learning, supports and
enhances professional learning as appropriate and the application and assessment of that
learning as appropriate.

Rationale

This standard addresses the instructional methods used in the professional learning.
Distance learning and technology offer many ways for educators to observe and
experience new techniques. Using technology in professional learning may be less
expensive and carry fewer risks than using actual classrooms. Distance learning can save
time and money for educators wanting to improve their professional skills but living in
isolated areas. To the extent possible and relevant, facilitators should use current
technology and distance learning to deliver the professional learning for educators.
Current law requires school districts to “Provide for delivery of professional
development by distance learning and other technology-based delivery systems to
reach more educators at lower costs” (s. 1012.98 (4)(b)(8) F.S.).

Elaboration

Note that the learning may be led by a facilitator, directed by the learner, or conducted
through a group of learners such as in a learning community. Technology may include
distance learning, podcasts, wikis, websites, videotapes, laser discs, Smart Boards, hand-
held computers or PDAS, graphing calculators, and computer programs or displays as
well as other technologies. Professional learning on the use of technology such as
computer-based programs or computer-assisted instructional programs should be
conducted using the medium being taught. For example, videotapes and embedded video
clips in presentations can be very helpful in demonstrating and modeling educators using
appropriate and inappropriate strategies for teaching science experiments, conducting
guided reading in small groups, or controlling classroom behavior. Other technologies
that reduce costs and increase the availability of professional learning include web-based
or online professional learning, some of which have multimedia downloading or viewing
capabilities. Technology also should be used to assist educators in implementing what
they have learned and evaluating the effectiveness of that learning. One example is the
use of videotaping educators applying new strategies in a classroom and critiquing the
videotape with a peer, the facilitator, or a coach. Review manuals or agendas of
professional learning sessions selected in 1.2.2 for use of technology. Probe during the
interview for technology used in professional learning that are not teaching the
technology itself, such as school safety, reading strategies, and classroom management.
Examples of advanced technologies include distance learning, document cameras, wikis,
podcasts, embedded video clips in PowerPoint presentations, Promethean slates, tablets
with styli and SmartBoards. A less sophisticated technology is using PowerPoint
presentations as page-turners.
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Documents, Questions, and Probes

What kind of technology was used to support the learning?

Generally, describe how technology was used to support professional learning at the
school in the last two years. In what ways was the technology appropriate for the
skills being taught? Probe distance learning, podcasts, videos, streaming video, Smart
Boards, wikis, hand-held computers or PDAs, graphing calculators, websites, online
professional learning, computer programs and other types of technology.

Rating Rubric

4 | The district supports professional learning by using advanced technologies
appropriate to the content and skills being taught.

3 | The appropriate use of technology is documented in many of the district’s
professional learning programs.

2 | The appropriate use of technology is documented in a few of the district’s
professional learning programs.

1 The district descriptions of recent professional learning reflect primarily limited
or no appropriate use of technology.
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3.2.6. Time Resources: Sufficient time within the work day is available and used for
professional learning.

Rationale

To have an impact on teaching performance and ultimately on improving student
academic levels, educators must have sufficient time available to participate in
professional learning. Districts should provide time during the school day as periodic
days dedicated to professional learning, part of a calendar in which students are released
from school early on certain days, or embedded within the daily schedule through
common or dedicated planning times. Districts may also provide professional learning
during pre- or post-planning times.

Elaboration

Most educators will respond that there is never sufficient time to implement planned
professional learning. Probe to determine if the district provides time in the calendar that
is dedicated to professional learning and if educators are mandated to attend professional
learning or allowed to use these days for other purposes. Other effective arrangements
may be early dismissal/release days each week or several times a year that are designated
as professional learning time with educators required to attend, and common planning
times in which professional learning communities meet during specifically scheduled
times for professional learning. Professional learning times also may be designated
during pre and post-planning times, but should be clearly denoted and required for
teachers to participate. Note that some districts may provide early release days or pre-post
planning days that are used by educators primarily for planning and classroom
organization. These should not be counted as part of professional learning. Note that
some districts may provide early release days that are used by educators primarily for
planning and classroom organization. These should not be counted as part of professional
learning. Districts with 30 hours or more in the school calendar designated for
professional learning that require educators to attend professional learning on those days
should receive high ratings. This amount is approximately one hour of professional
learning per school week. Time dedicated to learning communities may be counted if the
activities in the learning communities meet the definition in the Learning Community
Standard (3.2.1). Note that some districts may have time designated within a bargaining
contract or stipulated per teacher that may also be counted.

Documents, Questions, and Probes

Review the district calendar and any other documents containing references to
professional learning hours or allotted times.

Describe the amount of time allocated for professional learning in this district.

In your experience, is there sufficient time to conduct the professional learning that
educators in this district need?
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Rating Rubric

4 | The district has designated in the calendar 30 or more hours for professional
learning, and educators are required to participate in professional learning in
those hours.

3 | The district has designated in the calendar 15-29 hours for professional learning,
and educators are required to participate in professional learning in those hours.
2 | The district provides calendar time that may be used for professional learning,
educator planning, or other activities at the educator’s discretion.

1 The district has no designated hours or times for professional learning and is not
providing time for educators to participate in professional learning.
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3.2.7. Coordinated Records: The district maintains up-to-date, easily accessible records
on all professional learning that provide data for certification and inservice points for all
staff.

Rationale

To make informed decisions concerning the need for professional learning and to plan
school level professional learning, administrators need accurate and up-to-date
information on the professional learning educators have received, the inservice points
awarded for the professional learning, and progress made toward recertification. District
staff and principals should have easy access to the records for all professional learning in
which educators participate, including inservice points awarded and their progress
towards recertification.

Elaboration

District and school administrators should be able to access easily the records for all
professional learning in which their educators have participated, including inservice
points awarded and their progress towards recertification. Records should be updated
frequently to ensure educators have current information concerning inservice points and
additional points needed for recertification. Districts using automated systems in which
educators and administrators can access directly the records on inservice points should
receive high ratings; however, easy access may also be provided in very small districts
through efficient office staff who can respond quickly to requests for information.

Documents, Questions, and Probes
Describe the method this district uses to maintain up-to-date records for professional
learning, including certification and inservice points.

Rating Rubric

4 | The district provides convincing evidence that the inservice records are easily
accessed and updated frequently.

3 Inservice records can be accessed with some effort and are updated at least
quarterly.

2 Inservice records are hard to access or are updated infrequently.

1 | The system for documenting inservice points is not easily accessible or frequently
contains inaccurate or out-of-date information.
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3.2.8. District Support: The district recognizes and supports professional learning as a
key strategy for improving teaching quality and student learning.

Rationale

A key factor in the success of any organization and especially a school system is the
ongoing support and allegiance of the educators and administrators who make the system
run. Organizational theory has documented that effective improvements in school
systems incorporate professional learning into all major improvement efforts. Districts
should value professional learning as a major tool in changing the culture and increasing
the effectiveness and efficiency of the organization.

Elaboration

Check to determine the extent to which professional learning has been a key factor in
implementing the most recent district initiatives. Look for the use of professional learning
to inform and solicit support for district initiatives as well as developing new skills and
implementing new processes. Examples may be reading initiatives, school safety, or
behavior and classroom management. Some districts may have reduced or eliminated
funding for professional learning, demonstrating a lack of commitment to professional
learning in the district.

Documents, Questions, and Probes

What is the role of professional learning in this district in supporting significant
improvements in educational programs?

How does the district demonstrate that it values professional learning?

Rating Rubric

4 | The district provides convincing evidence that professional learning is a high
priority for the district and is included in major district initiatives.

3 | Some evidence exists that professional learning is valued in the district.
Little evidence exists that professional learning is valued in the district.

1 | The district demonstrates lack of support for professional learning or has
substantially reduced the funding for professional learning.

N
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3.2.9. Learning Organization: The district fosters and develops the maximum potential
of all employees through professional learning.

Rationale

District school systems should exemplify learning organizations as an effective model of
organizational change that emphasizes the professional learning of the organization’s
human resources as a critical component of increasing effectiveness and efficiency.
Districts should openly acknowledge the strength of the people in their organization and
make commitments to each one to maximize their potential within the school system.
Individual professional learning plans for all employees can play an important role in this
process.

Elaboration

Districts should be identifying from within their ranks the potential of faculty and staff to
expand their skills and knowledge through professional learning. Individual professional
learning plans can serve as an excellent vehicle for planning professional growth and
advancement as well as succession planning for key positions in the organization. Look
for any formal or informal systems to identify educators with potential and actively
support their advancement through professional learning opportunities and other growth
experiences. Excellent examples are the use of succession planning for lead positions and
structured systems to help guide employees into professional learning that will lead to
promotions and career paths within the organization. Some districts operate a leadership
academy or principal professional learning program to guide potential new administrators
into careers. Similar opportunities may be in place for educator aides and other non-
certificated staff. Districts that pay tuition for paraprofessionals to become certified
educators, provide compensation to National Board Certified educators, or employ other
financial incentives to employees to improve their skills and knowledge should receive a
4 rating.

Documents, Questions, and Probes

What is the relationship of professional learning in this district to development of
human resources? How does the district encourage and support employees to
maximize their potential and contribution to the organization?

Rating Rubric

4 | The district demonstrates the use of professional learning to grow the
organization.

3 | Some efforts are in place to grow the organization.

Few efforts are in place to grow the organization.

1 | The district makes little or no use of professional learning to increase
organizational capacity and potential.

N
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3.3.1. Implementation of Learning: The district provides a follow-up support system to
facilitate implementation of professional learning in the workplace.

Rationale

Professional learning must be used in the classrooms by educators in order to impact the
learning of students. Implementing the skills and knowledge gained through professional
learning in the classroom is an essential component of the process. The purpose of this
standard is to ensure that districts implement a system to provide schools and educators
the follow-up support needed to implement in the workplace what they have learned.

Elaboration

If the educator does not use the knowledge and skills learned in professional learning to
instruct students in the classroom, the purpose of providing professional learning is
defeated. Some educators may try out a new technique but stop using it because it did not
work or was too much effort. Schools should provide assistance and support to ensure
that educators apply what they have learned. Examples include peer discussions of early
implementation efforts, Ask the district how principals determine the extent to which
educators actually apply what they have learned in the classrooms and any use of this
information at the district level to establish or modify systems in place to assist the
transfer into classrooms. Probe to determine the basis for their judgments on transfer to
students. Principals may observe participants using the knowledge and skills learned in
professional learning to instruct students in the classroom, or they may require educators
to document this transfer through lesson plans or other documentation of actual use. Note
that some districts and consortia require educators to submit documentation of follow-up
classroom applications prior to awarding inservice points for the professional learning.
Classroom walkthrough systems may provide some evidence of transfer if they have
checkilists of the specific skills or techniques of the programs in which the educator
participated. Coaches and mentors may also be documenting applications of skills and
techniques for major professional learning efforts, and may or may not be documenting
the extent of this transfer or sharing it in any form with the district. For major
professional learning efforts, districts may survey teachers at end of school year to check
on implementation of learning. Review any data the district may summarize from
professional learning evaluation forms or principal reviews of IPDPs. Note that the
judgment made on this standard should reflect the extent to which educators actually use
the skills and knowledge acquired from professional learning. Standard 3.4.3. examines
the formal evaluation of this transfer process and the impact on student learning.

Documents, Questions, and Probes

Describe how the district documents that educators have used what they learned in
the professional learning in their classrooms.

How do you determine that educators are using the new knowledge and skills in their
classroom teaching?
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Rating Rubric

4 | The district provides convincing evidence of systems in place to determine the
uses and applications of skills and knowledge educators have gained in their
professional learning in the classrooms.

3 | The district provides convincing evidence that educators apply the skills and
knowledge gained through many of their professional learning programs.

2 | The district provides convincing evidence that educators apply the skills and
knowledge gained through a few of their professional learning programs.

1 The district documents little or no transfer of the skills to the classroom or there is
no system in place to determine the transfer has occurred.
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3.3.2. Coaching and Mentoring: The district provides mentoring and/or coaching for all
educators to ensure high-fidelity classroom implementation of professional learning, with
the assistance continuing as needed until educators implement the learning with comfort
and accuracy.

Rationale

Current law states that the district’s professional learning system shall “Provide
inservice activities coupled with follow-up support appropriate to accomplish
district-level and school-level improvement goals and standards” (s. 1012.98
(4)(b)(3) F.S.). Substantial research concludes that educators are more likely to use new
skills and knowledge on an ongoing basis in classrooms if they have assistance in trying
out the new skills and knowledge and perfecting their application in their own classrooms
(Professional Learning in the Learning Profession, National Staff Development Council,
2009). Educators are more likely to use new skills and knowledge on an ongoing basis in
classrooms if they have assistance in trying out the new skills and knowledge and
perfecting their application in their own classrooms. Coaching and mentoring programs
increase the likelihood that educators will apply the skills and knowledge.

Elaboration

Coaching and mentoring may occur in many patterns. The facilitators for the professional
learning may include follow-up coaching sessions in the classrooms of the participants.
The school or district may embark on a new science program and provide coaching in
classrooms through a school- or district-based science resource educator who has also
attended or facilitated the professional learning with the faculty. The district may provide
reading, science, math, or technology resource educators to serve a school full-time or
several schools on a part-time basis to support a new district initiative. Peer coaching
may occur through professional learning communities. Educators may be assigned a
mentor (perhaps a National Board Certified educator) who provides one-on-one
assistance in teaching activities and professional guidance. A district may write into
contracts for consultants that they will be available in the school or through electronic
communication. The Differentiated Accountability program has specific requirements for
coaches to be placed in higher need schools. All of these efforts should be counted as
coaching and mentoring. Critical, however, is the skill level of the person assigned as the
coach or mentor who should have had classroom experience in the content area for the
coaching/mentoring and professional learning specifically on how to be a skilled
coach/mentor. Probe to ensure the responsibilities of school-based coaches actually
include modeling for and coaching educators. Also probe to ensure that peer coaches or
mentors are provided time for the coach/mentor to observe in classrooms. Some districts
may also provide some coaching or mentoring activities through web-based resources.
Distance learning programs may include online coaching as well.
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Documents, Questions, and Probes

Describe any coaching or mentoring programs or activities that are used to follow up
on professional learning in the district. Probe for facilitators or a coach or mentor
going to classrooms to help educators implement the new skills/professional learning.
How long does the coaching or mentoring last?

What determines when the coaching or mentoring ends?

Do the facilitators, coaches, or mentors go to classrooms to help educators
implement the new skills/professional learning?

Does anyone else help educators implement the new skills/professional learning?
Are any web-based coaching systems in place?

How does the district determine that educators have mastered the new
skills/professional learning before the coaching/mentoring is discontinued?

Rating Rubric

4 | The district documents coaching or mentoring activities related to all or almost all
of the professional learning efforts.

3 | Many coaching or mentoring activities are supported by the district.

Some coaching or mentoring activities are supported by the district.

1 | Coaching or mentoring activities related to professional learning generally are not
conducted in this district.

N
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3.3.3. Web-based Resources and Assistance: The district supports the implementation
of professional learning through district and school web-based resources and facilitates
educator awareness of and access to district web-based resources.

Rationale

Current law requires school districts to “Provide for delivery of professional
development by distance learning and other technology-based delivery systems to
reach more educators at lower costs” (s. 1012.98 (4)(b)(8) F.S.). Web-based resources
and assistance can be a very economical and effective method for providing support and
help to educators following professional learning as they try out the new skills and
knowledge in their classrooms.

Elaboration

The district may provide web-based resources and assistance through a variety of
mechanisms. Districts may maintain their own websites that contain follow-up assistance
for specific professional learning programs and more generic instruction on best practices
for educators. Districts participating with consortia may access the consortium website
that provides follow-up assistance. Individual schools or the district may have websites,
wikis or discussion rooms through other mechanisms that allow participants to post
experiences with new skills and techniques, share additional information, and obtain
follow-up instruction. Some districts may provide ongoing support for new educators in
their educator induction program but not provide web-based resources and assistance for
most other professional learning. These efforts would receive low ratings. An ongoing
issue for districts and schools is providing incentives and encouragement to educators to
increase their use of follow-up assistance available on the web. Note that the rating rubric
for this standard at the educator level requires the educator to use the resources provided.
This standard addresses the district’s provision of the web-based resources and assistance
resources.

Documents, Questions, and Probes

Review district websites and any system to encourage school-based websites
providing web-based resources and assistance [also check 1.3.3. and 2.3.3.].
What type of web-based resources and assistance have educators been offered as
follow-up assistance after professional learning? Probe for specific examples.

Rating Rubric

4 | The district documents web-based assistance provided as follow-up to all or
almost all professional learning efforts.

3 | Many professional learning efforts are supported through web-based assistance.
A few professional learning efforts are supported through web-based assistance.
1 | Web-based follow-up assistance related to professional learning generally is not
supported in this district.

N
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3.4.1. Implementing the System: The district conducts an ongoing formal evaluation of
the degree of fidelity with which the district’s Professional Development System is
implemented.

Rationale

Current law states that district professional learning systems must “Provide for the
continuous evaluation of the quality and effectiveness of professional development
programs in order to eliminate ineffective programs and strategies and to expand
effective ones. Evaluations must consider the impact of such activities on the
performance of participating educators and their students' achievement and
behavior” (s. 1012.98 (4)(b)(9) F.S.). The emphasis of this standard is to ensure that
districts conduct regular evaluation of the effectiveness of the professional learning.
Districts must be certain that educators participated in the planned professional learning
before drawing any conclusions about the effectiveness of the professional learning or the
impact on student change.

Elaboration

The standards for evaluation of the district’s Professional Development System consist of
four criteria or stages:
1) (Standard 3.4.1.) confirm that educators participated in and completed the
planned professional learning;
2) (Standard 3.4.2.) determine whether educators changed their professional
practices by using the skills and techniques learned when teaching in the
classroom;
3) (Standard 3.4.3.) determine any changes or improvements in student learning
or behavior resulting from the new approaches; and
4) (Standard 3.4.4.) ensure that the assessments or measures used to verify the
change were appropriate.

Standard 3.4.5 addresses the use of the results from the evaluation in an ongoing
continuous improvement planning and action cycle. For this standard (3.4.1.), the
evaluation of the district’s Professional Development System should be conducted in
conjunction with the district’s overall planning for school improvement. Check for any
documents that demonstrate that the planned professional learning for a given year was
actually delivered, especially for major initiatives. Districts should also examine the
extent to which specific educators participate in major professional learning initiatives.
Districts with computerized registration and inservice participation systems may generate
reports tracking the numbers of educators by grade level taught, subject area, and school
for major programs. Examples may be professional learning conducted for adoption of a
new textbook series. End-of-course feedback forms should be summarized and used to
determine educator satisfaction with the professional learning and guide improvements in
the programs. Note that small districts may participate in consortia that generate
participation reports and conduct evaluations for member districts of major professional
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learning programs. Some federal programs and grant programs also have requirements
for evaluations of professional learning. Some schools under the Differentiated
Accountability Program have external monitors who generate periodic reports
documenting the status of the school. This standard reflects a continuous improvement
model for district-school planning related to professional learning.

Documents, Questions, and Probes

Review any summaries and analyses of end-of-course feedback forms.

Review summaries of educator participation in professional development and any
analyses of percentages of specific teachers participating or additional professional
learning conducted to ensure all targeted teachers participated.

Describe the way that this district evaluates whether the major professional learning
initiatives for a year have been implemented as planned.

How are the results from end-of-course feedback forms used?

Rating Rubric

4 Formal evaluation of the fidelity to which the professional development system is
implemented is ongoing and pervasive.

3 | The district provides some evidence of formal evaluation of the professional
development system.

2 | The district conducts sporadic or ad hoc informal evaluation of the professional
development system.

1 | The district does not conduct evaluation of the implementation of its professional
development system.
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3.4.2. Implementation of Learning: The district evaluates at least 10% of the district-
level professional learning to assess the level of high-fidelity implementation in the work
place.

Rationale

The purpose of this standard is to ensure that all districts have data for some professional
learning efforts documenting the use of the new knowledge and skills in the classroom.

Elaboration

The intent of this standard is not to require district evaluations of all professional learning
but to ensure that data are available for at least 10% of the professional learning
conducted throughout the district. Typically, the 10% should include the major program
initiatives and may be directly associated with district-level strategic planning. Some
districts monitor program implementation on a regular basis, but other districts may have
little evidence that the district has a procedure to monitor implementation. Districts
should have processes in place to evaluate the extent to which educators learned the skills
and knowledge presented in major professional learning programs, and that educators
applied the new learning in their classrooms. Evaluations may be conducted in
conjunction with major program initiatives such as a new science curriculum or
implementing a middle school concept in several schools. Districts may conduct formal
evaluations only of major programs. Some districts conduct formal evaluations of
professional learning at a three-month or six-month interval to determine whether
educators are using the skills. In other districts, this process may be informal rather than
formal. Schools may be conducting classroom walkthroughs or coaches may visit
classrooms to observe educators implementing major skills and techniques; however, the
district should have routine processes in place to summarize and use this information.
Some districts have no efforts in place to evaluate the use and impact of professional
learning. In determining whether 10% of the programs have follow-up evaluations,
review the major initiatives, the proportion of the budget accounted for by the programs
evaluated, or the proportion of educators impacted by the new professional learning.
Formal evaluations should include the program’s goals and objectives, methodology
used, educator participation data, evidence of classroom application, and results. Note
that for small districts with resources available for only one or two major professional
learning programs, a “4” rating would be a formal evaluation of either program.

Documents, Questions, and Probes

How does this district evaluate educator’s use of the new skills/knowledge in
classrooms after receiving professional learning?

What formal evaluations of professional learning efforts have been conducted in the
last two years? (Ask for copies of any reports.) Review any summaries and analyses of
implementation of planned professional learning.
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Rating Rubric

4 | The district presents convincing evidence including reports from formal
evaluations of the degree of fidelity in the transfer of skills and knowledge into
the classrooms for approximately 10% of recent major professional learning
programs.

3 | The district presents some evidence of formal evaluations of the degree of fidelity
in the transfer of skills and knowledge into the classrooms for recent major
professional learning programs.

2 | The district presents evidence from informal evaluations of the degree of fidelity
in the transfer of skills and knowledge into the classrooms for recent major
professional learning programs.

1 | The district does not conduct evaluations of the transfer of skills and knowledge
into the classrooms from planned professional learning.
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3.4.3. Changes in Students: The district assesses the impact of professional learning on
student performance.

Rationale

The purpose of the standard is to ensure that students learn more as a result of the
professional learning supported by the school.

Elaboration

The major reason for conducting professional learning is to increase educator
effectiveness so that students learn more. Districts should be tracking the impact of
professional learning on student performance levels. Districts may conduct formal
evaluations of some major programs being implemented that include a professional
learning component to link improvements in test scores in such content areas as reading,
mathematics, and science, with professional learning provided to educators in
implementing new strategies in these areas. The best designs compare student scores with
scores of students in schools where educators participated in professional learning and
implemented new strategies with scores of students in other schools where educators are
not implementing the new strategies.

Documents, Questions, and Probes
What evidence does this district have that changes have occurred in student
performance resulting from the professional learning faculty received?

Rating Rubric

4 | The district provides convincing evidence from formal evaluations that address
the impact of professional learning on increases in student learning.

3 | The district provides limited evidence from formal evaluations that address the
impact of professional learning on increases in student learning.

2 | The district provides evidence of conducting informal evaluations that address the
impact of professional learning on increases in student learning.

1 | The district has no evidence of conducting evaluations of student learning
resulting from the professional learning educators received.
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3.4.4. Evaluation Measures: Districts use summative and formative data from state or
national standardized student achievement measures, when available, or other measures
of student learning and behavior such as district achievement tests, progress monitoring
assessments, educator-constructed tests, action research results, discipline referrals,
and/or portfolios of student work to assess the impact of professional learning.

Rationale

The purpose of this standard is to document the measures used in the evaluation of the
effectiveness of professional learning and ensure that outcome measures include
standardized assessments with validity and reliability when available and appropriate.

Elaboration

Most districts are implementing planning systems that are driven by the FCAT and other
standardized student achievement tests. Additional achievement measures may also be
used that are less formal and less rigorous. Examples include district achievement tests,
educator-constructed tests, portfolios, action research, and checklists of student
performance. Check to see the extent to which these instruments are being used to
determine the effects of professional learning on student achievement. Evaluations of the
effect of professional learning provided to educators on student achievement should be
demonstrated through standardized achievement tests when available or through other
measures such as those referenced above. Maintaining documentation of the relationship
of professional learning to student performance through any of the listed methods should
receive high ratings. Note that this standard addresses the methods used to evaluate the
impact of professional learning. If no evaluation has been conducted, mark this standard
with a “1.” Note also that results from action research may be used by individual
educators or in small learning communities or lesson study groups to document the
impact changes in instruction resulting from professional learning have had on student
outcomes. The Department encourages schools and educators to use action research as
part of a self-renewal learning system. Action research consists of a defined plan of study
in which the educator documents what changes will be made and collects formal data on
the resulting changes in students. Key defining components are: a defined (written) plan
of study, a description of the specific changes to be made in instruction or the classroom,
a description of the group or subgroups of students involved, a statement of expected
outcomes, a description of the systematic data collection methods, and evidence that the
action research was completed such as summaries and analyses of the data and results.

Documents, Questions, and Probes

What evaluation methods were used to document changes in student performance
resulting from the professional learning?

To what extent does this district organize and support action research stemming
from or associated with the professional learning received?
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Rating Rubric

4 | The district provides convincing evidence of using standardized achievement
tests and other methods to measure student outcomes in evaluating the school’s
professional learning.

3 | Evaluation of professional learning in the district includes standardized measures
for some programs, but usually involves less formal methods.

2 | Evaluation of professional learning in the district seldom includes any formal
measures.

1 | The district presents no evidence of using standardized achievement tests or other
methods to measure student outcomes from the professional learning educators
received.
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3.4.5. Use of Results: The district reviews district- and school-level evaluation data as
part of the needs assessment process for the subsequent school year’s professional
development planning in order to eliminate ineffective programs and strategies and to
expand effective ones.

Rationale

The intent of this standard is to ensure that the information gathered through the
evaluation of the professional learning is used to improve the professional learning
planned for the next year. In addition, using ongoing evaluation allows the district to
respond to changes that occur over time. Professional learning that is not effective in
increasing student achievement should be modified or discontinued.

Elaboration

The results of the evaluation of the implementation of professional learning and its
impact on student achievement should be part of the needs assessment process for the
next school year’s professional learning. Results should also be used to modify or
eliminate ineffective programs and strategies and expand effective ones. Probe to see if
the district has a system to eliminate professional learning that does not result in
achievement gains of students or when the need for professional learning has been
eliminated. Note that if a district is rated low on implementing the evaluation of
professional learning in Standard 3.4.1. and on evaluation methods in 3.4.3., this standard
should also receive a low rating.

Documents, Questions, and Probes
How are the results from the evaluation of the District Professional Development
System used?

Rating Rubric

4 | The district provides convincing evidence that the results from the evaluations of
the professional learning are used to plan the subsequent year’s professional
learning, modify or adjust continuing professional learning, or discontinue
ineffective professional learning.

3 | The district provides evidence that some results from the evaluations of the
professional learning are used to plan the subsequent year’s professional learning,
modify or adjust continuing professional learning, or discontinue ineffective
professional learning.

2 | The district provides limited evidence that the results from the evaluations of the
professional learning are used to plan the subsequent year’s professional learning,
modify or adjust continuing professional learning, or discontinue ineffective
professional learning.

1 | The district presents no evidence of using evaluation results or there is no
evaluation conducted of the implementation of the professional learning.
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3.4.6. Fiscal Resources: The district documents that sufficient fiscal resources are used
to support professional learning that aligns with school and district goals.

Rationale

Current law states: “Each district school board shall provide funding for the
professional development system as required by s. 1011.62 and the General
Appropriations Act, and shall direct expenditures from other funding sources to
continuously strengthen the system in order to increase student achievement and
support instructional staff in enhancing rigor and relevance in the classroom” (.
1012.98 (5) F.S.). Districts should provide documentation on the budgets and
expenditures of resources for professional learning. Sources of funding include General
Revenue, Title I, Title 11, grant funds, and School Improvement funds.

Elaboration

All districts must maintain fiscal systems that document expenditures for the school
system and report to the Department regularly those expenditures. These systems code
direct expenditures for professional learning through a variety of funding sources,
including general revenue, Title I, Title I1, and grant funds. Expenditures may be related
to professional learning including release time, consultants, travel, professional resources,
and staff time for professional learning embedded into the school day. Districts should
demonstrate that expenditures for the two previous fiscal years for professional learning
are closely aligned with district goals and priorities, and sufficient for the needs of the
district. Compare district reports with results from the state analysis of the percent of total
expenditures used for professional learning. Districts may have justification for the
differences between district accounting for professional learning and state documentation.

Documents, Questions, and Probes

Review state and district expenditure records to determine the funding expended for
professional learning.

How are funds for professional learning expended?

Are there sufficient financial resources to conduct the professional learning that
faculty in this district need?

Rating Rubric

4 | The district expenditures for professional learning exceed 2% of total district
expenditures.

3 | The district expenditures for professional learning exceed 1% of total district
expenditures.

2 Financial resources are limited, but available for core functions and major
priorities.

1 | Essential professional learning activities have been eliminated or are not available
because of lack of financial resources.
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3.4.7. Student Gains: The district demonstrates an overall increase in student
achievement as measured by the Florida Department of Education’s district
accountability system.

Rationale

The legislature has required that this system for evaluating professional learning “must
include an annual assessment of data that indicates progress or lack of progress of all
students.” To address this component of the overall evaluation system, the Department
calculates annually for all districts an index reflecting the increase in student achievement
as measured by the Department’s school grading system points.

Elaboration

This rating is calculated at the state level. For each school district, the Department
calculates a district performance grade based on the number of school grade points
earned by all schools in the district. The calculation takes into account the total number of
students enrolled at each graded school in order to represent properly the notion of
“student” gains. Reviewers may note in the Checklist any extenuating circumstances or
comments related to student achievement increases noted in the district, but do not record
a rating.

Rating Rubric

4 | The district level grade was “A.”

3 | The district level grade was “B.”

2 | The district level grade was “C.”

1 | The district level grade was “D” or “F.”
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Logistics
Department of Education
Prior to the Visit

¢ Generate the selection and schedule of site visits for districts for the upcoming
school year.

¢ Generate state data for selected districts, including professional learning statistics
and financial data on percent of expenditures for professional learning.

¢ Disseminate selection and schedule.

¢ Twelve weeks in advance, notify the school district of the upcoming visit.

¢ Eight weeks in advance, form the review team for district review and contact each
reviewer to confirm dates and logistics.

¢ Arrange for hotel accommodations.

¢ Disseminate to team information on logistics, housing, and reimbursement
process

¢ Select schools to be visited to include elementary, middle, and high schools in
various geographic areas of the county and with a variety of school demographic
and performance levels. Generate an overall schedule of dates and times for
school and district reviews.

¢ Call the district professional learning director six weeks in advance to confirm the
dates and clarify the site visit process.

¢ Inform district of the requirement for the district’s written system and request a
copy of the document.

¢ In large districts, explore the administrative structure for regional offices and staff
with key roles in professional learning. Include these people in the interview
schedules.

¢ Generate packets for district review for each reviewer and each school.

Team Leader

Prior to the Visit

¢ Call the district professional learning director one month in advance to confirm
the dates and clarify the site visit process. Obtain from the district copies of the
selected schools’ Master Schedules and a list of educators by grade/subject level.
Be sure to have the district identify any new educators and avoid these educators
in selection.

¢ Obtain directions to the selected schools.

¢ Call the schools several days prior to the visit to confirm the dates, times, and
logistics for the visit.

¢ One week prior to the visit, select five educators at each school with at least one
full year of teaching experience at the school for interviews. Talk with the
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¢
¢

Principal about the experience levels of the educators or other factors that may
limit the input into the review of the individual. Make sure these educators
represent different subject areas, grade levels, and experience levels. Interviewers
will conduct the interviews with educators separately.

Clarify with the Principal the documents that should be gathered and made
available to the Team. Examples are the school’s plans for professional learning,
School Improvement Plans, IPDPs, and records of inservice professional learning
delivered in the last two years. A complete listing is provided in the “Document
Reviews” section of this Reviewer’s Guide.

Arrange with the Principal to have a space designated for the Team to use for
interviews and meeting together.

Confirm logistics with reviewers, including hotel locations and directions to
schools.

Read, in advance, the district’s Professional Development System that has been
approved by the Department of Education, and the latest School Report Card for
the schools.

Read, in advance, the report on professional learning from the previous district
review.

Review the Protocol standards, Reviewer’s Guide, checklists, and report formats.
Review the procedures for using the PDS computer system.

During the Site Visit

¢

* & & o

Conduct an initial meeting with the Team and district staff to receive a district
overview of the professional learning system.

Conduct an introductory meeting with the district superintendent and district staff
to explain the purpose and procedures for the site visit.

Coordinate with the reviewers in conducting site visits to schools and the district
office.

Ensure that the Protocol Team arrives on time at the schools.

Schedule “shadow” visits as needed to confirm school activities.

Trouble-shoot any difficulties or logistical issues.

Serve as a reviewer as needed to complete the schedule.

End of Visit and Follow-up Procedures

* & o o

Arrange for and meet with the entire Protocol Team.

Review and summarize numerical findings.

Generate narrative findings by level and strand.

Send follow-up thank you letters to Principals and district director.

Reviewer

Prior to the Visit

¢

Review information on district and schools to be visited.

Bureau of Educator Recruitment, Development and Retention 132





Florida Department of Education
Professional Development System Evaluation Protocol
Reviewer’s Guide, Third Cycle, 2010-14

¢

Read, in advance, the district’s Professional Development System and the latest
School Report Card for the schools.

Read, in advance, the report on professional learning from the previous district
review.

Review the Protocol Standards, Reviewer’s Guide, and checklists.

During the Site Visit

¢

¢
¢
¢

Arrive on time at the school.

Meet the Principal and clarify the logistics for the day.

Generate a schedule for the activities of the day at the school.

Review selection of five educators for interview and adjust the selection as
needed to ensure educators represent different grade levels and subject areas.
Review their Individual Professional Development Plans prior to the interviews.
Reserve time to review documents related to the standards.

Conduct five individual educator interviews and review documents. Interviews
take approximately 30-45 minutes each.

As a team, form joint judgments for the school on each standard.

Exit the school, being sure to give your thanks to the Principal for the school’s
effort.

End of Visit and Follow-up Procedures

¢
¢
¢
¢

Meet with the entire Protocol Team.

Review and summarize findings.

Generate draft narrative findings by level and strand.
Submit travel reimbursement request and receipts.

District Leadership Development Logistics (Standard 3.1.5.)

¢

¢

Include on each team at least one person with expertise in Leadership
Development for the review of Standard 3.1.6., Leadership Development
Program.

Interview district staff responsible for the district’s Leadership Development
Program.

In the selected schools, interview administrators and review their Leadership
Development Plans.

Conduct at least one focus group interview of a selected set of 5-7 current
participants in the district’s Leadership Development Program. Select the
participants from the list of current participants submitted by the district in
advance to the Team Leader.

Review the Leadership Development Plans (if available) for the selected focus
group participants and a list of recent professional learning in which they have
participated.

For larger districts, this process may be expanded to a second focus group.
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¢

The entire review process for Standard 3.1.5 may take 2-4 hours.

Document Reviews

Various documents are reviewed as part of the evidence base for forming judgments in
the Florida Professional Development System Evaluation Protocol. Below is a
comprehensive list of the documents. The specific standards contain directions to
reviewers on which documents are needed for specific standards.

Prior to Visit

1.0

2.0

® & & & O O 0o

*

District Professional Development Plan System documents

District financial report from the Department of Education on the percent of
expenditures spent on professional development

School Report Cards

School Improvement Plans (on website for the school)

Leadership Development list of participants

Faculty Level

Individual Professional Development Plans (IPDP) for five selected educators
(1.1.1. and following)

Records of participation in professional learning and inservice credit awarded for
5 selected educators

Learning community agendas, learning objectives, notes, schedules, and plans
related to learning communities. (1.2.1.)

Action Research plans, reports or other documentation (1.4.4.)

School Level

Documentation of the use of disaggregated data for planning professional learning
(2.1.1)

Needs assessments for professional learning (2.1.1.)

School Improvement Plans for last two years

School plans for professional learning

School Reading Plan

School Technology Plan

School Differentiated Accountability plan, if applicable

Response to Intervention Model and district/state expectations, when appropriate
Documentation of the use of disaggregated student achievement and behavioral
data for planning professional learning

Florida Continuous Improvement Model documents, when appropriate

Individual Professional Development Plans for all educators for the last two years
(2.1.2)
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3.0

® & & & O O OO0

<

* & & o o

Documentation of reviews and analyses of IPDPs across educators by
grade/subject area (2.1.2.)

Individual Leadership Development Plans for school administrators (2.1.5.)
Learning community agendas, learning objectives, notes, schedules, and plans
(2.2.1)

Calendars documenting professional learning (2.2.6.)

Course outlines for planned professional learning

Calendars or other schedules maintained by principal/assistant principal showing
meetings with educators to review IPDPs

Reports of evaluations of school-level professional learning (2.4.1.)
End-of-year summaries of SIP progress and outcomes (2.4.4.)

District Level

District Professional Development System Plan

Master Inservice Plan

District K-12 Reading Plan

District Technology Plan

District School Improvement Plan, if required

School Differentiated Accountability plan

Response to Intervention Model and district/state expectations, when appropriate
Florida Continuous Improvement Model documents, when appropriate
District strategic plans reflecting professional learning initiatives

Database for highly qualified teachers

Needs assessments for professional learning

Documentation of the use of disaggregated student behavioral data for planning
professional learning (charts/graphs/displays of school/grade level analyses)
District’s Leadership Development Program

List of participants, current and previous for the Leadership Development
Program

Checklists and portfolios of participation for the Leadership Development
Program

Outcome measures of success for the Leadership Development Program
Other documentation of the ongoing implementation of the Leadership
Development Program

Records of professional learning or dissemination memaos related to Learning
Forward and Florida Standards (3.1.8)

Calendars documenting professional learning offerings (3.2.6.)

Course outlines for professional learning delivered

District documents or professional learning efforts on learning communities
Summaries and analyses of end-of-course evaluations (3.4.1.)

Summaries and analyses of implementation of planned professional learning
(3.4.1)
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¢ Summaries of educator participation in professional development and any
analyses of percentages of specific teachers participating or additional
professional learning conducted to ensure all targeted teachers participated
(3.4.1)

¢ Evaluations of professional learning efforts in last four years (3.4.2.)

¢ Expenditure reports on professional learning (3.4.6.)

Reporting

Two levels of reports are generated for the Florida Professional Development System
Evaluation Protocol:

¢ Team Summary Report — contains the working notes from the Team and a side-
by-side comparison of the results by standard for each school visited.

¢ District Report — contains final summaries for each section of standards
(Planning, Learning, Implementing, and Evaluating for Faculty, School, and
District levels) and a single rating for the district on each standard.

Include information in the Team Summary Report that can be used to clarify and explain
the ratings the Team has provided on each section of the standards. Using the Team
Summary Report, generate a draft report for the district that documents the results of the
site visit, areas of strength, and any areas in need of improvement. Numerical results are
presented as a district rating for each standard at each level of the system. Generate
findings for each standard.

Districts are provided an opportunity to review the report for errors in fact prior to public
release. These reports are summarized across districts each year for a report to the
Commissioner and Legislature documenting the quality of the professional learning
systems across the state.

Additionally, a supplemental report is generated for Standard 3.1.6. Leadership
Development Program, based on the Approval Standards of the Florida Department of
Education for the Evaluation of School Principal Preparation Programs.
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Notes
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Protocol Standards —Third Cycle

The protocol standards were updated for the third cycle to reflect current law and changes
in the field of professional learning. The third cycle standards are listed below.

1. EDUCATOR LEVEL

1.1. Planning
1.1.1. Individual Needs Assessment: The educator identifies individual
professional learning goals with primary emphasis on student learning needs by
reviewing certification needs, classroom-level disaggregated student achievement
and behavioral data related to content area skills, school initiatives, the School
Improvement Plan, and school and team goals.
1.1.2. Administrator Review: The educator meets with a school administrator to
review the IPDP and identify additional individual professional learning needs
based on performance appraisal data and priorities for students, grade levels,
content areas, or the whole school.
1.1.3. Individual Professional Development Plan: The educator’s Individual
Professional Development Plan (IPDP) specifies the professional learning needs
related to identified student achievement goals for those students to which the
educator is assigned; aligned with the educator’s level of development; and
contains: a) clearly defined professional learning goals that specify measurable
improvement in student achievement; b) changes in the educator’s practices
resulting from professional learning; and c) an evaluation plan that determines the
effectiveness of the professional learning.

1.2. Learning
1.2.1. Learning Communities: The educator participates in collaborative
learning communities whose members use a cycle of continuous improvement to
achieve goals that align with individual, school, and district goals for student
achievement.
1.2.2. Content Focused: Professional learning focuses primarily on developing
content knowledge and content-specific research- and/or evidence-based
instructional strategies and interventions in the content areas specified in s.
1012.98 F.S. and aligned with district and state initiatives.
1.2.3. Learning Strategies: Professional learning uses strategies aligned with the
intended goals and objectives; applies knowledge of human learning and change;
and includes modeling of research- and/or evidence-based instruction, practice,
and classroom-based feedback.
1.2.4. Sustained Professional Learning: Professional learning is sufficiently
sustained and rigorous to ensure learning for participants that leads to high-
fidelity classroom implementation for student achievement.
1.2.5. Use of Technology: Technology, including distance learning, supports and
enhances professional learning as appropriate and the application and assessment
of that learning as appropriate.





1.2.6. Time Resources: Sufficient time within the work day is available and used
for professional development.
1.2.7. Coordinated Records: Educators have easy access to up-to-date records
of their professional learning.

1.3. Implementing
1.3.1. Implementation of Learning: The educator applies newly acquired
professional knowledge, skills, dispositions, and behaviors to improve his or her
practice.
1.3.2. Coaching and Mentoring: Skillful coaches, mentors, or others provide
sufficient classroom- and school-focused support and assistance to the educator to
ensure high-fidelity implementation of professional learning.
1.3.3. Web-based Resources and Assistance: The district provides educators
with web-based resources and assistance to support implementation of
professional learning.

1.4. Evaluating
1.4.1. Implementing the Plan: The educator and a school administrator conduct
an evaluation of the degree of fidelity with which the IPDP was implemented.
1.4.2. Changes in Educator Practice: The educator evaluates the impact of all
professional learning on his or her practice through reflection, assessment,
collaborative protocols for examining educator practice and work samples, peer
visits, and/or professional portfolios.
1.4.3. Changes in Students: The educator determines the degree to which his or
her professional learning contributed to student performance gains as measured by
classroom assessment data.
1.4.4. Evaluation Methods: The educator uses summative and formative data
from state or national standardized student achievement measures, when
available, or other measures of student learning and behavior such as district
achievement tests, progress monitoring, educator-constructed tests, action
research results, discipline referrals, and/or portfolios of student work to assess
the impact of professional learning.
1.4.5. Use of Results: The educator uses the results of the IPDP evaluation as
part of a continuous improvement process to develop the following year’s IPDP,
and to revise professional learning goals based on student performance results and
documented teaching practice.





2. SCHOOL LEVEL

2.1. Planning
2.1.1. School Needs Assessment: At least annually the school identifies
professional learning needs through a classroom-by-classroom analysis of
disaggregated student achievement data by content and skill areas, subgroups
needing special assistance, and other school data.
2.1.2. Reviewing Professional Development Plans: The school administrator
meets with individual educators to review the IPDP and identify additional
individual professional learning needs based on performance appraisal data and
priorities for students, grade levels, school, content areas, or the whole school.
2.1.3. Reviewing Annual Performance Appraisal Data: The school
administrator uses information from annual performance appraisals of educators
to identify professional learning needs for individuals, teams, or whole-school
faculty.
2.1.4. Generating a School-wide Professional Development Plan: As part of
the School Improvement Plan and in collaboration with the district’s Professional
Development System, the school administrator and School Advisory Council
generate a school-wide Professional Development Plan that includes research-
and/or evidence-based professional development aligned to identified classroom-
level needs for student achievement, responds to educators’ level of development,
and specifies how the plan will be evaluated.
2.1.5. Individual Leadership Development Plan: School administrators create
and implement Individual Leadership Development Plans that are based on school
and classroom disaggregated student achievement and behavior data and the
needs of student groups not making AYP, and contain clearly defined professional
learning goals that specify measurable improvement in student performance,
improvements in teacher effectiveness, changes in administrator practices
resulting from professional learning, and an evaluation plan that determines the
effectiveness of the Individual Leadership Development Plan.





2.2. Learning
2.2.1. Learning Communities: School-based professional learning occurs in
collaborative teams of adults whose goals are aligned with the team members’
IPDPs and the school and district goals for student achievement.
2.2.2. Content Focused: Professional learning focuses primarily on developing
content knowledge and content-specific research- and/or evidence-based
instructional strategies and interventions in the content areas specified in s.
1012.98 F.S. and aligned with district and state initiatives.
2.2.3. Learning Strategies: Professional learning uses strategies aligned with the
intended goals and objectives; applies knowledge of human learning and change;
and includes modeling of research- and/or evidence-based instruction, practice,
and classroom-based feedback.
2.2.4. Sustained Professional Learning: Professional learning is sufficiently
sustained and rigorous to ensure learning for participants that leads to high-
fidelity classroom implementation for student achievement.
2.2.5. Use of Technology: Technology, including distance learning, supports and
enhances professional learning as appropriate and the application and assessment
of that learning as appropriate.
2.2.6. Time Resources: Sufficient time within the work day is available and used
for professional development.
2.2.7. Coordinated Records. School administrators regularly generate and
review reports on faculty participation in professional learning.

2.3. Implementing
2.3.1. Implementation of Learning: The school provides follow-up support to
facilitate implementation of professional learning in the workplace.
2.3.2. Coaching and Mentoring: The school provides mentoring and/or
coaching for all educators to ensure high-fidelity classroom implementation of
professional learning, with the assistance continuing as needed until educators
implement the learning with comfort and accuracy.
2.3.3. Web-based Resources and Assistance: The school supports the
implementation of professional learning through school and district web-based
resources and facilitates educator awareness of and access to district web-based
resources.





2.4. Evaluating
2.4.1. Implementing the Plan: At least annually the school conducts an
evaluation of the degree of fidelity with which the school’s Professional
Development Plan is implemented.
2.4.2. Changes in Educator Practice: The school conducts an evaluation of the
Professional Development Plan to assess its impact on educator practices at the
classroom and/or school level.
2.4.3. Changes in Students: The school conducts an evaluation of the
Professional Development Plan to assess its impact on student performance.
2.4.4. Evaluation Measures: Schools use summative and formative data from
state or national standardized student achievement measures, when available, or
other measures of student learning and behavior such as district achievement tests,
progress monitoring, educator-constructed tests, action research results, discipline
referrals, and/or portfolios of student work to assess the impact of professional
learning.
2.4.5. Use of Results: School administrators and the School Advisory Council
review school-level evaluation data as part of the needs assessment process for the
subsequent school year’s professional development planning in order to eliminate
ineffective programs and strategies and to expand effective ones.

3. DISTRICT LEVEL

3.1. Planning
3.1.1. District Needs Assessment: At least annually the district identifies
professional learning needs through a school-by-school analysis of disaggregated
student achievement by content area and skills, behavioral data, and other district
data.
3.1.2. Generating a District-wide Professional Development System: Based
on identified professional learning needs, the district generates a district-wide
Professional Development System that is research- and/or evidence-based,
specifies how the plan will be evaluated, and aligns with the Florida Protocol
Standards, identified student and educator learning needs, educators’ level of
development, School Improvement Plans, Comprehensive K-12 Reading Plans,
Title | Plan, annual performance appraisal data, discipline data, school
environment surveys, assessments of parental satisfaction, other performance
indicators, and the district strategic plan.
3.1.3. Research/Evidence Basis: The district’s professional learning is based on
research- and/or evidence-based instructional and intervention strategies proven
to increase student achievement.
3.1.4. Content Standards for Student Outcomes: The district’s professional
learning supports implementing state-adopted content standards for student
outcomes.
3.1.5. Integration of Initiatives: Professional learning supports educators in
integrating and using federal, state, and district initiatives in content, instruction,
and intervention strategies to increase student achievement.





3.1.6. Leadership Development: The district plans, implements, and
continuously improves a state-approved, competency-based system of
professional learning that develops, maintains, and improves the leadership
competencies and skills of employees as instructional leaders.

3.1.7. Non-instructional Staff: The district plans, delivers, supports, and
evaluates professional learning for non-instructional staff to enhance job
performance according to the Florida Protocol Standards.

3.1.8. Professional Learning Facilitators: The district’s system of professional
learning includes dissemination of the Florida Protocol System to all staff who
plan and facilitate professional learning.

3.2. Learning
3.2.1. Learning Communities: The district supports and encourages
professional learning in collaborative teams of educators.
3.2.2. Content Focused: Professional learning focuses primarily on developing
content knowledge and content-specific research- and/or evidence-based
instructional strategies and interventions in the content areas specified in s.
1012.98 F.S. and aligned with district and state initiatives.
3.2.3. Learning Strategies: Professional learning uses strategies aligned with the
intended goals and objectives; applies knowledge of human learning and change;
and includes modeling of research- and/or evidence-based instruction, practice,
and classroom-based feedback.
3.2.4. Sustained Professional Learning: Professional learning is sufficiently
sustained and rigorous to ensure learning for participants that leads to high-
fidelity classroom implementation for student achievement.
3.2.5. Use of Technology: Technology, including distance learning, supports and
enhances professional learning as appropriate and the application and assessment
of that learning as appropriate.
3.2.6. Time Resources: Sufficient time within the work day is available and used
for professional development.
3.2.7. Coordinated Records: The district maintains up-to-date, easily accessible
records on all professional learning that provide data for certification and
inservice points for all staff.
3.2.8. District Support: The district recognizes and supports professional
learning as a key strategy for improving teaching quality and student learning.
3.2.9. Learning Organization: The district fosters and develops the maximum
potential of all employees through professional learning.

3.3. Implementing

3.3.1. Implementation of Learning: The district provides a follow-up support
system to facilitate implementation of professional learning in the workplace.
3.3.2. Coaching and Mentoring: The district provides mentoring and/or
coaching for all educators to ensure high-fidelity classroom implementation of
professional learning, with the assistance continuing as needed until educators
implement the learning with comfort and accuracy.

3.3.3. Web-based Resources and Assistance: The district supports the
implementation of professional learning through district and school web-based





resources and facilitates educator awareness of and access to district web-based
resources.

3.4. Evaluating
3.4.1. Implementing the System: The district conducts an ongoing formal
evaluation of the degree of fidelity with which the district’s Professional
Development System is implemented.
3.4.2. Implementation of Learning: The district evaluates at least 10% of the
district-level professional learning to assess the level of high-fidelity
implementation in the work place.
3.4.3. Changes in Students: The district assesses the impact of professional
learning on student performance.
3.4.4. Evaluation Measures: The district uses summative and formative data
from state or national standardized student achievement measures, when
available, or other measures of student learning and behavior such as district
achievement tests, progress monitoring, educator-constructed tests, action
research results, discipline referrals, and/or portfolios of student work to assess
the impact of professional learning.
3.4.5. Use of Results: The district reviews district- and school-level evaluation
data as part of the needs assessment process for the subsequent school year’s
professional development planning in order to eliminate ineffective programs and
strategies and to expand effective ones.
3.4.6. Fiscal Resources: The district documents that sufficient fiscal resources
are used to support professional learning that aligns with school and district goals.
3.4.7. Student Gains: The district demonstrates an overall increase in student
achievement as measured by the Florida Department of Education’s district
accountability system.
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Side by Side Comparison of Standards

Planning Standards

Educator

School

District

1.1.1. Individual Needs Assessment: The
educator identifies individual professional
learning goals with primary emphasis on
student learning needs by reviewing
certification needs, classroom-level
disaggregated student achievement and
behavioral data related to content area
skills, school initiatives, the School
Improvement Plan, and school and team
goals.

2.1.1. School Needs Assessment: At least
annually the school identifies professional
learning needs through a classroom-by-
classroom analysis of disaggregated student
achievement data by content and skill areas,
subgroups needing special assistance, and
other school data.

3.1.1. District Needs Assessment: At least
annually the district identifies professional
learning needs through a school-by-school
analysis of disaggregated student
achievement by content area and skills,
behavioral data, and other district data.

1.1.2. Administrator Review: The
educator meets with a school administrator
to review the IPDP and identify additional
individual professional learning needs
based on performance appraisal data and
priorities for students, grade levels, content
areas, or the whole school.

2.1.2. Reviewing Professional
Development Plans: The school
administrator meets with individual
educators to review the IPDP and identify
additional individual professional learning
needs based on performance appraisal data
and priorities for students, grade levels,
school, content areas, or the whole school.

2.1.3. Reviewing Annual Performance
Appraisal Data: The school administrator
uses information from annual performance
appraisals of educators to identify
professional learning needs for individuals,
teams, or whole-school faculty.
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Educator

School

District

1.1.3. Individual Professional
Development Plan: The educator’s
Individual Professional Development Plan
(IPDP) specifies the professional learning
needs related to identified student
achievement goals for those students to
which the educator is assigned; aligned
with the educator’s level of development;
and contains: a) clearly defined
professional learning goals that specify
measurable improvement in student
achievement; b) changes in the educator’s
practices resulting from professional
learning; and c) an evaluation plan that
determines the effectiveness of the
professional learning.

2.1.4. Generating a School-wide
Professional Development Plan: As part
of the School Improvement Plan and in
collaboration with the district’s
Professional Development System, the
school administrator and School Advisory
Council generate a school-wide
Professional Development Plan that
includes research- and/or evidence-based
professional development aligned to
identified classroom-level needs for student
achievement, responds to educators’ level
of development, and specifies how the plan
will be evaluated.

3.1.2. Generating a District-wide
Professional Development System:

Based on identified professional learning
needs, the district generates a district-wide
Professional Development System that is
research- and/or evidence-based, specifies
how the plan will be evaluated, and aligns
with the Florida Protocol Standards,
identified student and educator learning
needs, educators’ level of development,
School Improvement Plans, Comprehensive
K-12 Reading Plans, Title I Plan, annual
performance appraisal data, discipline data,
school environment surveys, assessments of
parental satisfaction, other performance
indicators, and the district strategic plan.

3.1.3. Research/Evidence Basis: The
district’s professional learning is based on
research- and/or evidence-based
instructional and intervention strategies
proven to increase student achievement.

3.1.4. Content Standards for Student
Outcomes: The district’s professional
learning supports implementing state-
adopted content standards for student
outcomes.

3.1.5. Integration of Initiatives:
Professional learning supports educators in
integrating and using federal, state, and
district initiatives in content, instruction,
and intervention strategies to increase
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Educator

School

District

student achievement.

2.1.5. Individual Leadership
Development Plan: School administrators
create and implement Individual
Leadership Development Plans that are
based on school and classroom
disaggregated student achievement and
behavior data and the needs of student
groups not making AYP, and contain
clearly defined professional learning goals
that specify measurable improvement in
student performance, improvements in
teacher effectiveness, changes in
administrator practices resulting from
professional learning, and an evaluation
plan that determines the effectiveness of the
Individual Leadership Development Plan.

3.1.6. Leadership Development: The
district plans, implements, and
continuously improves a state-approved,
competency-based system of professional
learning that develops, maintains, and
improves the leadership competencies and
skills of employees as instructional leaders.

3.1.7. Non-instructional Staff: The
district plans, delivers, supports, and
evaluates professional learning for non-
instructional staff to enhance job
performance according to the Florida
Protocol Standards.

3.1.8. Professional Learning Facilitators:
The district’s system of professional
learning includes dissemination of the
Florida Protocol System to all staff who
plan and facilitate professional learning.
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Learning Standards

Educator

School

District

1.2.1. Learning Communities: The
educator participates in collaborative
learning communities whose members use
a cycle of continuous improvement to
achieve goals that align with individual,
school, and district goals for student
achievement.

2.2.1. Learning Communities: School-
based professional learning occurs in
collaborative teams of adults whose goals
are aligned with the team members’ IPDPs
and the school and district goals for
student achievement.

3.2.1. Learning Communities: The
district supports and encourages
professional learning in collaborative
teams of educators.

1.2.2. Content Focused: Professional
learning focuses primarily on developing
content knowledge and content-specific
research- and/or evidence-based
instructional strategies and interventions in
the content areas specified in s. 1012.98
F.S. and aligned with district and state
initiatives.

2.2.2. Content Focused: Professional
learning focuses primarily on developing
content knowledge and content-specific
research- and/or evidence-based
instructional strategies and interventions in
the content areas specified in s. 1012.98
F.S. and aligned with district and state
initiatives.

3.2.2. Content Focused: Professional
learning focuses primarily on developing
content knowledge and content-specific
research- and/or evidence-based
instructional strategies and interventions in
the content areas specified in s. 1012.98
F.S. and aligned with district and state
initiatives.

1.2.3. Learning Strategies: Professional
learning uses strategies aligned with the
intended goals and objectives; applies
knowledge of human learning and change;
and includes modeling of research- and/or
evidence-based instruction, practice, and
classroom-based feedback.

2.2.3. Learning Strategies: Professional
learning uses strategies aligned with the
intended goals and objectives; applies
knowledge of human learning and change;
and includes modeling of research- and/or
evidence-based instruction, practice, and
classroom-based feedback.

3.2.3. Learning Strategies: Professional
learning uses strategies aligned with the
intended goals and objectives; applies
knowledge of human learning and change;
and includes modeling of research- and/or
evidence-based instruction, practice, and
classroom-based feedback.

1.2.4. Sustained Professional Learning:
Professional learning is sufficiently
sustained and rigorous to ensure learning
for participants that leads to high-fidelity
classroom implementation for student
achievement.

2.2.4. Sustained Professional Learning:
Professional learning is sufficiently
sustained and rigorous to ensure learning
for participants that leads to high-fidelity
classroom implementation for student
achievement.

3.2.4. Sustained Professional Learning:
Professional learning is sufficiently
sustained and rigorous to ensure learning
for participants that leads to high-fidelity
classroom implementation for student
achievement.
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Educator

School

District

1.2.5. Use of Technology: Technology,
including distance learning, supports and
enhances professional learning as
appropriate and the application and

assessment of that learning as appropriate.

2.2.5. Use of Technology: Technology,
including distance learning, supports and
enhances professional learning as
appropriate and the application and

assessment of that learning as appropriate.

3.2.5. Use of Technology: Technology,
including distance learning, supports and
enhances professional learning as
appropriate and the application and
assessment of that learning as appropriate.

1.2.6. Time Resources: Sufficient time
within the work day is available and used
for professional development.

2.2.6. Time Resources: Sufficient time
within the work day is available and used
for professional development.

3.2.6. Time Resources: Sufficient time
within the work day is available and used
for professional development.

1.2.7. Coordinated Records: Educators
have easy access to up-to-date records of
their professional learning.

2.2.7. Coordinated Records. School
administrators regularly generate and
review reports on faculty participation in
professional learning.

3.2.7. Coordinated Records: The district
maintains up-to-date, easily accessible
records on all professional learning that
provide data for certification and inservice
points for all staff.

3.2.8. District Support: The district
recognizes and supports professional
learning as a key strategy for improving
teaching quality and student learning.

3.2.9. Learning Organization: The
district fosters and develops the maximum
potential of all employees through
professional learning.
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Implementing Standards

Educator

School

District

1.3.1. Implementation of Learning: The
educator applies newly acquired
professional knowledge, skills,
dispositions, and behaviors to improve his
or her practice.

2.3.1. Implementation of Learning: The
school provides follow-up support to
facilitate implementation of professional
learning in the workplace.

3.3.1. Implementation of Learning: The
district provides a follow-up support
system to facilitate implementation of
professional learning in the workplace.

1.3.2. Coaching and Mentoring: Skillful
coaches, mentors, or others provide
sufficient classroom- and school-focused
support and assistance to the educator to
ensure high-fidelity implementation of
professional learning.

2.3.2. Coaching and Mentoring: The
school provides mentoring and/or coaching
for all educators to ensure high-fidelity
classroom implementation of professional
learning, with the assistance continuing as
needed until educators implement the
learning with comfort and accuracy.

3.3.2. Coaching and Mentoring: The
district provides mentoring and/or
coaching for all educators to ensure high-
fidelity classroom implementation of
professional learning, with the assistance
continuing as needed until educators
implement the learning with comfort and
accuracy.

1.3.3. Web-based Resources and
Assistance: The district provides
educators with web-based resources and
assistance to support implementation of
professional learning.

2.3.3. Web-based Resources and
Assistance: The school supports the
implementation of professional learning
through school and district web-based
resources and facilitates educator
awareness of and access to district web-
based resources.

3.3.3. Web-based Resources and
Assistance: The district supports the
implementation of professional learning
through district and school web-based
resources and facilitates educator
awareness of and access to district web-
based resources.
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Evaluating Standards

Educator

School

District

1.4.1. Implementing the Plan: The
educator and a school administrator
conduct an evaluation of the degree of
fidelity with which the IPDP was
implemented.

2.4.1. Implementing the Plan: At least
annually the school conducts an evaluation
of the degree of fidelity with which the
school’s Professional Development Plan is
implemented.

3.4.1. Implementing the System: The
district conducts an ongoing formal
evaluation of the degree of fidelity with
which the district’s Professional
Development System is implemented.

1.4.2. Changes in Educator Practice: The
educator evaluates the impact of all
professional learning on his or her practice
through reflection, assessment,
collaborative protocols for examining
educator practice and work samples, peer
visits, and/or professional portfolios.

2.4.2. Changes in Educator Practice: The
school conducts an evaluation of the
Professional Development Plan to assess
its impact on educator practices at the
classroom and/or school level.

3.4.2. Implementation of Learning: The
district evaluates at least 10% of the
district-level professional learning to
assess the level of high-fidelity
implementation in the work place.

1.4.3. Changes in Students: The educator
determines the degree to which his or her
professional learning contributed to student
performance gains as measured by
classroom assessment data.

2.4.3. Changes in Students: The school
conducts an evaluation of the Professional
Development Plan to assess its impact on
student performance.

3.4.3. Changes in Students: The district
assesses the impact of professional
learning on student performance.

1.4.4. Evaluation Methods: The educator
uses summative and formative data from
state or national standardized student
achievement measures, when available, or
other measures of student learning and
behavior such as district achievement tests,
progress monitoring, educator-constructed
tests, action research results, discipline
referrals, and/or portfolios of student work
to assess the impact of professional
learning.

2.4.4. Evaluation Measures: Schools use
summative and formative data from state
or national standardized student
achievement measures, when available, or
other measures of student learning and
behavior such as district achievement tests,
progress monitoring, educator-constructed
tests, action research results, discipline
referrals, and/or portfolios of student work
to assess the impact of professional
learning.

3.4.4. Evaluation Measures: The district
uses summative and formative data from
state or national standardized student
achievement measures, when available, or
other measures of student learning and
behavior such as district achievement tests,
progress monitoring, educator-constructed
tests, action research results, discipline
referrals, and/or portfolios of student work
to assess the impact of professional
learning.
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Educator

School

District

1.4.5. Use of Results: The educator uses
the results of the IPDP evaluation as part
of a continuous improvement process to
develop the following year’s IPDP, and to
revise professional learning goals based on
student performance results and
documented teaching practice.

2.4.5. Use of Results: School
administrators and the School Advisory
Council review school-level evaluation
data as part of the needs assessment
process for the subsequent school year’s
professional development planning in
order to eliminate ineffective programs and
strategies and to expand effective ones.

3.4.5. Use of Results: The district reviews
district- and school-level evaluation data as
part of the needs assessment process for
the subsequent school year’s professional
development planning in order to eliminate
ineffective programs and strategies and to
expand effective ones.

3.4.6. Fiscal Resources: The district

documents that sufficient fiscal resources
are used to support professional learning
that aligns with school and district goals.

3.4.7. Student Gains: The district
demonstrates an overall increase in student
achievement as measured by the Florida
Department of Education’s district
accountability system.






		Side by Side Comparison of Standards

		Planning Standards

		Educator

		School

		District

		1.1.1. Individual Needs Assessment:  The educator identifies individual professional learning goals with primary emphasis on student learning needs by reviewing certification needs, classroom-level disaggregated student achievement and behavioral data related to content area skills, school initiatives, the School Improvement Plan, and school and team goals.

		2.1.1. School Needs Assessment:  At least annually the school identifies professional learning needs through a classroom-by-classroom analysis of disaggregated student achievement data by content and skill areas, subgroups needing special assistance, and other school data.

		3.1.1. District Needs Assessment:  At least annually the district identifies professional learning needs through a school-by-school analysis of disaggregated student achievement by content area and skills, behavioral data, and other district data.

		1.1.2. Administrator Review:  The educator meets with a school administrator to review the IPDP and identify additional individual professional learning needs based on performance appraisal data and priorities for students, grade levels, content areas, or the whole school.

		2.1.2. Reviewing Professional Development Plans:  The school administrator meets with individual educators to review the IPDP and identify additional individual professional learning needs based on performance appraisal data and priorities for students, grade levels, school, content areas, or the whole school.

		2.1.3. Reviewing Annual Performance Appraisal Data:  The school administrator uses information from annual performance appraisals of educators to identify professional learning needs for individuals, teams, or whole-school faculty. 

		1.1.3. Individual Professional Development Plan:  The educator’s Individual Professional Development Plan (IPDP) specifies the professional learning needs related to identified student achievement goals for those students to which the educator is assigned; aligned with the educator’s level of development; and contains: a) clearly defined professional learning goals that specify measurable improvement in student achievement; b) changes in the educator’s practices resulting from professional learning; and c) an evaluation plan that determines the effectiveness of the professional learning.

		2.1.4. Generating a School-wide Professional Development Plan:  As part of the School Improvement Plan and in collaboration with the district’s Professional Development System, the school administrator and School Advisory Council generate a school-wide Professional Development Plan that includes research- and/or evidence-based professional development aligned to identified classroom-level needs for student achievement, responds to educators’ level of development, and specifies how the plan will be evaluated. 

		3.1.2. Generating a District-wide Professional Development System:  Based on identified professional learning needs, the district generates a district-wide Professional Development System that is research- and/or evidence-based, specifies how the plan will be evaluated, and aligns with the Florida Protocol Standards, identified student and educator learning needs, educators’ level of development, School Improvement Plans, Comprehensive K-12 Reading Plans, Title I Plan, annual performance appraisal data, discipline data, school environment surveys, assessments of parental satisfaction, other performance indicators, and the district strategic plan.

		3.1.3. Research/Evidence Basis:  The district’s professional learning is based on research- and/or evidence-based instructional and intervention strategies proven to increase student achievement.

		3.1.4. Content Standards for Student Outcomes:  The district’s professional learning supports implementing state-adopted content standards for student outcomes. 

		3.1.5. Integration of Initiatives:  Professional learning supports educators in integrating and using federal, state, and district initiatives in content, instruction, and intervention strategies to increase student achievement.  

		2.1.5. Individual Leadership Development Plan:  School administrators create and implement Individual Leadership Development Plans that are based on school and classroom disaggregated student achievement and behavior data and the needs of student groups not making AYP, and contain clearly defined professional learning goals that specify measurable improvement in student performance, improvements in teacher effectiveness, changes in administrator practices resulting from professional learning, and an evaluation plan that determines the effectiveness of the Individual Leadership Development Plan. 

		3.1.6. Leadership Development:  The district plans, implements, and continuously improves a state-approved, competency-based system of professional learning that develops, maintains, and improves the leadership competencies and skills of employees as instructional leaders.

		3.1.7. Non-instructional Staff:  The district plans, delivers, supports, and evaluates professional learning for non-instructional staff to enhance job performance according to the Florida Protocol Standards. 

		3.1.8. Professional Learning Facilitators:  The district’s system of professional learning includes dissemination of the Florida Protocol System to all staff who plan and facilitate professional learning.

		Learning Standards

		Educator

		School

		District

		1.2.1. Learning Communities:  The educator participates in collaborative learning communities whose members use a cycle of continuous improvement to achieve goals that align with individual, school, and district goals for student achievement.

		2.2.1. Learning Communities:  School-based professional learning occurs in collaborative teams of adults whose goals are aligned with the team members’ IPDPs and the school and district goals for student achievement.

		3.2.1. Learning Communities:  The district supports and encourages professional learning in collaborative teams of educators.

		1.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives.

		2.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives. 

		3.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives.

		1.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback. 

		2.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback. 

		3.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback.

		1.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		2.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		3.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		1.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		2.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		3.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		1.2.6. Time Resources:  Sufficient time within the work day is available and used for professional development.

		2.2.6. Time Resources:  Sufficient time within the work day is available and used for professional development.

		3.2.6. Time Resources:  Sufficient time within the work day is available and used for professional development. 

		1.2.7. Coordinated Records:  Educators have easy access to up-to-date records of their professional learning. 

		2.2.7. Coordinated Records.  School administrators regularly generate and review reports on faculty participation in professional learning. 

		3.2.7. Coordinated Records:  The district maintains up-to-date, easily accessible records on all professional learning that provide data for certification and inservice points for all staff.

		3.2.8. District Support:  The district recognizes and supports professional learning as a key strategy for improving teaching quality and student learning.

		3.2.9. Learning Organization:  The district fosters and develops the maximum potential of all employees through professional learning. 

		Implementing Standards

		Educator

		School

		District

		1.3.1. Implementation of Learning: The educator applies newly acquired professional knowledge, skills, dispositions, and behaviors to improve his or her practice.

		2.3.1. Implementation of Learning:  The school provides follow-up support to facilitate implementation of professional learning in the workplace. 

		3.3.1. Implementation of Learning:  The district provides a follow-up support system to facilitate implementation of professional learning in the workplace.

		1.3.2. Coaching and Mentoring:  Skillful coaches, mentors, or others provide sufficient classroom- and school-focused support and assistance to the educator to ensure high-fidelity implementation of professional learning.

		2.3.2. Coaching and Mentoring:  The school provides mentoring and/or coaching for all educators to ensure high-fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators implement the learning with comfort and accuracy. 

		3.3.2. Coaching and Mentoring:  The district provides mentoring and/or coaching for all educators to ensure high-fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators implement the learning with comfort and accuracy.

		1.3.3. Web-based Resources and Assistance:  The district provides educators with web-based resources and assistance to support implementation of professional learning.

		2.3.3. Web-based Resources and Assistance:  The school supports the implementation of professional learning through school and district web-based resources and facilitates educator awareness of and access to district web-based resources.

		3.3.3. Web-based Resources and Assistance:  The district supports the implementation of professional learning through district and school web-based resources and facilitates educator awareness of and access to district web-based resources.  

		Evaluating Standards

		Educator

		School

		District

		1.4.1. Implementing the Plan:  The educator and a school administrator conduct an evaluation of the degree of fidelity with which the IPDP was implemented.

		2.4.1. Implementing the Plan:  At least annually the school conducts an evaluation of the degree of fidelity with which the school’s Professional Development Plan is implemented. 

		3.4.1. Implementing the System:  The district conducts an ongoing formal evaluation of the degree of fidelity with which the district’s Professional Development System is implemented. 

		1.4.2. Changes in Educator Practice: The educator evaluates the impact of all professional learning on his or her practice through reflection, assessment, collaborative protocols for examining educator practice and work samples, peer visits, and/or professional portfolios.  

		2.4.2. Changes in Educator Practice: The school conducts an evaluation of the Professional Development Plan to assess its impact on educator practices at the classroom and/or school level. 

		3.4.2. Implementation of Learning:  The district evaluates at least 10% of the district-level professional learning to assess the level of high-fidelity implementation in the work place.

		1.4.3. Changes in Students:  The educator determines the degree to which his or her professional learning contributed to student performance gains as measured by classroom assessment data. 

		2.4.3. Changes in Students:  The school conducts an evaluation of the Professional Development Plan to assess its impact on student performance. 

		3.4.3. Changes in Students:  The district assesses the impact of professional learning on student performance. 

		1.4.4. Evaluation Methods:  The educator uses summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning. 

		2.4.4. Evaluation Measures:  Schools use summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning.

		3.4.4. Evaluation Measures:  The district uses summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning.

		1.4.5. Use of Results:  The educator uses the results of the IPDP evaluation as part of a continuous improvement process to develop the following year’s IPDP, and to revise professional learning goals based on student performance results and documented teaching practice.

		2.4.5. Use of Results:  School administrators and the School Advisory Council review school-level evaluation data as part of the needs assessment process for the subsequent school year’s professional development planning in order to eliminate ineffective programs and strategies and to expand effective ones. 

		3.4.5. Use of Results:  The district reviews district- and school-level evaluation data as part of the needs assessment process for the subsequent school year’s professional development planning in order to eliminate ineffective programs and strategies and to expand effective ones.

		3.4.6. Fiscal Resources:  The district documents that sufficient fiscal resources are used to support professional learning that aligns with school and district goals.  

		3.4.7. Student Gains:  The district demonstrates an overall increase in student achievement as measured by the Florida Department of Education’s district accountability system. 
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Florida Professional Development System Evaluation Protocol

Third Cycle Standards
April 2010

Side by Side Comparison of Standards

Planning Standards

Educator

School

District

1.1.1. Individual Needs Assessment: The
educator identifies individual professional
learning goals with primary emphasis on
student learning needs by reviewing
certification needs, classroom-level
disaggregated student achievement and
behavioral data related to content area
skills, school initiatives, the School
Improvement Plan, and school and team
goals.

2.1.1. School Needs Assessment: At least
annually the school identifies professional
learning needs through a classroom-by-
classroom analysis of disaggregated student
achievement data by content and skill areas,
subgroups needing special assistance, and
other school data.

3.1.1. District Needs Assessment: At least
annually the district identifies professional
learning needs through a school-by-school
analysis of disaggregated student
achievement by content area and skills,
behavioral data, and other district data.

1.1.2. Administrator Review: The
educator meets with a school administrator
to review the IPDP and identify additional
individual professional learning needs
based on performance appraisal data and
priorities for students, grade levels, content
areas, or the whole school.

2.1.2. Reviewing Professional
Development Plans: The school
administrator meets with individual
educators to review the IPDP and identify
additional individual professional learning
needs based on performance appraisal data
and priorities for students, grade levels,
school, content areas, or the whole school.

2.1.3. Reviewing Annual Performance
Appraisal Data: The school administrator
uses information from annual performance
appraisals of educators to identify
professional learning needs for individuals,
teams, or whole-school faculty.
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Educator

School

District

1.1.3. Individual Professional
Development Plan: The educator’s
Individual Professional Development Plan
(IPDP) specifies the professional learning
needs related to identified student
achievement goals for those students to
which the educator is assigned; aligned
with the educator’s level of development;
and contains: a) clearly defined
professional learning goals that specify
measurable improvement in student
achievement; b) changes in the educator’s
practices resulting from professional
learning; and c) an evaluation plan that
determines the effectiveness of the
professional learning.

2.1.4. Generating a School-wide
Professional Development Plan: As part
of the School Improvement Plan and in
collaboration with the district’s
Professional Development System, the
school administrator and School Advisory
Council generate a school-wide
Professional Development Plan that
includes research- and/or evidence-based
professional development aligned to
identified classroom-level needs for student
achievement, responds to educators’ level
of development, and specifies how the plan
will be evaluated.

3.1.2. Generating a District-wide
Professional Development System:

Based on identified professional learning
needs, the district generates a district-wide
Professional Development System that is
research- and/or evidence-based, specifies
how the plan will be evaluated, and aligns
with the Florida Protocol Standards,
identified student and educator learning
needs, educators’ level of development,
School Improvement Plans, Comprehensive
K-12 Reading Plans, Title I Plan, annual
performance appraisal data, discipline data,
school environment surveys, assessments of
parental satisfaction, other performance
indicators, and the district strategic plan.

3.1.3. Research/Evidence Basis: The
district’s professional learning is based on
research- and/or evidence-based
instructional and intervention strategies
proven to increase student achievement.

3.1.4. Content Standards for Student
Outcomes: The district’s professional
learning supports implementing state-
adopted content standards for student
outcomes.

3.1.5. Integration of Initiatives:
Professional learning supports educators in
integrating and using federal, state, and
district initiatives in content, instruction,
and intervention strategies to increase
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Educator

School

District

student achievement.

2.1.5. Individual Leadership
Development Plan: School administrators
create and implement Individual
Leadership Development Plans that are
based on school and classroom
disaggregated student achievement and
behavior data and the needs of student
groups not making AYP, and contain
clearly defined professional learning goals
that specify measurable improvement in
student performance, improvements in
teacher effectiveness, changes in
administrator practices resulting from
professional learning, and an evaluation
plan that determines the effectiveness of the
Individual Leadership Development Plan.

3.1.6. Leadership Development: The
district plans, implements, and
continuously improves a state-approved,
competency-based system of professional
learning that develops, maintains, and
improves the leadership competencies and
skills of employees as instructional leaders.

3.1.7. Non-instructional Staff: The
district plans, delivers, supports, and
evaluates professional learning for non-
instructional staff to enhance job
performance according to the Florida
Protocol Standards.

3.1.8. Professional Learning Facilitators:
The district’s system of professional
learning includes dissemination of the
Florida Protocol System to all staff who
plan and facilitate professional learning.
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Learning Standards

Educator

School

District

1.2.1. Learning Communities: The
educator participates in collaborative
learning communities whose members use
a cycle of continuous improvement to
achieve goals that align with individual,
school, and district goals for student
achievement.

2.2.1. Learning Communities: School-
based professional learning occurs in
collaborative teams of adults whose goals
are aligned with the team members’ IPDPs
and the school and district goals for
student achievement.

3.2.1. Learning Communities: The
district supports and encourages
professional learning in collaborative
teams of educators.

1.2.2. Content Focused: Professional
learning focuses primarily on developing
content knowledge and content-specific
research- and/or evidence-based
instructional strategies and interventions in
the content areas specified in s. 1012.98
F.S. and aligned with district and state
initiatives.

2.2.2. Content Focused: Professional
learning focuses primarily on developing
content knowledge and content-specific
research- and/or evidence-based
instructional strategies and interventions in
the content areas specified in s. 1012.98
F.S. and aligned with district and state
initiatives.

3.2.2. Content Focused: Professional
learning focuses primarily on developing
content knowledge and content-specific
research- and/or evidence-based
instructional strategies and interventions in
the content areas specified in s. 1012.98
F.S. and aligned with district and state
initiatives.

1.2.3. Learning Strategies: Professional
learning uses strategies aligned with the
intended goals and objectives; applies
knowledge of human learning and change;
and includes modeling of research- and/or
evidence-based instruction, practice, and
classroom-based feedback.

2.2.3. Learning Strategies: Professional
learning uses strategies aligned with the
intended goals and objectives; applies
knowledge of human learning and change;
and includes modeling of research- and/or
evidence-based instruction, practice, and
classroom-based feedback.

3.2.3. Learning Strategies: Professional
learning uses strategies aligned with the
intended goals and objectives; applies
knowledge of human learning and change;
and includes modeling of research- and/or
evidence-based instruction, practice, and
classroom-based feedback.

1.2.4. Sustained Professional Learning:
Professional learning is sufficiently
sustained and rigorous to ensure learning
for participants that leads to high-fidelity
classroom implementation for student
achievement.

2.2.4. Sustained Professional Learning:
Professional learning is sufficiently
sustained and rigorous to ensure learning
for participants that leads to high-fidelity
classroom implementation for student
achievement.

3.2.4. Sustained Professional Learning:
Professional learning is sufficiently
sustained and rigorous to ensure learning
for participants that leads to high-fidelity
classroom implementation for student
achievement.
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Educator

School

District

1.2.5. Use of Technology: Technology,
including distance learning, supports and
enhances professional learning as
appropriate and the application and

assessment of that learning as appropriate.

2.2.5. Use of Technology: Technology,
including distance learning, supports and
enhances professional learning as
appropriate and the application and

assessment of that learning as appropriate.

3.2.5. Use of Technology: Technology,
including distance learning, supports and
enhances professional learning as
appropriate and the application and
assessment of that learning as appropriate.

1.2.6. Time Resources: Sufficient time
within the work day is available and used
for professional development.

2.2.6. Time Resources: Sufficient time
within the work day is available and used
for professional development.

3.2.6. Time Resources: Sufficient time
within the work day is available and used
for professional development.

1.2.7. Coordinated Records: Educators
have easy access to up-to-date records of
their professional learning.

2.2.7. Coordinated Records. School
administrators regularly generate and
review reports on faculty participation in
professional learning.

3.2.7. Coordinated Records: The district
maintains up-to-date, easily accessible
records on all professional learning that
provide data for certification and inservice
points for all staff.

3.2.8. District Support: The district
recognizes and supports professional
learning as a key strategy for improving
teaching quality and student learning.

3.2.9. Learning Organization: The
district fosters and develops the maximum
potential of all employees through
professional learning.
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Implementing Standards

Educator

School

District

1.3.1. Implementation of Learning: The
educator applies newly acquired
professional knowledge, skills,
dispositions, and behaviors to improve his
or her practice.

2.3.1. Implementation of Learning: The
school provides follow-up support to
facilitate implementation of professional
learning in the workplace.

3.3.1. Implementation of Learning: The
district provides a follow-up support
system to facilitate implementation of
professional learning in the workplace.

1.3.2. Coaching and Mentoring: Skillful
coaches, mentors, or others provide
sufficient classroom- and school-focused
support and assistance to the educator to
ensure high-fidelity implementation of
professional learning.

2.3.2. Coaching and Mentoring: The
school provides mentoring and/or coaching
for all educators to ensure high-fidelity
classroom implementation of professional
learning, with the assistance continuing as
needed until educators implement the
learning with comfort and accuracy.

3.3.2. Coaching and Mentoring: The
district provides mentoring and/or
coaching for all educators to ensure high-
fidelity classroom implementation of
professional learning, with the assistance
continuing as needed until educators
implement the learning with comfort and
accuracy.

1.3.3. Web-based Resources and
Assistance: The district provides
educators with web-based resources and
assistance to support implementation of
professional learning.

2.3.3. Web-based Resources and
Assistance: The school supports the
implementation of professional learning
through school and district web-based
resources and facilitates educator
awareness of and access to district web-
based resources.

3.3.3. Web-based Resources and
Assistance: The district supports the
implementation of professional learning
through district and school web-based
resources and facilitates educator
awareness of and access to district web-
based resources.
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Evaluating Standards

Educator

School

District

1.4.1. Implementing the Plan: The
educator and a school administrator
conduct an evaluation of the degree of
fidelity with which the IPDP was
implemented.

2.4.1. Implementing the Plan: At least
annually the school conducts an evaluation
of the degree of fidelity with which the
school’s Professional Development Plan is
implemented.

3.4.1. Implementing the System: The
district conducts an ongoing formal
evaluation of the degree of fidelity with
which the district’s Professional
Development System is implemented.

1.4.2. Changes in Educator Practice: The
educator evaluates the impact of all
professional learning on his or her practice
through reflection, assessment,
collaborative protocols for examining
educator practice and work samples, peer
visits, and/or professional portfolios.

2.4.2. Changes in Educator Practice: The
school conducts an evaluation of the
Professional Development Plan to assess
its impact on educator practices at the
classroom and/or school level.

3.4.2. Implementation of Learning: The
district evaluates at least 10% of the
district-level professional learning to
assess the level of high-fidelity
implementation in the work place.

1.4.3. Changes in Students: The educator
determines the degree to which his or her
professional learning contributed to student
performance gains as measured by
classroom assessment data.

2.4.3. Changes in Students: The school
conducts an evaluation of the Professional
Development Plan to assess its impact on
student performance.

3.4.3. Changes in Students: The district
assesses the impact of professional
learning on student performance.

1.4.4. Evaluation Methods: The educator
uses summative and formative data from
state or national standardized student
achievement measures, when available, or
other measures of student learning and
behavior such as district achievement tests,
progress monitoring, educator-constructed
tests, action research results, discipline
referrals, and/or portfolios of student work
to assess the impact of professional
learning.

2.4.4. Evaluation Measures: Schools use
summative and formative data from state
or national standardized student
achievement measures, when available, or
other measures of student learning and
behavior such as district achievement tests,
progress monitoring, educator-constructed
tests, action research results, discipline
referrals, and/or portfolios of student work
to assess the impact of professional
learning.

3.4.4. Evaluation Measures: The district
uses summative and formative data from
state or national standardized student
achievement measures, when available, or
other measures of student learning and
behavior such as district achievement tests,
progress monitoring, educator-constructed
tests, action research results, discipline
referrals, and/or portfolios of student work
to assess the impact of professional
learning.
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Educator

School

District

1.4.5. Use of Results: The educator uses
the results of the IPDP evaluation as part
of a continuous improvement process to
develop the following year’s IPDP, and to
revise professional learning goals based on
student performance results and
documented teaching practice.

2.4.5. Use of Results: School
administrators and the School Advisory
Council review school-level evaluation
data as part of the needs assessment
process for the subsequent school year’s
professional development planning in
order to eliminate ineffective programs and
strategies and to expand effective ones.

3.4.5. Use of Results: The district reviews
district- and school-level evaluation data as
part of the needs assessment process for
the subsequent school year’s professional
development planning in order to eliminate
ineffective programs and strategies and to
expand effective ones.

3.4.6. Fiscal Resources: The district

documents that sufficient fiscal resources
are used to support professional learning
that aligns with school and district goals.

3.4.7. Student Gains: The district
demonstrates an overall increase in student
achievement as measured by the Florida
Department of Education’s district
accountability system.






		Side by Side Comparison of Standards

		Planning Standards

		Educator

		School

		District

		1.1.1. Individual Needs Assessment:  The educator identifies individual professional learning goals with primary emphasis on student learning needs by reviewing certification needs, classroom-level disaggregated student achievement and behavioral data related to content area skills, school initiatives, the School Improvement Plan, and school and team goals.

		2.1.1. School Needs Assessment:  At least annually the school identifies professional learning needs through a classroom-by-classroom analysis of disaggregated student achievement data by content and skill areas, subgroups needing special assistance, and other school data.

		3.1.1. District Needs Assessment:  At least annually the district identifies professional learning needs through a school-by-school analysis of disaggregated student achievement by content area and skills, behavioral data, and other district data.

		1.1.2. Administrator Review:  The educator meets with a school administrator to review the IPDP and identify additional individual professional learning needs based on performance appraisal data and priorities for students, grade levels, content areas, or the whole school.

		2.1.2. Reviewing Professional Development Plans:  The school administrator meets with individual educators to review the IPDP and identify additional individual professional learning needs based on performance appraisal data and priorities for students, grade levels, school, content areas, or the whole school.

		2.1.3. Reviewing Annual Performance Appraisal Data:  The school administrator uses information from annual performance appraisals of educators to identify professional learning needs for individuals, teams, or whole-school faculty. 

		1.1.3. Individual Professional Development Plan:  The educator’s Individual Professional Development Plan (IPDP) specifies the professional learning needs related to identified student achievement goals for those students to which the educator is assigned; aligned with the educator’s level of development; and contains: a) clearly defined professional learning goals that specify measurable improvement in student achievement; b) changes in the educator’s practices resulting from professional learning; and c) an evaluation plan that determines the effectiveness of the professional learning.

		2.1.4. Generating a School-wide Professional Development Plan:  As part of the School Improvement Plan and in collaboration with the district’s Professional Development System, the school administrator and School Advisory Council generate a school-wide Professional Development Plan that includes research- and/or evidence-based professional development aligned to identified classroom-level needs for student achievement, responds to educators’ level of development, and specifies how the plan will be evaluated. 

		3.1.2. Generating a District-wide Professional Development System:  Based on identified professional learning needs, the district generates a district-wide Professional Development System that is research- and/or evidence-based, specifies how the plan will be evaluated, and aligns with the Florida Protocol Standards, identified student and educator learning needs, educators’ level of development, School Improvement Plans, Comprehensive K-12 Reading Plans, Title I Plan, annual performance appraisal data, discipline data, school environment surveys, assessments of parental satisfaction, other performance indicators, and the district strategic plan.

		3.1.3. Research/Evidence Basis:  The district’s professional learning is based on research- and/or evidence-based instructional and intervention strategies proven to increase student achievement.

		3.1.4. Content Standards for Student Outcomes:  The district’s professional learning supports implementing state-adopted content standards for student outcomes. 

		3.1.5. Integration of Initiatives:  Professional learning supports educators in integrating and using federal, state, and district initiatives in content, instruction, and intervention strategies to increase student achievement.  

		2.1.5. Individual Leadership Development Plan:  School administrators create and implement Individual Leadership Development Plans that are based on school and classroom disaggregated student achievement and behavior data and the needs of student groups not making AYP, and contain clearly defined professional learning goals that specify measurable improvement in student performance, improvements in teacher effectiveness, changes in administrator practices resulting from professional learning, and an evaluation plan that determines the effectiveness of the Individual Leadership Development Plan. 

		3.1.6. Leadership Development:  The district plans, implements, and continuously improves a state-approved, competency-based system of professional learning that develops, maintains, and improves the leadership competencies and skills of employees as instructional leaders.

		3.1.7. Non-instructional Staff:  The district plans, delivers, supports, and evaluates professional learning for non-instructional staff to enhance job performance according to the Florida Protocol Standards. 

		3.1.8. Professional Learning Facilitators:  The district’s system of professional learning includes dissemination of the Florida Protocol System to all staff who plan and facilitate professional learning.

		Learning Standards

		Educator

		School

		District

		1.2.1. Learning Communities:  The educator participates in collaborative learning communities whose members use a cycle of continuous improvement to achieve goals that align with individual, school, and district goals for student achievement.

		2.2.1. Learning Communities:  School-based professional learning occurs in collaborative teams of adults whose goals are aligned with the team members’ IPDPs and the school and district goals for student achievement.

		3.2.1. Learning Communities:  The district supports and encourages professional learning in collaborative teams of educators.

		1.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives.

		2.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives. 

		3.2.2. Content Focused:  Professional learning focuses primarily on developing content knowledge and content-specific research- and/or evidence-based instructional strategies and interventions in the content areas specified in s. 1012.98 F.S. and aligned with district and state initiatives.

		1.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback. 

		2.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback. 

		3.2.3. Learning Strategies:  Professional learning uses strategies aligned with the intended goals and objectives; applies knowledge of human learning and change; and includes modeling of research- and/or evidence-based instruction, practice, and classroom-based feedback.

		1.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		2.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		3.2.4. Sustained Professional Learning:  Professional learning is sufficiently sustained and rigorous to ensure learning for participants that leads to high-fidelity classroom implementation for student achievement.

		1.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		2.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		3.2.5. Use of Technology:  Technology, including distance learning, supports and enhances professional learning as appropriate and the application and assessment of that learning as appropriate.

		1.2.6. Time Resources:  Sufficient time within the work day is available and used for professional development.

		2.2.6. Time Resources:  Sufficient time within the work day is available and used for professional development.

		3.2.6. Time Resources:  Sufficient time within the work day is available and used for professional development. 

		1.2.7. Coordinated Records:  Educators have easy access to up-to-date records of their professional learning. 

		2.2.7. Coordinated Records.  School administrators regularly generate and review reports on faculty participation in professional learning. 

		3.2.7. Coordinated Records:  The district maintains up-to-date, easily accessible records on all professional learning that provide data for certification and inservice points for all staff.

		3.2.8. District Support:  The district recognizes and supports professional learning as a key strategy for improving teaching quality and student learning.

		3.2.9. Learning Organization:  The district fosters and develops the maximum potential of all employees through professional learning. 

		Implementing Standards

		Educator

		School

		District

		1.3.1. Implementation of Learning: The educator applies newly acquired professional knowledge, skills, dispositions, and behaviors to improve his or her practice.

		2.3.1. Implementation of Learning:  The school provides follow-up support to facilitate implementation of professional learning in the workplace. 

		3.3.1. Implementation of Learning:  The district provides a follow-up support system to facilitate implementation of professional learning in the workplace.

		1.3.2. Coaching and Mentoring:  Skillful coaches, mentors, or others provide sufficient classroom- and school-focused support and assistance to the educator to ensure high-fidelity implementation of professional learning.

		2.3.2. Coaching and Mentoring:  The school provides mentoring and/or coaching for all educators to ensure high-fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators implement the learning with comfort and accuracy. 

		3.3.2. Coaching and Mentoring:  The district provides mentoring and/or coaching for all educators to ensure high-fidelity classroom implementation of professional learning, with the assistance continuing as needed until educators implement the learning with comfort and accuracy.

		1.3.3. Web-based Resources and Assistance:  The district provides educators with web-based resources and assistance to support implementation of professional learning.

		2.3.3. Web-based Resources and Assistance:  The school supports the implementation of professional learning through school and district web-based resources and facilitates educator awareness of and access to district web-based resources.

		3.3.3. Web-based Resources and Assistance:  The district supports the implementation of professional learning through district and school web-based resources and facilitates educator awareness of and access to district web-based resources.  

		Evaluating Standards

		Educator

		School

		District

		1.4.1. Implementing the Plan:  The educator and a school administrator conduct an evaluation of the degree of fidelity with which the IPDP was implemented.

		2.4.1. Implementing the Plan:  At least annually the school conducts an evaluation of the degree of fidelity with which the school’s Professional Development Plan is implemented. 

		3.4.1. Implementing the System:  The district conducts an ongoing formal evaluation of the degree of fidelity with which the district’s Professional Development System is implemented. 

		1.4.2. Changes in Educator Practice: The educator evaluates the impact of all professional learning on his or her practice through reflection, assessment, collaborative protocols for examining educator practice and work samples, peer visits, and/or professional portfolios.  

		2.4.2. Changes in Educator Practice: The school conducts an evaluation of the Professional Development Plan to assess its impact on educator practices at the classroom and/or school level. 

		3.4.2. Implementation of Learning:  The district evaluates at least 10% of the district-level professional learning to assess the level of high-fidelity implementation in the work place.

		1.4.3. Changes in Students:  The educator determines the degree to which his or her professional learning contributed to student performance gains as measured by classroom assessment data. 

		2.4.3. Changes in Students:  The school conducts an evaluation of the Professional Development Plan to assess its impact on student performance. 

		3.4.3. Changes in Students:  The district assesses the impact of professional learning on student performance. 

		1.4.4. Evaluation Methods:  The educator uses summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning. 

		2.4.4. Evaluation Measures:  Schools use summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning.

		3.4.4. Evaluation Measures:  The district uses summative and formative data from state or national standardized student achievement measures, when available, or other measures of student learning and behavior such as district achievement tests, progress monitoring, educator-constructed tests, action research results, discipline referrals, and/or portfolios of student work to assess the impact of professional learning.

		1.4.5. Use of Results:  The educator uses the results of the IPDP evaluation as part of a continuous improvement process to develop the following year’s IPDP, and to revise professional learning goals based on student performance results and documented teaching practice.

		2.4.5. Use of Results:  School administrators and the School Advisory Council review school-level evaluation data as part of the needs assessment process for the subsequent school year’s professional development planning in order to eliminate ineffective programs and strategies and to expand effective ones. 

		3.4.5. Use of Results:  The district reviews district- and school-level evaluation data as part of the needs assessment process for the subsequent school year’s professional development planning in order to eliminate ineffective programs and strategies and to expand effective ones.

		3.4.6. Fiscal Resources:  The district documents that sufficient fiscal resources are used to support professional learning that aligns with school and district goals.  

		3.4.7. Student Gains:  The district demonstrates an overall increase in student achievement as measured by the Florida Department of Education’s district accountability system. 
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Protocol Standards and Evidence

District Level Checklist

District: Reviewer: Date:

May 2010 printing

Confidential





3.1 DISTRICT LEVEL — PLANNING

DOCUMENTS, QUESTIONS, AND PROBES

3.1.1. District Needs Assessment: At least annually the district
identifies professional learning needs through a school-by-school
analysis of disaggregated student achievement by content area and
skills, behavioral data, and other district data.

Ask for copies of:

District Professional Development System

Master Inservice Plan

District K-12 Reading Plan

District Technology Plan

District School Improvement Plan, if required

School Differentiated Accountability plan

Response to Intervention Model and district/state expectations, when
appropriate

Florida Continuous Improvement Model documents, when appropriate

District strategic plans reflecting professional learning initiatives

Database for highly qualified teachers

Needs assessments for professional learning

Documentation of the use of disaggregated student behavioral data for
planning professional learning (charts/graphs/displays of school/grade
level analyses)

Calendars documenting professional learning offerings

Course outlines for professional learning delivered

Expenditure reports on professional learning

Describe the ways in which this district determines the professional
learning needs of the faculty.

Check needs assessment for use of disaggregated student achievement and
behavioral data and other surveys or methods of collecting information on
professional learning needs (3.1.1.).

Confidential 1






Notes:

Rating:
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3.1 DISTRICT LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.1.2. Generating a District-wide Professional Development
System: Based on identified professional learning needs, the district
generates a district-wide Professional Development System that is
research- and/or evidence-based, specifies how the plan will be
evaluated, and aligns with the Florida Protocol Standards, identified
student and educator learning needs, teachers’ level of development,
School Improvement Plans, Comprehensive K-12 Reading Plans,
Title | Plan, annual performance appraisal data, discipline data,
school environment surveys, assessments of parental satisfaction,
other performance indicators, and the district strategic plan.

Review the district professional learning system as described in the plan.
Check to ensure concentration on research- and/or evidence-based
professional learning and alignment with disaggregated student
achievement data, student and instructional personnel needs, School
Improvement Plans, annual performance appraisal data for educators and
administrators, annual school reports, and school and district strategic
planning.

Describe the district’s professional learning system. How is it developed?
Who is involved? What does it include?

Tell me about the process the district uses to incorporate results from
IPDP evaluations into the District Professional Development System.
How is annual performance appraisal data used in planning for
professional learning in this district?

What role do the School Improvement Plans play in professional
learning?

How does the district determine that professional learning offerings are
based in scientific research or on a firm evidence base?

How are educators, teacher-educators of community colleges and state
universities, business and community representatives, and local
education foundations, consortia, and professional organizations
included in the planning process for your District Professional
Development System?

Notes:

Rating:
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3.1 DISTRICT LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.1.3. Research/Evidence Basis:  The district’s professional
learning is based on research and/or evidence based instructional and
intervention strategies proven to increase student achievement.

Check the major professional learning efforts to document the basis of the
effort in research or evidence of effectiveness in increasing student
achievement. Examine the system in place that ensures a clear research or
evidence basis for all professional learning efforts.

How did the district determine that the professional learning listed in
your professional learning system is research- and/or evidence-based?
How does the district ensure that professional learning reflects state and
district initiatives?

Notes:

Rating:

3.1.4. Content Standards for Student Outcomes: The district’s

professional learning supports implementing state-adopted content
standards for student outcomes.

Review the District Professional Development System and Master
Inservice Plan to document professional learning that supports and
encourages strong content standards.

Notes:

Rating:

Confidential 4






3.1 DISTRICT LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.1.5. Integration of Initiatives: Professional learning supports
educators in integrating and using federal, state, and district
initiatives in content, instruction, and intervention strategies to
increase student achievement.

Review the annual checklist of federal and state initiatives, if provided.
Review any district initiatives presented by district staff. Review the
District Professional Development System and Master Inservice Plan to
determine adherence of professional learning to federal, state, and district
initiatives and priorities.

Notes:

Rating:

3.1.6. Leadership Development: The district plans, implements,
and continuously improves a state-approved, competency-based
system of professional learning that develops, maintains, and
improves the leadership competencies and skills of employees as
instructional leaders.

Ask for:

District’s Leadership Development Program

List of participants, current and previous

Checklists and portfolios of participation

Outcome measures of success

Other documentation of the ongoing implementation of the program
Describe how this district ensures a leadership development program that
provides ongoing, continuous improvement of the skills and knowledge
of school and district leaders.
Tell us about your Level 1 system.
Tell us about your Level 2 system.

Notes:

Rating:
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3.1 DISTRICT LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.1.7. Non-instructional Staff: The district plans, delivers, supports,
and evaluates professional learning for non-instructional staff to

enhance job performance according to the Florida Protocol
Standards.

Ask for records or documentation of the system used to provide
professional learning for non-instructional staff.
Describe how this district plans for, conducts, and evaluates professional
learning for non-instructional staff.
Describe the formal policies and procedures in place to ensure
professional learning for non-instructional staff.

Notes:

Rating:

3.1.8. Professional Learning Facilitators: The district’s system of
professional learning includes dissemination of the Florida Protocol
System to all staff who plan and facilitate professional learning.

Ask for records of professional learning or dissemination memos related to
the Florida Protocol Standards.

Describe how this district disseminates knowledge about professional
learning and the Florida standards for professional learning.

Notes:

Rating:
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3.2 DISTRICT LEVEL — LEARNING

DOCUMENTS, QUESTIONS, AND PROBES

3.2.1. Learning Communities: The district supports and
encourages professional learning in collaborative teams of educators.

NOTE: Learning communities are groups of faculty who meet regularly to
study more effective learning and teaching practices in order to achieve the
identified learning goal of the group.

Review any district documents or professional learning efforts on learning
communities.

Describe how your district supports and encourages professional
learning in collaborative groups at the school.

Notes:

Rating:

3.2.2. Content Focused: Professional learning focuses primarily on
developing content knowledge and content-specific research- and/or
evidence-based instructional strategies and interventions in the
content areas specified in s. 1012.98 F.S. and aligned with district
and state initiatives.

Select from the District Professional Development System one or two
professional learning efforts for review. Ask these questions concerning
delivery of the professional learning:

Describe the professional learning effort of your district on [topic listed
in professional learning system].

How did the district determine that the professional learning listed in
your professional learning system is research- and/or evidence-based?
How does the district ensure that professional learning reflects state and
district initiatives?

Generally, is the content the educators receive through professional
learning relevant to the needs of educators in the schools?

Notes:

Rating:
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3.2 DISTRICT LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.2.3. Learning Strategies: Professional learning uses strategies
aligned with the intended goals and objectives; applies knowledge of
human learning and change; and includes modeling of research-
and/or evidence-based instruction, practice, and classroom-based
feedback.

Tell me about how the professional learning was conducted.

Probes: How did the facilitator model the skills that were to be used?
Describe any of these methods that might have been used: practice of
the skills; feedback to you on your performance during the professional
learning session; teaching the class using the same techniques and
strategies you are to be using with students.

Generally, how do the professional learning facilitators model effective
teaching practices?

Notes:

Rating:

3.2.4. Sustained Professional Learning: Professional learning is
sufficiently sustained and rigorous to ensure learning for participants
that leads to high-fidelity classroom implementation for student
achievement.

How many professional learning sessions did educators participate in for
one topic or length of time for the professional learning?

Considering the skills being learned, how appropriate was the length of
time for professional learning?

Generally, how sustained and intense is the professional learning in
which educators participate, considering the types of skills and
knowledge being learned?

What level of mastery is usually attained by the end of the sessions?

Notes:

Rating:
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3.2 DISTRICT LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.2.5. Use of Technology: Technology, including distance
learning, supports and enhances professional learning as appropriate
and the application and assessment of that learning as appropriate.

What kind of technology was used to support the learning?

Generally, describe how technology was used to support professional
learning at the school in the last two years. In what ways was the
technology appropriate for the skills being taught? Probe distance
learning, podcasts, videos, streaming video, Smart Boards, wikis, hand-
held computers or PDAs, graphing calculators, websites, online
professional learning, computer programs and other types of technology.

Notes:

Rating:

3.2.6. Time Resources: Sufficient time within the work day is
available and used for professional development.

Review the district calendar and any other documents containing references
to professional learning hours or allotted times.

Describe the amount of time allocated for professional learning in this
district.

In your experience, is there sufficient time to conduct the professional
learning that faculty in this district need?

Notes:

Rating:
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3.2 DISTRICT LEVEL — LEARNING (CONTINUED) DOCUMENTS, QUESTIONS, AND PROBES

3.2.7. Coordinated Records: The district maintains up-to-date, | Describe the method this district uses to maintain up-to-date records for
easily accessible records on all professional learning that provide data | professional learning, including certification and inservice points.
for certification and inservice points for all staff.

Notes:

Rating:

3.2.8. District Support: The district recognizes and supports | What is the role of professional learning in this district in supporting
professional learning as a key strategy for improving teaching quality | significant improvements in educational programs?
and student learning. How does the district demonstrate that it values professional learning?

Notes:

Rating:
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3.2 DISTRICT LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.2.9. Learning Organization: The district fosters and develops
the maximum potential of all employees through professional
learning.

What is the relationship of professional learning in this district to
development of human resources? How does the district encourage and

support employees to maximize their potential and contribution to the
organization?

Notes:
Rating:
3.3 DISTRICT LEVEL — IMPLEMENTING DOCUMENTS, QUESTIONS, AND PROBES
3.3.1. Implementation of Learning: The district provides a | Describe how the district documents that educators have used what they

follow-up support system to facilitate implementation of professional
learning in the workplace.

learned in the professional learning in their classrooms.
How do you determine that educators are using the new knowledge and
skills in their classroom teaching?

Notes:

Rating:

Confidential
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3.3 DISTRICT LEVEL — IMPLEMENTING - CONTINUED

DOCUMENTS, QUESTIONS, AND PROBES

3.3.2. Coaching and Mentoring: The district provides mentoring
and/or coaching for all educators to ensure high-fidelity classroom
implementation of professional learning, with the assistance
continuing as needed until educators implement the learning with
comfort and accuracy.

Describe any coaching or mentoring programs or activities that are used
to follow up on professional learning in the district. Probe for facilitators
or a coach or mentor going to classrooms to help educators implement the
new skills/professional learning.

How long does the coaching or mentoring last?

What determines when the coaching or mentoring ends?

Do the facilitators or coaches or mentors go to classrooms to help
educators implement the new skills/professional learning?

Does anyone else help educators implement the new skills/professional
learning?

Are any web-based coaching systems in place?

How does the district determine that educators have mastered the new
skills/professional  learning before the coaching/mentoring is
discontinued?

Notes:

Rating:

Confidential 12






3.3 DISTRICT LEVEL — IMPLEMENTING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.3.3. Web-based Resources and Assistance: The district
supports the implementation of professional learning through district
and school web-based resources and facilitates educator awareness of
and access to district web-based resources.

Review district websites and any system to encourage school-based
websites providing web-based resources and assistance. [also check
with 1.3.3. and 2.3.3.]

What type of web-based resources and assistance have educators been
offered as follow-up assistance after professional learning? Probe for
specific examples.

Notes:
Rating:
3.4 DISTRICT LEVEL — EVALUATING DOCUMENTS, QUESTIONS, AND PROBES
3.4.1. Implementing the System: The district conducts an ongoing | Review any summaries and analyses of end-of-course feedback forms.

formal evaluation of the degree of fidelity with which the district’s
Professional Development System is implemented.

Review summaries of educator participation in professional development
and any analyses of percentages of specific teachers participating or
additional professional learning conducted to ensure all targeted teachers
participated.

Describe the way that this district evaluates whether the major
professional learning initiatives for a year have been implemented as
planned.

How are the results from end-of-course feedback forms used?

Notes:

Rating:

Confidential
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3.4 DISTRICT LEVEL — EVALUATING (CONTINUED) DOCUMENTS, QUESTIONS, AND PROBES

3.4.2. Implementation of Learning: The district evaluates at least | How does this district evaluate educator’s use of the new
10% of the district-level professional learning to assess the level of | skills/lknowledge in classrooms after receiving professional learning?

high-fidelity implementation in the work place. What formal evaluation of professional learning efforts have been
conducted in the last two years? (Ask for copies of any reports.) Review
any summaries and analyses of implementation of planned professional

learning.
Notes:
Rating:
3.4.3. Changes in Students: The district assesses the impact of What evidence does this district have that changes have occurred in
professional learning on student performance. student performance resulting from the professional learning faculty
received?
Notes:
Rating:
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3.4 DISTRICT LEVEL — EVALUATING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

3.4.4. Evaluation Measures: Districts use summative and
formative data from state or national standardized student
achievement measures, when available, or other measures of student
learning and behavior such as district achievement tests, progress
monitoring, educator-constructed tests, action research results,
discipline referrals, and/or portfolios of student work to assess the
impact of professional learning.

What evaluation methods were used to document changes in student
performance resulting from the professional learning?

To what extent does this district organize and support action research
stemming from or associated with the professional learning received?

Notes:

Rating:

3.4.5. Use of Results: The district reviews district- and school-level
evaluation data as part of the needs assessment process for the
subsequent school year’s professional development planning in order
to eliminate ineffective programs and strategies and to expand
effective ones.

How are the results from the evaluation of the District Professional
Development System used?

Notes:

Rating:
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3.4 DISTRICT LEVEL — EVALUATING (CONTINUED) DOCUMENTS, QUESTIONS, AND PROBES

3.4.6. Fiscal Resources: The district documents that sufficient fiscal | Review state and district expenditure records to determine the funding
resources are used to support professional learning that aligns with | expended for professional learning.

school and district goals. How are funds for professional learning expended?

Are there sufficient financial resources to conduct the professional
learning that faculty in this district need?

Notes:

Rating:

3.4.7. Student Gains: The district demonstrates an overall increase | Conducted at the state level.
in student achievement as measured by the Florida Department of
Education’s district accountability system.

Overall Notes/Comments:
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Protocol Standards and Evidence

School Level Checklist

District: School: Reviewer: Date:

May 2010 printing

Confidential





2.1 ScHoOL LEVEL — PLANNING

DOCUMENTS, QUESTIONS, AND PROBES

2.1.1. School Needs Assessment: At least annually the school
identifies professional learning needs through a classroom-by-
classroom analysis of disaggregated student achievement data by
content and skill areas, subgroups needing special assistance, and
other school data.

Ask for copies of:

¢ Individual Professional Development Plans

¢ School Improvement Plan

¢ School Plans for Professional Learning

¢ School Reading Plan

¢ School Technology Plan

¢ School Differentiated Accountability plan, if applicable

¢ Response to Intervention Model and district/state expectations, when
appropriate

¢ Documentation of the use of disaggregated student achievement and
behavioral data for planning professional learning

¢ Florida Continuous Improvement Model documents, when appropriate

¢ Documentation of reviews and analyses of IPDPs across educators by
grade/subject area

¢ Calendars documenting professional learning

¢ Course outlines for planned professional learning

¢ Calendars or other schedules maintained by principal/assistant principal
showing meetings with educators to review IPDPs

¢ Expenditure reports on professional learning

Check needs assessment for use of disaggregated data in determining
professional learning needs.

Describe the ways in which this school determines the professional
learning needs of the faculty.

Notes:

Rating:
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2.1 SCHOOL LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.1.2. Reviewing Professional Development Plans: The school
administrator meets with individual educators to review the IPDP and
identify additional individual professional learning needs based on
performance appraisal data and priorities for students, grade levels,
school, content areas or the whole school.

Review all IPDPs generated for the last two years in the school. Review
records of professional learning participation by selected educators for the
last two years.

Tell me about the process you use to review the development of educators’
IPDPs.

Notes:

Rating:

2.1.3. Reviewing Annual Performance Appraisal Data: The
school administrator uses information from annual performance
appraisals of educators to identify professional learning needs for
individuals, teams, or whole-school faculty.

Review last year’s and this year’s IPDPs for educators.

Describe how Annual Performance Appraisal Data are used in planning
for professional learning in this school. Describe any recent examples of
groups of educators who needed specific assistance and how it was
provided.

Notes:

Rating:
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2.1 SCHOOL LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.1.4. Generating a School-wide Professional Development Plan:
As part of the School Improvement Plan and in collaboration with the
district’s Professional Development System, the school administrator
and School Advisory Council generate a school-wide Professional
Development Plan that includes research- and/or evidence-based
professional development aligned to identified classroom level needs
for student achievement, responds to educators' level of development,
and specifies how the plan will be evaluated.

Review the School Improvement Plan, School Technology Plan, School
Differentiated Accountability plan if appropriate, school professional
learning calendars, and other related documents. Check to ensure
concentration on research- and/or evidence-based professional learning and
alignment with disaggregated student achievement data, annual
performance appraisal data for educators and administrators, annual school
reports, IPDPs, and school and district strategic planning.

Tell me about the process the school uses to incorporate results from
evaluations of IPDPs into the School Improvement Plan.

How does the school determine that professional learning is based on
scientific research and evidence?

Notes:

Rating:
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2.1 SCHOOL LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.1.5. Individual Leadership Development Plan: School
administrators create and implement Individual Leadership
Development Plans that are based on school and classroom
disaggregated student achievement and behavior data and the needs of
student groups not making AYP, and contain clearly defined
professional learning goals that specify measurable improvement in
student performance, improvements in teacher effectiveness, changes
in administrator practices resulting from professional learning, and an
evaluation plan that determines the effectiveness of the Individual
Leadership Development Plan.

Review the Individual Leadership Development Plan for the principal and
other administrators in the building.

Tell me about the process used to develop your personal Individual
Leadership Development Plan.

How do the goals in the plan relate to identified student needs within this
school?

Who in this school has an ILDP? Review them.

Notes:

Rating:
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2.2 SCHOOL LEVEL —LEARNING

DOCUMENTS, QUESTIONS, AND PROBES

2.2.1. Learning Communities: School-based professional learning
occurs in collaborative teams of adults whose goals are aligned with
the team members’ IPDPs and the school and district goals for student
achievement.

NOTE: Learning communities are groups of faculty who meet regularly to
study more effective learning and teaching practices in order to achieve the
identified learning goal of the group.

Review Documents including learning community agendas, learning
objectives, notes, schedules, and plans.

Describe how your school organizes teachers into professional learning
communities. Describe the structures of support in place for these groups.

Notes:

Rating:

2.2.2. Content Focused: Professional learning focuses primarily on
developing content knowledge and content-specific research- and/or
evidence-based instructional strategies and interventions in the
content areas specified in s. 1012.98 F.S. and aligned with district and
state initiatives.

Select from the School Improvement Plan or other documents describing
the planned professional learning for the school one or two professional
learning programs or efforts for review. Include learning communities if
they are prevalent in the school. Ask these questions concerning the
professional learning:

Describe the professional learning in which your school participated on
[topic listed in school’s professional learning plan].

How did the school determine that the professional learning on [topic
listed in school’s professional learning plan] is research- and/or evidence-
based?

Notes:

Rating:
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2.2 SCHOOL LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.2.3. Learning Strategies: Professional learning uses strategies
aligned with the intended goals and objectives; applies knowledge of
human learning and change; and includes modeling of research-
and/or evidence-based instruction, practice, and classroom-based
feedback.

Tell me how the professional learning was facilitated on [insert selected
topic]?

Probe for examples of modeling the skills that were to be used; practice of
the skills; feedback on performance during the professional learning
session; facilitating the class using the same techniques and strategies to be
using with students.

Notes:

Rating:

2.2.4. Sustained Professional Learning: Professional learning is
sufficiently sustained and rigorous to ensure learning for participants
that leads to high-fidelity classroom implementation for student
achievement.

How many professional learning sessions did educators participate in for
one topic or length of time for the professional learning on [selected
topic]?

Probe for: number of professional learning sessions, length of time for each
session, frequency of sessions, and overall total learning time.

How appropriate was the length of time for the skills being taught?
Generally, how sustained and intensive is the professional learning in
which educators participate, considering the types of skills and knowledge
being learned?

What level of mastery is usually attained by the end of the sessions?

Tell me about the amount of time you spent in professional learning on
[insert selected topic].

Notes:

Rating:
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2.2 SCHOOL LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.2.5. Use of Technology: Technology, including distance learning,
supports and enhances professional learning as appropriate and the
application and assessment of that learning as appropriate.

Describe how technology or distance learning supported and enhanced
the recent professional learning in [insert selected topic] and the
application and assessment of that learning.

Generally, describe how technology was used to support professional
learning at the school in the last two years. In what ways was the
technology appropriate for the skills being taught? Probe for distance
learning, webinars, teleconferences, podcasts, wikis, websites, DVDs,
embedded video clips in PowerPoint presentations, Smart Boards, hand-
held devices or PDAs, graphing calculators, computer programs or displays,
and other types of technology.

Notes:

Rating:

2.2.6. Time Resources: Sufficient time within the work day is
available and used for professional learning.

Review the district and school calendars and any other documents
containing references to professional learning hours or allotted times.
Describe the amount of time allocated for professional learning in this
district and school in which teachers must participate.

In your experience, is there sufficient time to conduct the professional
learning that faculty need?

Notes:

Rating:
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2.2 SCHOOL LEVEL — LEARNING(CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.2.7. Coordinated Records: School administrators regularly
generate and review reports on faculty participation in professional
learning.

Describe the system used to document participation of educators in
professional learning and the number of inservice points earned toward
recertification.

How easy is it to access this system?

Describe the reports generated recently from this system and your use of
the reports.

Notes:

Rating:

2.3 SCHOOL LEVEL — IMPLEMENTING

DOCUMENTS, QUESTIONS, AND PROBES

2.3.1. Implementation of Learning: The school provides follow-
up support to facilitate implementation of professional learning in the
workplace.

Describe the support the school provides to assist educators in
implementing newly learned skills and methods.

How do you determine that educators are using the new knowledge and
skills in their classroom teaching?

Notes:

Rating:
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2.3 SCHOOL LEVEL — IMPLEMENTING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.3.2. Coaching and Mentoring: The school provides mentoring
and/or coaching for all educators to ensure high-fidelity classroom
implementation of professional learning, with the assistance
continuing as needed until educators implement the learning with
comfort and accuracy.

Describe any coaching or mentoring programs or activities that are used
to follow-up on professional learning at this school. Probe for a
facilitator, coach or mentor going to classrooms to help educators
implement the new skills/professional learning.

How long does the coaching or mentoring last?

What determines when the coaching or mentoring ends?

Notes:

Rating:

2.3.3. Web-based Resources and Assistance: The school supports
the implementation of professional learning through school and
district web-based resources and facilitates educator awareness of and
access to district web-based resources.

What type of web-based resources and assistance have educators been
offered as follow-up assistance after professional learning? Probe for
specific methods.

Notes:

Rating:
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2.4 SCHOOL LEVEL — EVALUATING

DOCUMENTS, QUESTIONS, AND PROBES

2.4.1. Implementing the Plan: At least annually the school
conducts an evaluation of the degree of fidelity with which the
school’s Professional Development Plan is implemented.

Review the school’s SIP and any documentation of the evaluations
conducted of progress in implementing the SIP in preparation for the next
year’s planning.

Review summaries of educator participation in professional development
and any analyses of percentages of targeted teachers participating or
additional professional learning conducted to ensure all targeted teachers
participated.

How does this school document that designated educators participated in
planned professional learning for major initiatives?

Notes:

Rating:

2.4.2. Changes in Educator Practice: The school conducts an
evaluation of the Professional Development Plan to assess its impact
on educator practices at the classroom and/or school level.

How does this school document that educators actually use the skills and
knowledge they gained from professional learning in their classrooms?

Notes:

Rating:

Confidential 10






2.4 SCHoOL LEVEL — EVALUATING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

2.4.3. Changes in Students: The school conducts an evaluation of
the Professional Development Plan to assess its impact on student
performance.

Describe the way this school evaluates the impact of professional
learning on student performance levels. What changes have occurred in
student performance that resulted from the professional learning faculty
received?

Notes:

Rating:

2.4.4. Evaluation Measures: Schools use summative and
formative data from state or national standardized student
achievement measures, when available, or other measures of student
learning and behavior such as district achievement tests, progress
monitoring, educator-constructed tests, action research results,
discipline referrals, and/or portfolios of student work to assess the
impact of professional learning.

What evaluation methods were used to document changes in student
performance resulting from the professional learning?

Have you or faculty in the school been involved in any action research
stemming from or associated with recent professional learning?

Notes:

Rating:
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2.4 SCHoOL LEVEL — EVALUATING (CONTINUED) DOCUMENTS, QUESTIONS, AND PROBES

2.45. Use of Results: School administrators and the School | Check to see how evaluations of professional learning were integrated into
Advisory Council review school-level evaluation data as part of the | the plan.

needs assessment process for the subsequent school year’s | How have the results from the previous year’s evaluations of your
professional development planning in order to eliminate ineffective | school-wide professional learning system been used in planning your
programs and strategies and to expand effective ones. school improvement plan and/or the school’s professional development
plan?

Notes:

Rating:

Overall Notes/Comments:
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Protocol Standards and Evidence

Educator Level Checklist

District: School: Teacher #: Reviewer: Date:

May 2010 printing
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1.1 EDUCATOR LEVEL —PLANNING

DOCUMENTS, QUESTIONS, AND PROBES

1.1.1. Individual Needs Assessment: The educator identifies
individual professional learning goals with primary emphasis on
student learning needs by reviewing certification needs, classroom-
level disaggregated student achievement and behavioral data related
to content area skills, school initiatives, the School Improvement Plan,
and school and team goals.

Review a copy of the Individual Professional Development Plan (IPDP) for
the last two years. This document may be called different names, depending
on the school district. Review the record of the professional learning the
educator has taken in the last two years. Obtain a copy from the principal in
advance if possible.

Ask: Tell me how your IPDP was created. Describe any data that were
used in creating your IPDP.

Ask details about when the IPDP was created and who was involved. Probe
for:

¢ Review of disaggregated student achievement data

¢ Relationship to the professional learning listed in the SIP

¢ Incorporation of school or team goals

¢ Results from previous year’s IPDP evaluation

Notes:

Rating:

1.1.2. Administrator Review: The educator meets with a school
administrator to review the IPDP and identify additional individual
professional learning needs based on performance appraisal data and
priorities for students, grade levels, content areas, or the whole school.

Review the record of the professional learning the educator has taken in the
last two years.

What process is used to review your IPDP? How does the principal ensure
that the IPDP educators create are based on the improvements their
students need to make?

Probe for an individual meeting with the principal or AP to review the
IPDP, specific dates, length of the meeting, content discussed.

Notes:

Rating:
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1.1 EDUCATOR LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.1.3. Individual Professional Development Plan: The educator’s
Individual Professional Development Plan (IPDP) specifies the
professional learning needs related to identified student achievement
goals for those students to which the educator is assigned; aligned
with the educator’s level of development; and contains: a) clearly
defined professional learning goals that specify measurable
improvement in student achievement; b) changes in the educator’s
practices resulting from professional learning; and c) an evaluation

plan that determines the effectiveness of the professional learning.

Check Individual Professional Development Plans to determine items in
1.1.3. (relationship to student performance data, clearly defined professional
learning objectives, measurable improvement in student performance,
changes in the educator’s practices resulting from professional learning,
evaluation component).

Notes:

Rating:

1.2 EDUCATOR LEVEL — LEARNING

DOCUMENTS, QUESTIONS, AND PROBES

1.2.1. Learning Communities:  The educator participates in
collaborative learning communities whose members use a cycle of
continuous improvement to achieve goals that align with individual,
school, and district goals for student achievement.

NOTE: Learning communities are groups of faculty who meet regularly to
study more effective learning and teaching practices in order to achieve the
identified learning goal of the group.

Review Documents including learning community agendas, learning
objectives, notes, schedules, and plans.

Describe how your school organizes educators into professional learning
communities.

Notes:

Rating:
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1.2 EDUCATOR LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.2.2. Content Focused: Professional learning focuses primarily on
developing content knowledge and content-specific research- and/or
evidence-based instructional strategies and interventions in the
content areas specified in s. 1012.98 F.S. and aligned with district and
state initiatives.

Select from the IPDP one or two professional learning/classes for review,
including professional learning communities if they have been used as a
primary method for increasing professional learning. Ask these questions
concerning delivery of the professional learning:

Describe the professional learning you received on [topic listed in IPDP].
How relevant was the content you received in [topic listed in IPDP] to
your needs as an educator?

What is the research basis that shows the professional learning will
contribute to greater student learning?

Generally, how relevant is the content of your professional learning to
your needs as an educator responsible for improving student
achievement?

Notes:

Rating:

1.2.3. Learning Strategies: Professional learning uses strategies
aligned with the intended goals and objectives; applies knowledge of
human learning and change; and includes modeling of research-
and/or evidence-based instruction, practice, and classroom-based
feedback.

Tell me how the professional learning was facilitated on [insert selected
topic].

Probe for examples of modeling the skills that were to be used; practice of
the skills; feedback on performance during the professional learning
session; facilitating the class using the same techniques and strategies to be
using with students.

Notes:

Rating:
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1.2 EDUCATOR LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.2.4. Sustained Professional Learning: Professional learning is
sufficiently sustained and rigorous to ensure learning for participants
that leads to high-fidelity classroom implementation for student
achievement.

Tell me about the amount of time you spent in professional learning on
[insert selected topic].

How was that time organized?

Probe for: number of professional learning sessions, length of time for each
session, frequency of sessions, and overall total learning time.

How appropriate was the length of time for the skills being taught?
Generally, how sustained and intensive is the professional learning you
receive, considering the types of skills and knowledge being taught?

What level of mastery is usually attained by the end of the sessions?

Notes:

Rating:

1.2.5. Use of Technology: Technology, including distance learning,
supports and enhances professional learning as appropriate and the
application and assessment of that learning as appropriate.

Describe how technology or distance learning supported and enhanced
your recent professional learning in [insert selected topic] and the
application and assessment of that learning.

Generally, describe how technology was used in the professional learning
in which you have participated in the last two years. In what ways was the
technology appropriate for the skills being learned? Probe for distance
learning, webinars, teleconferences, podcasts, wikis, websites, DVDs,
embedded video clips in PowerPoint presentations, Smart Boards, hand-
held devices or PDAs, graphing calculators, computer programs or displays,
and other types of technology.

Notes:

Rating:
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1.2 EDUCATOR LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.2.6. Time Resources: Sufficient time within the work day is
available and used for professional learning.

Review the district and school calendars and any other documents
containing references to professional learning hours or allotted times.
Describe the amount of time allocated for professional learning in this
district and school in which teachers must participate.

In your experience, is there sufficient time to conduct the professional
learning that faculty need?

Notes:

Rating:

1.2.7. Coordinated Records: Educators have easy access to up-to-
date records of their professional learning.

Describe how you find out about the number of inservice points you have
earned toward recertification.
How easy is it to access this system?

Notes:

Rating:
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1.3 EDUCATOR LEVEL — IMPLEMENTING

DOCUMENTS, QUESTIONS, AND PROBES

1.3.1. Implementation of Learning: The educator applies newly
acquired professional knowledge, skills, dispositions, and behaviors to
improve his or her practice.

Describe some specific examples of how you have used in your classroom
what you learned in the professional learning on [insert selected topic].
Describe any other specific examples of how you applied what you learned
in recent professional learning sessions.

Notes:

Rating:

1.3.2. Coaching and Mentoring: Skillful coaches, mentors, or
others provide sufficient classroom- and school-focused support and
assistance to the educator to ensure high-fidelity implementation of
professional learning.

Describe any coaching or mentoring you received following your
professional learning on [insert selected topic] to help you implement the
new skills/professional learning. Probe for a facilitator, coach or mentor
going to classrooms to help educators implement the new skills/professional
learning.

Describe any other coaching or mentoring you have received recently.
Describe the skill level of the coach/mentor assisting you.

How effective was the coaching/mentoring?

How did the coach/mentor determine that the assistance had been
sufficient??

Notes:

Rating:
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1.3 EDUCATOR LEVEL — IMPLEMENTING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.3.3. Web-based Resources and Assistance: The district provides
educators with web-based resources and assistance to support
implementation of professional learning.

Describe the web-based resources and assistance you have used for any of
your recent professional learning. Probe for evidence that the teacher
participated in or used a discussion room or bulletin board to talk about the
skills, reviewed additional materials posted, or interfaced with the facilitator
or a coach/mentor in implementing the newly learned skills or knowledge.
Describe any professional learning that is coached or mentored online.

Notes:

Rating:

1.4 EDUCATOR LEVEL — EVALUATING

DOCUMENTS, QUESTIONS, AND PROBES

1.4.1. Implementing the Plan: The educator and a school
administrator conduct an evaluation of the degree of fidelity with
which the IPDP was implemented.

Describe the meeting held with your principal or another administrator to
determine how much of what was written on your IPDP had been
implemented.

Notes:

Rating:
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1.4 EDUCATOR LEVEL — EVALUATING (CONTINUED) DOCUMENTS, QUESTIONS, AND PROBES

1.4.2. Changes in Educator Practice: The educator evaluates the | Describe the ways in which you review how your professional learning
impact of all professional learning on his or her practice through | has impacted your teaching practice.

reflection, assessment, collaborative protocols for examining educator | How does this school document that you have used the new skills or
practice and work samples, peer visits, and/or professional portfolios. | knowledge in the classroom?

What are the ways in which you have documented the impact of your
professional learning on your teaching practice?

Notes:

Rating:

1.4.3. Changes in Students: The educator determines the degree to | Describe how students improved as a result of your professional learning
which his or her professional learning contributed to student|and its application in your classroom.
performance gains as measured by classroom assessment data. Describe how you shared these results with your administrator.

Notes:

Rating:
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1.4 EDUCATOR LEVEL — EVALUATING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.4.4. Evaluation Methods: The educator uses summative and
formative data from state or national standardized student
achievement measures, when available, or other measures of student
learning and behavior such as district achievement tests, progress
monitoring, educator-constructed tests, action research results,
discipline referrals, and/or portfolios of student work to assess the
impact of professional learning.

Describe the evaluation methods used to document changes in student
performance resulting from the professional learning.

Notes:

Rating:

1.4.5. Use of Results: The educator uses the results of the IPDP
evaluation as part of a continuous improvement process to develop the
following year’s IPDP, and to revise professional learning goals based
on student performance results and documented teaching practice.

Describe how the results from your evaluation of your IPDP were used.

Notes:

Rating:
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1.1 EDUCATOR LEVEL —PLANNING

DOCUMENTS, QUESTIONS, AND PROBES

1.1.1. Individual Needs Assessment: The educator identifies
individual professional learning goals with primary emphasis on
student learning needs by reviewing certification needs, classroom-
level disaggregated student achievement and behavioral data related
to content area skills, school initiatives, the School Improvement Plan,
and school and team goals.

Review a copy of the Individual Professional Development Plan (IPDP) for
the last two years. This document may be called different names, depending
on the school district. Review the record of the professional learning the
educator has taken in the last two years. Obtain a copy from the principal in
advance if possible.

Ask: Tell me how your IPDP was created. Describe any data that were
used in creating your IPDP.

Ask details about when the IPDP was created and who was involved. Probe
for:

¢ Review of disaggregated student achievement data

¢ Relationship to the professional learning listed in the SIP

¢ Incorporation of school or team goals

¢ Results from previous year’s IPDP evaluation

Notes:

Rating:

1.1.2. Administrator Review: The educator meets with a school
administrator to review the IPDP and identify additional individual
professional learning needs based on performance appraisal data and
priorities for students, grade levels, content areas, or the whole school.

Review the record of the professional learning the educator has taken in the
last two years.

What process is used to review your IPDP? How does the principal ensure
that the IPDP educators create are based on the improvements their
students need to make?

Probe for an individual meeting with the principal or AP to review the
IPDP, specific dates, length of the meeting, content discussed.

Notes:

Rating:
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1.1 EDUCATOR LEVEL — PLANNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.1.3. Individual Professional Development Plan: The educator’s
Individual Professional Development Plan (IPDP) specifies the
professional learning needs related to identified student achievement
goals for those students to which the educator is assigned; aligned
with the educator’s level of development; and contains: a) clearly
defined professional learning goals that specify measurable
improvement in student achievement; b) changes in the educator’s
practices resulting from professional learning; and c) an evaluation

plan that determines the effectiveness of the professional learning.

Check Individual Professional Development Plans to determine items in
1.1.3. (relationship to student performance data, clearly defined professional
learning objectives, measurable improvement in student performance,
changes in the educator’s practices resulting from professional learning,
evaluation component).

Notes:

Rating:

1.2 EDUCATOR LEVEL — LEARNING

DOCUMENTS, QUESTIONS, AND PROBES

1.2.1. Learning Communities:  The educator participates in
collaborative learning communities whose members use a cycle of
continuous improvement to achieve goals that align with individual,
school, and district goals for student achievement.

NOTE: Learning communities are groups of faculty who meet regularly to
study more effective learning and teaching practices in order to achieve the
identified learning goal of the group.

Review Documents including learning community agendas, learning
objectives, notes, schedules, and plans.

Describe how your school organizes educators into professional learning
communities.

Notes:

Rating:
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1.2 EDUCATOR LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.2.2. Content Focused: Professional learning focuses primarily on
developing content knowledge and content-specific research- and/or
evidence-based instructional strategies and interventions in the
content areas specified in s. 1012.98 F.S. and aligned with district and
state initiatives.

Select from the IPDP one or two professional learning/classes for review,
including professional learning communities if they have been used as a
primary method for increasing professional learning. Ask these questions
concerning delivery of the professional learning:

Describe the professional learning you received on [topic listed in IPDP].
How relevant was the content you received in [topic listed in IPDP] to
your needs as an educator?

What is the research basis that shows the professional learning will
contribute to greater student learning?

Generally, how relevant is the content of your professional learning to
your needs as an educator responsible for improving student
achievement?

Notes:

Rating:

1.2.3. Learning Strategies: Professional learning uses strategies
aligned with the intended goals and objectives; applies knowledge of
human learning and change; and includes modeling of research-
and/or evidence-based instruction, practice, and classroom-based
feedback.

Tell me how the professional learning was facilitated on [insert selected
topic].

Probe for examples of modeling the skills that were to be used; practice of
the skills; feedback on performance during the professional learning
session; facilitating the class using the same techniques and strategies to be
using with students.

Notes:

Rating:
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1.2 EDUCATOR LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.2.4. Sustained Professional Learning: Professional learning is
sufficiently sustained and rigorous to ensure learning for participants
that leads to high-fidelity classroom implementation for student
achievement.

Tell me about the amount of time you spent in professional learning on
[insert selected topic].

How was that time organized?

Probe for: number of professional learning sessions, length of time for each
session, frequency of sessions, and overall total learning time.

How appropriate was the length of time for the skills being taught?
Generally, how sustained and intensive is the professional learning you
receive, considering the types of skills and knowledge being taught?

What level of mastery is usually attained by the end of the sessions?

Notes:

Rating:

1.2.5. Use of Technology: Technology, including distance learning,
supports and enhances professional learning as appropriate and the
application and assessment of that learning as appropriate.

Describe how technology or distance learning supported and enhanced
your recent professional learning in [insert selected topic] and the
application and assessment of that learning.

Generally, describe how technology was used in the professional learning
in which you have participated in the last two years. In what ways was the
technology appropriate for the skills being learned? Probe for distance
learning, webinars, teleconferences, podcasts, wikis, websites, DVDs,
embedded video clips in PowerPoint presentations, Smart Boards, hand-
held devices or PDAs, graphing calculators, computer programs or displays,
and other types of technology.

Notes:

Rating:
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1.2 EDUCATOR LEVEL — LEARNING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.2.6. Time Resources: Sufficient time within the work day is
available and used for professional learning.

Review the district and school calendars and any other documents
containing references to professional learning hours or allotted times.
Describe the amount of time allocated for professional learning in this
district and school in which teachers must participate.

In your experience, is there sufficient time to conduct the professional
learning that faculty need?

Notes:

Rating:

1.2.7. Coordinated Records: Educators have easy access to up-to-
date records of their professional learning.

Describe how you find out about the number of inservice points you have
earned toward recertification.
How easy is it to access this system?

Notes:

Rating:
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1.3 EDUCATOR LEVEL — IMPLEMENTING

DOCUMENTS, QUESTIONS, AND PROBES

1.3.1. Implementation of Learning: The educator applies newly
acquired professional knowledge, skills, dispositions, and behaviors to
improve his or her practice.

Describe some specific examples of how you have used in your classroom
what you learned in the professional learning on [insert selected topic].
Describe any other specific examples of how you applied what you learned
in recent professional learning sessions.

Notes:

Rating:

1.3.2. Coaching and Mentoring: Skillful coaches, mentors, or
others provide sufficient classroom- and school-focused support and
assistance to the educator to ensure high-fidelity implementation of
professional learning.

Describe any coaching or mentoring you received following your
professional learning on [insert selected topic] to help you implement the
new skills/professional learning. Probe for a facilitator, coach or mentor
going to classrooms to help educators implement the new skills/professional
learning.

Describe any other coaching or mentoring you have received recently.
Describe the skill level of the coach/mentor assisting you.

How effective was the coaching/mentoring?

How did the coach/mentor determine that the assistance had been
sufficient??

Notes:

Rating:
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1.3 EDUCATOR LEVEL — IMPLEMENTING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.3.3. Web-based Resources and Assistance: The district provides
educators with web-based resources and assistance to support
implementation of professional learning.

Describe the web-based resources and assistance you have used for any of
your recent professional learning. Probe for evidence that the teacher
participated in or used a discussion room or bulletin board to talk about the
skills, reviewed additional materials posted, or interfaced with the facilitator
or a coach/mentor in implementing the newly learned skills or knowledge.
Describe any professional learning that is coached or mentored online.

Notes:

Rating:

1.4 EDUCATOR LEVEL — EVALUATING

DOCUMENTS, QUESTIONS, AND PROBES

1.4.1. Implementing the Plan: The educator and a school
administrator conduct an evaluation of the degree of fidelity with
which the IPDP was implemented.

Describe the meeting held with your principal or another administrator to
determine how much of what was written on your IPDP had been
implemented.

Notes:

Rating:
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1.4 EDUCATOR LEVEL — EVALUATING (CONTINUED) DOCUMENTS, QUESTIONS, AND PROBES

1.4.2. Changes in Educator Practice: The educator evaluates the | Describe the ways in which you review how your professional learning
impact of all professional learning on his or her practice through | has impacted your teaching practice.

reflection, assessment, collaborative protocols for examining educator | How does this school document that you have used the new skills or
practice and work samples, peer visits, and/or professional portfolios. | knowledge in the classroom?

What are the ways in which you have documented the impact of your
professional learning on your teaching practice?

Notes:

Rating:

1.4.3. Changes in Students: The educator determines the degree to | Describe how students improved as a result of your professional learning
which his or her professional learning contributed to student|and its application in your classroom.
performance gains as measured by classroom assessment data. Describe how you shared these results with your administrator.

Notes:

Rating:
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1.4 EDUCATOR LEVEL — EVALUATING (CONTINUED)

DOCUMENTS, QUESTIONS, AND PROBES

1.4.4. Evaluation Methods: The educator uses summative and
formative data from state or national standardized student
achievement measures, when available, or other measures of student
learning and behavior such as district achievement tests, progress
monitoring, educator-constructed tests, action research results,
discipline referrals, and/or portfolios of student work to assess the
impact of professional learning.

Describe the evaluation methods used to document changes in student
performance resulting from the professional learning.

Notes:

Rating:

1.4.5. Use of Results: The educator uses the results of the IPDP
evaluation as part of a continuous improvement process to develop the
following year’s IPDP, and to revise professional learning goals based
on student performance results and documented teaching practice.

Describe how the results from your evaluation of your IPDP were used.

Notes:

Rating:
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3.1.6. Leadership Development
The district plans, implements, and continuously improves a state-approved, competency-based system of professional learning that develops,
maintains, and improves the leadership competencies and skills of employees as instructional leaders.

1. CorE CURRICULUM CONTENT
THE CURRICULUM CONTENT DELIVERED IN EACH APPROVED PROGRAM IS BASED ON COMPETENCIES ALIGNED WITH THE
FLORIDA PRINCIPAL LEADERSHIP STANDARDS AND INCLUDES ALL OTHER STATE-MANDATED REQUIREMENTS.

1.1 THE FLORIDA PRINCIPAL LEADERSHIP STANDARDS AND COMPETENCIES ARE TRANSLATED INTO A CUSTOMIZED,
COMPETENCY-BASED DEVELOPMENTAL PROGRAM THAT IS TAILORED TO THE NEEDS OF ASPIRING PRINCIPALS

INDICATOR

DOCUMENTS, QUESTIONS, AND PROBES

1.1.1. Competency-Based Design: The overall competency-based
design for the preparation program is aligned with the Florida Principal
Leadership Standards and competencies

Ask for and review:

» District’s Leadership Development Program and any approved
amendments or corrections as per requirements of Rule 6A-5.081,
F.A.C.

» List of participants, current and previous

» Other documentation of the ongoing implementation of the program

Describe how this district ensures a leadership development program

that provides ongoing, continuous improvement of the skills and

knowledge of school and district leaders.

Tell us about your Level 1 system.

Tell us about your Level 2 system.

Notes:

Rate this indicator according to the previous judgment unless the District’s approved Leadership Development Program has been

amended or corrected.

Rating:

1.1.2. Improving Student Achievement: The program design places
greatest emphasis on the role of the school leader in improving
curriculum, instruction and student achievement.

Notes:

Rate this indicator according to the previous judgment unless the District’s approved Leadership Development Program has been

amended or corrected.

Rating:
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INDICATOR

DOCUMENTS, QUESTIONS, AND PROBES

1.1.3 Customized Learning Plans. Customized competency-based
learning plans are developed for aspiring principals using valid data
gathered from self-assessment, selection, and appraisal instruments

aligned with the competencies to be demonstrated in the program.

Review Individual Learning Plans selected from different levels of
schools and geographic areas of the district (at least 10 and up to 10% of
total). Examine self-assessment data basis and appraisal instruments.

Notes:

Rating:
1.1.4. Content of Learning Plans: These customized learning plans | Review selected completed learning plans.
include competency-based professional development opportunities and
job embedded learning experiences appropriate to the preparation needs
of aspiring principals.
Notes:
Rating:
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INDICATOR DOCUMENTS, QUESTIONS, AND PROBES

1.1.5. Leadership Team: A qualified, experienced leadership | Review qualifications of each member of the leadership team.

team, including a high performing principal, guides and supervises
aspiring principals during their preparation.

Notes:

Rating:

Confidential





1.2 THE PROGRAM PROVIDES LEARNING OPPORTUNITIES AND EXPERIENCES THAT FOSTER THE UNDERSTANDING AND
APPLICATION OF COMPETENCIES ALIGNED WITH EACH OF THE PRINCIPAL LEADERSHIP STANDARDS AND INCORPORATE
APPROPRIATE ELEMENTS OF THE W. CECIL GOLDEN SCHOOL LEADERSHIP DEVELOPMENT PROGRAM.

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

1.2.1. Improving Student Learning: Program learning opportunities
and experiences are designed to ensure mastery of competencies for
improving student learning.

Review professional learning or field experiences of participants. Check
to ensure mastery levels are specified and that content addresses or leads
to improving student learning. Documentation may include, where
appropriate, tools and/or resources for the William Cecil Golden School
Leadership Development Program.

Notes:

Rating:

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

1.2.2. On-The-Job Problems: Aspiring principals are engaged in
solving on-the-job problems with greatest emphasis on the school
leader’s roles in improving curriculum, instruction, and student
achievement.

Review program for on-the-job problems and content related to
curriculum, instruction, and student achievement. Documentation may
include, where appropriate, tools and/or resources for the William Cecil
Golden School Leadership Development Program.

Notes:

Rating:

Confidential 4






1.3 FIELD EXPERIENCES ARE DESIGNED AND IMPLEMENTED TO PROVIDE OPPORTUNITIES FOR ASPIRING PRINCIPALS TO
APPLY PROGRAM KNOKWLEDGE AND DEMONSTRATE REQUIRED LEADERSHIP COMPETENCIES.

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

1.3.1. Integrated Field Experiences: Field experiences are integrated
with professional preparation.

Review program and selected portfolios for field experiences
throughout the program that are linked directly to the professional
learning for participants. Placement of field experiences may be shown
on a matrix or curriculum map.

Notes:

Rating:

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

1.3.2. Application and Practice: Field experiences are designed to
provide application, practice, and reflection on concept skills, and
procedures essential for leading school improvement and improving
student achievement.

Review field experiences throughout the program and in selected
portfolios for application, practice, and reflection as well as the link to
improving the school and student achievement levels.

Notes:

Rating:

Confidential 5






Indicator

DOCUMENTS, QUESTIONS, AND PROBES

1.3.3. Feedback and Coaching: Aspiring principals receive feedback
and coaching on their performance of essential competencies during

their field experiences.

Check selected portfolios for coaching and feedback during field
experiences. Examine the assignment to all participants in field
experiences of a coach or mentor.

Notes:

Rating:

Confidential






1.4 PROGRAM LEARNING OPPORTUNITIES ARE DELIVERED AND FIELD EXPERIENCES ARE SUPERVISED BY QUALIFIED
PERSONNEL.

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

1.4.1. Program Staff: Program staff has the appropriate education
background and school experience to deliver the required learning
opportunities effectively.

Review qualifications of current program staff including:

1. Administrative position(s) held in K-12 settings (examples:
vice-principal, principal, director in an educational setting where
supervision of teachers was a major responsibility of the
position, etc.)

2. Years of experience in each position included.

Notes:

Rating:

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

1.4.2. Supervision: Candidate’s field experiences are supervised by
principals who have dealt successfully with the issues and/or problems
being addressed.

Review qualifications of current program staff including 1.4.1 plus
certification that appropriate successful experiences related to the field
experience goals.

Notes:

Rating:
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DOCUMENTS, QUESTIONS, AND PROBES

Review process descriptions and the completed forms/instruments used
to obtain candidate feedback on field experiences.

Indicator
1.4.3. Candidate Feedback: Valid techniques have been developed to
obtain candidates’ feedback on the quality of the overall experience and
to share the feedback with program staff to improve program quality.

Notes:

Rating:

Confidential






2. CANDIDATE PERFORMANCE
EACH CANDIDATE IN THE APPROVED PROGRAM WILL DEMONSTRATE ALL COMPETENCIES IDENTIFIED IN THE CORE
CURRICULUM

2.1 METHODS AND PROCEDURES ALIGNED WITH THE REQUIRED CURRICULUM HAVE BEEN ESTABLISHED TO ASSESS ASPIRING
PRINCIPALS’ MASTERY OF PROGRAM COMPETENCIES AS THEY PROGRESS THROUGH THEIR PREPARATION PROGRAM.

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

2.1.1. Accurate Assessments:  Accurate assessments are being
utilized to assess aspiring principals’ mastery of required curriculum
competencies as they progress through their preparation program.

Review assessment instruments currently being used. Compare with
descriptions in the plan and verify they are adequate to measure the
required curriculum competencies.

Notes:

Rating:

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

2.1.2. Use of Results: Results from these assessments are used to
a)provide aspiring principals with feedback on their strengths as well as
areas where improvement is needed b) track their progress in meeting
the performance expectations for the preparation program, and c) create
a remediation plan and timeline where needed.

Review selected portfolios to document feedback provided to aspiring
principals, district records tracking progress in meeting expectations,
and remediation plans and timelines.

Notes:

Rating:
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Indicator

DOCUMENTS, QUESTIONS, AND PROBES

2.1.3. Candidate Progress Committee: A Committee made up of
school district staff and higher education institution and/or other out of
district qualified persons is established to review candidates’ progress
on assessments to identify and individuals who are not making adequate
progress in mastering the competencies of the school principal.

Review current Candidate Progress Committee and records/minutes of
meetings held to date.

Notes:

Rating:

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

2.1.4. Assessment Development: All assessments are developed
collaboratively and are tied to the Florida Leadership Standards, district
developed competencies and the comprehensive duties of the school
principal.

Review notes/documentation on the process used to develop all
assessments and the links of the assessments to the Florida Leadership
Standards, district developed competencies and the comprehensive
duties of the school principal.

Notes:

Rating:

Confidential
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2.2 A PROCESS HAS BEEN DEVELOPED TO DETERMINE AND RECORD WHICH CANDIDATES HAVE SUCCESSFULLY
DEMONSTRATED MASTERY OF ALL REQUIRED PREPARATION PROGRAM COMPETENCIES AND, THUS, CAN BE ENDORSED FOR
SCcHOOL PRINCIPAL CERTIFICATION.

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

2.2.1. Candidate Mastery: Candidates’ mastery of the required
preparation program competencies is recorded on an ongoing basis.

Review assessment system documentation for the process used to
determine both candidate progress and mastery demonstration for each
standard and verification that the system is being used as described.

Notes:

Rating:

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

2.2.2. Candidate Review: A plan is established by which a team of
school district leaders and institutions of higher education and/or other
non-district qualified persons review each candidate to determine
successful completion of the principal preparation program.

Review plan and documentation that the plan is being implemented as
described.

Notes:

Rating:

Confidential
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2.3 METHODS AND PROCEDURES ARE IN PLACE TO SUPPORT AND ASSESS PROGRAM COMPLETER’S IMPACT ON SCHOOL
IMPROVEMENT AND STUDENT LEARNING USING STUDENT ACHIEVEMENT DATA DURING THEIR FIRST YEARS AS A SCHOOL
PRINCIPAL.

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

2.3.1. Assessing Impact: An accurate process has been developed to
support and assess program completers’ impact on school improvement
and student learning using student achievement data.

Review plan and documentation that the plan is being implemented as
described, addresses completer’s impact on school improvement and
student learning using student achievement data during the first years as
a school principal, includes data elements and indicators, and collects
and maintains these data over time for the purposes of program
improvement.

Notes:

Rating:

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

2.3.2. Use of Collected Data: Data collected through this process are
compiled and used in the design and delivery of a professional
development program focused on strengthening and/or enhancing
program completer’s performance as a school principal.

Review plan and documentation that the plan is being implemented as
described, and that the data are used to improve the design and delivery
of the professional development program for administrators. Examples
may include summaries of the data on a periodic basis with an action
plan stemming from the results that targets program improvements.

Notes:

Rating:

Confidential
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2.4 A PROCESS IS IN PLACE TO PROVIDE ASSISTANCE TO PROGRAM COMPLETERS WHO DO NOT MEET THEIR SCHOOL
DISTRICT’S PERFORMANCE EXPECTATIONS DURING THEIR FIRST TWO YEARS AS A SCHOOL PRINCIPAL...

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

2.4.1. Non-performing Completers: A process has been developed
to identify program completers who have not met their school district’s
performance expectations as a school principal.

Review documentation that the district is identifying non-performing
completers within their first 2 years after completing the program. Note:
this remediation plan is only required when the candidate is employed in
the district where the program was completed.

Notes:

Rating:

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

2.4.2. Additional Assistance: A process is in place for a team of
school district leaders and institution of higher education staff and/or
other out-of-district qualified persons to recommend what additional
assistance might be provided.

Review the plan and documentation that the district is using a
collaborative process addressing how completer improvement will be
assessed within the remediation process. The process should include
both university faculty and district staff and how additional support
and/or professional learning will be provided for their program
completers in their first 2 years after completing the program.

Notes:

Rating:

Confidential
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Indicator DOCUMENTS, QUESTIONS, AND PROBES

2.4.3. Documented Results: The results of the actions taken are | Review selected portfolios for documentation of how the results of the
documented. remediation plans have been documented and used for program
improvement purposes.

Notes:

Rating:

Confidential 14






3. CONTINUOUS IMPROVEMENT
THE APPROVED PROGRAM IMPLEMENTS PROCESSES TO ENSURE CONTIUOUS PROGRAM IMPROVEMENT

3.1 A FORMAL PROCESS IS IN PLACE FOR CONTINUALLY MONITORING WHETHER THE PRINCIPAL PREPARATION PROGRAM IS
BEING MIPLEMENTED AS DESIGNED AND THE DESIRED OUTCOMES ARE BEING ACHIEVED.

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

3.1.1. Continuous Monitoring: A systematic process has been
developed to continuously monitor the program’s performance.

Review documentation that the district is collecting and reporting
annually the following data for continued approval purposes as required
in Rule 61-5.081:

A. Admission, enrollment and completion data through the
department’s regular staff data survey reporting processes
(Surveyb).

B. Elements of the WCG Program through the department’s regular
professional development data survey reporting process.

C. Longitudinal data that includes placement rates, rehire rates, and
retention rates of program completers.

Check to ensure that the district is using these data for continuous
program improvement.

Check to ensure that the district collects and maintains data for Criteria
3.2 and 3.3 for use in this process.

Notes:

Rating:
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Indicator

DOCUMENTS, QUESTIONS, AND PROBES

3.1.2. Refining the Program: School district staff review and use the
results of this process to refine the design and delivery of the program to

meet quality standards.

2.

3.

4.

Review the plan and documentation of the process for collecting and
analyzing data required under Standard 3. Check for:
1.

Annual evaluation process and dissemination of results noting
strengths and weaknesses, including a timeline.

Composition (position of the members, e.g. Professional
Development Director, Assistant Dean, program coordinator) of
the team involved in the data analysis and who will make
recommendations for programmatic change.

Collaborative partnerships with universities/colleges
involvement.

Annual documentation of decisions made on program
improvement that are based on results from the data analyses.

Notes:

Rating:

Confidential
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3.2 A FORMAL PROCESS HAS BEEN ESTABLISHED TO DETERMINE HOW SATISFIED THE SCHOOL DISTRICT IS WITH THE LEVEL
OF PREPAREDNESS OF PROGRAM COMPLETERS FOR THEIR FIRST YEAR AS A SCHOOL PRINCIPAL.

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

3.2.1. School District Satisfaction: A formal process has been
developed to determine how satisfied the school district is with the level
of preparedness of program completers.

Review the plan and documentation of the process for regularly
obtaining and maintaining data on school district satisfaction with
program completers. Data should be related to program curriculum
and/or expected outcomes.

Notes:

Rating:

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

3.2.2. Refining the Program-2: School district staff review and use
the results of this process to refine the design and delivery of the
program to meet quality standards.

Review the plan for and reports of:

1. Sharing results of data analyses on school district satisfaction
with program completers with staff responsible for delivering
the program and supervising candidates, and

2. Using the data for continuous improvement.

Notes:

Rating:
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3.3 A FORMAL PROCESS HAS BEEN ESTABLISHED TO DETERMINE HOW SATISFIED PROGRAM COMPLETERS ARE WITH THEIR
LEVEL OF PREPAREDNESS FOR THEIR FIRST YEAR AS A SCHOOL PRINCIPAL.

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

3.3.1. School District Satisfaction: A formal process has been
developed to determine how satisfied program completers are with their
level of preparedness.

Review the plan and documentation of the process for regularly
obtaining and maintaining data on program completer satisfaction after
their first year as a school principal. Data should be related to program
curriculum and/or expected outcomes.

Notes:

Rating:

Indicator

DOCUMENTS, QUESTIONS, AND PROBES

3.3.2. Refining the Program-3: School district staff review and use
the results of this process to refine the design and delivery of the
program to meet quality standards.

Review the plan for and reports of:

1. Sharing results of data analyses on program completer
satisfaction with staff responsible for delivering the program and
supervising candidates, and

2. Using the data for continuous improvement.

Notes:

Rating:

Confidential
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		3.1.6. Leadership Development

		The district plans, implements, and continuously improves a state-approved, competency-based system of professional learning that develops, maintains, and improves the leadership competencies and skills of employees as instructional leaders.

		1.  Core Curriculum Content

		The curriculum content delivered in each approved program is based on competencies aligned with the Florida Principal Leadership Standards and includes all other state-mandated requirements.

		1.1  The Florida Principal Leadership Standards and competencies are translated into a customized, competency-based developmental program that is tailored to the needs of aspiring Principals

		Indicator

		Documents, Questions, and Probes

		1.1.1. Competency-Based Design:  The overall competency-based design for the preparation program is aligned with the Florida Principal Leadership Standards and competencies

		Ask for and review:

		 District’s Leadership Development Program and any approved amendments or corrections as per requirements of Rule 6A-5.081, F.A.C.

		 List of participants, current and previous

		 Other documentation of the ongoing implementation of the program

		Describe how this district ensures a leadership development program that provides ongoing, continuous improvement of the skills and knowledge of school and district leaders.

		Tell us about your Level 1 system.

		Tell us about your Level 2 system.

		Notes:

		Rate this indicator according to the previous judgment unless the District’s approved Leadership Development Program has been amended or corrected.

		Rating:  _______

		1.1.2. Improving Student Achievement:  The program design places greatest emphasis on the role of the school leader in improving curriculum, instruction and student achievement.

		Notes: 

		Rate this indicator according to the previous judgment unless the District’s approved Leadership Development Program has been amended or corrected.

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		1.1.3 Customized Learning Plans.  Customized competency-based learning plans are developed for aspiring principals using valid data gathered from self-assessment, selection, and appraisal instruments aligned with the competencies to be demonstrated in the program.

		Review Individual Learning Plans selected from different levels of schools and geographic areas of the district (at least 10 and up to 10% of total). Examine self-assessment data basis and appraisal instruments.

		Notes:

		Rating:  _______

		1.1.4. Content of Learning Plans:  These customized learning plans include competency-based professional development opportunities and job embedded learning experiences appropriate to the preparation needs of aspiring principals.

		Review selected completed learning plans.

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		1.1.5. Leadership Team:  A qualified, experienced leadership team, including a high performing principal, guides and supervises aspiring principals during their preparation.

		Review qualifications of each member of the leadership team.

		Notes:

		Rating:  _______

		1.2  The program provides learning opportunities and experiences that foster the understanding and application of competencies aligned with each of the Principal Leadership Standards and incorporate appropriate elements of the W. Cecil Golden School Leadership Development Program.

		Indicator

		Documents, Questions, and Probes

		1.2.1. Improving Student Learning:  Program learning opportunities and experiences are designed to ensure mastery of competencies for improving student learning.

		Review professional learning or field experiences of participants. Check to ensure mastery levels are specified and that content addresses or leads to improving student learning. Documentation may include, where appropriate, tools and/or resources for the William Cecil Golden School Leadership Development Program.

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		1.2.2. On-The-Job Problems:  Aspiring principals are engaged in solving on-the-job problems with greatest emphasis on the school leader’s roles in improving curriculum, instruction, and student achievement.

		Review program for on-the-job problems and content related to curriculum, instruction, and student achievement. Documentation may include, where appropriate, tools and/or resources for the William Cecil Golden School Leadership Development Program.

		Notes:

		Rating:  _______

		1.3 Field experiences are designed and implemented to provide opportunities for aspiring principals to apply program knokwledge and demonstrate required leadership competencies.

		Indicator

		Documents, Questions, and Probes

		1.3.1. Integrated Field Experiences:  Field experiences are integrated with professional preparation. 

		Review program and selected portfolios for field experiences throughout the program that are linked directly to the professional learning for participants. Placement of field experiences may be shown on a matrix or curriculum map.

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		1.3.2. Application and Practice:  Field experiences are designed to provide application, practice, and reflection on concept skills, and procedures essential for leading school improvement and improving student achievement.

		Review field experiences throughout the program and in selected portfolios for application, practice, and reflection as well as the link to improving the school and student achievement levels. 

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		1.3.3. Feedback and Coaching:  Aspiring principals receive feedback and coaching on their performance of essential competencies during their field experiences.

		Check selected portfolios for coaching and feedback during field experiences. Examine the assignment to all participants in field experiences of a coach or mentor.

		Notes:

		Rating:  _______

		1.4 Program learning opportunities are delivered and field experiences are supervised by qualified personnel.

		Indicator

		Documents, Questions, and Probes

		1.4.1. Program Staff:  Program staff has the appropriate education background and school experience to deliver the required learning opportunities effectively. 

		Review qualifications of current program staff including: 

		1. Administrative position(s) held in K-12 settings (examples:  vice-principal, principal, director in an educational setting where supervision of teachers was a major responsibility of the position, etc.)

		2. Years of experience in each position included.

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		1.4.2. Supervision:  Candidate’s field experiences are supervised by principals who have dealt successfully with the issues and/or problems being addressed.

		Review qualifications of current program staff including 1.4.1 plus certification that appropriate successful experiences related to the field experience goals.

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		1.4.3. Candidate Feedback:  Valid techniques have been developed to obtain candidates’ feedback on the quality of the overall experience and to share the feedback with program staff to improve program quality.

		Review process descriptions and the completed forms/instruments used to obtain candidate feedback on field experiences.

		Notes:

		Rating:  _______

		2.  Candidate Performance

		Each candidate in the approved program will demonstrate all competencies identified in the core curriculum

		2.1 Methods and procedures aligned with the required curriculum have been established to assess aspiring principals’ mastery of program competencies as they progress through their preparation program.

		Indicator

		Documents, Questions, and Probes

		2.1.1. Accurate Assessments:  Accurate assessments are being utilized to assess aspiring principals’ mastery of required curriculum competencies as they progress through their preparation program. 

		Review assessment instruments currently being used.  Compare with descriptions in the plan and verify they are adequate to measure the required curriculum competencies.

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		2.1.2. Use of Results:  Results from these assessments are used to a)provide aspiring principals with feedback on their strengths as well as areas where improvement is needed b) track their progress in meeting the performance expectations for the preparation program, and c) create a remediation plan and timeline where needed.

		Review selected portfolios to document feedback provided to aspiring principals, district records tracking progress in meeting expectations, and remediation plans and timelines.

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		2.1.3. Candidate Progress Committee:  A Committee made up of school district staff and higher education institution and/or other out of district qualified persons is established to review candidates’ progress on assessments to identify and individuals who are not making adequate progress in mastering the competencies of the school principal.

		Review current Candidate Progress Committee and records/minutes of meetings held to date.

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		2.1.4. Assessment Development:  All assessments are developed collaboratively and are tied to the Florida Leadership Standards, district developed competencies and the comprehensive duties of the school principal.

		Review notes/documentation on the process used to develop all assessments and the links of the assessments to the Florida Leadership Standards, district developed competencies and the comprehensive duties of the school principal.

		Notes:

		Rating:  _______

		2.2  A process has been developed to determine and record which candidates have successfully demonstrated mastery of all required preparation program competencies and, thus, can be endorsed for School Principal Certification.

		Indicator

		Documents, Questions, and Probes

		2.2.1. Candidate Mastery:  Candidates’ mastery of the required preparation program competencies is recorded on an ongoing basis. 

		Review assessment system documentation for the process used to determine both candidate progress and mastery demonstration for each standard and verification that the system is being used as described.  

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		2.2.2. Candidate Review:  A plan is established by which a team of school district leaders and institutions of higher education and/or other non-district qualified persons review each candidate to determine successful completion of the principal preparation program.

		Review plan and documentation that the plan is being implemented as described.

		Notes:

		Rating:  _______

		2.3 Methods and procedures are in place to support and assess program completer’s impact on school improvement and student learning using student achievement data during their first years as a school principal.

		Indicator

		Documents, Questions, and Probes

		2.3.1. Assessing Impact:  An accurate process has been developed to support and assess program completers’ impact on school improvement and student learning using student achievement data. 

		Review plan and documentation that the plan is being implemented as described, addresses completer’s impact on school improvement and student learning using student achievement data during the first years as a school principal, includes data elements and indicators, and collects and maintains these data over time for the purposes of program improvement.

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		2.3.2. Use of Collected Data:  Data collected through this process are compiled and used in the design and delivery of a professional development program focused on strengthening and/or enhancing program completer’s performance as a school principal.

		Review plan and documentation that the plan is being implemented as described, and that the data are used to improve the design and delivery of the professional development program for administrators. Examples may include summaries of the data on a periodic basis with an action plan stemming from the results that targets program improvements.

		Notes:

		Rating:  _______

		2.4 A process is in place to provide assistance to program completers who do not meet their school district’s performance expectations during their first two years as a school principal...

		Indicator

		Documents, Questions, and Probes

		2.4.1. Non-performing Completers:  A process has been developed to identify program completers who have not met their school district’s performance expectations as a school principal. 

		Review documentation that the district is identifying non-performing completers within their first 2 years after completing the program. Note: this remediation plan is only required when the candidate is employed in the district where the program was completed.

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		2.4.2. Additional Assistance:  A process is in place for a team of school district leaders and institution of higher education staff and/or other out-of-district qualified persons to recommend what additional assistance might be provided.

		Review the plan and documentation that the district is using a collaborative process addressing how completer improvement will be assessed within the remediation process. The process should include both university faculty and district staff and how additional support and/or professional learning will be provided for their program completers in their first 2 years after completing the program. 

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		2.4.3. Documented Results:  The results of the actions taken are documented.

		Review selected portfolios for documentation of how the results of the remediation plans have been documented and used for program improvement purposes. 

		Notes:

		Rating:  _______

		3.  Continuous Improvement

		The approved program implements processes to ensure contiuous program improvement

		3.1 A formal process is in place for continually monitoring whether the principal preparation program is being miplemented as designed and the desired outcomes are being achieved.

		Indicator

		Documents, Questions, and Probes

		3.1.1. Continuous Monitoring:  A systematic process has been developed to continuously monitor the program’s performance. 

		Review documentation that the district is collecting and reporting annually the following data for continued approval purposes as required in Rule 61-5.081:

		A. Admission, enrollment and completion data through the department’s regular staff data survey reporting processes (Survey5).

		B. Elements of the WCG Program through the department’s regular professional development data survey reporting process.

		C. Longitudinal data that includes placement rates, rehire rates, and retention rates of program completers.

		Check to ensure that the district is using these data for continuous program improvement.

		Check to ensure that the district collects and maintains data for Criteria 3.2 and 3.3 for use in this process.

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		3.1.2. Refining the Program:  School district staff review and use the results of this process to refine the design and delivery of the program to meet quality standards.

		Review the plan and documentation of the process for collecting and analyzing data required under Standard 3.  Check for:

		1. Annual evaluation process and dissemination of results noting strengths and weaknesses, including a timeline.

		2. Composition (position of the members, e.g. Professional Development Director, Assistant Dean, program coordinator) of the team involved in the data analysis and who will make recommendations for programmatic change.

		3. Collaborative partnerships with universities/colleges involvement.

		4. Annual documentation of decisions made on program improvement that are based on results from the data analyses.

		Notes:

		Rating:  _______

		3.2 A formal process has been established to determine how satisfied the school district is with the level of preparedness of program completers for their first year as a school principal.

		Indicator

		Documents, Questions, and Probes

		3.2.1. School District Satisfaction:  A formal process has been developed to determine how satisfied the school district is with the level of preparedness of program completers. 

		Review the plan and documentation of the process for regularly obtaining and maintaining data on school district satisfaction with program completers. Data should be related to program curriculum and/or expected outcomes.

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		3.2.2. Refining the Program-2:  School district staff review and use the results of this process to refine the design and delivery of the program to meet quality standards.

		Review the plan for and reports of: 

		1. Sharing results of data analyses on school district satisfaction with program completers with staff responsible for delivering the program and supervising candidates, and

		2. Using the data for continuous improvement.

		Notes:

		Rating:  _______

		3.3 A formal process has been established to determine how satisfied program completers are with their level of preparedness for their first year as a school principal.

		Indicator

		Documents, Questions, and Probes

		3.3.1. School District Satisfaction:  A formal process has been developed to determine how satisfied program completers are with their level of preparedness. 

		Review the plan and documentation of the process for regularly obtaining and maintaining data on program completer satisfaction after their first year as a school principal. Data should be related to program curriculum and/or expected outcomes.

		Notes:

		Rating:  _______

		Indicator

		Documents, Questions, and Probes

		3.3.2. Refining the Program-3:  School district staff review and use the results of this process to refine the design and delivery of the program to meet quality standards.

		Review the plan for and reports of: 

		1. Sharing results of data analyses on program completer satisfaction with staff responsible for delivering the program and supervising candidates, and

		2. Using the data for continuous improvement.

		Notes:

		Rating:  _______
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Teacher Professional Development
Programs in Florida

Interim Project Report

SUMMARY

(K
§r’.\ ( 1.:% EACHERS IN FLORIDA ARE REQUIRED TO

complete professional development in order to
renew their teaching certificates. School districts
have developed professional development systems
that provide teachers with opportunities to
complete these recertification requirements
through inservice training (continuing education
for teachers after they have entered the teaching
profession).

A 1997 study revealed that school district
professional development systems were not
effective in enhancing the skills and knowledge
that teachers needed to improve student
achievement. In 2001, the Florida Department of
Education developed a system—commonly
known as Florida’s Protocol System—to evaluate
the quality and effectiveness of school district
professional development systems. The protocol
system is structured to assess professional
development systems against 66 state standards,
which are based on state and federal requirements
and national standards for staff development.

This report examines the changes that school
district professional development systems have
experienced since the 1997 study under the
protocol system. The report finds that, although
school districts vary significantly in how they
organize their professional development systems,
most districts have shown great improvement
under Florida’s Protocol System. The most
improvement was demonstrated in the planning
and delivery of inservice activities, but
improvement is needed in the areas of follow-up
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and evaluation of professional development
programs. Rural school districts face unique
challenges in evaluating inservice activities due to
limitations in information technology and
educational assessment staff.

The report finds that school districts set aside
insufficient time for job-embedded training
during a teacher’s work schedule, compared to the
training recommended by national standards.

The report finds that the state standards
under the protocol system can be improved by
emphasizing that teacher training should include
challenging, differentiated content to meet
teachers’ varying needs and skill levels. The
standards can also be improved to measure
differences in inservice participation among
elementary, middle, and high school teachers.

The report also identifies concerns about the
2006 merger of professional development funding
into base school funding and addresses the
difficulties that many school districts experience
when reporting their expenditures for professional
development.

In response to its findings, the report
identifies several policy options for potential
consideration by the Legislature.
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PAGE 2 TEACHER PROFESSIONAL DEVELOPMENT PROGRAMS IN FLORIDA

BACKGROUND

State Inservice Requirements for
Teacher Certification

Since 1988, Florida law has required teachers to
complete inservice professional development as a
condition of renewing their professional educator
certificates.! Every five years, a teacher must earn at
least six college credits or 120 inservice points (or a
combination).> Of these credits or points, for each
area of specialization, a teacher must complete at
least three college credits or 60 inservice points in
the specialization area.’ If a teacher has more than
four specialization areas, additional college credits or
inservice points are required.* A specialization area
may be renewed by passage (equivalent to three
college credits) of the corresponding subject area test
of the Florida Teacher Certification Examinations
(FTCE).’ The Florida Department of Education
(DOE) accepts inservice points or college credit in
the following areas for renewal of a professional
certificate:

“=> Content specific to the subject area;

‘%> Methods or education strategies specific to the
subject area;

“%= Computer literacy, computer applications, and
computer education;

<> Exceptional Student Education (ESE);

%> English for Speakers of Other Languages
(ESOL);

“%= Drug abuse, child abuse and neglect, or student
dropout prevention;

“%> Training related to the goals of the Florida K-20
education system, such as:

<% Content. English, economics, mathematics,
science, social sciences, foreign languages,
humanities, global economy, technology,
ecology, first aid, health, or safety;

' Section 5, ch. 86-156, Laws of Florida (1986) (effective July 1, 1988);
former § 231.24(2)(a)1., Florida Statutes (1988).

2 Section 1012.585(3)(a), Florida Statutes (2007).

3d.

4Section 1012.585(3)(c), Florida Statutes (2007); Bureau of Educator
Certification, Florida Department of Education, Florida Educator
Certification Renewal Requirements (2005) [hereinafter Educator
Certification].

5> Section 1012.585(3)(b), Florida Statutes (2007); rules 6A-4.0021 &
6A-4.0051(1)(b), Florida Administrative Code (2007).

<% Classroom Strategies. Cooperative learning,
problem-solving  skills, critical-thinking
skills, classroom  management, child
development, collaboration techniques for
working with families, social services, child
guidance and counseling, teaching reading,
or educational assessments;

<% School  Administration  Accountability.
Instructional design, leadership skills, school
and community relations, school finance,
school facilities, school law, or school
organization; and

<% Vocational and Adult Education
Accountability. Adult learning, principles of
adult or vocational education, vocational
education for students with special needs, or
vocational guidance.®

Florida’s School Community
Professional Development Act

In 1995, the Legislature enacted the School
Community Professional Development Act.” The act
and its subsequent revisions establish the state’s
expectations for each school district’s professional
development system. The act requires a school
district to develop a professional development
system in consultation with teachers, state university
and community college faculty, representatives of
business and the community, local education
foundations, regional educational consortia, and
professional organizations. The state’s professional
development system must align to standards
adopted by the National Staff Development
Council,® and each school district’s professional
development system must:

“%= Be approved by DOE (substantial revisions must
also be submitted to DOE);

‘> Be based on analyses of student achievement
data and instructional strategies that support
rigorous, relevant, and challenging curricula for
all students;

“> Provide inservice activities with follow-up
support for accomplishing district-level and
school-level improvement goals and standards;

® Educator Certification, supra note 4.

7 Section 1, ch. 95-236, Laws of Florida (1995); former § 231.600, Florida
Statutes (1995).

8 Section 1012.98(1), Florida Statutes (2007).
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%> Include a master inservice plan for all school
district employees and fund sources;

“%> Require school principals to establish and
maintain individual professional development
plans (IPDPs) for each instructional employee;

“%= Provide for delivery of professional development
by distance learning and other technology-based
delivery systems; and

‘%> Provide for the continuous evaluation of
professional development based on teacher
performance and student achievement.’

Inservice Activities. A school district’s inservice
activities for instructional personnel must focus on
the following eight categories:

‘%> Analysis of student achievement data;

“%> Ongoing formal and informal assessments of
student achievement;

<> Identification and use of enhanced and
differentiated  instructional strategies that
emphasize rigor, relevance, and reading in the
content areas;

‘%> Enhancement of subject content expertise;

‘%> Integration of classroom technology that
enhances teaching and learning;

%> Classroom management;

&> Parent involvement; and

> School safety."

Master Inservice Plans. Each school district must
annually update and submit to DOE a master
inservice plan. A master inservice plan must be
approved by the district school board, be aligned to
school-based  inservice plans and  school

improvement plans, and be based on:

‘%> Input from teachers and from school district and
school instructional leaders; and

&> The latest available student achievement data
and research."

Individual Professional Development Plans. A
school principal must establish and maintain an
individual professional development plan (IPDP,
commonly called an “ippy dippy”) for each
instructional employee assigned to the school. Each

° Section 1012.98(4)(b), Florida Statutes (2007).
0 Section 1012.98(4)(b)3., Florida Statutes (2007).
" Section 1012.98(4)(b)4., Florida Statutes (2007).

IPDP must define inservice objectives and expected
improvements in student achievement which result
from meeting the objectives."

LEGISLATIVE HIGHLIGHTS

1995 <& Florida’s School Community Professional
Development Act becomes law (Section
231.600, Florida Statutes)."

1998 +&> Professional development activities must
include follow-up support.’

1999 == Schools must use student achievement
data to identify professional
development needs.”

<%= School districts must continuously
evaluate the effectiveness of professional
development programs based on teacher
performance and student achievement.'®

“&> General Appropriations Act earmarked
$34 million for teacher training but
conditioned a school district’s allocation
on DOE's approval of the district's
professional development system and a
requirement that school principals must
establish and maintain an individual
professional development plan (IPDP) for
each instructional employee.”

2000 -&= School district professional development
systems and substantial revisions must
be approved by DOE."®

<%= School districts must annually submit a
master inservice plan to DOE."

“%=> School principals must establish and
maintain an IPDP for each instructional
employee.?

2002 == Florida K-20 Education Code becomes
law. School Community Professional
Development Act is assigned a new
statute number (Section 1012.98, Florida
Statutes). Former statute is repealed.?!

2003 &= School district inservice activities must
include parent involvement.?

12 Section 1012.98(4)(b)5., Florida Statutes (2007).

3 Section 1, ch. 95-236, Laws of Florida (1995); former § 231.600,
Florida Statutes (1995).

4 Section 10, ch. 98-281, Laws of Florida (1998); former

§ 231.600(4)(b)2., Florida Statutes, 1998 Supplement (1998).

15 Section 60, ch. 99-398, Laws of Florida (1999); former

§ 231.600(4)(b)1., Florida Statutes (1999).

'® Former § 231.600(4)(b)5., Florida Statutes (1999).

7 Specific Appropriation 117B, § 2, ch. 99-226, Laws of Florida (1999).
'8 Section 48, ch. 2000-301, Laws of Florida (2000); former

§ 231.600(4)(b)1., Florida Statutes (2000).

' Former § 231.600(4)(b)4., Florida Statutes (2000).

20 Former § 231.600(4)(b)5., Florida Statutes (2000).

21 Sections 789 and 1058, ch. 2002-387, Laws of Florida (2002);

§ 1012.98, Florida Statutes (2002).

22 Section 10, ch. 2003-118, Laws of Florida (2003); § 1012.98(4)(b)3.,
Florida Statutes (2003).
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LEGISLATIVE HIGHLIGHTS

2006 == Florida’'s professional  development
system must align to standards adopted
by the National Staff Development
Council.Z

“&> Inservice activities must support school
improvement plans and increase
professional collaboration among
educators.?*

<%= School district's master inservice plan
must be approved by school board, be
aligned to school-based inservice plans
and school improvement plans, and be
based on input from educators and most
recent research and student achievement
data.”®

National Staff Development Standards

Florida law requires that the state’s professional
development system be aligned to standards adopted
by the National Staff Development Council
(NSDC).**¥ In 1995, NSDC adopted national
standards for staff development, which it revised in
2001.® The revised standards are organized into
context, process, and content standards. The context
standards focus on the learning environment
available to teachers in their schools. The process
standards address the selection of strategies for
helping teachers learn. The content standards relate
to the knowledge and skills that teachers need to
improve student achievement.”

Context Standards. NSDC’s context standards
advocate a working environment for teachers which
is distinguished by a school culture that emphasizes
collective responsibility for student learning.
Teachers are organized into ongoing teams that
assist each other in joint lesson planning, reviewing
student achievement standards, assessing student

2 Section 62, ch. 2006-74, Laws of Florida (2006); § 1012.98(1), Florida
Statutes (2006).

% Section 1012.98(3)(a), Florida Statutes (2006).

% Section 1012.98(4)(b)4., Florida Statutes (2006).

% The National Staff Development Council (NSDC) is a nonprofit
professional association headquartered in Oxford, Ohio. NSDC
expresses that it is committed to ensuring success for all students
through staff development and school improvement. See National
Staff Development Council, at http://www.nsdc.org (last visited Dec.
28,2007).

27 Section 1012.98(1), Florida Statutes (2007).

28 National Staff Development Council, Standards for Staff
Development, Revised Edition (2001) [hereinafter NSDC Standards].

» National Staff Development Council, Powerful Designs for
Professional Learning 11 (Lois Brown Easton ed., 2004) [hereinafter
NSDC Powerful Designs].

performance, observing each other in the classroom,
and group problem solving. The team’s objective is
to continuously improve the content knowledge,
skills, and instructional techniques of the team in
order to increase student achievement. School and
school district administrators are encouraged to
support the teacher teams by:

‘&> Organizing schools and adopting policies to
support ongoing professional development; and

“%> Ensuring that academic calendars, daily
schedules, employment contracts, and school
budgets allow teachers enough time for learning
and collaboration with colleagues as part of their
workday.*

NSDC recommends that school districts allocate at
least 10 percent of their budgets to staff development
and that at least 25 percent of a teacher’s work time
be used for learning and collaboration.”®

CONTEXT STANDARDS
“%> LEARNING COMMUNITIES: Organize adults into
learning communities whose goals are aligned

with those of the school and school district;

<%= LEADERSHIP: Require skillful school and school
district leaders who guide continuous
instructional improvement; and

<> RESOURCES: Require resources to support adult
learning and collaboration.

SOURCE: National Staff Development Council (2001).32

Process Standards. NSDC’s process standards
emphasize that the design and evaluation of
professional development should be based on
student data, including data from standardized tests
and student work samples. Student data are
commonly collected from other sources, including
norm-referenced and criterion-referenced tests,
grade promotion and retention statistics, high school
graduation rates, and disciplinary reports. NSDC
recommends that student data be used to determine
the content—and evaluate the effectiveness—of
professional development. The standards also
encourage that data from teacher-made tests, class
assignments, student portfolios, and other evidence
of student learning be used by teachers to evaluate
whether their professional development activities are

30 NSDC Standards, supra note 28, at 1-3
3d. at 3.
32yd,





FLORIDA HOUSE OF REPRESENTATIVES PAGE 5

assisting them in improving student achievement.
Professional ~ development
accordingly train teachers in classroom assessment,
data collection, data analysis, and data-driven
planning and evaluation.”

As presented in NSDC’s process standards,
teachers and administrators should evaluate

programs must

professional development programs to determine
whether they result in increased student
achievement, thereby facilitating the improvement
of training efforts. In addition to surveying the initial
reactions of teachers to professional development,
the standards suggest that teachers and
administrators evaluate:

%> The teachers’ learning of new knowledge and
skills;

‘%> How the new knowledge and skills affected their
teaching;

‘%> How the changes in teaching affected student
achievement; and

%> How the professional development affected
school culture and organization.*

In designing professional development, NSDC
recommends that teachers and administrators select
research-based  improvement strategies  after
evaluating the scientific rigor of the research.
Professional ~ development should encourage
discussion among teachers, group problem solving,
and classroom demonstrations, and give teachers
many opportunities to practice new skills and
receive performance feedback until the skills become
a routine part of their teaching.”

The process standards promote professional
development designed in recognition of teachers
having different learning styles. Beyond training
sessions,  workshops, courses, and  group
presentations, effective professional development
uses various adult learning strategies, including:

“%> Teachers and administrators working together
in designing lessons, examining student work,
analyzing data, and developing curriculum;

%> Classroom demonstrations of new instructional
strategies; and

3d. at 4.
3d. at 5.
3 d. at 6.

&> “Mentoring,”

research,”®

“peer  coaching,”  “action
and “study groups.”

NSDC acknowledges that, in addition to
traditional face-to-face programs, information
technology allows professional
development to be delivered through video,
CD-ROMs, email, the Internet, and other distance-
learning processes.*’

<%= DATA-DRIVEN: Use disaggregated student data
to determine adult learning priorities, monitor
progress, and help sustain continuous
improvement;

“=> EVALUATION: Use multiple sources of
information to guide improvement and
demonstrate its impact;

“%> RESEARCH-BASED: Prepare educators to apply
research to decision making;

“=> DESIGN: Use learning strategies appropriate to
the intended goal;

<%= LEARNING: Apply knowledge about human
learning and change; and

“%> COLLABORATION: Provide educators with the
knowledge and skills to collaborate.

effective

SOURCE: National Staff Development Council (2001).4!

Content Standards. NSDC’s content standards
recommend that teachers use ongoing assessments
of student achievement to identify the needs of their
students and, consequently, select professional
development that strengthens themselves in areas in
which instructional changes are needed to improve
student performance. The standards propose that
professional development activities deepen teachers’
understanding of their subject areas, appropriate
instructional methods, and techniques for student

3% “Mentoring—intended to provide newcomers guidance, problem
solving resources, modeling, support, and feedback—offers
beginning teachers and those new to a district a professional lifeline.”
NSDC Powerful Designs, supra note 29, at 150.

37 “peer coaching is a confidential process in which two or more
professional colleagues work together to reflect on current practices;
expand, refine, and build new skills; share ideas; teach one another;
conduct classroom research; or solve problems in the workplace.”
NSDC Powerful Designs, supra note 29, at 164.

38 “Action research is a process through which participants examine
their own educational practice, systematically and carefully, using
research techniques.” NSDC Powerful Designs, supra note 29, at 54.

39 “Study groups are a form of job-embedded professional learning
and informal research in which teachers and/or staff members meet at
school by grade levels, departments, or special needs. Participants
may read, research, and share knowledge about professional
development needs of the individual or schools.” NSDC Powerful
Designs, supra note 29, at 218.

40 NSDC Standards, supra note 28, at 7.

“1d.
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assessment. Professional development activities
should allow teachers to learn new instructional
approaches and assessment strategies and observe
classroom demonstrations of the techniques.
Following workshops or courses, teachers should
practice the newly acquired techniques with their
students. Teachers should receive support for follow-
up from their colleagues who provide classroom
coaching.*

In addition, the standards recommend that
teachers receive professional development in other
areas that facilitate student performance, such as
classroom management and information technology.
Professional development should be designed to
assist teachers in understanding the individual
differences among students which affect learning,
including general cognitive and social/emotional
characteristics, — race, social class, cultural
backgrounds, and primary languages other than
English. NSDC advocates that professional
development programs train teachers to understand
and effectively communicate with parents and
families and show sensitivity to ways in which
parents and families may be appropriately involved

in school.®

CONTENT STANDARDS

<%= EQUITY: Prepare educators to understand and
appreciate all students; create safe, orderly, and
supportive learning environments; and hold high
expectations for their academic achievement;

“%> QUALITY TEACHING: Deepen educators’
content knowledge, providing them with
research-based instructional strategies to assist
students in meeting rigorous academic
standards, and prepare them to use various types
of classroom assessments appropriately; and

<%= FAMILY INVOLVEMENT: Provide educators with
knowledge and skills to involve families and
other stakeholders appropriately.

SOURCE: National Staff Development Council (2001).4

“21d. at 11.
“ld. at10 & 12.
“41d.

Florida's 1997 Staff Development
Evaluation Study

In response to a 1996 legislative directive that DOE
review all state-funded “educational in-service
training .. and all other training efforts and
recommend any changes needed,”” Commissioner
of Education Frank T. Brogan selected Bruce Joyce,
Ph.D., to conduct an evaluation study of professional
development in the state. Dr. Joyce is a recognized
international authority on the connection between
staff development and student achievement. Dr.
Joyce completed the study, and DOE published his
report in September 1997. In the report, Dr. Joyce
outlined the historical foundations of education in
the United States.” In the mid-19th century, he
explained, preservice teacher education began to
develop, but, after a brief period of preservice
education, “teachers were assigned to classrooms
where they worked in virtual isolation, albeit under a
common physical roof.”® He described that
“[i]nstructional duties were to consume the day.”
“No time was set aside in the workday for either staff
development or collaborative planning, let alone
school renewal.”*

Dr. Joyce observed that, traditionally, the culture
of school faculties reflected the view that “teaching
was considered to be an individual pursuit, rather
than a collective activity.” He described the
prevailing view that “society envisioned a barebones,
static curriculum that would change very little over
the course of a career in education, so continuing
education of teachers” was not deemed necessary.”*
Dr. Joyce recognized that, in the 1970s, policymakers
began their first investments in staff development
and school renewal, but, he explained that the “basic
structure of the school was unchanged.”

The evaluation study of Florida’s professional
development systems included interviews with
20 staff from DOE, 100 school district
administrators from eight school districts (four

4 Specific Appropriation 80, § 2, ch. 96-424, Laws of Florida (1996).

6 Bruce R. Joyce & Ava G. Byrne, Creating a Staff Development System:
Report on the Florida Staff Development Evaluation Study, Submitted by
Frank T. Brogan, Commissioner of Education (Florida Department of
Education 1997).

“71d. at 9-11.

“8Id. at 9-10.

“Id. at 10.

0d.

S1d.

2|d. at 10-11.
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urban and four less-densely populated), and
50 school administrators and 180 teachers from
29 schools (16 elementary and 13 high and middle).”
Based on the interviews and the review of various
documents, Dr. Joyce observed that:

%> The culture of school faculties in Florida was
fairly traditional—teachers generally worked
independently with limited collaboration;™

“%= School faculties did not meet regularly as a
whole, and faculty committees responsible for
school improvement or professional
development maintained the norms of teacher
autonomy and did not expect to see collective
action in their schools;”

%> A teacher’s workweek was not structured to
provide regular time for participation in
professional development or school renewal
activities;’® and

%> Teachers made individual choices in selecting
professional development offerings in nearly all
schools.”

Dr. Joyce characterized the state’s professional
development systems as a “pastiche”® made up of
offshoots from many initiatives.”” He explained that
school district central offices were organized into
various divisions, several of which received funding
for, and offered, inservice training for teachers.
These divisions typically included the staff
development office, curriculum and instruction
office, English for Speakers of Other Languages
(ESOL) office, Exceptional Student Education (ESE)
office, and information technology office.

Because school districts lacked an “overarching
system” of professional development, teachers
selected inservice offerings based on personal
preferences, and schools lacked workplace-
embedded support for professional development

3/d. at 3.

*1d. at 25.

% Id. at 26-27.

¢ 1d. at 16.

7 1d. at 26-27.

%8 A “pastiche” is defined as:

1. A dramatic, literary, or musical piece openly imitating the
previous works of other artists, often with satirical intent.
2. A pasticcio of incongruous parts; a hodgepodge.

American Heritage Dictionary of the English Language 1286 (4th ed.,
Houghton Mifflin 2000).
% Joyce & Byrne, supra note 46, at 4.

(time to study and collegial arrangements to ensure
transfer),” Dr. Joyce argued that:

“%= Divisions within school districts were forced to
compete for the attendance of teachers at their
inservice workshops;*!

“&> Competition for teacher attendance resulted in
professional development activities being too
brief and scattered;*

‘%= Most professional development offerings were
introductory (“awareness level”) and generally
comprised generic teaching practices;* and

%> Very few offerings included instructional
techniques outside the typical range of curricular
and instructional strategies possessed by most
teachers.*

Finally, Dr. Joyce found virtually no instances of
inservice workshops being evaluated to determine
whether the instructional techniques and subject
content taught in the workshops were being
implemented in the classroom, nor was any
expectation voiced that professional development
would cause a significant change in classroom
practice.” In the absence of implementation data, he
explained, workshop organizers did not have
information on which they could rely in order to
modify the workshops to improve their
effectiveness.®

Dr. Joyce recommended a systemic change in
the organization of schools to create a workplace for
teachers that ensures “life-long learning or a
collaborative, collegial, self-renewing culture in

7

schools.”” He recommended the creation of a

professional development system in which:

== All teachers engage in the regular study of
curriculum and instruction;

“> The content of professional development has a
high probability of improving student
achievement;

0 /d. at 14 & 24.
1 d. at 15.
52/d. at 6.

% /d. at 20 & 22.
% 1d. at 22.

% Id. at 22.

% /d. at 21.

7 d. at 9.
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%> The design of professional development includes
elements that ensure transfer to the classroom;
and

“%= All schools become self-renewing organizations
in which teachers continuously conduct data-
based study of the school’s condition, identify
changes in curriculum and instruction based on
the data, and study the effects of changes in their
teaching on student achievement.®®

To create a professional development system that
realized this model, Dr. Joyce recommended that:

“%= School districts improve the coordination of
professional development systems at the district
level;®®

“%> Teacher work schedules be changed to provide
additional time (e.g., two-hour block per week
after instructional hours) for professional
development, onsite follow-up (peer coaching),
and school renewal planning and coordination;

‘%> Training on curriculum and instruction
comprise new instructional methods determined
likely to increase student achievement;

“%= Introductory (“awareness”) level training be
offered through high-quality distance learning
programs (e.g., electronic media), with school
principals  organizing their faculties to
supplement media programs with face-to-face
instruction;

“%= Principals structure faculty assignments to allow
follow-up after training using peer coaching and
study groups;

“%> Principals lead their faculties in “action
research,” including student data collection
and analysis, selection of curricular and
instructional training based on the student data,
and organization of their faculties into problem-
solving groups; and

“%= School districts provide training and support for
principals to accomplish these objectives.”

% Id. at 55.

d. at 51.

7% Dr. Joyce defined “action research” as an “organizational process
where teachers and community members make a data-based study of
the condition of the school, select areas of curriculum and instruction
to change by implementing additions to repertoire, and study the
effects on student learning.” Id. at 59; cf. supra note 38 (“action
research”).

71 Joyce & Byrne, supra note 46, at 51, 55-57.

In sum, Dr. Joyce predicted that “[ijmprovements in
[Florida’s] staff development system w[ould] be
minor and incremental until the school is redesigned
as a workplace where regular study and time for
collegial school improvement is built into it.””?

Florida’s Protocol System

In 2000, the Legislature required that each school
district’s professional development system—and
substantial revisions to each system—be approved by
DOE.” In response, DOE’s Bureau of Educator
Recruitment,  Development, and  Retention
contracted with Evaluation Systems Design, Inc.
(ESDI) to develop a comprehensive system for
evaluating school district professional development
systems. In 2001, ESDI conducted a comprehensive
study of professional development in relation to the
requirements of the School Community Professional
Development Act. To develop the system, ESDI used
its study results and input from school district staff
development  directors, regional educational
consortia, principals, teachers, and university faculty
involved in preservice and inservice education. A
2001 pilot study was also conducted in which teams
of consultants applied draft standards in evaluating
the professional development systems of six school
districts. The school districts were selected to be
representative of the state based on geography and
size (student enrollment). The pilot system was
approved by DOE and officially named the Florida
Professional Development System Evaluation Protocol
(commonly known as “Florida’s Protocol System”).”
The protocol system:

“%> Includes a set of 66 standards reflecting legal
requirements and research-based professional
development practices;

‘%> Requires site visits to school districts using
teams of trained experts in professional
development;

2|d. at 14.

73 Section 48, ch. 2000-301, Laws of Florida (2000).

74 Constance C. Bergquist, Encouraging Systemic Changes in
Professional Development: A Short Summary of Florida’s Evaluation
Protocol System 1 (2006) [hereinafter Protocol System Short Summary];
Constance C. Bergquist, Florida Department of Education, Professional
Development System Evaluation Protocol, Cross-District Analysis, First
Cycle Technical Report 1 (2006) [hereinafter Protocol System First-Cycle
Report].
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‘%> Establishes methods for DOE to identify best
practices when data indicates progress, or to
investigate the causes of a lack of progress; and

“=> Provides for technical assistance to school
districts for improving their professional
development systems.”

Protocol Standards. Florida’s Protocol System
comprises 66 standards used to evaluate school
district professional development systems. The
standards are based on requirements in Florida law
and the NSDC Standards for Staff Development.”
Florida’s protocol standards assess three levels
(faculty, school, and district) of the professional
development system and four strands (planning,
delivery, follow-up, and evaluation) within each

level.”

STRUCTURE OF PROTOCOL STANDARDS

1.0 Faculty Level
1.1 1.2 1.3 14
Planning Delivery | Follow-up | Evaluation

2.0 School Level
2.1 2.2
Planning

3.0 District Level

SOURCE: Florida Department of Education (2006).”®

Planning Standards. The planning standards are
designed to ensure adequate preparation at all levels
in determining what professional development is
needed and will be delivered. At the faculty level, the
planning that teachers and administrators conduct
when  establishing  individual  professional
development plans (IPDPs) for teachers is examined.
The school level focuses on school improvement and
using professional development to implement
change. Planning at the district level involves the

75 Bureau of Educator Recruitment, Development and Retention,
Florida Department of Education, Professional Development System
Evaluation Protocol, Protocol System Second Cycle 2006-07 2 (2006)
[hereinafter Protocol System].

761n 2006, the Legislature amended the School Community Professional
Development Act to require that the professional development system
align to standards adopted by the National Staff Development
Council. Section 62, ch. 2006-74, Laws of Florida (2006); § 1012.98(1),
Florida Statutes (2007).

77 Protocol System, supra note 75, at 2, 5-6.

81d. at 6.

gathering and sharing of information across all three
levels.”

Delivery Standards. The delivery standards require
assessment of the quality of a school district’s
professional development system. The delivery
strand includes standards at all three levels (faculty,
school, and district) with regard to the relevance of
professional development, use of appropriate
learning strategies, sustained training, use of
technology, adequate time and funding resources,
and coordination of participation records. The
district level includes two additional standards:
leadership development and wusing professional
development to create opportunities for employees
to be promoted along a career path within the school
district.*

Follow-Up Standards. At the faculty, school, and
district levels, the follow-up standards address the
need for schools and school districts to ensure that
teachers use the skills and knowledge learned from
professional development as part of their
instructional practice. The follow-up standards also
examine the extent to which faculties, schools, and
school districts use coaching or mentoring programs
and use web-based resources to assist teachers as
they prepare lesson plans and practice new
instructional techniques in their classrooms. In
addition, a district-level delivery standard requires
review of the school district’s coordination of follow-
up in professional development activities.*'

Evaluation Standards. The evaluation standards
call for the review of the effectiveness of professional
development. At the faculty level, the standards
create benchmarks for the evaluation by teachers
and administrators of a teacher’s individual
professional development plan (IPDP). The school
level concentrates on the school’s evaluation of
professional development as part of the school’s
improvement process. School-level standards
establish expectations for a school principal’s or
administrator’s evaluation of IPDPs. District-level
evaluation involves the systemwide examination of

79 Protocol System First-Cycle Report, supra note 74 at 24.
8d. at 27.
8 /d. at 30.
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the implementation and effectiveness of professional
development activities.*

PROTOCOL QUESTIONS

Florida’s Protocol System addresses these general
questions:

<%= PLANNING: What planning occurs to organize
and support the professional development for
teachers?

“=> DELIVERY: How and how well is the professional
development delivered to teachers?

<%= FOLLOW-UP: What follow-up is provided to
ensure that teachers apply the skills and
knowledge gained through the delivered
professional development?

<%= EVALUATION: What evaluation occurs to ensure
that the professional development resulted in
teacher application in the classroom and
improvements in student learning as a direct
outcome?

SOURCE: Florida Department of Education (2006).83

Site Visits. Reviews of school district professional
development systems are conducted onsite. At the
district level, site reviews comprise interviews and
reviews of existing documents, including:

“%> Interviews with school district staff, including
staff development directors, curriculum and
instruction directors, and assessment directors;

%> Reviews of student achievement data, school
improvement plans, surveys of teachers about
their ~ professional
performance evaluations of teachers and
administrators, budget and expenditure records;

development  needs,

and
“%> Memoranda and directives to school principals
and teachers about the school district’s policies
and procedures on professional development.®*
Site reviews also include visits to selected
schools. Schools are chosen based on grade level
(elementary, middle, and high), size (student
enrollment), and demographic characteristics. In
addition, unless a school district has a very large
number of schools, every “F” school is visited. In
school districts with a larger number of schools,
within these selection criteria, site visits are generally
determined by random selection. In smaller school

82d. at 32.
8 Protocol System, supra note 75, at 6.
84 Protocol System Short Summary, supra note 74, at 3-4.

districts, to obtain a representative sample, it is
possible that every school may be visited.*

During each school site visit, the review team
interviews the school principal and selected teachers.
The review team also examines the school’s
individual  professional
development plans (IPDPs), training manuals,
training agendas, budget records, and other
documents.*

improvement  plan,

Review Teams. Site reviews are conducted by teams
of trained reviewers for three to five days per site
visit. Reviewers include DOE staff, professional
development staff from other school districts,
regional educational consortia staff, university and
community college faculty, and ESDI’s staff. Each
team member must complete training on how to
conduct the evaluations and they must achieve inter-
rater reliability before participating on a review
team. Team leaders must have previous experience
in conducting site visits.”

Reports and Action Plans. Upon completing a site
visit, the review team issues a report of its findings.
The report includes a rating for each of the protocol
system’s 66 standards based on a four-point scale
ranging from excellent (4.0) to unacceptable (1.0).
The midpoint of the scale is 2.5. A rating of 3.5 or
greater on a standard is identified as exemplary and
commended. If a school district receives a rating
below marginal (2.0) on any standard, the district
must submit an action plan to DOE describing ways
in which the district will improve implementation of
the standard.®

8 Id.

8 d. at 4.

87 Id.

8 Id. at 4; Protocol System First-Cycle Report, supra note 74, at 2.
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PROTOCOL RATING SCALE

Florida’s Protocol System is based on a four-point
rating scale:

4.0 EXCELLENT: Pervasive evidence that the
school district is implementing the standard
(observed in almost all faculty and schools,
almost all components of the standard).

3.0 GOOD: Considerable evidence that the school
district is implementing the standard (observed
in many faculty and schools, many components
of the standard).

2.0 MARGINAL: Some but inconsistent evidence
that the school district is implementing the
standard (observed in a few faculty or schools,
a few components of the standard).

1.0 UNACCEPTABLE: Little or no evidence that the
school district is implementing the standard.

SOURCE: Florida Department of Education (2006).%°

Review Cycle. The protocol system was initially
established with a five-year review cycle. The review
teams conducted the first round of 16 reviews in
spring 2003 and the 2003-2004 school year. DOE
subsequently changed the review cycle to three years.
Reviews of the remaining 51 school districts were
completed in two additional rounds: 25 reviews
during the 2004-2005 school year and 26 reviews
during the 2005-2006 school year.” A final report on
the first-cycle reviews was submitted in summer
2006.” The second cycle of reviews has begun, and
20 school district reviews were completed during the
2006-2007 school year.”” A preliminary report on the
first round of second-cycle reviews was submitted in
August 2007.”

DOFE’s Bureau of Educator Recruitment,
Development, and Retention oversees the protocol
system with a staff of four full-time equivalent (FTE)
positions, a contract with ESDI of approximately
$150,000 per year, plus a budget for per diem and
travel expenses for the review teams conducting the
site visits.

8 Bureau of Educator Recruitment, Development and Retention,
Florida Department of Education, Professional Development System
Evaluation Protocol, Reviewer’s Guide, Second Cycle 2006-2007 2 (2006)
[hereinafter Protocol System Reviewer’s Guidel].

% Protocol System Short Summary, supra note 74, at 4; Protocol System
First-Cycle Report, supra note 74, at 2.

o1 See Protocol System First-Cycle Report, supra note 74,

2 Constance C. Bergquist, Florida Department of Education,
Professional Development System Evaluation Protocol, Cross-District
Analysis 2006-07 Technical Report 1 (2007) [hereinafter Protocol System
Second-Cycle Report].

%3 d.

Regional Educational Consortia

Florida law authorizes school districts with 20,000 or
fewer unweighted full-time equivalent (FTE)
students, developmental research (laboratory)
schools, and the Florida School for the Deaf and the
Blind to enter into cooperative agreements to form
regional educational consortia.”* Each consortium
provides at least three of the following services:
Exceptional Student Education (ESE); teacher
education centers; environmental education; federal
grant procurement and coordination; data
processing; health insurance; risk management
insurance; staff development; purchasing; or
planning and accountability.” There are currently
three regional educational consortia organized in the
state, each receiving annual appropriations from the
Legislature, including a $50,000 grant for each
member school district that the consortium serves.*

Panhandle Area Educational Consortium
(PAEC). Established in 1967, PAEC (pronounced

“pace”) primarily serves its members, which are
Florida State University Schools, Inc., and 13 school
districts: Calhoun, Franklin, Gadsden, Gulf, Holmes,
Jackson, Jefferson, Liberty, Madison, Taylor,
Wakulla, Walton, and Washington. In addition,
PAEC provides services for the Florida A&M
University Developmental Research School and
eight “participating” school districts: Bay, Escambia,
Hamilton, Leon, Nassau, Okaloosa, Santa Rosa, and
Suwannee.”

North East Florida Educational Consortium
(NEFEC). Created by four school districts during the

1975-1976 school year, NEFEC’s members are the
University of Florida’s P. K. Yonge Developmental
Research School, the Florida School for the Deaf and
the Blind, and 13 school districts: Baker, Bradford,
Columbia, Dixie, Flagler, Gilchrist, Hamilton,
Lafayette, Levy, Nassau, Putnam, Suwannee, and
Union. In addition to providing services for its
members, NEFEC serves 30 participating school
districts: Alachua, Brevard, Calhoun, Citrus, Clay,
DeSoto, Duval, Franklin, Gadsden, Glades, Gulf,

9 Section 1001.451(1), Florida Statutes (2007).

9 Section 1001.451(2), Florida Statutes (2007).

% See, e.g., Specific Appropriation 106, § 2, ch. 2007-72, Laws of Florida
(2007).

97 See Panhandle Area Educational Consortium, at
http://www.paec.org (last visited Dec. 28, 2007).
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Hardee, Hendry, Hernando, Highlands, Holmes,
Jackson, Jefferson, Leon, Liberty, Madison, Marion,
Monroe, Okeechobee, St. Johns, Sumter, Taylor,
Wakulla, Walton, and Washington.”®

Heartland Educational Consortium (HEC).
Founded in 1996, HEC provides services for its six
member school districts: DeSoto, Glades, Hardee,
Hendry, Highlands, and Okeechobee.”

Schultz Center for Teaching and
Leadership

The Schultz Center for Teaching and Leadership was
established in 1997 by a group of citizens, educators,
and business leaders seeking education reform in
Jacksonville. Initiated by a $1 million grant from
former Speaker of the Florida House of
Representatives (1968-1970), Frederick H. Schultz,
the Schultz Center was created through locally raised
private donations and state-matched grants. The
center opened in March 2002 and provides
approximately 90 percent of the professional
development services of Duval County Public
Schools. In addition, the center serves four other
school districts: Baker, Clay, Nassau, and St. Johns.'”

No Child Left Behind Act of 2001

On January 8, 2002, President George W. Bush
signed into law the federal No Child Left Behind
(NCLB) Act of 2001."" The act requires school
districts to ensure that all teachers hired and
teaching in a program supported with federal grants
under Title I, Part A'” must be “highly qualified.”'*
The NCLB act also requires a state receiving Title I
grants to adopt a state plan that includes measurable
objectives for an annual increase in the percentage of
teachers within each school district and school who

% See North East Florida Educational Consortium, at
http://www.nefec.org (last visited Dec. 28, 2007).

9 See Heartland Educational Consortium, at
http://www.heartlanded.org (last visited Dec. 28, 2007).

190 See Schultz Center for Teaching and Leadership, at
http://www.schultzcenter.org (last visited Dec. 28, 2007).

191 pyblic Law 107-110 (2002).

192 Title I, Part A of the federal Elementary and Secondary Education Act
of 1965, as amended and reauthorized under the No Child Left Behind
Act of 2001, provides financial assistance to school districts and
schools with high numbers or high percentages of poor children to
help ensure that all children meet challenging state academic
standards.

193 Title 20, United States Code, § 6319(a)(1).

receive high-quality professional development.'®

The NCLB act prescribes the types of activities that
qualify as “professional development” for purposes
of requirements for highly qualified teachers.'”
According to the National Staff Development
Council, its standards (upon which Florida’s
Protocol System standards are aligned) address all
NCLB requirements.'*

In addition, the NCLB act provides grants to
states and school districts, under Title II, Part A.
Among the authorized uses of the funds are the
recruitment, retention,
development of highly qualified teachers.'” Since
2002, the Florida Legislature has provided annual
budget authority in each year’s General
Appropriations  Act for teacher professional
development funds provided from Title II, Part A
grants, currently $134.6 million for the 2007-2008
fiscal year.'®

FLORIDA NCLB TITLE I, PART A GRANTS

Legislative budget authority in Florida's General
Appropriations Act for NCLB Title Il, Part A grants:

and professional

2002 $129,687,133 2005 $134,559,389
2003 $129,044,058 2006 $134,559,389
2004 $129,044,058 2007 $134,580,906

%4 Title 20, United States Code, § 6319(a)(2)(B).

1% Title 20, United States Code, § 7801(34).

19 Stephanie Hirsh, “NSDC Standards Provide a Richer Definition of
Professional Development Than Does NCLB,"” Journal of Staff
Development (2006).

197 Title 20, United States Code, §§ 6611-6623.

198 Specific Appropriation 127, § 2, ch. 2002-394, Laws of Florida (2002);
Specific Appropriation 79, § 2, ch. 2003-397, Laws of Florida (2003);
Specific Appropriation 105, § 2, ch. 2004-268, Laws of Florida (2004);
Specific Appropriation 98, § 2, ch. 2005-70, Laws of Florida (2005);
Specific Appropriation 115, § 2, ch. 2006-25, Laws of Florida (2006);
Specific Appropriation 107, § 2, ch. 2007-72, Laws of Florida (2007).
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Council for Education Policy Research
and Improvement’s 2005 Report

In December 2005, the former Council for
Education Policy Research and Improvement
(CEPRI)'™!"° jssued a report on the cost and
effectiveness of inservice training in Florida.""" In its
report, CEPRI found that most state and local
expenditures for inservice training are not from
funds specifically appropriated for professional
development but from general-purpose funds
provided to school districts. State and local
expenditures by school districts on professional
development, CEPRI found, were approximately
$182 million (an average $1,150 per teacher) during
the 2002-2003 fiscal year. This estimate did not
include training personally paid for by teachers or
the cost of substitute teachers who cover the
classrooms of teachers released for training.
According to CEPRI, the estimate probably did not
include most expenditures by individual schools
from discretionary funds. CERPI estimated that the
statewide total amount expended by school districts
on professional development in 2005 (from all
funding sources) was an average $730 million."
CEPRI attempted to determine the state’s return
on investment (ROI) for inservice training but found
that the ROI could not be estimated because data
available on expenditures, specific training activities,
and teacher participation were incomplete. CEPRI
also found that there was no systematic way to link
teacher training to student performance. CEPRI
predicted that the NCLB act’s requirements for high-
quality professional development, the School
Community  Professional ~ Development  Act’s
requirements for a coordinated system of training
for education professionals, and Florida’s Protocol
System should, over time, result in evaluation
processes that stimulate improvements in inservice

199 See Council for Education Policy Research and Improvement, at
http://www.cepri.state.fl.us (last visited Dec. 28, 2007).

"° The Legislature discontinued funding for CEPRI for the 2005-2006
fiscal year. CEPRI completed its pending projects and ceased
operations by January 1, 2006. In 2007, the Legislature repealed the
section of law which created CEPRI. Section 189, ch. 2007-217, Laws of
Florida (2007) (repealed former § 1008.51, Florida Statutes (2006)).

" Council for Education Policy Research and Improvement, In-Service
Education: the Challenge of Determining Cost and Effectiveness (2005)
[hereinafter CEPRI].

M2/d, at 1-5.

training which could radically improve teacher
performance and student achievement.'"

CEPRI also noted that it worked with the Schultz
Center for Teaching and Leadership to develop a
training and evaluation model. CEPRI reported that
preliminary results showed that a positive
correlation exists between student learning gains and
their teacher’s participation in training.'**

To conclude its report, CEPRI made the
following recommendations:

<> DOE, in collaboration with school district staff
development directors, should develop and
refine Florida’s Protocol System to accurately
identify training programs and assess their
effectiveness in terms of impact on student
achievement;

&> DOE, in collaboration with school district
finance officers, should develop and implement
guidelines for a revenue and expenditure
reporting system that clearly delineates funds
allocated for inservice training and tracks
expenditures;

%> The Schultz Center for Teaching and Leadership
should continue demonstration of its training
and evaluation model for at least three years to
document the potential of inservice training to
improve student achievement; and

“%> Consider further development and broader
application of the Schultz Center model for
statewide use.'”

3 /d. at 5-9.
" d. at 10-13.
3 /d. at 13-14.
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METHODOLOGY

2 FOR THIS REPORT WAS
conducted by committee staff through interviews
with the Bureau of Educator Recruitment,
Development, and Retention of the Florida
Department of Education (DOE); staff development
directors from five school districts (Brevard,
Gadsden, Highlands, Miami-Dade, and Pinellas);
staff from each of the three regional educational
consortia (PAEC, NEFEC, and HEC); staff of the
Schultz Center for Teaching and Leadership; and
DOE’s contractor for the protocol system,
Evaluation Systems Design, Inc. Combining the
interviews with staff development directors from the
five school districts together with the districts
represented through the regional educational
consortia and the Schultz Center, the interviews
represent the geographically diverse perspectives of
49 of Florida’s 67 school districts. These include
urban and rural districts and districts in the
northern, central, and southern areas of the state.

Committee staff reviewed Dr. Bruce Joyce’s 1997
report on Florida’s professional development system
and examined national research on staff
development, including the NSDC Standards for
Staff Development. Committee staff compared the
interview responses compiled for this report with the
national research and Dr. Joyce’s findings and
recommendations.

7N

FINDINGS

Teacher Professional
Development Systems Vary by
School District

School district staff interviewed for this report were
asked to describe their professional development
systems. Staff of the regional educational consortia
interviewed were similarly asked to describe their
observations of the professional development
systems of the school districts they serve.''® As
committee staff conducted the interviews, the most
immediate and recurring observation was that each
school district’s professional development system is
very different.

District-Level Coordination. The staff interviewed
related that, in many school districts, district-level
responsibility for professional development had
traditionally been housed in the district’s human
resources office. In several school districts,
professional development has been elevated to its
own office. In one school district and one regional
educational consortium, the staff development
director sits on the superintendant’s cabinet and has
an equal status with the curriculum and instruction
director or the assessment director.

Urban school districts typically operate their
professional development systems independently,
while many rural districts rely on support from
regional educational consortia.

Funding. School districts support professional
development from many funding sources. These
include base school funding from the state’s Florida
Education Finance Program (FEFP),"” federal
grants, and state funds allocated to school advisory
councils for implementation of their school
improvement plans.""® Many school districts allocate
professional development funds for centralized
expenditure through their staff development offices.
Several school districts allocate professional
development  funds among the  district’s
administrative divisions (e.g., curriculum and

"6 Findings based on interview responses from school districts and
regional educational consortia include responses from staff of the
Schultz Center for Teaching and Leadership.

"7 See § 1011.62, Florida Statutes (2007).

18 See §§ 24.121(5)(c), 1001.452(2), & 1008.36, Florida Statutes (2007).
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instruction office, assessment office, English for
Speakers of Other Languages (ESOL) office,
Exceptional Student Education (ESE) office, as well
as its staff development office). In addition to school
improvement funds provided to school advisory
councils, a few school districts allocate a portion of
the district’s professional development funds directly
to its schools.

Needs Assessments. Historically, most school
districts determined their professional development
needs primarily through surveys of teacher
preferences and monitoring attendance at inservice
activities. Many school districts continue to use
surveys of teachers and administrators to identify
professional development needs, although most
report that they currently review student
achievement data to confirm the survey results. Most
school districts also reported wusing school
improvement plans, district-wide objectives, and
state and federal requirements to plan for inservice
offerings.

Determining professional development needs,
allocating funding, and selecting inservice offerings,
in most school districts, is managed at the district
level. One rural school district reported that it uses a
“decentralized” approach in which individual
schools and the district’s administrative divisions
each identify training needs.

Many school districts have established
committees composed of teachers, school principals,
administrators, and (in one district) school board
members to review student achievement data and
assist district staff in identifying the district’s
training needs. In other school districts, advisory
councils composed of directors from each of the
district’s administrative  divisions assist the
superintendent ~ in  allocating  professional
development funds and setting priorities for
selecting inservice offerings.

To identify needs and set priorities for training
in rural school districts, several regional educational
consortia have established inter-district committees
with representation from each school district served
by the consortium.

Inservice Approval. In a few school districts, the
district’s administrative divisions and individual
schools receive separate funding for professional
development, determine their own training needs,

and conduct inservice workshops. By contrast, in
several school districts, virtually all funding is
controlled—and  all inservice offerings are
coordinated—by the district’s central office. In other
school districts, individual schools and the district’s
administrative divisions may design and conduct
inservice training, but all workshops must be
approved by the district’s staff development office.
School districts that support their professional
development systems with information technology
are able to enforce their centralized approval of
inservice offerings by controlling access to inservice
scheduling, registration, and the award of inservice
points through the electronic systems.

Media and Venue. School district staff interviewed
for this report described that approximately
70 percent of inservice training is conducted in a
traditional face-to-face classroom setting. Training is
frequently conducted at district-wide workshops
hosted at school sites or at regional conferences held
in hotels or conference centers. One urban school
district reported, however, that it has moved away
from district-wide training and typically provides
training for a school’s faculty at the school site. In
rural school districts, regional educational consortia
often host workshops at training facilities staffed by
the consortia.

In most school districts, approximately
30 percent of inservice training is delivered through
distance learning and other technology-based
systems, including:

<& CD/DVD libraries;

&> Satellite and cable television broadcasts;

“%> Web-based streaming video; and

‘%> Webinars, professional learning communities,
discussion groups, and other online services.

Trainers. School districts vary significantly with
respect to who delivers inservice training. In most
school districts, the bulk of inservice activities is
facilitated by teachers. In these school districts,
trainers are typically teachers who complete an
advanced “train-the-trainer” course. Several school
districts call upon national board certified teachers,
lead teachers, or resource teachers to conduct
training for their colleagues. Several school districts
report that they pay a stipend (e.g., $50 per hour) for
teachers who conduct training sessions.
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Many school districts described that district staff
(e.g., curriculum and instruction, English for
Speakers of Other Languages (ESOL), and
Exceptional Student Education (ESE)) frequently
conduct training throughout the district in their
subject areas.

Several school districts reported that, beyond
school and school district staff, the districts
occasionally contract with nationally recognized
speakers for district-wide training but tend to limit
outside speakers if district staff can provide
comparable training.

Professional development in most rural school
districts includes training performed by staff trainers
from regional educational consortia. Rural school
districts varied in the extent that a district’s training
needs are met by a regional educational consortium.
In some rural school districts, the consortium
provided most of the district’s inservice offerings. In
others, the consortium provided less than one-third
of the district’s offerings.

Inservice Points. As previously discussed in the
background of this report, Florida law requires a
teacher to earn at least 120 inservice points every five

° State law does not,

years for recertification."
however, limit how school districts award inservice
points. Most school districts assign inservice points
based on the time necessary to complete the training
(and any assigned follow-up activities). One
inservice point is typically awarded for each clock
hour estimated necessary to complete the training
and follow-up. School districts varied whether a
workshop’s organizer or the district’s central office
(i.e, staff development office) is responsible for
assigning how many inservice points are awarded for
a workshop.

School districts also varied as to who has
authority to award inservice points to individual
teachers. Virtually all school districts reported that
the workshop’s organizer must verify that a teacher
completed the workshop. Many school districts also
required the workshop’s organizer to confirm that
the teacher completed the required follow-up
activities before inservice points are awarded. In
some school districts, final authority for awarding
inservice points resides with the workshop’s
organizer or the school principal. In other school

9 Section 1012.585(3)(a), Florida Statutes (2007).

districts, the staff development office must approve
the award of all inservice points.

Information  Technology. School  districts
consistently reported that they used information
technology to  support their  professional
development systems. However, the degree to which
their systems relied on technology varied greatly.
Most school districts used a web-based system that
allowed teachers to review a master calendar of
inservice offerings and register for workshops. After
attending a workshop, teachers in several school
districts submitted online evaluation surveys and
proof of completing follow-up activities to the
workshop’s facilitator. Several of the school districts’
information systems allowed inservice points to be
awarded electronically in the system and allowed a
teacher to monitor accrued inservice points during
the teacher’s five-year recertification period. Few
school districts used their information systems for
preparation or compilation of teachers’ individual
professional development plans (IPDPs).

Rural school districts almost exclusively support
their professional development programs using
information systems maintained by regional
educational consortia. The consortia’s information
systems are comparable to, and in many instances
include greater functionality than, the information
systems used by most urban school districts. For
example, one consortium’s information system, in
addition to electronic support for IPDPs, allowed
teachers to perform self assessments of their
professional development needs and compiled the
results to identify training needs throughout the
school districts served by the consortium.

Professional Development
Systems Have Improved Under
the Protocol System

School district and regional educational consortium
staff interviewed for this report consistently said they
perceived that district professional development
systems have improved since DOE’s implementation
of the protocol system in 2003. One rural school
district referred to the changes brought about by the
protocol system as an “eye opener.” The following
improvements were identified in the interviews:
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‘%> School districts have enhanced the linkage
between professional development and student
achievement, including increased up-front
planning of teacher needs based on student
achievement data;

&> School districts have improved their efforts in
collecting the types of data necessary to plan for
professional development needs;

&> School districts have moved away from “spray
and pray” or “sit and get” approaches and have
narrowed the range of inservice offerings to
focus resources and emphasis on required
content and areas in which teachers need the
most assistance; and

“%= School districts have begun to calculate return
on investment for planning how to allocate
limited professional development resources.

These perceptions are generally confirmed by
data collected from the first complete cycle (2003-
2006) of site reviews of all 67 school districts
conducted in accordance with Florida’s Protocol
System:

“%= Most school districts are implementing most
planning and delivery standards at a “good” or
“excellent” level;

%> School districts with good or excellent ratings
tend to demonstrate greater increases in student
achievement. Based on a correlation analysis
examining the relationship between high ratings
on the protocol standards and student gains, the
analysis showed a moderate positive relationship
between the protocol ratings and student
achievement increases;

&> Upward trends were observed in the protocol
ratings over time, with small but consistent
increases in average ratings. Thus, school
districts rated later (e.g., 2005-2006) in the first
cycle of reviews tend to receive higher ratings
than districts rated early (e.g., 2003-2004) among
the first-cycle reviews;

%> School districts are basing their planning
decisions, at least in part, on the protocol
standards and incorporating the standards into
their organizations;

&= School districts have increased their awareness
of the protocol standards and best practices of
professional development and have been

encouraged to improve their professional

development systems based on the standards;

and

“%= School districts are using the protocol standards
for self-review of their professional development
systems and are encouraging principals and
trainers to follow the standards.'”

Initial data from the first round (2006-2007) of
the protocol system’s second-cycle reviews, which
include site reviews of 20 school districts,
demonstrate that:

‘%> Nearly all school districts showed improvement
in their average ratings on the protocol
standards compared to their first-cycle ratings;

“%= A correlation exists between high ratings on the
protocol standards and increased student
achievement over time;

“%= School districts increased the extent to which
they follow the protocol standards in all four
strands (planning, delivery, follow-up, and
evaluation) and at all three levels (faculty,
school, and district); and

“%> Ratings on district-level standards showed the
greatest increases from the first-cycle ratings.'*!

Opverall, interviews and data analysis from Florida’s
Protocol System show that school districts have
improved their professional development systems
and expanded their knowledge of how to design,
implement, and maintain a quality professional
development system.'*

In addition, data analysis from Florida’s
Protocol System identified a strong relationship in
most schools between planning for school
improvement and the wuse of professional
development as a tool for improving the school.
Interviews further showed that a school district’s
overall mindset and approach to school
improvement and  education
frequently influenced the extent to which the district
emphasized professional development.

accountability

120 protocol System First-Cycle Report, supra note 74, at 21-22.
121 protocol System Second-Cycle Report, supra note 92, at 21-22.
122 Id
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District-Level Coordination of
Professional Development
Systems Has Increased

In his 1997 report, Dr. Bruce Joyce recommended
that school districts establish an “overarching
system” of professional development which is
coordinated at the district level.'”” As previously
discussed in the first finding of this report,
interviews with school districts and regional
educational consortia revealed that most districts
have centralized many responsibilities for managing
their professional development systems, including
district-level coordination, allocating inservice
funding, identifying professional development
needs, approving inservice offerings, and awarding
inservice points.

Interviews also demonstrated that a few school
districts have maintained a decentralized approach
in which the district’s administrative divisions and
individual schools control inservice activities with
limited coordination by the district’s staff
development office.

Use of Individual Professional
Development Plans Varied by
District

As previously discussed in the background of this
report, Florida’s School Community Professional
Development Act requires school principals to
establish and maintain an individual professional
development plan (IPDP) for each instructional
employee assigned to the school. A teacher’s IPDP
must be based on student achievement data and
define  inservice  objectives and  expected
improvements in student achievement as a result of
the teacher’s participation in the inservice activity.'**

The first cycle of site reviews under Florida’s
Protocol System showed increases over time in the
extent to which teachers and schools are completing
IPDPs in a meaningful fashion. Some school districts
completely revised their teacher appraisal system to
incorporate IPDPs into the process. However, in
some schools, site reviews found little evidence that

2 Joyce & Byrne, supra note 46, at 4,9, 15, & 51.
124 Section 1012.98(4)(b)5., Florida Statutes (2007).

IPDPs served a meaningful purpose in planning and
organizing professional development for teachers.'”

The site reviews revealed that IPDPs frequently
listed one or two major inservice programs per year,
but the programs appeared on the IPDPs for all
teachers in a grade level, content area, or even the
entire school. The site reviews showed that teachers
received inservice points for many more programs
than identified in their IPDPs. Current law does not
require a teacher to complete the professional
development indicated in the teacher’s IPDP, nor
does current law limit a teacher’s selection of
inservice offerings to those listed in the IPDP."*

Observations by the staff interviewed for this
report, both from school districts and regional
educational consortia, were generally consistent with
findings from the site reviews in that many districts
did not compile information from IPDPs when
determining a district’s professional development
needs. One rural school district viewed the IPDP as a
“relationship” between a teacher and the school
principal. In many school districts, IPDPs are
completed in “paper and pencil” form.

By contrast, several regional educational
consortia automated IPDPs as part of their
information systems, and at least one consortium
used the data, in part, to plan for inservice needs.
One rural school district served by a consortium
independently described that, when a teacher enrolls
for training, an email message is sent to the school
principal for review and approval. In practice, school
principals generally do not disapprove training, and
training enrollments are typically not checked for
alignment to IPDPs.

School Districts Have Made
Some Progress in Follow-Up to
Ensure Classroom Transfer

In most school districts and regional educational
consortia whose staff were interviewed for this
report, after teachers attend an inservice workshop,
the teachers are required to complete follow-up
activities before inservice points are awarded. Of
these districts and consortia, most support their
professional development systems with a web-based
electronic tracking system that requires a workshop

125 protocol System First-Cycle Report, supra note 74, at 24.
126 |d, at 25.
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facilitator, after the workshop is held, to check off
each teacher’s completion of follow-up activities
using the online information system. To verify
completion of follow-up activities, teachers routinely
submit forms or send email messages to the
facilitator. However, interviews revealed little
evidence that follow-up after inservice activities, as
envisioned by the NSDC Standards for Staff
Development,’””  consistently
coaching,”®  classroom  observations,  action
research,'” study groups," or similar elements that
ensure transfer to the classroom.

Although  several  professional  learning
communities have been established among the
school districts and regional educational consortia
interviewed, the learning communities were often
not school-based groups of teachers who regularly
meet face-to-face to jointly design lessons, examine
student work, analyze data, and develop curriculum.
The learning communities, rather, were most
frequently web-based bulletin board systems that
allow teachers to communicate and share ideas
through the Internet. Although the NSDC Standards
for Staff Development emphasize information
technology, the standards do not advocate
implementation of learning communities exclusively
through electronic means.

Staff interviewed from one urban school district

involved  peer

asserted that districts are attaining a new focus on
school-based, job-embedded professional
development. Of the school districts interviewed,
provided  professional
development workshops in a series that extends over
six to eight months with follow-up between
workshops, facilitated by school-based coaches who
assist participants as they apply new instructional
techniques in the classroom. By comparison,
teachers in most school districts regularly attend
inservice workshops of a short duration (e.g., one
day) and are subsequently required to complete
some kind of follow-up activities.

Before implementation of Florida’s Protocol
System, interviews confirm that required follow-up
activities were uncommon. Thus, any efforts by
school districts to require follow-up activities

this  district  alone

127 NSDC Standards, supra note 28.

128 See supra note 37 (“peer coaching”).

129 See supra notes 38 & 70 (“action research”).
130 See supra note 39 (“study groups”).

underscore the improvements observed in district
professional development systems under the
protocol system. However, with few exceptions,
there is little evidence that school districts statewide
are incorporating a job-embedded approach into
their professional development systems.

The first cycle of site reviews under the protocol
system showed that:

“%= School district ratings on follow-up and
evaluation were consistently lower than ratings
for planning and delivery of professional
development;

“%> Ratings for implementing learning communities
were among the lowest ratings for any standard.
Although some schools have created structures
for learning communities (e.g., joint planning
times), few teachers or schools consistently
implement learning communities; and

%> Continued efforts need to be concentrated on
the quality of follow-up and evaluation of
professional development in many school
districts.”!

Initial data from the second cycle of site reviews
show that, although improvements were noted,
follow-up and evaluation remain among the lowest
average ratings.'””

Staff from one regional educational consortium
recommended that the most important way the state
could improve professional development is to
change the “mindset” that professional development
ends with training. The consortium emphasized that
“less training and more follow-up” should be the
state’s priority.

Progress in Evaluation of
Professional Development
Varies Significantly by District

In his 1997 report, Dr. Joyce found virtually no
instances in which the transfer of professional
development skills and knowledge were being
studied. He consequently observed that school
districts lacked information to evaluate the
effectiveness of inservice offerings and, accordingly,
were unable to modify their programs.'”

131 protocol System First-Cycle Report, supra note 74, at 36-38.
132 protocol System Second-Cycle Report, supra note 92, at 22.
133 Joyce & Byrne, supra note 46, at 21.





PAGE 20 TEACHER PROFESSIONAL DEVELOPMENT PROGRAMS IN FLORIDA

School districts were generally rated lower under
Florida’s Protocol System for evaluation of
professional development than any of the other three
strands (planning, delivery, and follow-up). Data
analysis from the first cycle of site reviews found that
school district ratings for evaluation standards
varied more from district to district than for other

standards.!**

PROTOCOL EVALUATION QUESTIONS

“&> Did teachers participate in and complete the
planned professional development?

“%> Did teachers use the skills and techniques
learned when back in the classroom?

“&> What changes or improvements in students
resulted from the new approaches?

<%= Were the assessments or measures used to verify
the changes appropriate?

SOURCE: Florida Department of Education (2006).'3

Site reviews also found that “[c]onsiderable
variation was noted in the extent to which teachers
and administrators are determining whether
teachers actually participated in the planned
professional development listed on [individual
professional development plans (IPDPs)] and if
those skills were then used in classrooms.”" Staff
interviewed for this report from schools districts and
regional educational consortia identified similar
results. School districts consistently confirmed that
IPDPs were prepared for teachers as required, but
few placed emphasis on the district’s use of IPDPs.

Findings from site reviews under the protocol
system describe that some schools conduct formal
reviews of IPDPs at the end of the school year as part
of teacher appraisal reviews and planning for the
next year. In other schools, the IPDP review is
“perfunctory or only a paperwork process in which
teachers complete the form that is turned in and
signed by an administrator.”"”’

Interviews for this report were consistent with
findings from the protocol system reviews. One
school district requires its school principals to meet
with each teacher at the end of the school year for an
“appraisal conference,” at which the teacher’s
completion of inservice activities listed in the IPDP
is examined and next steps are identified for the

134 protocol System First-Cycle Report, supra note 74, at 36-37.

135 protocol System Reviewer’s Guide, supra note 89, at 34, 74, & 113.
136 protocol System First-Cycle Report, supra note 74, at 32.

137 Id

following school year. In addition, the school district
encourages, but does not require, school principals
to conduct a midyear conference with teachers.
Other school districts interviewed deemphasized
IPDPs  when describing their  professional
development systems.

First-cycle data from the site reviews also
showed that most teachers are not aware of “action
research”® and few teachers have conducted it."*
Initial data from the second-cycle reviews
demonstrated that school districts continue to need
improvement in action research.'*’

Finally, several school district staff interviewed
for this report explained that their districts
conducted evaluations of their professional
development offerings. As the staff described the
evaluations, however, it was revealed that the
districts most typically conducted surveys of teachers
who attended inservice workshops. One rural school
district described that it evaluates inservice training
by examining teacher  participation rates
(i.e., attendance) and the hand-written evaluations
submitted by teachers at the end of a training
workshop. School districts did not generally report
using information from student achievement data
and teacher performance appraisals to evaluate the
effectiveness of workshops (or modify workshops
based on the results of the evaluations).

Rural School Districts Face
Challenges in Evaluating
Inservice Needs

School districts in rural communities have difficulty
analyzing student achievement data, which
consequently causes challenges in assessing
professional development needs and evaluating the
effectiveness of professional development offerings
based on data. The common reasons cited for these
difficulties were limited information technology
resources and insufficient educational assessment
staff. In many rural communities, regional
educational consortia augment a school district’s
capabilities by assisting with analysis of student
achievement data. However, in several school
districts, the assistance available from a regional

138 See supra notes 38 & 70 (“action research”).
139 protocol System First-Cycle Report, supra note 74, at 37.
40 protocol System Second-Cycle Report, supra note 92, at 22.
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educational consortium was inadequate to overcome
the limitations on the district’s resources and
staffing.

Teachers are Allotted Limited
Work Time for Job-Embedded
Professional Development

Most school districts interviewed dedicate two or
four days per school year for professional
development, although one school district
interviewed allotted one day. In some school
districts, for example, two days are set aside for
district-wide professional development offerings,
while two additional days are reserved for school-
based inservice activities. Several school districts
provide staff training during “early release” days in
which students leave campus two or three hours
earlier than the regular school day. In addition to
inservice days, many school districts provide teacher
planning days during which teachers may participate
in professional development or engage in individual
lesson planning.

Several school districts arrange for substitute
teachers to cover classes while teachers participate in
training during the school day. One regional
educational consortium recommended that school
districts increase the use substitutes to allow more
teachers to attend professional development during
their work schedules.

Many school districts expect teachers to
complete inservice activities after school or on
weekends, holidays, or during summer recesses. For
professional development attended outside of the
workday, many school districts pay teachers a
stipend as compensation for their time (e.g., $20 per
hour), although some districts provided no stipends
or provided stipends only for mandatory district-
wide training sessions.

Several school districts have begun to embrace
job-embedded professional development. However,
no staff interviewed said that their school districts
dedicate weekly time for teachers to engage in
renewal and collaborative activities. Dr. Joyce
recommended that at least two hours per week be
allotted for professional development."' The NSDC
Standards for Staff Development suggest that

! Joyce & Byrne, supra note 46, at 56-57.

25 percent of a teacher’s work time be used for
professional learning and collaboration with
colleagues.'*

Staff of one regional educational consortium
recommended that school districts adopt academic
calendars that include a “professional development
week,” perhaps before the school year begins but not
conflicting with preservice schedules.

For comparison, students from Singapore,
Finland, and Japan rank among the highest
internationally for achievement in mathematics,
science, and reading.'”® In Singapore, teachers are
provided 100 hours of training per year.'* In
Finland, one afternoon per week is set aside for
teacher training.'” In The Economist, one educator
observed that “when a brilliant American teacher
retires, almost all of the lesson plans and practices
that she has developed also retire. When a Japanese
teacher retires, she leaves a legacy.”'*

Protocol System Needs
Increased Emphasis on New
Instructional Strategies

In his report on Florida’s professional development
systems, Dr. Joyce observed that, in 1997, very few
professional development offerings expanded the
content knowledge and instructional skills of most
teachers. He explained that most offerings were
provided at the introductory (“awareness”) level and
generally taught generic instructional practices.'"

The NSDC Standards for Staff Development
relating to the content of professional development
emphasize that inservice activities should deepen
teachers’ understanding of their subject areas and
allow them to learn new instructional approaches
and assessment strategies.'**

42 NSDC Standards, supra note 28.

143 See, e.g., National Center for Education Statistics, Institute of
Education Sciences, U.S. Department of Education, Highlights from the
Trends in International Mathematics and Science Study (TIMSS) 2003
(2004); Organisation for Economic Co-operation and Development,
Executive Summary PISA 2006: Science Competencies for Tomorrow’s
World (2007) (Programme for International Student Assessment); The
Honorable Marco Rubio, 100 Innovative Ideas for Florida’s Future: A Plan
of Action 14-16 (2006).

44 “Education: How to be Top: What Works in Education: the Lessons
According to McKinsey,” The Economist, Oct. 20, 2007, at 81.

145

g

7 Joyce & Byrne, supra note 46, at 20 & 22.

198 NSDC Standards, supra note 29, at 11.
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Review of the 66 protocol standards and
technical reports detailing findings made under
Florida’s Protocol System did not reveal that the
current system specifically measures the extent to
which professional development offerings include
new instructional strategies beyond the existing
knowledge and skills of teachers attending the
training.

The protocol system’s content standards 1.1.5
(faculty level), 2.1.6 (school level), and 3.1.3 (district
level) assess the extent to which professional
development offerings focus on all eight of the
categories'®® listed in the School Community
Professional Development Act.”® Among the eight
statutory categories, one includes “[i]dentification
and use of enhanced and differentiated instructional
strategies that emphasize rigor, relevance, and
reading in the content areas.”*' The protocol system
assesses whether inservice training addresses this
category collectively with the remaining seven
categories.

In the interviews conducted for this report,
school district and regional educational consortia
staff were not specifically asked whether their
inservice offerings included new instructional
strategies beyond the existing knowledge and skills
of most teachers. However, one urban school district
designs separate inservice offerings for new teachers
and experienced teachers. Further, the school district
provides professional development offerings at three
levels:

‘%> Awareness. Introductory level that provides
basic information on instructional practices,
programs, or terminology.

“%= Teaching and Learning. In-depth training that
encourages  participants to apply new
knowledge, skills, and tools in the classroom to
improve student performance.

<> Building Capacity for Teaching and Learning.
Advanced training for curriculum support
specialists, teacher leaders, instructional coaches,
and instructional support personnel to assist
teachers in applying new instructional practices.

% See supra text accompanying note 10 (listing of eight categories).
130 protocol System Reviewer’s Guide, supra note 89, at 12-13, 53-54, 88-
89.

151 Section 1012.98(4)(b)3., Florida Statutes (2007).

The protocol system does not specifically
measure the extent to which professional
development offerings include new instructional
strategies. Thus, site reviews currently provide
policymakers with limited information to monitor
whether inservice offerings include instructional
techniques within or outside the typical range of
curricular and instructional strategies possessed by
most teachers.

Protocol Standards Do
Not Differentiate Among
Grade Levels

In Dr. Joyce’s 1997 report of Florida’s professional
development systems, he observed that there were
“substantial differences in activity between teachers
in elementary schools and those in middle and high
schools.”"” He described that elementary teachers
are more actively involved in professional
development than teachers in middle or high
schools.” 1In fact, Dr. Joyce explained that
elementary teachers in lower grades participate in
professional development with greater frequency
than teachers in the upper elementary grades."” In
addition, Dr. Joyce found that few professional
development offerings were directed toward middle
and high school teachers and fewer addressed
content in their curriculum areas."”

School district staff interviewed for this report
echoed Dr. Joyce’s findings. They stated that
teachers in lower grades, especially in elementary
schools, have begun to make cultural changes and
are beginning to embrace professional development
as an integral part of school improvement. In the
interviews, school district staff described that
teachers in later grades, especially in high schools,
have engaged professional development with much
less vigor and have maintained the historical staff
culture of teachers working in virtual isolation.

Florida’s Protocol System does not evaluate
differences in participation among elementary,
middle, and high school teachers. As a consequence,
policymakers do not have enough information to
discern differences in professional development

132 Joyce & Byrne, supra note 46, at 33-34.
53 1d., at 34.
54 1d. at 34.
55 1d, at 22.
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among the elementary, middle, and high-school
grade levels.

Concerns Exist Regarding
the Merger of Teacher
Training Funds

In 1999, the Legislature appropriated $34 million for
teacher training. A school district’s allocation was
conditioned on DOE’s approval of the district’s
professional development system and a requirement
that school principals establish and maintain an
individual professional development plan (IPDP) for
each instructional employee.”*® From 2000 through
2004, the Legislature earmarked an annual
appropriation of $36 million for teacher training."”’
In 2005, the Legislature reduced the appropriation to
$18 million.””® Finally, in 2006, the Legislature
eliminated the line-item appropriation for teacher
training. However, interviews with legislative
appropriations staff reveal that the Legislature
increased the base student allocation in funding for
the Florida Education Finance Program (FEFP)"
while eliminating line-item funding for teacher
training, thereby consolidating the training funds
into the base school funding. School districts,
consequently, are annually provided funding for
teacher training as part of the base student allocation
but are no longer required to expend a specified
amount on teacher training.

Staff development directors interviewed for this
report consistently expressed concerns about the
elimination of funding earmarked specifically for
teacher training. The directors from most school
districts reported that their school boards had
generally maintained their level of funding but
related that professional development systems in
other districts experienced budget reductions. One
staff development director characterized the loss of
funding to some professional development systems
as having been “cut to the bone.” Staff development
directors uniformly voiced apprehension about the
need to compete for funding within the school

156 Specific Appropriation 117B, § 2, ch. 99-226, Laws of Florida (1999).
157 Specific Appropriation 83, § 2, ch. 2000-166, Laws of Florida (2000);
Specific Appropriation 122, § 2, ch. 2001-253, Laws of Florida (2001);
Specific Appropriation 108, § 2, ch. 2002-394, Laws of Florida (2002);
Specific Appropriation 63, § 2, ch. 2003-397, Laws of Florida (2003);
Specific Appropriation 86, § 2, ch. 2004-268, Laws of Florida (2004).

158 Specific Appropriation 78, § 2, ch. 2005-70, Laws of Florida (2005).
159 Specific Appropriation 91, § 2, ch. 2006-25, Laws of Florida (2006).

district against other administrative divisions and
district priorities.

This report was limited to interviews of staff
development directors and did not include school
board members, superintendents, finance officers, or
other school district staff who may favor the budget
flexibility of including funding for teacher training
within the base student allocation.

Districts Shared Ideas to
Improve the Professional
Development System

Committee staff gave each individual interviewed for
this report an opportunity to share any ideas for
potential improvements to the professional
development system in Florida. Most of those
interviewed shared their insights for possible
improvements.

Expenditure Reporting. In Florida’s Protocol
System, two standards—2.4.5 (school level) and 3.4.6
(district level)'®*—require schools and school
districts to document their total expenditures for
professional development by category for each of the
eight categories'" listed in the School Community
Professional Development Act.' Site reviews found
that some schools and school districts have
implemented systems to document expenditures
according to these eight categories, while others have
not. Some schools and school districts maintain
hand-calculated records.

In interviews conducted for this report, staff
from most school districts expressed frustration that
the protocol system requires reporting of
professional development expenditures according to
the eight categories, but that the state’s accounting
system—the Florida Accounting Information
Resource (FLAIR)'®—does not track expenditures in
this manner.

School district staff shared various ideas for
addressing this issue. Several school districts
suggested that FLAIR be modified to track
expenditures according to the eight professional
development categories. Another school district
recommended that a new statewide system be

160 protocol System Reviewer’s Guide, supra note 89, at 82-83, 121-22.
161 See supra text accompanying note 10 (listing of eight categories).
162 Section 1012.98(4)(b)3., Florida Statutes (2007).

163 Section 215.93(1)(b), Florida Statutes (2007).
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developed specifically for tracking inservice data.
Other school districts questioned whether it was
even necessary for expenditure data to be reported
by category.

As previously discussed in the background of
this report, a 2005 report by the former Council for
Education Policy Research and Improvement
(CEPRI) recommended that DOE, in collaboration
with school districts, develop a revenue and
expenditure reporting system that clearly delineates
funds allocated to inservice training and tracks the
expenditure of those funds.'**

Summer Inservice Institutes. One school district
recommended that the Legislature reestablish the
“summer inservice institutes.” Under a former
legislative initiative, inservice training institutes were
typically offered during the summer. The institutes
annually provided at least 30 hours of rigorous,
intensive inservice training for school district
instructional personnel on consecutive days (except
weekends and district holidays) at a time other than
the regular school year.'”™ In 1998, legislative
authority for inservice training institutes was
repealed.'® Many school districts interviewed
described that they offer summer inservice training,
typically for one or two weeks. However, several
school districts expressed that, due to funding
limitations, they had reduced (or were in the process
of reducing) their summer inservice offerings.

Sharing Best Practices. Staff from one school
district recommended that the state establish a
system to facilitate the exchange of professional
development best practices across school districts.
The school district staff suggested that this process
for sharing best practices be coordinated by DOE or
the Florida Association of Staff Development.'”’

164 CEPRI, supra note 111, at 13.

15 Former § 231.631, Florida Statutes (1997).

166 Section 24, chapter 98-281, Laws of Florida (1998).
167 See Florida Association of Staff Development, at
http://www.fasdonline.org (last visited Dec. 28, 2007).

Mentors for New Teachers. The professional
development systems in many school districts
include specialized training for new teachers. Staff
from one school district suggested that, statewide,
each school should be provided with skilled
mentors'® for the induction of new teachers,
particularly those with alternative certification.'®
The school district staff recommended that high
standards should be established for selecting and
training mentors and that mentors should be
permitted to promote only research-based
instructional strategies.

POLICY OPTIONS

4} ASED ON THE FOREGOING FINDINGS, THE
Legislature may wish to consider the following
policy options:

‘%> Monitor DOE’s continued use of the Florida
Professional Development System Evaluation
Protocol as a strategy for observing
improvements in school district professional
development systems;

%> Consider proposals that increase the use of
individual professional development plans
(IPDPs) as a meaningful tool to assist teachers
in selecting inservice activities based on their
instructional needs and for school principals
to monitor participation in those activities;

‘%> Monitor school districts for increases in
teacher participation in follow-up activities
after training in order to ensure transfer of
knowledge to the classroom;

‘%> Monitor school districts for use of student
achievement data to evaluate their inservice
training and modify the training based on the
data;

‘%> Provide assistance to rural school districts that
experience challenges in analyzing student
achievement data and evaluating their
professional development needs;

168 See supra note 36 (“mentoring”).
169 See § 1012.56(7), Florida Statutes (2007) (statutory requirements for
alternative certification).
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== Encourage or require school districts to adopt
academic calendars and work schedules for
teachers that provide adequate time for job-
embedded professional development;

<> Encourage DOE to revise its protocol
standards to:

<% Emphasize the extent to which a school
district’s inservice training expands the
content knowledge and instructional
techniques of most teachers, offering a
range of training at introductory,
intermediate, and advanced levels; and

<% Reflect differences of teacher participation
in professional development at the
elementary, middle, and high school
levels;

%> Monitor the expenditure of school district
funding for professional development
activities to ensure that continued support
exists for programs based on traditional
funding levels;

== Determine whether statewide reporting of
inservice expenditures by category is needed.
If needed, consider changes to FLAIR or
alternate methods to assist school districts in
collecting the information. If not, consider
revisions to the protocol standards; and

== Consider the policy options suggested by
school districts and regional educational
consortia, including reestablishing inservice
training institutes during the summer,

facilitating the sharing of best practices across
school districts, and assigning mentors in
every school for new teachers.

Finally, the findings of this report reflect that
school districts have made significant progress
under Florida’s Protocol System and have made
great improvements since Dr. Bruce Joyce’s 1997
study. The Legislature may also wish to consider,
after DOE completes its second cycle of site
reviews, contracting for an in-depth study of
Florida’s inservice professional development
programs by a national expert in order to identify
areas for further refinement.
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General Information Sheet on Apprenticeship

Apprenticeship is a highly structured training system in which the apprentice works full-time (40
hours per week) during the day for a sponsoring employer, learning the skills of the trade (through On-
the-Job Training with a journeyworker/mentor). Apprentices earn a progressive wage - as their skills
increase, their wages increase (usually every 6 months). The beginning wage rate is at least 35% of the
journeyperson’s hourly rate, and the ending wage is no less than 75% of the journeyworker’s hourly
wage rate. In no event shall the apprentice wage rate be less than the minimum wage prescribed by the
Fair Labor Standards Act, collective bargaining agreements or by Florida Statutes, whichever is higher.
There are both union (joint) and non-union (non-joint) programs, and group and non-group programs.
Each is required to abide by State and Federal Apprenticeship Rules and Regulations.

A minimum of 144 hours of related instruction for each year of apprenticeship is required.
Related instruction is organized related supplemental instruction in technical subjects related to the
occupation. Most programs utilize local technical schools or community colleges for the related
classroom instruction. Programs may also provide their own related instruction to its apprentice.
Depending on the trade, the program can last one to five years, with the average at four years. There are
no tuition fees for registered apprentices for related instruction provided through Local Education
Agencies (LEA) as stipulated in Florida Statute 1009.25. The only costs would be tools, books, and
materials needed for the trade. This program does not supply vouchers or loans for those seeking to
participate in the apprenticeship program, nor would they provide relocation expenses. Applicants
seeking entrance into a registered apprenticeship program must apply to the registered program
sponsor. For a complete list of registered apprenticeship occupations in Florida, visit our website at
http://www.fldoe.org/workforce/apprenticeship. From there, click on contacts, then, search by
“Registered Apprenticeship Occupation”.

Each registered apprenticeship program operates independently and establishes its application
process and minimum qualifications. The required minimum qualifications for persons entering an
apprenticeship are an eligible starting age of not less than sixteen years. Most programs’ minimum
qualifications require the following of all applicants — being at least 18 years of age, possess a High
School Diploma or G.E.D., possess a valid drivers’ license and be physically able to perform the work
of the trade. Some programs require more, some less.

Upon completion of the program an apprentice is considered a journeyworker. They will receive
a State Completion Certificate, which is recognized nationally and internationally.

Apprenticeship is a commitment of a few years; not suitable for someone who cannot commit to
a long-term training program. Absence from work and related instruction classes is not tolerated and
can lead to termination from the program or at the least, delay your pay raises and completion date.

Best Wishes,

Florida Department of Education
Division of Career and Adult Education
Apprenticeship Section




http://www.leg.state.fl.us/statutes/index.cfm?mode=View%20Statutes&SubMenu=1&App_mode=Display_Statute&Search_String=1009.25&URL=1000-1099/1009/Sections/1009.25.html

http://www.fldoe.org/workforce/apprenticeship
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